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Finding the Gist and Unfamiliar Vocabulary: 
Promises to Keep, Pages 6–9
RI.5.4, L.5.4

(Answers, for Teacher Reference)

Note: Responses in the Unfamiliar Vocabulary column will vary. Words students are likely to be unfamiliar with (and their accompanying definitions) have been included for each section. Encourage students to use the strategies on the Close Readers Do These Things anchor chart to determine the meaning of unfamiliar vocabulary.

	Text
	Gist

What is it mostly about?
	Unfamiliar Vocabulary
	Meaning

(use a dictionary if you need to)

	Pages 6–7
· Beginning with “On April 15, 1947 …”
· Ending at “… and for America.”
	When Jackie Robinson first played for the Brooklyn Dodgers, it was a defining moment for baseball.
	assumed
saluted
defining
	to take on
to show respect by taking the proper position
to make distinct or clear

	· Beginning with “As a result of …”
· Ending at “… and keep promises.”
	Jackie Robinson’s daughter Sharon, the author of the book, goes to classrooms to teach children about baseball, values, and books.
	accomplishments 
elected
	achievements
selected by vote

	· Beginning with “Whether I was learning …”
· Ending at “… another pitcher.”
	The author learned a lot from her dad and has learned a lot about him over the years.
	encouraged 
deserved 
mesmerized
	to cause to feel courage, spirit, or hope
to be worthy of 
fascinated

	· Beginning with “My father was …”
· Ending at “… as a father and as a man.”
	The author’s parents taught her to measure her life by the impact you have on others.
	measure
impact
admired
opinion
	to mark the size or extent of something
to have a strong effect on
to have high regard for
a judgment about a person or thing

	· Beginning with “This brings me to …”
· Ending at “… so important.”
	The author wrote Promises to Keep because she wanted to tell about her father’s life and his impact on American history.
	biography
chronicled
commitment
	a history of a person’s life
to present a record of
an agreement or pledge to do something in the future

	Pages 8–9
· Beginning with “My great-grandparents …”
· Ending at “… in the United States.”
	The author’s father helped break down segregation in the United States.
	segregated
existed
color barrier
	to separate from other; to separate by races
to be real
unspoken social code of racial segregation or discrimination

	· Beginning with “The story of …”
· Ending at “… the U.S. Constitution.”
	People in the United States have struggled with race relations for hundreds of years.
	race relations
enslaved
amendments
violate
	relations among members or communities of different races within one country
to make someone a slave
an article added to the U.S. Constitution
to fail to keep or observe; break

	· Beginning with “The nation was divided …”
· Ending at “… to mean discrimination.”
	The period of time when segregation was legal in the United States is referred to as the Jim Crow era.
	favoring
opposed
demeaning
	supporting
to be against something
degrade, to lower the character of


Finding the Gist and Unfamiliar Vocabulary: 
Promises to Keep, Pages 6–9

RI.5.4, L.5.4

Name: _________________________________________ Date: ___________________
	Text
	Gist

What is it mostly about?
	Unfamiliar Vocabulary
	Meaning

(use a dictionary if you need to)

	Pages 6–7
· Beginning with “On April 15, 1947 …”
· Ending at “… and for America.”
	
	
	

	· Beginning with “As a result of …”
· Ending at “… and keep promises.”
	
	
	

	· Beginning with “Whether I was learning …”
· Ending at “… another pitcher.”
	
	
	

	· Beginning with “My father was …”
· Ending at “… as a father and as a man.”
	
	
	

	· Beginning with “This brings me to …”
· Ending at “… so important.”
	
	
	 

	Pages 8–9
· Beginning with “My great-grandparents …”
· Ending at “… in the United States.”
	
	
	

	· Beginning with “The story of …”
· Ending at “… the U.S. Constitution.”
	
	
	

	· Beginning with “The nation was divided …”
· Ending at “… to mean discrimination.”
	
	
	


Language Dive Guide: Promises to Keep
Notes: Modifications to the Language Dive Guide from Modules 1 and 2:

· In addition to teacher-led questions and answers as in Modules 1 and 2, the Guide provides a list of suggested language goals that students should try to understand and apply for each chunk. (Consider referring to the range of questions students might ask one another in Questions We Can Ask During a Language Dive in the Module 1 Appendix.)
· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.
· This format provides greater freedom to choose how to help students understand the suggested language goals.
Continue to employ a number of approaches to enable students to understand the language goals, including grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches. At the same time, draw on your understanding and experience of Language Dives from Modules 1 and 2 as you work with the new format.
Sentence: Before we get into the story of Jackie Robinson, however, we need to understand how segregation became a way of life in the United States. (from page 8 of Promises to Keep by Sharon Robinson)

Rationale: This sentence is compelling because it includes an accurate shift in verb tense to convey actions occurring in the present that are related to an action that occurred in the past, which helps address L.5.1c and L.5.1d. This sentence also helps address the Daily Learning Target by helping the reader understand a main idea of the section of Promises to Keep, and helps address the module guiding question “How have athletes broken barriers during the historical era in which they lived?” Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure segregation became a way of life. Based on student need and time, consider adding days for extended conversation and practice with the sequencing structure Before we get into the story of Jackie Robinson,. Students will apply their understanding of the meaning and structure of this sentence when determining main ideas in the text, when using verb tenses to convey meaning in their summaries throughout the unit, and when revising their summaries for inappropriate shifts in verb tense.

Time: Consider allotting about 15 minutes on Day 1 (including building the Questions We Can Ask during a Language Dive anchor chart) and 15 minutes on Day 2 for this Language Dive.

	Throughout the Language Dive:
· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.
· Record and display student discussion next to or underneath each chunk on display for visual reference.
· Consider referring to the Questions We Can Ask During a Language Dive anchor chart.
· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.
· Students can work on their note-catcher for each item marked with the icon [image: image1.emf].

	Day 1

	Deconstruct:
Use the Sentence Strip Chunks.
1. Whole group: display all chunks, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.
2. Whole group: students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.
3. Whole group: consider pre-teaching one or two key vocabulary words.
4. Whole group or small group: display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Chunk Chart to guide student grappling.
—
As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues (underlined) in the chunk chart.
—
To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.
—
To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals provided in the chunk chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.
5. Reconstruct:
Whole group: consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct and then reread the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.


	Day 2

	Deconstruct-Reconstruct:
6. Whole group: students read aloud the sentence.
7. Small group: guide students to briefly review the deconstruct-reconstruct work from Day 1, referring back to the chunk chart for reference.
8. Small group: students reconstruct the meaning of sentence and connection to guiding question, big idea, learning target. Refer to the Chunk Chart for specific Reconstruct suggestions on this sentence.

	Practice (Focus Structure & Sentence):
9. Small group: students play with the focus structure in the highlighted chunk using the suggestions in the chunk chart.
10. Whole group: students synthesize and play with the sentence structures. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


Language Dive Chunk Chart: Promises to Keep
(For Teacher Reference)
	Day 1

	Before we get into the story of Jackie Robinson,

	Deconstruct: Language Goals
	· we: “Who is this sentence about?” we refers to the author and narrator of the book, Sharon Robinson, and the readers. (plural pronoun/subject)
· get into: “What will we do?” get into means to discuss or learn about something. (phrasal verb, simple present tense)
· the story of Jackie Robinson: “What will we get into?” the book about Jackie Robinson, Sharon Robinson’s father. (noun phrase)
· Before: “What does Before tell us?” Before signals the order in which actions happen or should happen. This chunk tells us that an action should happen Before, or earlier than, we get into Jackie Robinson’s story. (temporal subordinating conjunction)

	however,

	Deconstruct: Language Goals
	· however: “What does however tell us?” however signals contrast between the previous chunk and the subsequent chunk, and that what comes next will be related to, but different from the previous chunk. Sharon Robinson uses however here for emphasis; it could be removed without significantly changing the meaning of the sentence. (adverb)

	we need to understand how

	Deconstruct: Language Goals
	· we: “Who is this chunk about?” As in the first chunk, Robinson uses we to refer to her readers and herself. (plural pronoun)
· need to understand: “What do we do?” need tells us that something is necessary. It is necessary to know something before getting into Jackie Robinson’s story. (simple present tense verb phrase; infinitive to show purpose)
· how: “What do we need to understand?” how means the manner or way something is done or happens. (adverb)


	segregation became a way of life 

	Deconstruct: Language Goals
	· segregation: “What is this chunk about?” segregation (noun/subject)
· segregation: “What do you think segregation means? What kind of segregation is Promises to Keep about?” The act of separating, or keeping people apart based on their race and skin color, religion, gender, or language, for example. Promises to Keep is about racial segregation.
· If productive, students can stand and segregate themselves based on the color of their shoes.
· became: “What did segregation become?” a way of life (simple past verb)
· a way of life: “What do you think it means that segregation became a way of life? What is a way of life for you?” Segregation came to be a part of the culture, or a regular part of living. Every day, people were kept apart because of the color of their skin. (noun phrase; collocation/idiom)
· “How can you say the focus structure in your own words?” It became common to keep people apart.
· “What do we need to do before we get into the story of Jackie Robinson?” understand how segregation became a way of life
· “How does this chunk add to your understanding of the big idea? I’ll give you time to think and discuss with a partner.” Responses will vary.
· “Close your eyes and imagine if segregation became a way of life in this classroom. How would you feel?” Responses will vary. Students are not required to share out.

	in the United States.

	Deconstruct: Language Goals
	· “Where did segregation become a way of life?” in signals where. Segregation became a way of life in the United States, the country where Jackie Robinson and his family lived. (prepositional phrase)


	Before we get into the story of Jackie Robinson, however, we need to understand how segregation became a way of life in the United States.

	Deconstruct: Language Goals
	· Reread aloud the entire sentence on display.
· Direct students’ attention to the Verb Tenses handout. Read aloud the definition of each verb tense and remind students that they have learned these verb tenses and have used each in their writing and speaking.
· Invite students to underline the verbs in the sentence in red marker on their note-catcher. Then ask them to underline the verbs in red in the sentence on display. (get into, need, became) [image: image2.emf]
· Students can discuss the tense of each verb and the meaning that each tense conveys.
—
get into and need are written in the simple present to convey that the acts of discussing Jackie Robinson’s story and understanding segregation are happening right now between Sharon Robinson and the readers.
—
became is written in the simple past to convey that segregation became a way of life a long time ago.
—
How segregation became a way of life, which happened in the past, needs to be understood before discussing Jackie Robinson in the present.
· Invite students to sketch the sentence on their note-catchers. [image: image3.emf]
· Display the question:
What if we replace became in this sentence with will become? How does the meaning change? Before we get into the story of Jackie Robinson, however, we need to understand how segregation will become a way of life in the United States.
· “We will continue playing with this sentence in Lesson 3. Before we continue in Lesson 3, I want you to think about what happens if we replace became with will become.”

	Day 2

	Deconstruct: Reconstruct
	· “How can you say this sentence in your own words?” Segregation was legal and common in this country, and it helps to learn why before we continue reading Promises to Keep.
· “How does this Language Dive add to your understanding of the guiding question?” It helps us understand the barriers that were in place during the time in which Jackie Robinson lived. 

	segregation became a way of life

	Practice (Focus Structure)
	· “What if we replace became in this chunk with will become?” This chunk talks about the past. will become is the future simple referring to something that has not yet happened, but will happen later.
· “Who can explain why your classmate came up with that response? I’ll give you time to think and write.” Responses will vary.
· Students can use became and will become in a sentence, discussing the meaning each tense conveys. Invite students to refer to the Verb Tenses handout from Lesson 2:
· Practice: _____ became _____. _____ will become _____.
—
To provide lighter support: “What if we replace became with becomes? What if we replace how with that?”
—
To provide heavier support: Model using the sentence frame with both verb tenses:
· Reading became easier after second grade.
· Math will become harder in middle school.
· Invite students to write and sketch their sentence on their note-catchers. [image: image4.emf]

	Before we get into the story of Jackie Robinson, however, we need to understand how segregation became a way of life in the United States.

	Practice (Sentence)
	· Students practice recognizing and correcting inappropriate tense shifts by underlining the verbs in red, crossing out the inappropriate shift, and then rewriting the sentence using the correct tenses. (Before we finish this unit, we need to understand how Jackie Robinson will be breaking the color barrier in baseball.)
· Students can explain that the tense shift is inappropriate:
—
finish and need are appropriate because they are written in the simple present to convey that the discussion between Sharon Robinson and the readers is happening now.
—
will be breaking is an inappropriate tense shift. It is written in the future progressive to convey a continuing action in the future, but Jackie Robinson lived and worked in the past. broke would be an appropriate tense shift, written in the simple past to convey a completed action long ago.

	
	· Students rewrite this sentence using the appropriate shift in verb tense. Before we finish the unit, we need to understand how Jackie Robinson broke the color barrier in baseball.
—
To provide lighter support: “Can you replace broke with breaks without changing the meaning of the sentence?”
—
To provide heavier support: Invite students to discuss this sentence in home language groups, using knowledge of verb tense in their home language to discuss the meaning that the verb tenses convey here. Consider sketching both sentences on a timeline to demonstrate the appropriate and inappropriate shifts.
· Language Chunk Wall suggestions:
—
Nouns and noun phrases and clauses (people, places, things, ideas): segregation became a way of life
—
Verbs and verb phrases (actions, states of being): we need to understand how / segregation became a way of life
—
Language to connect words, phrases, clauses: Before we get into the story of Jackie Robinson / however,


Questions We Can Ask During a Language Dive Anchor Chart

	Questions about the sentence

	 

	Questions about the chunks

	 

	Questions about words

	 

	Questions about the Language Dive

	 


Questions We Can Ask During a Language Dive Anchor Chart
	Questions about the sentence

	· “What is the meaning of this sentence? Why do we think that?”
· “How does the sentence add to our understanding of the guiding question?”
· “How can we say this sentence in our own words?”
· “Can we divide this sentence into two or more sentences? What do we have to remove or change?”
· “Can we say this sentence in a different order? How?”
· “What other questions can we ask that will help us understand this sentence?” 

	Questions about the chunks

	· “Who or what is this chunk about? What is the person or thing doing in this chunk?”
· “What does this chunk tell us? Why do we think that?”
·  “How can we say this chunk in our own words?”
· “Can we act out the chunk? Can we sketch the chunk?”
· “Why did the author write this chunk?”
· “What if we remove _____ in this chunk? Does it still make sense? Why do we think that?”
· “What if we replace _____ in this chunk with _____? How does that change the meaning?”

	Questions about words

	· “What do we think this word means?”
· “What is the translation of this word?”
· “Is there a familiar word or affix in this word? How does that help us understand the unfamiliar word?”
· “What are some synonyms of this word? How are they different in meaning?”

	Questions about the Language Dive

	· “How can we use this sentence structure in our speaking and writing?”
· “Does the language in this sentence remind you of the language or chunks in other Language Dives? How?”


Language Dive Sentence Strip Chunks: 
Promises to Keep
	Before we get into the story of Jackie Robinson,

	however,

	we need to understand how

	segregation became a way of life

	in the United States.


Language Dive Note-catcher: 
Promises to Keep
Name: ____________________________________ Date: ___________________
	Day 1
Use red to underline the verbs in the sentence:

Before we get into the story of Jackie Robinson, however, we need to understand how segregation became a way of life in the United States.

Write each verb and the tense it is written in below:
Verb: ___________________________ Tense: ___________________________
Verb: ___________________________ Tense: ___________________________
Verb: ___________________________ Tense: ___________________________
Sketch the sentence.

What happened in the past

What is happening in the present


	Day 2
Complete the sentence frames, matching the meaning of the sentence with the verb tense conveyed.
_____________________________ became ____________________________
________________________________________________________________.
_____________________________ will become _________________________
________________________________________________________________.

	Sketch your sentences.

What happened in the past (became)

What will happen in the future (will become)
Use red to underline the verbs below, and cross out the inappropriate shift in verb tense:

Before we finish this unit, we need to understand how Jackie Robinson will be breaking the color barrier in baseball.

Rewrite the sentence below, using the appropriate shift in verb tense throughout.
_________________________________________________________________
_________________________________________________________________


Verb Tenses
L.5.1c
Name: ____________________________________ Date: ___________________
Simple Verb Tenses
Present: The simple present tense is used to show action that is happening now, or action that occurs regularly.
Past: The simple past tense is used to show events that happened in the past.
Future: The simple future tense is used to show events that will happen in the future.
Progressive Verb Tenses:
The progressive verb tenses are used to show continuing action that is happening in the present, past, or future.
Perfect Verb Tenses:
The perfect verb tenses can be used to show the sequence of an action in relation to another action.
Verb Tenses
L.5.1c
Name: __________________________ Date: _____________
	
	Present
	Past
	Future

	Simple
	verb
Examples:
play/plays
	verb + ed
Examples:
played
*Note: Irregular verbs do not follow the -ed rule
	will + verb
Examples:
will play

	Progressive
	am/is/are + verb + ing
Examples:
am playing
	was/were + verb + ing
Examples:
was playing
	will be + verb + ing
Examples:
will be playing

	Perfect
	has/have + verb + ed
Examples:
have played
*Note: Irregular verbs do not follow the -ed rule
	had + verb + ed
Examples:
had played
*Note: Irregular verbs do not follow the -ed rule
	will have + verb + ed
Examples:
will have played
*Note: Irregular verbs do not follow the -ed rule


Determining Main Ideas and Key Details: 
“A Black and White World” Note-catcher
RI.5.1, RI.5.2

(Answers, for Teacher Reference)

The main ideas of a text are the main points that the author wants you to understand and to take away from reading the text. There is often more than one idea in a text.

Authors develop main ideas with pieces of evidence that support the main idea called key details. As you read a text, think about what the author wants you to understand and take away from the text and gather details to confirm your original thinking about what the text is about or more precisely focus your thinking.
	“A Black and White World,” pages 8–9

	Main Idea #1:

African Americans were slaves in the United States until the Civil War ended slavery.
	Key Details:

· Over 400 years ago, African men, women, and children were brought to the American colonies and forced to be slaves (pg. 8)
· “The Civil War (1861–65) ended this terrible, inhumane practice.” (pg. 8)
· “1863: President Abraham Lincoln signs the Emancipation Proclamation, which frees slaves in the Confederate states.” (pg. 9)
· About 4 million African Americans in the United States became U.S. citizens by 1870 because of the 13th and 14th Amendments to the Constitution. (pg. 8)

	Main Idea #2:

After the Civil War, African Americans were still treated badly, and they were segregated from white people.
	Key Details:

· “But the new freedoms granted to African Americans were unacceptable to many southern whites who were used to being in control.” (pg. 9)
· “They passed state laws to restrict the rights of blacks and to keep them from voting.” (pg. 9)
· The Supreme Court ruled that racial segregation laws did not violate the U.S. Constitution. (pg. 9)
· “White audiences laughed at the clowning and foolish antics of the character. Black people found the performances demeaning.” (pg. 9)


Determining Main Ideas and Key Details: 
“A Black and White World” Note-catcher
RI.5.1, RI.5.2
Name: _________________________ Date: ______________
The main ideas of a text are the main points that the author wants you to understand and to take away from reading the text. There is often more than one idea in a text.

Authors develop main ideas with pieces of evidence that support the main idea called key details. As you read a text, think about what the author wants you to understand and take away from the text and gather details to confirm your original thinking about what the text is about or more precisely focus your thinking.

	“A Black and White World,” pages 8–9

	Main Idea #1:
	Key Details:

	Main Idea #2:
	Key Details:


Exit Ticket: Determining Main Ideas

RI.5.2

(Answers, for Teacher Reference)

Directions: Answer the question below.

Reread pages 6 and 7 of Promises to Keep, beginning with “Whether I was learning to walk …” and ending at “… and as a man.”

1. What are the main ideas of this section? Underline all of the correct answers. (RI.5.2)
A.
Jackie Robinson was a good baseball player.
B.
Jackie Robinson was a good father.
C.
Jackie Robinson was committed to teaching children about baseball, values, and books.
D.
Jackie Robinson was committed to challenging an unjust system.

2. Choose at least one supporting detail to support each of the main ideas you underlined in Question 1. Quote accurately from the text. (RI.5.1, RI.5.2)

	Main ideas
	1.
Jackie Robinson was a good father.
	2.
Jackie Robinson was 
committed to challenging an unjust system.

	Supporting details (quote accurately from the text)
	· “Dad encouraged me with his praise and loving smile.”
· “At times, my father made me feel like I was the most important person in his life.”
· “When I was sad, Dad was there for me.”
· Jackie taught his children to measure their lives by the impact they had on others, not by the number of awards or trophies they received.
	· The author always noticed her father’s fierce determination.
· “He stood firm even when his opinion wasn’t popular.”
· “Dad used his celebrity to challenge an unjust system and support a movement organized to correct the wrongs.”


Exit Ticket: Determining Main Ideas

RI.5.2
Name: ___________________________ Date: _____________
Directions: Answer the question below.

Reread pages 6 and 7 of Promises to Keep, beginning with “Whether I was learning to walk …” and ending at “… and as a man.”

3. What are the main ideas of this section? Underline all of the correct answers. (RI.5.2)
A.
Jackie Robinson was a good baseball player.
B.
Jackie Robinson was a good father.
C.
Jackie Robinson was committed to teaching children about baseball, values, and books.
D.
Jackie Robinson was committed to challenging an unjust system.

Choose at least one supporting detail to support each of the main ideas you underlined in Question 1. Quote accurately from the text. (RI.5.1, RI.5.2)
	Main ideas
	1.
	2.

	Supporting details
(quote accurately from the text)
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