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	Daily Learning Target


Day 1 and Day 3:

· I can write a paragraph (or essay) explaining how historical context or his personal qualities led to Jackie Robinson’s success, using specific information in the text. (RI.5.3, W.5.2)

Student Materials

Day 1:

· Factors for Success Quotes (optional)

· Lined paper

Day 3:

· Factors for Success informative paragraph (or essay)

· Colored pencils (red, green, yellow)

· Lined paper (optional)

Directions:

Day 1

Your teacher will lead you through the activities on this card.

This week, you will write an informative paragraph (or essay) about the 
module guiding question:

· “What factors can contribute to an individual’s success in changing society?”

1. Study the following charts. Discuss with a partner:
What are the differences and similarities between an informative essay and an informative paragraph? 
	Informative Essay
	Informative Paragraph

	Introduction: Introduces the topic, gives context or background, and includes focus statement.

Proof Paragraphs: Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples to explain the focus.

Information is grouped logically.

Concluding paragraph: Clearly related to topic, restates focus statement, and answers “so what?”
	Introductory sentences: Introduce the topic, give context, and include the focus statement.
Relevant facts, definitions, concrete details, quotations, or other information and examples to explain the focus.

Concluding sentence: Restates focus statement and answers “so what?”


Prompt 1:
How did Jackie Robinson’s personal qualities lead to his success in breaking the color barrier in baseball? What, in the text, makes you think so?

OR

Prompt 2:
How did the historical context in which Jackie Robinson lived lead to his success in breaking the color barrier in baseball? What, in the text, makes you think so?
2. Choose one prompt and reread the appropriate Factor for Success chart.

3. Use the piece of paper to plan your writing. Note how you will introduce your topic, including what context you will give. Note the details you will use and how these details illustrate a factor for success. Note the concluding sentence or idea you want to include. If you have time, write your focus statement in a complete sentence.
	

	

	

	

	

	

	

	

	

	


MORE CHALLENGE:

Discuss your plan with a partner. Talk through your paragraph.
Use the paragraph frame if needed:

“Changing society _______. Jackie Robinson was _______. One factor in Jackie’s success was _______. For example, _______. This clearly shows _______. This led to _______. Another example of _______ is _______. Because of this, _______. Without this, _______.”

Day 3

Your teacher will guide you through the activities on this card.

Today, you will focus on these criteria from the Informative Writing Checklist:
	W.5.2a
	I introduce the topic, giving readers the context they need to understand the piece.

	W.5.2e
	I have a conclusion that is clearly related to the focus and the information presented.


1. Read the student exemplar informative paragraph. With a partner, discuss and annotate the paragraph using colored pencils.
· Underline in red the sentence where the author introduces the topic and gives context.

· Underline in green the focus statement of the paragraph (where the author names the factor).

· Underline in yellow the sentences where the author gives the supporting 
details from the text.

· Underline in green the sentences where the author concludes the paragraph and restates the focus.

Prompt 1:
How did Jackie Robinson’s personal qualities lead to his success in breaking the color barrier in baseball? What, in the text, makes you think so?

OR

Prompt 2:
How did the historical context in which Jackie Robinson lived lead to his success in breaking the color barrier in baseball? What, in the text, makes you think so?
2. Finish your informative paragraph if you have not done so yet.

3. If you have finished writing, reread your informative paragraph and color-code it using colored pencils:

· Underline in red the sentence where you introduced the topic.

· Underline in green the focus statement of the paragraph (where you named the factor).

· Underline in yellow the sentences where you gave the supporting details from the text.

· Underline in green the sentences where you concluded the paragraph and restated the focus.

· If you can’t find all these parts of your piece, revise your informative paragraph to include them.

MORE CHALLENGE:

Revise your informative paragraph OR write a new informative paragraph on the other prompt. Use a new piece of lined paper.
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	Unit 1, Week 2, Day 1: Factors for Success Quotes ((()


	Historical Context Quotes
	Personal Qualities Quotes

	“Artists like Jacob Lawrence; writers like Langston Hughes, Claude McKay, Countee Cullen and Zora Neale Hurston; jazz musicians like Louis Armstrong and Duke Ellington … all rose to new heights of fame and popularity through the Harlem Renaissance.”

Promises to Keep, page 15 
	“Rickey asked if he could stand the pressure. Would he control his temper against verbal and even physical attacks?

Dad didn’t respond immediately.… He wasn’t used to backing down when attacked. Rickey made it clear to my father that the first three years would be critical. For the sake of racial equality, he’d have to adopt a nonviolent approach to change. My father agreed.”
Promises to Keep, page 29 

	“While my father fought relatively small battles against racism, African-American leaders across the country took the struggle to a new level. They waged battles in courts, in newspapers, and at street demonstrations.”
Promises to Keep, page 14
	“Looking back, I realize that one of the things I admired most about my father was how he stayed in the game until the end. He stood firm even when his opinion wasn’t popular. Whether questioning an umpire or an American president, Dad used his celebrity to challenge an unjust system and support a movement organized to correct the wrongs.”

Promises to Keep, page 7

	“In 1948, President Harry S. Truman announced an end to segregation in the U.S. military.”
Promises to Keep, page 22
	“My parents were serious people with strong personal goals.”

Promises to Keep, page 19

	“President Franklin Delano Roosevelt signed executive order banning discrimination in all plants working on national defense contracts....”

Promises to Keep, page 19
	“Dad was prepared athletically.”

Promises to Keep, page 29



	“Determined to end institutionalized discrimination in baseball, sportswriters … wrote daily articles on the injustice of segregation within professional sports.”
Promises to Keep, page 24
	The bus driver ordered Jackie to the back of the bus, but “Dad ignored the command; he knew his rights as a soldier.”
Promises to Keep, page 21
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	Daily Learning Targets


Day 1:

· I can practice using words with a new suffix. (L.5.4b)

Day 3:

· I can use an academic vocabulary word in context. (L.5.6)

Student Materials

Day 1:

· Scissors (one per group)

· Who Has…? word cards (one per group)

Day 3:

· Unit 1, Week 2: Word Study and Vocabulary: Teacher-Guided Student Activity Card
Directions:

Day 1

Follow the ALL Independent Group Work protocol to complete the task.

1. Prepare
· Facilitator: Cut up the Round I ‘Who Has…?’ word cards.
· Facilitator: Distribute the Round I word cards to each person in the group (some people may have more than one word).
2. Play the game.
ROUND I

· Timekeeper: Set the timer for 2 minutes.

· The person who has the word unacceptable begins. Whoever has the word that answers the question on the card (“Who has a word that means able to be desired?”) reads his or her card next.
· Once you have read your card, place it face down on the table.

· MORE CHALLENGE: In addition to reading the card, each person gives an example of his or her word. (Example: It is unacceptable to be late to school.) Work as a group to clarify the meanings of the words if needed.

· Keep reading cards until everyone has read his or her card(s). See if your group can get all the cards read in less than 2 minutes.
· Exchange cards with a partner and play again.
· If your group is ready, move on to Round II.

ROUND II

· Facilitator: Cut up the Round II word cards.

· Facilitator: Distribute all the Round I and Round II word cards. (Everyone in the group will have more than one card.)

· Timekeeper: Set the timer for 3 minutes.

· The person who has the word unacceptable begins. Play the same way you played Round I.

· Keep reading cards until everyone has read all of his or her cards. See if your group can get all the cards read in less than 3 minutes.
· If time permits, play again. Try to beat your time!

3. Discuss with your group:
· What suffixes did you notice today?

· These suffixes mean the same thing and create the same part of speech. What do you think the meaning is? What do you think the part of speech is?

MORE CHALLENGE:

Write any of the words from today in a sentence:

	

	


OR
Think of your own words that have the same suffixes from today. (Hint: Add prefixes to some of the words from today.) Write the words below:
	


Day 3 


Follow the ALL Independent Group Work protocol to complete the task.
1. Read your Unit 1, Week 2: Word Study and Vocabulary: Teacher-Guided Student Activity Card to remember the word you studied on Day 2. Say the word aloud three times.
2. Find a partner and discuss what the word means.

3. Underline the sentence that uses the word INCORRECTLY (not correctly):

a. She considers picking your nose in class very unacceptable behavior.

b. “I’m so impressed by your unacceptable behavior!” he said happily.

c. Unfortunately, I cannot say yes to your offer. It is unacceptable to me.
4. Say two sentences using the word with a partner. You can use these 
sentence frames if needed:

· “It is unacceptable to ________________.”

· “The ________________ is completely unacceptable.”

5. Write two sentences using the word (for help, use the sentence frames from step 4):
	

	

	


MORE CHALLENGE:

If you have time, write more sentences using other -able or -ible words below. (See the Vocabulary Tree for ideas.)
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	Unit 1, Week 2, Day 1: ‘Who Has…?’ Word Cards


	Round I

	I have unacceptable. Who has the word that means able to be desired or wanted?
	I have adorable. Who has the word that means able to be availed or used?
	I have irritable. Who has the word that means able to be adored or loved?
	I have durable. Who has the word that means able to be irritated or annoyed?

	I have excusable, and Round I is over. What is our time?

If playing Round II:
I have excusable. Who has the word that means able to give access or the right to enter or use?
	I have immovable. Who has the word that means able to endure or last a long time?

	I have available. Who has the word that means able to be excused?


	I have desirable. Who has the word that means unable to be moved?




	Round II

	I have accessible. Who has the word that means able to be digested?


	I have the word incredible. Who has the word that means allowed to do something because it meets certain criteria? 
	I have the word digestible. Who has the word that means able to be done?


	I have the word possible. Who has the word that means not able to take responsibility?

	I have reversible. Who has the word that means able to live or work together?
	I have compatible, and this round is over. What is our time?
	I have eligible. Who has the word that means able to go in reverse?
	I have the word irresponsible. Who has the word that means unable to be believed? 
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	Unit 1, Week 2: Student Task Card
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	Daily Learning Targets


Days 1 and 2:
· I can read my free choice reading text independently for 12 minutes. (RL.5.10/RI.5.10)

Day 3:
· I can choose and respond to a prompt about my free choice reading text. (RL.5.10/RI.5.10)

Day 4:

· I can listen carefully and ask questions of others about their free choice reading text. (RL.5.2/RI.5.2, RL.5.10/RI.5.10, SL.5.1)

Student Materials

Days 1, 2, and 4:

· Free choice reading text
· Independent reading journal
· Vocabulary log
Day 3:

· Free choice reading text

· Independent reading journal
· Vocabulary log
· Independent Reading Prompt Bookmarks (two or three sets per group)

Directions:

Days 1 and 2

Follow the ALL Independent Group Work protocol to complete this task.
1. Read your free choice reading text for 12 minutes.

2. Record your reading in the back of your independent reading journal (date, book title, author, pages read).

3. Record any new vocabulary in your vocabulary log. Be prepared to share vocabulary with your group.

MORE CHALLENGE:

If time permits, continue reading your text.

Day 3

1. Read your free choice reading text independently for 5 minutes.

2. Record your reading in the back of your independent reading journal (date, book title, author, pages read)

3. Record any new vocabulary in your vocabulary log.

4. Choose a reading prompt on one of the Independent Reading Prompt Bookmarks. Remember to choose a prompt carefully—choose one that you can respond to with the text you are reading.
Day 4

Text Share:

1. Timekeeper: Set a 2-minute timer.

2. The facilitator will go first:

· Pass your free choice reading text around for the group to look at.

· Share a summary of the text you have read so far.

· “The main idea of this text is _________. Three details are _________ and _________ and  _________.”

· “Right now, ____(character)____ wants _________, but ____ (the problem) ____. So, _________.”

· Share a review of the text with reasons to justify your review.

· “I think this text is _________ (great, boring, exciting, engaging, informative, confusing) _________ because _________. An example of this is _________.”
Group: As the facilitator shares, consider what else you would like to know about that person’s text. Prepare a question about it.

3. Timekeeper: Set a 2-minute timer.

4. Group: Ask him or her questions.

· “When you said _________, what did you mean?”

· “Why did you choose to share _________?”

· “Can you say more about _________?”

· “Can you give an example of _________?”

5. Repeat with each person in the group.
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	Daily Learning Targets


Day 2:
· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -able or -ible. (RF.5.3a, L.5.4b)

Day 4:

· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -ment. (RF.5.3a, L.5.4b)

Student Materials

Days 2 and 4:

· Affix List
· Dictionary
Directions:

Day 2

Your teacher will guide you through the activities on this card.
But the new freedoms granted to African Americans were unacceptable to many southern whites who were used to being in control.

Source: Promises to Keep

The word is “unacceptable.”

1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.
	Prefix
	Root
	Suffix
	Definition of Affixes

	un—not
	accept—to take or agree with something that someone else offers you
	
	


2. Complete the Vocabulary Tree for the word unacceptable:
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Day 4

Your teacher will guide you through the activities on this card.

The rapid shift in population caused overcrowding in many cities and increased resentment from many white workers who were now forced to work alongside blacks.

Source: Promises to Keep
The word is “resentment.”
1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.
	Prefix
	Root
	Suffix
	Definition of Affixes

	re- again
	sent—to feel (especially pain, regret)
	
	


2. Complete the Vocabulary Tree for the word resentment:
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	Daily Learning Targets


Day 2:
· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -able or -ible. (RF.5.3a, L.5.4b)

Day 4:

· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -ment. (RF.5.3a, L.5.4b)

Student Materials

Days 2 and 4:

· Affix List
· Dictionary
Directions:

Day 2

Your teacher will guide you through the activities on this card.
But the new freedoms granted to African Americans were unacceptable to many southern whites who were used to being in control.

Source: Promises to Keep
The word is “unacceptable.”

1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.
	Prefix
	Root
	Suffix
	Definition of Affixes

	
	accept—to take or agree with something that someone else offers you
	
	


2. Complete the Vocabulary Tree for the word unacceptable:
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Day 4
Your teacher will guide you through the activities on this card.

The rapid shift in population caused overcrowding in many cities and increased resentment from many white workers who were now forced to work alongside blacks.

Source: Promises to Keep
The word is “resentment.”
1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.
	Prefix
	Root
	Suffix
	Definition of Affixes

	
	sent—to feel (especially pain, regret)


	
	


2. Complete the Vocabulary Tree for the word resentment:
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	Daily Learning Targets


Day 2:
· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -able or -ible. (RF.5.3a, L.5.4b)

Day 4:

· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -ment. (RF.5.3a, L.5.4b)

Student Materials

Days 2 and 4:

· Affix List
· Dictionary
Directions:

Day 2

Your teacher will guide you through the activities on this card.
But the new freedoms granted to African Americans were unacceptable to many southern whites who were used to being in control.

Source: Promises to Keep
The word is “unacceptable.”

1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.
	Prefix
	Root
	Suffix
	Definition of Affixes

	un—not
	accept—to take or agree with something that someone else offers you
	
	


2. Complete the Vocabulary Tree for the word unacceptable:
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Day 4

Your teacher will guide you through the activities on this card.

The rapid shift in population caused overcrowding in many cities and increased resentment from many white workers who were now forced to work alongside blacks.

Source: Promises to Keep
The word is “resentment.”
1. Use your Affix List. Break down the word into the root and any affixes. Then practice saying the word aloud to a partner. Discuss how the roots and affixes help you understand the meaning of the word.
	Prefix
	Root
	Suffix
	Definition of Affixes

	re-again
	sent—to feel (especially pain, regret)


	
	


2. Complete the Vocabulary Tree for the word resentment:
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	Daily Learning Targets


Day 2:
· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -able or -ible. (RF.5.3a, L.5.4b)

Day 4:

· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -ment. (RF.5.3a, L.5.4b)

Student Materials

Days 2 and 4:

· Affix List
· Dictionary

Day 2

1. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affixes

	un-
	accept—to take or agree with something that someone else offers you
	-able
	un- means not
-able means able to be; makes the word an adjective


2. Complete the Vocabulary Tree for the word unacceptable:
Responses will vary, but may include:
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Day 4
1. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affixes

	re—again or back
	sent—to feel (especially pain, regret)
	-ment
	act or process 


2. Complete the Vocabulary Tree for the word resentment:
Responses will vary, but may include:
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	Daily Learning Targets


Day 2:
· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -able or -ible. (RF.5.3a, L.5.4b)

Day 4:

· I can use a Vocabulary Tree to analyze the meaning of an academic vocabulary word with the suffix -ment. (RF.5.3a, L.5.4b)

Student Materials

Days 2 and 4:

· Affix List
· Dictionary

Day 2
1. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affixes

	un-
	accept—to take or agree with something that someone else offers you
	-able
	un- means not
-able means able to be; makes the word an adjective


2. Complete the Vocabulary Tree for the word unacceptable:
Responses will vary, but may include:
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Day 4
1. Use your Affix List. Break down the word into the root and any affixes:
	Prefix
	Root
	Suffix
	Definition of Affixes

	re—again or back
	sent—to feel (especially pain, regret)
	-ment
	act or process 


2. Complete the Vocabulary Tree for the word resentment:
Responses will vary, but may include:
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	Daily Learning Target


Day 2 and Day 4:

· I can write a paragraph (or essay) explaining how historical context or his personal qualities led to Jackie Robinson’s success, using specific information in the text. (RI.5.3, W.5.2)

Student Materials

Day 2 and Day 4:

· Writing plan from Day 1

· Lined paper
Day 4:

· Factors for success informative paragraph
· Colored pencils (optional; red, green, yellow)

· Lined paper (optional)

Directions:

Follow the ALL Independent Group Work protocol to complete the task.

Day 2

Prompt 1:
How did Jackie Robinson’s personal qualities lead to his success in breaking the color barrier in baseball? What, in the text, makes you think so?

OR

Prompt 2:
How did the historical context in which Jackie Robinson lived lead to his success in breaking the color barrier in baseball? What, in the text, makes you think so?
1. Discuss with a partner what you are going to write about today. Point to the pre-writing plan you made on Day 1.

2. Write. Try to write quietly for the full 11 minutes.

Use these sentence frames to help you:

· “One factor in Jackie’s success was _________.”

· “This clearly shows _________.”

· “This led to _________.”

· “Another person who _________.”

· “Because of this, _________.”

· “This was another way for Jackie to _________.”

· “Without this, _________.”

Day 4

Follow the ALL Independent Group Work protocol to complete the task.
1. Revise your current informative paragraph or use another piece of paper to write a new one on the other prompt:

Prompt 1:
How did Jackie Robinson’s personal qualities lead to his success in breaking the color barrier in baseball? What, in the text, makes you think so?

OR

Prompt 2:
How did the historical context in which Jackie Robinson lived lead to his success in breaking the color barrier in baseball? What, in the text, makes you think so?

MORE CHALLENGE:

If you have finished writing, reread your informative paragraph and color-code it using colored pencils:
· Underline in red the sentence where you introduced the topic and gave context.

· Underline in green the focus statement of the paragraph (where you named the factor).

· Underline in yellow the sentences where you gave the supporting 
details from the text.

· Underline in green the sentences where you concluded the paragraph and restated the focus.

If you can’t find all these parts of your piece, you may revise your informative paragraph to include them.[image: image42.emf][image: image43.jpg]
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