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	Unit 1, Week 1: Teacher-Guided Student Activity Card (( ((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:

· I can recognize and correct sentence fragments. (L.4.1f)

Day 3:

· I can recognize and correct run-on sentences. (L.4.1f, L.4.2c)

Student Materials

Day 1 and Day 3:

· Writing Complete Sentences anchor chart (begun in Module 1)

Directions:

Day 1

Your teacher will guide you through the activities on this card.

PART I

Questions I can ask myself to check for complete sentences:

Do I have a subject with a predicate?

If not ➞ add a subject or predicate.

Practice:

1. The angry American colonists.
This sentence is missing: subject / verb / neither

Turn and talk: How would you fix this sentence?

2. Met and discussed the new laws.
This sentence is missing: subject / verb / neither

Turn and talk: How would you fix this sentence?

3. When the British fired on the American colonists.
This sentence is missing: subject / verb / neither

Turn and talk: How would you fix this sentence?

Choose one of the sentences above and write it correctly here:

PART II

4. With a partner, practice saying a complete sentence out loud. Use a word or phrase from each column.

    Subject         Predicate
            Subject             Predicate
For example: While Tyron went to the store, his brother waited at home.


Dependent clause

    Independent clause

	Subordinating conjunction 
	
	

	When
	Tyron went to the store
	+ your own
independent clause

(subject with predicate)

	If
	
	

	Because
	
	

	Before
	
	

	While
	
	

	Whenever
	
	


PART III

Make at least two different sentences by connecting a dependent clause to an independent clause that makes sense. You may use a clause more than once.
	Dependent clause with subordinating conjunction
	
	Find an independent clause that makes sense. (Hint: Not all the choices are independent clauses.)

	After the students ate lunch
	
	they went out to play. 

	If the students ate lunch
	
	drank water.

	When the students ate lunch
	
	the teachers.

	
	
	they washed their hands.

	Before the students ate lunch
	
	the teachers ate their lunch.


Day 3

Your teacher will lead you through the activities on this card.

5. Whisper read each sentence below:

· The colonies were far away from Britain, and they were used to running their own affairs.
· The colonies were far away from Britain, they were used to running their own affairs.
· The colonies were far away from Britain. They were used to running their own affairs.
6. With a partner, discuss which of these sentences is written correctly and put a star next to it. (Hint: There may be more than one.) Be prepared to explain your reasoning.

7. Read “Questions I can ask myself to check for complete sentences.”

Do I have two or more independent clauses?

· If so ➞ are my independent clauses joined by a coordinating conjunction?
· If so ➞ should I use a period or add a coordinating conjunction?

8. Practice using coordinating conjunctions aloud:

	Independent clause
	Coordinating conjunction
	Choose the independent clause that fits best with the coordinating conjunction.

	Tyron went to the store,
	so
	he isn’t here right now.

then he went to the movies.

	
	and
	then he ate it.
he bought eggs.

	
	or
	he forgot to bring his wallet.

maybe he went to his friend’s house.

	
	but
	he bought eggs.

he forgot to bring his wallet.


9. Correct the following run-on sentences. You may use a period or insert a coordinating conjunction (e.g., and, but, or, yet, so).

so
Example: The students ate their lunch  ̂ they are ready for recess.
The students ate their lunch they enjoyed it very much.

The students ate their lunch some of them didn’t have time for dessert.

The students ate their lunch the teachers were alone in their classrooms.

MORE CHALLENGE:
Write your own run-on sentence and then correct it.
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	Unit 1, Week 1: Writing Complete Sentences Anchor Chart


L.4.1f

Teacher Directions: Write the bolded additions on chart paper. Add Questions #1 and #2 for Day 1 and Question #3 for Day 3.
A complete sentence:

· Has a subject with a predicate and expresses a complete thought

· Begins with a capital letter

· Ends with an end mark—a period, question mark, or exclamation point

Examples

William Carlos Williams was a poet.

This short poem helps us understand the beauty of the common wheelbarrow.

If the sentence is not complete, it’s either a fragment or a run-on sentence. Avoid fragments and run-on sentences in formal writing.

A fragment is missing either a subject or a predicate, so it is not a complete thought.

Examples

	Fragment
	Complete Sentence

	Inspired by everyday objects and the lives of common people.
	

	William Carlos Williams about the things he knew.
	


A run-on sentence has more than one subject with a predicate, but the subjects with predicates are joined without correct punctuation or a conjunction.

Examples

	Run-on Sentence
	Complete Sentence

	He made notes about things he had heard he wrote poems about them.
	

	My favorite poem by William Carlos Williams is “The Woodthrush” I like to watch birds.
	


(Add before Day 1 instruction)

Questions I can ask myself to check for complete sentences
10. Do I have a subject with a predicate?
If not ➞ add a subject OR add a predicate.
Example: Wrote to Benjamin Franklin. ➞ I wrote to Benjamin Franklin.
11. Does my sentence start with a subordinating conjunction?
If so ➞ join it to an independent clause (before or after with a comma) OR remove it.

	Example:
When I wrote to Benjamin Franklin. ➞
	I was nervous when I wrote to 
Benjamin Franklin.

	
	When I wrote to Benjamin Franklin, he wrote back.

	
	I wrote to Benjamin Franklin.


(Add before Day 3 instruction)

12. Do I have two or more independent clauses?
If so ➞ are my independent clauses joined by a coordinating or subordinating conjunction?
If so ➞
should I use a period or add a coordinating or subordinating conjunction?

	Example:
They fought the Patriots won. ➞
	They fought. The Patriots won.

	
	They fought, and the Patriots won.

	
	Because they fought, the Patriots won.
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	Unit 1, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 1:

· I can determine the main idea of a text. (RI.4.1, RI.4.2)

Day 3:

· I can summarize a text, using key details to support the main idea. (RI.4.2)

Student Materials

Day 1:

· “Revolutionary War, Part I”

· Criteria of an Effective Summary anchor chart

Day 3:

· “Revolutionary War, Part I” Quote Sort

· Scissors

· “Revolutionary War, Part I” Summary chart

· Glue stick

Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.

This week you will work on summarizing “Revolutionary War, Part I.”

13. With your group, discuss the following questions:

· What is a summary?
· What questions do you ask yourself when you summarize a text? 
“I ask myself ______________.”

14. Read “Revolutionary War, Part I” aloud. You may choose one person to read or take turns reading paragraphs.

Discuss the gist and main idea with a partner:
· What is the difference between gist and main idea?

“The gist is _______________, while the main idea is _______________. For example, _______________.”
· How might a gist or a main idea be important to a summary?

Identify the gist and the main idea. 

	The Revolutionary War started as a fight for basic rights but ended up in a fight for independence.
	Is this the gist or the main idea?

Why do you think that?

	This text is mostly about the important events that happened before the Revolutionary War. It also talks about the people who helped lead the revolution. 
	Is this the gist or the main idea?

Why do you think that?


MORE CHALLENGE:
Write down three questions you ask yourself when you summarize a text. Refer to the Criteria of an Effective Summary anchor chart to help you.
Day 3

Follow the ALL Independent Group Work protocol to complete the task.

15. Sort the quotes.

· Cut apart the quotes on the “Revolutionary War, Part I” Quote Sort.

· With a partner, read aloud each quote. Ask yourself:

· Does this illustrate an important supporting detail in the text? (Hint: Reread the supporting details you pasted onto your summary chart.) Does the quote help the reader better understand one of those details? Does it say it in an interesting way?
· If the answer is yes, put the quote in a “yes” pile. If the answer is no, put the quote in a “no” pile.
16. Attach one quote.

· Choose one quote from your “yes” pile.
· Use a glue stick to glue it onto your “Revolutionary War, Part I” Summary chart.
· Draw a line to the supporting detail it supports.
17. Using the “Revolutionary War, Part I” Summary chart and the paragraph frame, talk through your summary with a partner. Try to say what you might write if you were writing the summary. When you want to insert the direct quote next to a supporting detail it supports, say something like: “The text states…”

Summary paragraph frame:

In “Revolutionary War, Part I” the author explains the events that led to ______________.
The main idea of the text is _____________________.
The text begins by explaining _____________________. (supporting detail 1)
The text says _____________________. (supporting detail 2)
But the text says _____________________. (supporting detail 3)
Then _____________________. (supporting detail 4)
According to the text, _____________________. (supporting detail 5)
The text concludes by explaining ___________________. (supporting detail 6)
Remember, when you want to insert the direct quote next to a supporting detail it supports, say something like: “The text states…”

MORE CHALLENGE: Choose another quote from your “yes” pile. Practice your summary aloud again, inserting the second quote.
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	Unit 1, Week 1, Day 3: “Revolutionary War, Part I” Quote Sort


Name: ____________________________________ Date: ___________________

Directions: Cut apart these quotes and sort them into two piles.
“Yes”—this quote illustrates an important supporting detail and says it in an interesting way.

“No”—this quote gives a fact but doesn’t illustrate an important supporting detail.

	The Americans were outraged.
	Britain established its first colony in North America in 1607.

	The French and Indian War 
(1754–63) changed that.
	These were Connecticut, Delaware, Georgia, Maryland, Massachusetts, New Hampshire, New Jersey, New York, North Carolina, Pennsylvania, Rhode Island, South Carolina, and Virginia.

	These measures only served to unite the colonists.
	About 1.5 million colonists lived there.

	In 1770, a raggedy crowd of people taunted some British soldiers.
	But they were ready to fight if it became necessary.
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	Unit 1, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Days 1 and 2:

· I can read my research reading text independently for 12 minutes. (RI.4.10)

Day 3:

· I can use the 5W’s to explain what I have learned through research reading. (RI.4.10)

Day 4:

· I can listen carefully and ask questions of others about their research reading. (RI.4.10, SL.4.1)

Student Materials

Days 1–4

· Research reading text

· Independent reading journal

· Vocabulary log
Directions:

Days 1 and 2

Follow the ALL Independent Group Work protocol to complete this task.

1. Read your research reading text independently for 12 minutes.

2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Record academic vocabulary in the front and topical vocabulary about the topic in the back. Be prepared to share any new vocabulary with your group.
MORE CHALLENGE:
If time permits, continue reading your text.

Day 3

Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.
1. Read your research reading text independently for 5 minutes.

2. Record your reading in the front of your independent reading journal (date, book title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Record academic words at the front and topical vocabulary about the topic at the back.

4. Respond to this prompt in the front of your independent reading journal: Use the 5 W’s to explain what you have learned through research reading today: Who? What? Where? When? Why? Be prepared to share your response with your group.

Day 4

Get into groups of three or four. Follow the ALL Independent Group Work protocol to allocate a facilitator and timekeeper.

1. Timekeeper: Set a 2-minute timer.

2. Group: Think of:

· One thing you have learned from your research reading text
· Two new vocabulary words and their meanings that you have learned from your research text
3. Timekeeper: Set a 2-minute timer.

4. Facilitator: You will go first:

· Pass your research reading text around.

· Share one thing that you have learned.
· “I’ve learned ___________. For example, ___________.”
· “Something I have learned is  ___________ . For instance, ______________________.”
· Share two new vocabulary words and their meanings.
· “A new word for me is  ___________. It means ___________. 
For example, you could say: ___________.” (your own sentence with the word)

Group: Listen and think about what else you would like to know about this person’s text. Prepare a question.

5. Timekeeper: Set a 2-minute timer.

6. Group: Take turns asking the facilitator questions.

· “When you said ___________, what did you mean?”

· “How does  ___________ relate to ___________?”

· “Why did you choose to share ___________?”

· “Can you say more about ___________?”

7. Repeat steps 4–6 with each person in the group.

· If time permits, choose from the following:
· Continue to read your free choice reading text.

· Try out a new text.
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	Unit 1, Week 1: Teacher-Guided Student Activity Card ((((()


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can summarize a text, using key details to support the main idea. (RI.4.2)

Day 4:

· I can understand and practice using complex English language structures. (L.4.1)

· I can understand and practice language structures that convey chronology. (L.4.1)

· I can understand and practice language structures for summarizing. (RI.4.2, RI.4.5, L.4.2b)

Student Materials

Day 2:

· Questions to Ask When Summarizing a Text anchor chart
· “Revolutionary War, Part I”
· “Revolutionary War, Part I” Summary chart
· Supporting Details from “Revolutionary War, Part I”

· Scissors
· Glue
Day 4:

· “Revolutionary War, Part I”
Directions:

Day 2

Your teacher will guide you through the activities on this card.
1. Whisper read the questions on the Questions to Ask When Summarizing a Text anchor chart.
2. Take out “Revolutionary War, Part I” and discuss the text using each question on the anchor chart with a partner.

3. Fill in the first two columns of the “Revolutionary War, Part I” Summary chart. Cut and paste the Supporting Details from “Revolutionary War, Part I” to help you.
Day 4

Your teacher will lead you through the activities on this card.
Then the British passed the Intolerable Acts, and the text says these “took away many of Massachusetts’ rights of self-government.”

1. With a partner:

· Take turns reading the sentence aloud.
· Discuss the gist of the sentence.
· Write two questions you have about the sentence. Your questions could be about words you would like to know more about or phrases you are wondering about.
	

	

	


2. With a partner, use the sentence frame to talk about the sequence of two different events in “Revolutionary War, Part I.”

The British fought the French. Then the British _________________.

3. With a partner, say the Language Dive sentence in your own words.

4. Discuss with your group:
· How does this sentence add to your understanding of events that led to the Revolutionary War?
· How did this event affect the colonists?
5. Create a timeline of some events leading to the American Revolution and how they affected colonists. Draw an arrow from the events and their effects listed in the box to each number on the timeline.

	Then the British passed the Intolerable Acts.
	So the colonists protested. 

	First, the British collected taxes.
	These “took away…self-government.”


	
	1
	
	2
	
	3
	
	4
	

	
	
	
	
	
	
	
	
	
	
	
	
	


6. With a partner, use the sentence frame to talk about the sequence of two events in “Revolutionary War, Part I.” This time, insert an interesting or unique quote.

The British fought the French. Then the British _____________, and the text says “_____________.”
MORE CHALLENGE:
Complete the sentence frame again. This time, use different language for Then and the text says.
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	Unit 1, Week 1, Day 2: Questions to Ask When Summarizing a Text Anchor Chart


RI.4.2

Questions to Ask When Summarizing a Text

What kind of text is it?
What is its structure?

What is its purpose?

What is the main idea?

What idea does the author want me to walk away with?

What key details support the main idea?
(Usually one per paragraph or one or two per section)

Are there any phrases important enough or interesting enough to quote directly?
(Usually two or three—must state an important detail in an interesting way and not just a fact)
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	Unit 1, Week 1, Day 2: “Revolutionary War, Part I” Summary 
Chart ((((()


Name: ____________________________________ Date: ___________________

	“Revolutionary War, Part I”
	Supporting Details (What explicit information from the text supports your thinking about the main idea?):

	Main Idea (What is the big idea the author wants you to take away?):


	1.

	
	2.

	
	3.

	
	4.

	
	5.

	
	6.

	Direct Quote from the text (What phrase or sentence from the text do you want to quote directly?) (to be completed on Day 3)
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	Unit 1, Week 1, Day 2: Supporting Details from “Revolutionary War, Part I” ((()


Name: ____________________________________ Date: ___________________

Directions: Below are the supporting details from “Revolutionary War, Part I.” Some are in complete sentences and some are in note form.
1. Cut them out.

2. Whisper read them. If helpful, sketch the meaning next to each one.

3. Assemble them in the order in which they appear in the text.
4. Paste them onto your “Revolutionary War, Part I” Summary chart.

	The British passed the Intolerable Acts, and the text says these “took away many of Massachusetts’ rights of self-government.”

	British vs. French in war

War=$$

British taxed Americans

	Taxes unpopular

Americans protest ➞British government repealed some taxes but made new ones (example: tea)

	Colonists=aware of the power. Kept opposing taxes and had demonstration (example: Boston Tea Party).

	First Continental Congress

Wanted peace but would fight

	The actions of the British were too much for the Americans, and they banded together.
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	Unit 1, Week 1, Day 2: Supporting Details from “Revolutionary War, 
Part I” ((()


Name: ____________________________________ Date: ___________________

Directions: Below are the supporting details from “Revolutionary War, Part I.” Some are in complete sentences, and some are in note form. Two of them you will fill in yourself.
1. Cut them out.

2. Whisper read them. If helpful, sketch the meaning next to each one.

3. Assemble them in the order in which they appear in the text.
4. Paste them onto your “Revolutionary War, Part I” Summary chart.

	The British passed the Intolerable Acts, and the text says these “took away many of Massachusetts’ rights of self-government.”

	British vs. French in war
War=$$

British taxed Americans

	Supporting detail #2

	Colonists=aware of the power. Kept opposing taxes and had demonstration (example: Boston Tea Party).

	Supporting detail #6

	The actions of the British were too much for the Americans, and they banded together.
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	Unit 1, Week 1, Day 4: Language Dive Guide: Supporting Detail from “Revolutionary War, Part I”


	Notes
	Modifications from Modules 1–2:

· In addition to teacher-led questions and answers as in Modules
1–2, there are suggested language goals that students should try to understand and apply for each chunk. (Consider referring to the range of questions students might ask one another in Questions We Can Ask during a Language Dive in the Module 1 Appendix.)

· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.

· This format provides greater freedom to choose how to help students understand the suggested language goals.

Continue to employ a number of approaches to enable students to understand these goals, including grappling, displaying a list of the language goals for students to consider, asking questions, and using Conversation Cues, or a combination of these approaches. At the same time, draw on your understanding and experience of Language Dives from Modules 1–2 as you work with the new format.

	Sentence
	[Then] the British passed the Intolerable Acts, and the text says these “took away many of Massachusetts’ rights of 
self-government.” (from paragraph 6 of “Colonial Opposition” in “Revolutionary War, Part I,” by EL Education)

	Rationale
	This supporting detail is compelling because it contains language useful for summarizing and for sequencing events chronologically, as well as for considering sentence fragments. These features help address the Daily Learning Target and RI.4.2, RI.4.5, L.4.1f, L.4.2b. 
The supporting detail connects to the guiding question by showing how an event leading to the American Revolution affected people in the colonies. Note that the linking word then has been added to the original version of this supporting detail from “Revolutionary War, Part I.” The addition of this sequencing language is designed to help students see one way that a supporting detail can be inserted cohesively into a summary of “Revolutionary War, Part I.” Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the highlighted focus structure

	
	Then the British passed. Based on student need and time, consider adding days for extended conversation and practice with the structure and the text says. After discussing this structure, students practice using it to sequence events in “Revolutionary War, Part I.” Students will apply their understanding of the meaning and structure of this sentence when writing their own summaries in Unit 1, Week 2: Writing Practice and module Lessons 8–11.

	Time
	15 minutes

	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Consider referring to the Questions We Can Ask during a Language Dive anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their activity card for each item marked with the icon ✎.

	Deconstruct
	Use the sentence strip chunks.

18. Whole group: Display all chunks, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

19. Whole group: Students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

20. Whole group: Consider pre-teaching one or two key vocabulary words.

21. Whole group or small group: Display each chunk, chunk by chunk. 
Students briefly grapple with the meaning of each chunk. Use the chunk chart to guide student grappling.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues (underlined) in the chunk chart.
· To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.

	
	· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals provided in the chunk chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

	Practice 
(Focus Structure)
	22. Small group: Students play with the focus structure in the highlighted chunk using the suggestions in the chunk chart. Refer to the chunk chart for specific Practice suggestions on this sentence.

	Reconstruct
	23. Whole group: Consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.

24. Whole group: Students reconstruct the meaning of sentence and connection to guiding question, big idea, and learning target. Refer to the chunk chart for specific Reconstruct suggestions on this sentence.

	Practice
(Sentence)
	25. Whole group: Students synthesize and play with the sentence. Refer to the chunk chart for specific Practice suggestions on this sentence.
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	Unit 1, Week 1, Day 4: Language Dive Chunk Chart: Supporting Detail from “Revolutionary War, Part I”


	Then the British passed

	Deconstruct: Language Goals
	· “What does this chunk tell us? Why do you think that?” (Responses will vary.)

· the British: “Who is this chunk about?” the British government (subject/proper noun)

· passed: “What did the British do?” (They approved, or voted for, laws. Passed has multiple meanings, but we know it means approved because this sentence talks about a law that took away rights. (regular past tense verb)

· Then: “Reread this first chunk from Paragraph 6 of ‘Colonial Opposition’ in ‘Revolutionary War, Part I.’ How is this chunk different?” Then has been inserted at the beginning of this chunk.

· Then: “Why do you think the author inserted then at the beginning of this chunk? I’ll give you time to think and discuss with a partner.” Then is a linking word that helps sequence events. The author inserted then to help the reader understand the sequence of events. (adverb/linking word)

· Then: “Who can explain why your classmate came up with that response? I’ll give you time to think and write.” Responses will vary.

· If productive: “Is this chunk a complete sentence? Why do you think that?” (No; it’s a fragment because, although it contains a subject + predicate, the use of passed in this sentence must be followed by an object to make sense.)

	the Intolerable Acts,

	Deconstruct: Language Goals
	· “What did the British pass?” The Intolerable Acts, which were cruel laws the British Parliament passed in 1774 to punish the Massachusetts colonists for protesting taxes, including during the Boston Tea Party. The laws said the colonists could no longer govern themselves. (object)

· Students can act out the British passing the Intolerable Acts and closing the port of Boston.

	
	· If productive: “Is this chunk a complete sentence? Why do you think that?” No, it’s a fragment because it’s only a noun phrase. The first two chunks together are a complete sentence because they contain a subject + predicate.

	Practice
(Focus Structure)
	· “What event in ‘Revolutionary War, Part I’ happened before the British passed the Intolerable Acts?” The colonists protested British taxes.

· “So, what does Then tell us?” then tells us the British passed the Intolerable Acts after the colonists protested taxes.

· “Can you figure out how we can use then in our writing?” (to signal an event that comes after another event)

· Students can use the frames with then to practice talking about the sequence of two different events in “Revolutionary War, Part I”:

“The British fought the French. Then the British _________ .”
· To provide lighter support: “What are other linking words we can use to sequence this event and keep the same meaning?” (Examples: Subsequently, the British passed the acts. Before the British passed the acts, the colonists protested paying taxes.)

· To provide heavier support: “I ate breakfast. Then I  ______.” Provide word banks for students to use when completing the sentence frames.

	and the text says

	Deconstruct: Language Goals
	· the text says: “Can you figure out why the writer used this phrase?” To signal that she will insert an interesting or unique quote from “Revolutionary War, Part I.” (subject + verb/predicate)

· To provide lighter support: “What are other ways to signal a quote?” Examples: the text states, the text begins by explaining, according to the text.

· If productive: “Is this chunk a complete sentence? Why do you think that?” This chunk is a fragment because, although it contains a subject + predicate, it must be followed by a direct quote to make sense.

· and: “Can you figure out why the writer added and here?” The writer uses and to signal that she will add another complete sentence directly related to the complete sentence in the previous chunks. (coordinating conjunction)

· ,: “Can you figure out why the writer added the comma before and?” The comma works with the coordinating conjunction and to join two complete sentences into one.

	these “took away

	Deconstruct:
Language Goals
	· these: “Who is this chunk about? What does these refer to?” The Intolerable Acts. We know this because these is a pronoun that can be used to refer to a noun already mentioned. The author would use they, not these, if she were referring to the British. (subject pronoun)

· took away: “What did these do?” The acts took something from, or removed something. (phrasal verb)

· “ : “What are the curly cues called, and what is their purpose?” They are opening quotation marks. They signal the beginning of the interesting or unique quote from the text. (punctuation)

· If productive: “Is this chunk a complete sentence? Why do you think that?” This chunk is a fragment because, although it contains subject + verb, took away must be followed by an object to make sense.

	many of Massachusetts’ rights of self-government.”

	Deconstruct: Language Goals
	· “What did these take away?” The acts took away a lot of the ways that people in Massachusetts could make their own laws or lead themselves. The British would control the colonies in most ways. (determiner + preposition + possessive noun + noun + preposition + noun = noun phrase)

· “What are these curly cues called, and what is their purpose?” They are closing quotation marks. They signal the end of the quote. We need both opening and closing quotation marks to credit someone else’s writing. (punctuation)

· “What is the interesting or unique quote that the author inserted after and the text says?” The quote about taking away rights of self-government.

· If productive: “Is this chunk a complete sentence? Why do you think that?” This chunk is a fragment because it contains only a noun, no verb. Combined with the previous chunk, it is a complete sentence. 

	Then the British passed the Intolerable Acts, and the text says these “took away many of Massachusetts’ rights of self-government.”

	Reconstruct
	· “How can you say this sentence in your own words?” Massachusetts could no longer govern itself because of harsh new laws passed by the Parliament. ✎ Step #3

· “Close your eyes and imagine if another country took away our rights of self-government. What would happen? How might you feel?” (Responses will vary.)

· “How does this Language Dive add to your understanding of the guiding question?” The enacting of the Intolerable Acts was another event that had a strong effect on some colonists—denying them self-government—and contributed to starting the Revolutionary War. ✎ Step #4

	Practice

(Sentence)
	· Sketch a timeline of the events leading to the American Revolution and how they affected colonists. ✎ Step #5

· Students can use the frames with then and the text says to practice talking about the sequence of two events in “Revolutionary War, Part I” and inserting a quote.

· The British fought the French. Then the British _____, and the text says “_____.” ✎ Step #6

· To provide lighter support: “Can you say this sentence in a different order? How?”

· To provide heavier support: Provide a word and quote bank for students to use when completing the sentence frame.

· Language Chunk Wall suggestions:

· Linking language: Then the British passed
· Nouns and noun phrases and clauses (people, places, things, ideas) Then the British passed / the Intolerable Acts, / many of Massachusetts’ rights of self-government
· Verbs and verb phrases (actions/states of being): these “took away
· Language to introduce dialogue or quotes: and the text says
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	Additional Work with Complex Text
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	Unit 1, Week 1, Day 4: Language Dive Sentence Strip Chunks: Supporting Detail from “Revolutionary War, Part I”




	Then the British passed

	the Intolerable Acts,

	and the text says

	these “took away

	many of Massachusetts’ rights of 
self-government.”
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	Unit 1, Week 1: Student Task Card


Name: ____________________________________ Date: ___________________
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	Daily Learning Targets


Day 2:

· I can recognize and correct sentence fragments. (L.4.1f)

Day 4:

· I can recognize and correct run-on sentences and fragments. (L.4.1f, L.4.2c)

Student Materials

Day 2:

· Writing Complete Sentences anchor chart
· Day 2 sentence cards (one per pair)

· Glue stick
Day 4:

· Writing Complete Sentences anchor chart
· Day 4 sentence cards (one per pair)

· Glue stick

Directions

Day 2

Follow the ALL Independent Group Work protocol to complete the task.

1. Review “Questions I can ask myself to check for complete sentences” on the Writing Complete Sentences anchor chart.

2. Sort the Day 2 sentence cards with a partner.

· Find a partner.
· Cut apart the sentence cards.
· Read and discuss each sentence: Use “Questions I can ask myself to check for complete sentences” and sort the sentences into two piles—complete sentences or sentence fragments.
3. Paste sentences.

· Use a glue stick to paste sentences into the correct boxes.

	Paste a sentence fragment that is missing a subject here.
	Paste a sentence fragment that is missing a predicate here.

	Paste a sentence fragment with a subordinating conjunction here.
	Paste a complete sentence here.


4. Choose the sentence fragment with the subordinating conjunction and write it correctly here.

	


MORE CHALLENGE:
Correct another sentence fragment.

	


Day 4

Follow the ALL Independent Group Work protocol to complete the task.

1. Review “Questions to ask myself to check for complete sentences” on the Writing Complete Sentences anchor chart.
2. Sort the Day 4 sentence cards with a partner.

· Find a partner. You may form groups of three, if needed.
· Cut apart the sentence cards.
· Read and discuss each sentence: Use “Questions I can ask myself to check for complete sentences” to sort sentences into piles—complete sentences, sentence fragments, or run-on sentences.
3. Paste sentences.

· Use a glue stick to paste sentences into the correct boxes.

	Paste a sentence fragment that is missing a subject or a predicate here.
	Paste a run-on sentence here.

	Paste a sentence fragment with a subordinating conjunction here.
	Paste a complete sentence here.


4. Choose one sentence fragment or run-on from the chart and write it correctly here.

	


MORE CHALLENGE:
Rewrite the complete sentence from the chart above as a sentence 
fragment or run-on. Explain why it is a sentence fragment or run-on.
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	Unit 1, Week 1, Day 2: Day 2 Sentence Cards


Name: ____________________________________ Date: ___________________

Directions: Cut these sentence cards apart. Then read and discuss them with a partner. Use “Questions I can ask myself to check for complete sentences” to sort the sentences into two piles—complete sentences or sentence fragments.

	While we eat dinner.
	When I was 6 years old.

	The barking dog.
	The students.

	He lost his first tooth when he was 6 years old.
	Before going to school.


	I usually read before I go to sleep.
	That she wanted to go to the store.

	Lost my pencil.
	Wrote a letter.

	Played on the swings and talked to her friend.
	When I was 6 years old, I lost my first tooth.
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	Unit 1, Week 1, Day 4: Day 4 Sentence Cards


Name: ____________________________________ Date: ___________________

Directions: Cut these sentence cards apart. Then read and discuss them with a partner. Use “Questions I can ask myself to check for complete sentences” to sort the sentences into three piles—complete sentences, sentence fragments, or run-on sentences.

	While I am at school, my little brother is at home.
	Hugged her grandmother.

	That you were scared.
	Ate cake at her birthday party.

	The teacher.
	Before getting on the bus.


	My little brother plays while I’m at school.
	Smiling, the teacher said hello.

	The scared cat.
	I love that song I don’t know who sings it.

	They argued they shouted angrily.
	I played soccer last night so I’m tired today.

	I wonder who is at the door.
	Alicia plays the piano she practices a lot.

	Playing soccer.
	The man who was 
shouting angrily.
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	Unit 1, Week 1, Day 2: Day 2 Sentence Cards 
(Answers, for Teacher Reference)


	While we eat dinner.

Subordinating conjunction
	When I was 6 years old.

Subordinating conjunction

	The barking dog.

Missing a predicate
	The students.

Missing a predicate

	He lost his first tooth when he was 6 years old.

Complete sentence
	Before going to school.

Subordinating conjunction

	I usually read before I go to sleep.

Complete sentence
	That she wanted to go to the store.

	Lost my pencil.

Missing a subject
	Wrote a letter.

Missing a subject

	Played on the swings and talked to her friend.

Missing a subject
	When I was 6 years old, I lost my first tooth.

Complete sentence
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	Unit 1, Week 1, Day 4: Day 4 Sentence Cards 
(Answers, for Teacher Reference)


	While I am at school, my little brother is at home.

Complete sentence
	Hugged her grandmother.

Missing a subject

	That you were scared.

Subordinating conjunction
	Ate cake at her birthday party.

Missing a subject

	The teacher.

Missing a predicate
	Before getting on the bus.

Missing a subject

	My little brother plays while I’m at school.

Complete sentence
	Smiling, the teacher said hello.

Complete the sentence

	The scared cat.

Missing a predicate
	I love that song I don’t know who sings it.

Run-on sentence

	They argued they shouted angrily.

Run-on sentence
	I played soccer last night so I’m tired today.

Complete sentence

	I wonder who is at the door.

Complete sentence
	Alicia plays the piano she practices a lot.

Run-on sentence

	Playing soccer.

Missing a subject
	The man who was shouting angrily.

Missing a predicate
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