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	Unit 2, Week 1: Teacher-Guided Student Activity Card ((((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:

· I can evaluate my own fluency strengths and set a fluency goal. (RF.4.4, L.4.3b)

Day 3:

· I can read a passage aloud fluently, using appropriate body, facial, and voice expression. (RF.4.4a, RF.4.4b)

Student Materials

Day 1:

· Fluency passage

· Fluency Self-Assessment Checklist
· Fluent Readers Do These Things anchor chart
· Highlighter
Day 3:

· Fluency passage
· Sticky notes
Directions:

Day 1

Your teacher will guide you through the activities on this card.

Reading fluency: ability to read without sounding out every word and reading smoothly in the way that the author meant for it to sound.

1. Self-assess where you are with each of the highlighted criteria on your checklist by placing a check mark in the appropriate column.
2. Discuss with a partner, then write. “I am good at _____________.”

3. Discuss with a partner, then write. “I want to get better at ______________
because ______________.”

Day 3

Your teacher will guide you through the activities on this card.

1. Reread your lines from the fluency passage in a whisper.
2. Place a sticky note on at least three places where you can use body language or facial expression to match the expression in your voice.
· Write the name of the feeling or thought you want to convey.
· Add a sketch to the sticky note to help you remember the expression you want to use.
3. If time permits, whisper read your lines again. Practice using body 
language or facial expression.
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	Additional Work with Complex Text
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	Unit 2, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:

· I can read and understand a complex text. (RI.4.10)

· I can determine the meaning of new vocabulary words, in order to understand the gist of a passage. (L.4.4)

Day 3:

· I can answer questions to show understanding of a text, using details from the text in my answers. (RL.4.1, RI.4.10)

Student Materials

Day 1:

· Close Reading Note-catcher: Excerpt of the Declaration of Independence, Part I
· Dictionary
Day 3:

· Supporting Examples from Divided Loyalties
· Scissors
· Evidence Presented in the Declaration of Independence chart
· Glue
· Divided Loyalties
Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.

1. With a partner, read the excerpt from the Declaration of Independence out loud twice. 

	Excerpt from the Declaration of Independence

	When in the Course of human events, it becomes necessary for one people to dissolve the political bands which have connected them with another…a decent respect to the opinions of mankind requires that they should declare the causes which impel them to the separation.


	We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.—That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed,—That whenever any Form of Government becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new Government...


2. Identify the gist: “They” and “them” refer to the Patriots, or the people who are dissolving the political bands that connect them to Britain. What are they declaring in the Declaration of Independence?
A. the reasons that they feel they must separate and become a new nation
B. that the king has not been a decent man and he is too political

3. Take turns explaining the gist of the second paragraph. Use your Close Reading Note-catcher: Excerpt of the Declaration of Independence, Part I to help you.
“The paragraph is basically saying _______ and _______.”

4. Determining the meaning of unfamiliar vocabulary: Underline the correct answers below. You may use a dictionary if needed.
a. If something becomes necessary, it means:
i. a person must do something
ii. a person should ignore something

b. What does the word dissolve mean? (Hint: Pay attention to the 
prefix.)
i. to strengthen

ii. to make disappear

c. If something is required, it means that you have to do it. In this case, what do the Patriots have to do?

i. declare the cause of separation

ii. have decent respect for the opinions of mankind

d. If they should declare the causes that impel them to separation, what should they do?

i. say aloud the causes that make them feel they must move apart
ii. fight against the causes that make them sad
5. Reread the excerpt from the Declaration of Independence. Keep the gist of each section in mind as you read.
MORE CHALLENGE:
Write a synonym above each of the bolded words in the excerpt.

Day 3

Follow the ALL Independent Group Work protocol to complete the task.
In pairs:
1. Prepare.
· Cut apart the three Supporting Examples from Divided Loyalties.

· Reread the first two columns on the Evidence Presented in the 
Declaration of Independence chart.
2. Match the examples.
· Stick the Supporting Examples from Divided Loyalties into the correct space in the third column of the chart.

· Explain your choice in the last column. Look up the quote in Divided 
Loyalties if you need help.

3. Reflect.
· Discuss:

How does reading Divided Loyalties help you understand why the 
Declaration of Independence was written?

“From reading the play, I understand ____ and ____. I also can see ____.”
MORE CHALLENGE:

Write your reflection below:
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	Additional Work with Complex Text
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	Unit 2, Week 1, Day 3: Supporting Examples from Divided Loyalties


Name: ____________________________________ Date: ___________________

Directions:
Cut these quotes apart and glue them in the correct space on the Evidence Presented in the Declaration of Independence chart.

Evidence from Divided Loyalties

	Page 11: William: Yes, but why are the troops here in Burlington now? We should not have British soldiers watching our every move. 

	Page 13: William: Not everyone is as loyal as you are, Mother. Many think that we should be able to govern ourselves.…

	Page 12: William: Do they treat us like we are part of Great Britain? The Patriot leaders are meeting in Philadelphia to discuss this very point. After all, how much can we pay in taxes, Father? …And with all these taxes, do we get a say in the government?…
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	Additional Work with Complex Text
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	Unit 2, Week 1, Day 1: Student Task Card 
(Answers, for Teacher Reference)
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	Daily Learning Targets


Day 1:

· I can read and understand a complex text. (RI.4.10)
· I can determine the meaning of new vocabulary words, in order to understand the gist of a passage. (L.4.4)
Day 3:

· I can answer questions to show understanding of a text, using details from the text in my answers. (RL.4.1, RI.4.10)

Student Materials

Day 1:

· Close Reading Note-catcher: Excerpt of the Declaration of Independence, Part I
· Dictionary
Day 3:

· Supporting Examples from Divided Loyalties
· Scissors
· Evidence Presented in the Declaration of Independence chart
· Glue
· Divided Loyalties
Day 1:
Underline the correct answers below. You may use a dictionary if needed.

1. Identify the gist: “They” and “them” refer to the Patriots, or the people who are dissolving the political bands that connect them to Britain. What are they declaring in the Declaration of Independence?

A. the reasons that they feel they must separate and become a new nation
B. that the king has not been a decent man and he is too political

2. Take turns explaining the gist of the second paragraph. Use your Close Reading Note-catcher: Excerpt of the Declaration of Independence, Part I to help you.

“The paragraph is basically saying _______ and _______.”

3. Determining the meaning of unfamiliar vocabulary: Underline the correct answers below. You may use a dictionary if needed.
a. If something becomes necessary, it means:

i. a person must do something
ii. a person should ignore something
b. What does the word dissolve mean? (Hint: Pay attention to the prefix.)
i. to strengthen

ii. to make disappear

c. If something is required, it means that you have to do it. In this case, what do the Patriots have to do?

i. declare the cause of separation
ii. have decent respect for the opinions of mankind
d. If they should declare the causes that impel them to separation, what should they do?

i. say aloud the causes that make them feel they must move apart 
ii. fight against the causes that make them sad
	[image: image12.emf]
	Additional Work with Complex Text
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	Unit 2, Week 1, Day 2: Evidence Presented in the Declaration of Independence Chart
(Answers, for Teacher Reference)


	Evidence Presented in the Declaration of Independence

	Causes Which Impel Us to Separate images
	Evidence that the British government isn’t working
	Evidence from Divided Loyalties

	Paste image here
	The troops are being housed in private homes and aren’t being punished when they commit crimes such as murder.
	Page 11: William: Yes, but why are the troops here in Burlington now? We should not have British 
soldiers watching our every move.
	Responses will vary, but may include:
This quote clearly illustrates evidence from the Declaration of Independence because William is talking about British soldiers being in their town and watching them.

	Paste image here 
	People are being taxed without a say in their 
government.
	Page 12: William: Do they treat us like we are part of Great Britain? The Patriot leaders are meeting in Philadelphia to discuss this very point. After all, how much can we pay in taxes, Father? …And with all these taxes, do we get a say in the government?…
	This quote clearly 
illustrates evidence from the Declaration of Independence because William says they have no say in the government.

	Paste image here
	The colonists are not allowed to legislate (make) their own laws.
	Page 13: William: Not everyone is as loyal as you are, Mother. Many think that we should be able to govern ourselves.…
	This quote shows that the colonists weren’t able to make their own laws. William says people think they should be able to, which means they weren’t.
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	Independent Reading
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	Unit 2, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2:

· I can read my research reading text independently for 12 minutes. (RI.4.10)
Day 3:
· I can explain how the things I have learned through research reading are connected to the module. (RI.4.10)

Day 4:

· I can listen carefully and ask questions of others about their research reading. (RI.4.10, SL.4.1)

Student Materials

Days 1–4:

· Research reading text
· Independent reading journal
· Vocabulary log
Directions:

Days 1 and 2
Follow the ALL Independent Group Work protocol to complete this task.

1. Read your research reading text independently for 12 minutes.
2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).
3. Record any new vocabulary in your vocabulary log. Record academic vocabulary in the front and topical vocabulary about the topic in the back. Be prepared to share any new vocabulary with your group.
MORE CHALLENGE: If time permits, continue reading your text.
Day 3

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
1. Read your research reading text independently for 5 minutes.
2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).
3. Record any new vocabulary in your vocabulary log. Record academic words at the front and topical vocabulary about the topic at the back.
4. Respond to this prompt in the front of your independent reading journal: “How was what you read about today connected to your learning in the module lessons?”
Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

1. Timekeeper: Set a 2-minute timer.
2. Group: Think of:
· One thing you have learned from your research reading text
· Two new vocabulary words and their meanings that you have learned from your research text
3. Timekeeper: Set a 2-minute timer.

4. Facilitator: You will go first:

· Pass your research reading text around.

· Share one thing that you have learned.
· “I’ve learned ________. For example, _______.”
· “Something I have learned is _______. For instance, _______.”
· Share two new vocabulary words and their meanings.
· “A new word for me is __________. It means ________. For example, you could say: ________(your own sentence with the word).”

Group: Listen and think about what else you would like to know about their text. Prepare a question.
5. Timekeeper: Set a 2-minute timer.

6. Group: Take turns asking the facilitator questions.

· “When you said _________, what did you mean?”

· “How does ______ relate to _________?”

· “Why did you choose to share _________?”

· “Can you say more about ______?”

7. Repeat steps 4–6 with each person in the group.
· If time permits, choose from the following:
· Continue to read your free choice reading text.

· Try out a new text.
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	Additional Work with Complex Text
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	Unit 2, Week 1: Teacher-Guided Student Activity Card (((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can read and understand a complex text. (RI.4.10)
Day 4:

· I can understand and practice using complex English language structures. (L.4.1)

· I can use the word while to show a contrast between two ideas. (L.4.1f)

· I can make connections between an excerpt of the Declaration of Independence and the opinions of characters in Divided Loyalties. (RL.4.1, RI.4.1)

Student Materials

Day 2:

· Unit 2, Week 1: Additional Work with Complex Text: Student Task Card
· Evidence Presented in the Declaration of Independence
· Causes Which Impel Us to Separate images
· Scissors
· Glue stick
Day 4:

· N/A

Directions:

Day 2

Your teacher will guide you through the activities on this card.
1. Using what you read in Unit 1 and Divided Loyalties, predict what the “causes which impel” the Patriots to separate from Great Britain might be. List at least three things in the table.

	Causes which impel the Patriots to separate

	One cause may be that the Patriots don’t get…

	

	


2. Match the Causes Which Impel Us to Separate images to the correct description on the Evidence Presented in the Declaration of Independence chart.
Discuss your thinking with a partner. Use the sentence frames to help you:

“This picture looks like the evidence __________ because __________.”
“This picture clearly __________ includes __________, which means __________.”
MORE CHALLENGE:
The Declaration of Independence lists many pieces of evidence to support the opinion that “whenever any Form of Government becomes destructive” to 
securing the rights of the people, the people should “alter or to abolish it.” Here are a few more. What do you think they are saying in modern English?

He has forbidden his Governors to pass Laws of immediate and pressing 
importance, unless suspended in their operation till his Assent should be obtained; and when so suspended, he has utterly neglected to attend to them.

He has called together legislative bodies at places unusual, uncomfortable,
and distant from the depository of their public Records, for the sole 
purpose of fatiguing them into compliance with his measures.
For cutting off our Trade with all parts of the world:

For depriving us in many cases, of the benefits of Trial by Jury:

For transporting us beyond Seas to be tried for pretended offences:
Day 4

Your teacher will guide you through the activities on this card.

While I am a Patriot, it doesn’t mean I enjoy seeing any man being killed, 
even a Loyalist.

1. Sketch and talk:

	a. Sketch the while clause (“While I am a Patriot…”).
	b. Sketch the thing you contrasted with the while clause.


2. Think about the excerpt of the Declaration of Independence from Day 1. With a partner, think about how a character from Divided Loyalties might think and feel about the excerpt.
Character:_____________________________________________________
How he/she might think and feel: ________________________________________________________________
________________________________________________________________
________________________________________________________________
3. Circle one formula that shows the meaning of the sentence.
A. Patriot = like to see Loyalists killed
Loyalist = like to see people killed

B. Patriot ≠ like to see Loyalist killed 
Loyalist ≠ like to see people killed

MORE CHALLENGE:
Complete #2 for another character.
MORE CHALLENGE:
Give your partner one word and ask him or her to use that word in the frame (for example, abolish or frightening).
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	Additional Work with Complex Text
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	Unit 2, Week 1: Teacher-Guided Student Activity Card (()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can read and understand a complex text. (RI.4.10)
Day 4:

· I can understand and practice using complex English language structures. (L.4.1)
· I can use the word while to show a contrast between two ideas. (L.4.1f)
· I can make connections between an excerpt of the Declaration of Independence and the opinions of characters in Divided Loyalties. (RL.4.1, RI.4.1)

Student Materials

Day 2:

· Unit 2, Week 1: Additional Work with Complex Text: Student Task Card
· Evidence Presented in the Declaration of Independence
· Causes Which Impel Us to Separate images
· Scissors
· Glue stick
Day 4:

· N/A

Directions:

Day 2

Your teacher will guide you through the activities on this card.

1. Discuss each question with a partner. Circle the correct answer below:
a. What is the purpose of the Declaration of Independence?
i. To explain the reasons that the Patriots are going to form an independent nation
ii. To declare that the king of Britain should stop making unfair laws
b. What phrase from the text best explains the purpose?
i. “…decent respect to the opinions of mankind requires that they should declare the causes which impel them to the separation.”
ii. “We hold these truths to be self-evident, that all men are created equal…”

c. What phrase from the opening of the Declaration of Independence explains that this document will present evidence?
i. “…they should declare the causes which impel them to the separation.”

ii. “…that among these are Life, Liberty and the pursuit of Happiness.”

Using what you read in Unit 1 and Divided Loyalties, predict what the “causes which impel” the Patriots to separate from Great Britain might be. List at least three things.

	Causes which impel the Patriots to separate
	What I read that supports my thinking

	
	

	
	

	
	


2. Match the Causes Which Impel Us to Separate images to the correct description on the Evidence Presented in the Declaration of Independence chart.

MORE CHALLENGE:

The Declaration of Independence lists many pieces of evidence to support the opinion that “whenever any Form of Government becomes destructive” to securing the rights of the people, the people should “alter or to abolish it.” Here are a few more. What do you think they are saying in modern English?

He has forbidden his Governors to pass Laws of immediate and pressing importance, unless suspended in their operation till his Assent should be obtained; and when so suspended, he has utterly neglected to attend to them.

He has called together legislative bodies at places unusual, uncomfortable, and distant from the depository of their public Records, for the sole purpose of fatiguing them into compliance with his measures.
For cutting off our Trade with all parts of the world:

For depriving us in many cases, of the benefits of Trial by Jury:

For transporting us beyond Seas to be tried for pretended offences:
Day 4

Your teacher will guide you through the activities on this card.
While I am a Patriot, it doesn’t mean I enjoy seeing any man being killed, even a Loyalist.

1. Sketch and talk:

	a. Sketch the while clause (“While I am a Patriot…”).
	b. Sketch the thing you contrasted with the while clause.


2. Think about the excerpt of the Declaration of Independence from Day 1. With a partner, think about how a character from Divided Loyalties might think and feel about the excerpt.
Character:_____________________________________________________
How he/she might think and feel: ________________________________________________________________
________________________________________________________________
________________________________________________________________
3. Circle one formula that shows the meaning of the sentence.

A. Patriot = like to see Loyalists killed
Loyalist = like to see people killed

B. Patriot ≠ like to see Loyalist killed 
Loyalist ≠ like to see people killed

MORE CHALLENGE:

Complete #2 for another character.
MORE CHALLENGE:

Give your partner one word and ask him or her to use that word in the frame (for example, abolish or frightening).
	[image: image23.emf]
	Additional Work with Complex Text
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	Unit 2, Week 1, Day 2: Evidence Presented in the Declaration of Independence Chart


	Evidence Presented in the Declaration of Independence

	Causes Which Impel Us to Separate images
	Evidence that the British government isn’t working
	Evidence from Divided Loyalties
(to be completed on Day 3)

	Paste image here
	The troops are being housed in private homes and aren’t being punished when they commit crimes such as murder.
	
	This quote clearly 
illustrates evidence from the Declaration of Independence 
because…

	Paste image here 
	People are being taxed without a say in their government.
	
	This quote clearly 
illustrates evidence from the Declaration 
of Independence 
because…

	Paste image here
	The colonists are not 
allowed to legislate (make) their own laws.
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	Additional Work with Complex Text
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	Unit 2, Week 1, Day 2: Causes Which Impel Us to Separate Images


Directions:

Cut these images apart and glue them in the correct space on the Evidence Presented in the Declaration of Independence chart.
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For Quartering large bodies of armed troops among us: For protecting them, by a mock Trial, from punishment for any Murders which they should commit on the Inhabitants States.
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For suspending our own Legislatures, and declaring themselves invested with power to legislate for us in all cases whatsoever.
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For imposing Taxes on us with-out our Consent.


Illustrations by Stacey Posnett for EL Education.
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	Additional Work with Complex Text
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	Unit 2, Week 1, Day 4: Language Dive Guide: First Person Narrative: 
Act III, Scene 1—William


	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 5 for detailed notes on how the Language Dive format has changed starting in Module 3. 

	Sentence
	While I am a Patriot, it doesn’t mean I enjoy seeing any man being killed, even a Loyalist. (from Unit 2, Lesson 9, First Person Narrative: Act III, Scene 1—William, by EL Education)

	Rationale
	This sentence is compelling and complex because it uses a while clause for thoughts and feelings about the Declaration of Independence to address the Daily Learning Target and RI.4.1, RL.4.1, L.4.1f. The sentence connects to the guiding question by showing how a person’s perspective influences her or his opinion. Students should recall the excerpt they read of the Declaration of Independence from Day 1 of Additional Work with Complex Text and consider how the character in their first person narrative might think and feel after reading the same excerpt. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the highlighted focus structure While I am a Patriot,. Based on student need and time, consider adding days for extended conversation and practice with the structure it doesn’t mean. After discussing this structure, students practice using it to express a character’s thoughts and feelings about the excerpt from the Declaration of Independence. Note that the sentence is from a group writing sample, not a model, so students may not have seen this exact sentence. However, students can apply their understanding of the meaning and structure of this sentence when expressing characters’ thoughts and feelings in the mid-unit assessment and writing their own first person narrative in module Lessons 9–12.

	Time
	15 minutes

	Throughout the Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 5.

	Deconstruct
	Refer to the chunk chart for language goals; display the sentence strip chunks; display and distribute the activity card. Follow the same routine found in Module 3, Unit 1, Lesson 5 to assist students in deconstructing, reconstructing, and practicing the chosen sentence.

	Practice
(Focus Structure)
	

	Reconstruct
	

	Practice 
(Sentence)
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	Additional Work with Complex Text
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	Unit 2, Week 1, Day 4: Chunk Chart: First Person Narrative: 
Act III, Scene 1—William


	While I am a Patriot,

	Deconstruct: 
Language Goals
	· I am a Patriot: “Who is what?”/ Meaning: I, William. The sentence is about William, who is stating he believes in the Patriot cause. (subject pronoun + predicate)
· While means though, although, or even though in this chunk, though it has multiple meanings, including during. While signals that this sentence will show a contrast between the idea in the first chunk (I am a Patriot) and a subsequent idea. Students can discuss what they think the contrast might be. (subordinating conjunction)
· While + subject + predicate makes this a dependent clause that connects this chunk to the subsequent idea.
· ,: The curly cue is a comma. We use a comma to help connect the dependent clause to the independent clause when the dependent clause begins the sentence.
· Students sketch the while clause. [image: image34.emf] Step #1a

	it doesn’t mean

	Deconstruct: 
Language Goals 
	· it: “What?” / Meaning: It refers to I am a Patriot, to William’s belief in the Patriot cause. (subject pronoun)
· doesn’t mean: “It doesn’t what?” / Meaning: Doesn’t mean is a contraction for does not mean. Mean has multiple meanings but here can be defined as have as a result or conclusion. (negative verb)
· This chunk is signaling that the reader should NOT make certain conclusions about William just because he is a Patriot. Students can predict what conclusions William does NOT want us to make. The chunk helps William express the contrast between being a Patriot and another one of his beliefs in the subsequent chunks.

	
	· This chunk is a fragment because, although it contains subject + verb, the verb doesn’t mean must be followed by a noun clause to make sense.

	I enjoy seeing any man being killed,

	Deconstruct: 
Language Goals
	· I enjoy: “Who does what?”/ Meaning: I, referring again to William. (subject pronoun + verb)
· seeing any man being killed: “Enjoy what?” / Meaning: William does not want people to die. The writer uses any man instead of writing men to emphasize that she doesn’t like death at all. (object; noun phrase)
· This chunk is a dependent clause because, although it contains subject + predicate, it is complementing the verb in the previous chunk, doesn’t mean. It is a noun clause that provides necessary information about the verb. Combined with the previous chunk, it creates an independent clause and a complete subsequent idea to contrast with the dependent while clause.

	even a Loyalist.

	Deconstruct: 
Language Goals
	· even: Even is used to emphasize an idea that may be surprising—that William is a Patriot killing Loyalists in the war, but he doesn’t like to kill Loyalists. (adverb)
· a Loyalist: “Even who?”/ Meaning: William does not enjoy seeing even a Loyalist being killed. (noun phrase)
· This chunk is a fragment because it only contains an adverb and a noun phrase.

	While I am a Patriot,

	Practice 
(Focus Structure)
	· “While I am a Patriot, ________________.”
—
To provide lighter support: Students create a word bank of subordinating conjunctions to use in place of while to retain the same meaning (examples: although, even though, despite the fact that).

	
	—
To provide heavier support: Invite students to use their hands to represent the contrasting ideas and the meaning of while. (Example: While I am a Patriot [one hand out], I miss my Loyalist family [other hand out].)
· Students share the thing that they contrasted with the while clause, and then write and sketch the contrast on their activity card. [image: image35.emf] Step #1b

	While I am a Patriot, it doesn’t mean I enjoy seeing any man being killed, even a Loyalist.

	Reconstruct
	· Meaning: William is upset that people from both sides are dying in the war, even though he is a Patriot fighting Loyalists. [image: image36.emf] Step #2
· Connection to the guiding question: The sentence helps show how William’s perspective as a Patriot influences his opinion of the war. His perspective is that he believes in the Patriot cause but also that all life is precious, and so he is conflicted about the war.

	Practice
(Sentence)
	· “While _____, it doesn’t mean _____.” (Students assume the perspective of the character in their first person narrative. They recall the excerpt of the Declaration of Independence from Day 1 of Additional Work with Complex Text and complete the frame to express the thoughts and feelings of their character.) [image: image37.emf] Step #3
· To provide lighter support: Invite students to experiment with the varying thoughts and feelings different characters might offer (e.g., Patriot vs. Loyalist vs. undecided).
—
To provide heavier support: Invite students to use a word bank to select phrases appropriate to how their character might think and feel about the excerpt (examples for Robert: love William, agree with the Patriot nonsense).

	
	· Language Chunk Wall suggestions:
—
Language to compare and contrast: While I am a Patriot,
—
Language to connect words, phrases, clauses (conjunctions): While I am a Patriot,

—
Language to make references: it doesn’t mean

—
Nouns and noun phrases and clauses (people, places, things): I enjoy seeing any man being killed,

· —
Language to emphasize: even a Loyalist.
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	Additional Work with Complex Text
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	Unit 2, Week 1, Day 4: Sentence Strip Chunks: First Person Narrative: Act III, Scene 1—William




	While I am a Patriot,

	it doesn’t mean

	I enjoy seeing any man being killed,

	even a Loyalist.
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	Additional Work with Complex Text
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	Unit 2, Week 1, Day 2: Teacher‐Guided Student Activity Card
(Answers, for Teacher Reference)
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	Daily Learning Targets


Day 2:

· I can read and understand a complex text. (RI.4.10)
Day 4:

· I can understand and practice using complex English language structures. (L.4.1)
· I can use the word while to show a contrast between two ideas. (L.4.1f)
· I can make connections between an excerpt of the Declaration of Independence and the opinions of characters in Divided Loyalties. (RL.4.1, RI.4.1)

Student Materials

Day 2:

· Unit 2, Week 1: Additional Work with Complex Text: Student Task Card
· Evidence Presented in the Declaration of Independence
· Causes Which Impel Us to Separate images
· Scissors
· Glue stick
Day 4:

· N/A
Directions

Day 2

Discuss each question with a partner. Circle the correct answer below:
a. What is the purpose of the Declaration of Independence?
i. To explain the reasons that the Patriots are going to form an independent nation
ii. To declare that the king of Britain should stop making unfair laws
b. What phrase from the text best explains the purpose?
i. “…decent respect to the opinions of mankind requires that they should declare the causes which impel them to the separation.”
ii. “We hold these truths to be self-evident, that all men are created equal…”
c. What phrase from the opening of the Declaration of Independence explains that this document will present evidence?
i. “…they should declare the causes which impel them to the separation.”
ii. “…that among these are Life, Liberty and the pursuit of Happiness.”
Using what you read in Unit 1 and Divided Loyalties, predict what the “causes which impel” the Patriots to separate from Great Britain might be. List at least three things.
Sample student responses:

	Causes which impel the Patriots to separate
	What I read that supports my thinking

	Even though the colonists followed British laws and paid British taxes, they were not allowed to vote. 
	“The colonists followed British laws and paid British taxes. But they could not vote in the British government.” pg 4. Divided Loyalties

	Colonists felt they were being taxed on too many goods.
	“Farmers, shopkeepers, and others feel that they are being taxed on too many goods.” pg. 9 Divided Loyalties

	Colonists were upset about the 
Boston Massacre.
	“Even though it happened a few years ago, the fight between the British soldiers and the Patriots has people upset. People call it the Boston Massacre.” pg. 11 Divided Loyalties


2. Match the Causes Which Impel Us to Separate images to the correct description on the Evidence Presented in the Declaration of Independence chart. 
See Evidence Presented in the Declaration of Independence chart answer key.
MORE CHALLENGE:
The Declaration of Independence lists many pieces of evidence to support the opinion that “whenever any Form of Government becomes destructive” to securing the rights of the people, the people should “alter or to abolish it.” Here are a few more. What do you think they are saying in modern English?

He has forbidden his Governors to pass Laws of immediate and pressing importance, unless suspended in their operation till his Assent should be obtained; and when so suspended, he has utterly neglected to attend to them. Sample student response: Nobody but him is allowed to pass laws, but he isn’t doing his job.

He has called together legislative bodies at places unusual, uncomfortable, and distant from the depository of their public Records, for the sole purpose of fatiguing them into compliance with his measures. Sample student response: He has called together people to make decisions in situations that are uncomfortable for them, so that they are so tired they just give in to his ideas.

For cutting off our Trade with all parts of the world: Sample student response: For stopping us from buying and selling things to people in other parts of the world.

For depriving us in many cases, of the benefits of Trial by Jury: Sample student response: Not allowing many of us to have a proper trial when we have done something wrong/broken the law.

For transporting us beyond Seas to be tried for pretended offences: Sample student response: For making us travel to other places for a trial when we have done something wrong.
Day 4

While I am a Patriot, it doesn’t mean I enjoy seeing any man being killed, even a Loyalist.

1. Sketch and talk:

	a. Sketch the while clause (“While I am a Patriot…”).

Sketch could show a person with the label “Patriot” or a person who looks like a Patriot.
	b. Sketch the thing you contrasted with the while clause.

Sketch could show one person trying to hurt another.


2. Think about the excerpt of the Declaration of Independence from Day 1. With a partner, think about how a character from Divided Loyalties might think and feel about the excerpt.

Sample student response:
Character: William
How he/she might think and feel: He would agree with the declaration.

3. Circle one formula that shows the meaning of the sentence.
Patriot = like to see Loyalists killed.     Loyalist = like to see people killed
Patriot ≠ like to see Loyalist killed        Loyalist ≠ like to see people killed

MORE CHALLENGE:
Complete #2 for another character.

MORE CHALLENGE:
Give your partner one word and ask him or her to use that word in the frame (for example, abolish or frightening).
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	Reading and Speaking Fluency/GUM
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	Unit 2, Week 1: Student Task Card 


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can help my partner self-assess his or her reading fluency. (RF.4.4)
Day 4:

· I can read a passage aloud fluently. (RF.4.4)

Student Materials

Day 2:

· Fluency passage
· Fluency Self-Assessment Checklist
· Colored pencils or crayons
Day 4:

· Fluency Self-Assessment Checklist
· Fluency passage
· Colored pencil (green)

Directions:

Day 2

Follow the ALL Independent Group Work protocol to complete the task.
1. Whisper read fluency passage #1 to yourself.
2. Find a partner who is reading the same passage as you.
3. Look at the criteria highlighted on your Fluency Self-Assessment Checklist on Day 1.
4. Read the text aloud together (at the same time). Focus on the highlighted criteria.
5. Stars and Steps Fluency Feedback: With the same partner as before, take turns reading your passage aloud and receiving feedback.
· Label partner A and partner B.
· Partner A shares fluency goal for the week.
· Partner A reads aloud fluency passage and partner B listens.
· Partner B shares one star (one thing partner A did well) and one step to work on.
· “You did a good job with __________.”
· “Next time, try to __________ because __________.”
· Switch, and repeat steps 1–4.
	Star
	Step

	
	


Day 4

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

1. Remember your fluency goal. Read the criteria on your Fluency Self-
Assessment Checklist.
2. Choose a partner to listen as you read aloud.
3. As a group, read the fluency passage aloud. If time permits, you may change roles and read the scene again.
4. Beginning with the facilitator, each person in the group gives a star—something they liked about the reading fluency—to their partner.
Example: “I liked how you frowned when you said ___________. It made the emotion really clear!”
5. Using a green colored pencil, self-assess where you are with each of the criteria on your checklist by placing a check mark in the appropriate 
column.
If you have time, share your self-assessment with your partner and explain how you have improved your reading fluency this week.[image: image46.emf][image: image47.jpg]
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