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	Overcoming Learning Challenges Near and Far
	Grade 3: Module 1: Unit 2: Lesson 5
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Close Read Note-catcher: 
My Librarian Is a Camel
RI.3.1, RI.3.2, RI.3.4, RI.3.7, W.3.2, W.3.8, L.3.4

Name: ________________________ Date: _______________

Research question: What are the challenges people face when learning, and how are they overcome?

Focus statement:
Source:

	Overcoming Learning Challenges in _____________________________________________
Who is facing the challenge? ___________________________________________________


	Geographical Features

	Challenge
What challenge(s) are faced?
	How the Challenge Is Overcome
How do the people in the text 
overcome those challenges?

	Importance of the Library


Close Read Note-catcher: 
My Librarian Is a Camel
(Answers, for Teacher Reference)

RI.3.1, RI.3.2, RI.3.4, RI.3.7, W.3.2, W.3.8, L.3.4

Research question: What are the challenges people face when learning, and how are they overcome?

Focus statement:
Source: My Librarian Is a Camel, pages 14–15
	Overcoming Learning Challenges in _____Finland_____
Who is facing the challenge? _____people who live on islands in southwest Finland_____

	Geographical Features
Northern Europe; thousands of lakes and islands
Arctic Circle; parts of Finland are covered in snow and ice all year long

	Challenge
What challenge(s) are faced?

access to books
rocky islands that are difficult to get to
	How the Challenge Is Overcome
How do the people in the text 
overcome those challenges?

Librarians travel on boats that are libraries, carrying hundreds of books.
The boats make about 10 stops.
The boats run from May to October, since it is hard to travel in the winter.

	Importance of the Library

“Reading has become very important to our book-boat children,” she says. “If the book boat didn’t come, they might not be reading at all.”


Research question: What are the challenges people face when learning, and how are they overcome?

Focus statement:
Source: My Librarian Is a Camel, pages 28-29
	Overcoming Learning Challenges in ____Thailand____
Who is facing the challenge? ____tribal people in northern Thailand___

	Geographical Features

Southeast Asia; thousands of lakes and islands
climate changes: dry January and February, hot in March–May, wet June–October, cool November–December

	Challenge
What challenge(s) are faced?

access to books
remote villages in the jungle that can only be reached by foot 
homeless children
	How the Challenge Is Overcome
How do the people in the text 
overcome those challenges?

Librarians travel on elephants that carry books.
Teams spend two or three days in each village
serve 37 villages, providing education for almost 2,000 people
Elephants also carry slates that are used to teach children to read and write.
old train carriages transformed into libraries in Bangkok
serve homeless children
children were hanging out in these old trains, so police restored the trains to be libraries and classrooms

	Importance of the Library

Libraries bring books and education to people who didn’t have access.


Research question: What are the challenges people face when learning, and how are they overcome?

Focus statement:
Source: My Librarian Is a Camel, pages 30-31
	Overcoming Learning Challenges in _____Zimbabwe_____
Who is facing the challenge? _____children living in small rural communities_____

	Geographical Features
southern Africa, surrounded by land
high plateau

	Challenge
What challenge(s) are faced?

access to books
few paved roads; people travel by foot or donkey cart

	How the Challenge Is Overcome
How do the people in the text 
overcome those challenges?

Librarians travel on donkey carts that carry library books.
“The donkey cart can reach small communities that are inaccessible to vehicles because of the bad roads.”
deliver boxes of books to schools, which are left for a month at a time
Children and adults go to the schools to check out the books.
One cart has a solar-powered TV and VCR.

	Importance of the Library

Children enjoy picture books; older readers want books on farming, since it’s a farming community.
Children like African literature best.


Expert Group Guide: My Librarian Is a Camel
RI.3.1, RI.3.2, RI.3.4, RI.3.7, L.3.4, L.3.4d

Name: ________________________ Date: ________________
	1
Reread the box in the upper right corner of your expert group’s pages.
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	What information did the author include in this box? 

	
	What does this help you to understand about the text?

Reread the paragraph(s) in the box. Describe the climate and geographical features of your expert group’s country. 
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	2.
Complete the Geographical Features box of your note-catcher using details from the text.
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	3.
Use a dictionary to look up the following words. Add the words and definitions to your vocabulary log.

	· Finland: assistant, include, communities
· Thailand: includes, transportation, providing
· Zimbabwe: communities, volunteer, skills, bordered

	4.
Reread the following paragraphs:

· Finland: paragraph 1
· Thailand: paragraphs 1 and 2
· Zimbabwe: paragraph 1
	[image: image4.jpg]



	What part of your expert group’s country is the focus of these pages? 

	
	Describe the climate and/or geographical features of this part of the country.

How do the climate and/or geographic features impact the people living in this part of the country?

What learning challenge do some people in this part of the country face? Why is this a challenge?

Place a sticky note on the sentence that explains why this is a challenge. 

How do librarians traveling to this part of your expert group’s country overcome this challenge?
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	5.
Add this information to the Challenge and the How the Challenge Is Overcome boxes on your note-catcher using details from the text.

	6.
Reread the following paragraphs:

· Finland: paragraph 2

· Thailand: paragraphs 
3–5

· Zimbabwe: paragraphs 2–4
	Act out how the librarians bring books to the hard-to-reach places in your expert group’s country. Identify sentences from the text that support your group’s actions.

Look at the photographs on your expert group’s pages. Put your finger on a photograph that shows exactly what is described in the text. Find a sentence in the paragraph(s) you just reread that could be used to caption the photograph. Put a sticky note under the sentence.
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	What do the photographs help you to understand about the text?
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	7.
Add this information to the How the Challenge Is Overcome box on your note-catcher using details from the text.

	8.
Reread the following paragraphs:

· Finland: paragraph 3
· Thailand: paragraph 6
· Zimbabwe: paragraph 5
	How do the children in this part of your expert group’s country feel about the library books? Without using sound, show how the children feel with your faces and bodies.
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	Is the library important to the people in this part of your expert group’s country? What in the text makes you think so?
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	9.
Add this information to the Importance of the Library box on your note-catcher using details from the text.

	10.
Reread the notes you wrote in the Geographical Features box on your note-catcher.
	Which feature has the biggest impact on the people living in this part of your expert group’s country? Circle it on your note-catcher.

	11.
Reread your expert group’s pages.
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	Using your note-catcher and details from the text, orally summarize your expert group’s pages for a partner.


Overcoming Learning Challenges 
Anchor Chart 

(Example, for Teacher Reference)

	Overcoming Learning Challenges

	Who? Where?
	Source
	Challenge(s)
(facts and details)
	How the Challenge 
Is Overcome
(facts and details)

	Ana in Colombia in a house on a hill
	Waiting for the Biblioburro
	Access to education and books:

· Teacher moved away, so no one to teach students in the village
	Biblioburro:

· A librarian brings books to the village on his burros.

	Thomas in Chad
	Rain School
	No school building
	They build a school together:

· The teacher shows them how to build a school, and they do it together before they start learning to read and write.

	Nasreen in Herat, Afghanistan
	Nasreen’s Secret School
	· Not allowed to go to school (by law)
· Not allowed to go outside (by law)
· Upset that mother and father have gone
· Faces punishment 
if caught breaking the law
· Lives somewhere that sounds quite scary, with soldiers everywhere
	Nasreen and her grandmother take a risk by going to a secret school.

· This is dangerous because soldiers might catch them.


	Who? Where?
	Source
	Challenge(s)
(facts and details)
	How the Challenge 
Is Overcome
(facts and details)

	Students in Bulla Iftin, Kenya
	pages 18–19 from My Librarian Is a Camel
	Challenges accessing books:

· Sand covering roads
· Cars can’t travel because of desert sand
	Librarians use camels to carry books and supplies across the desert.

	Children living on islands in southwest Finland
	pages 14–15 from My Librarian Is a Camel
	Challenges accessing books:

· Rocky islands are difficult to get to.
	· Librarians use boats to carry books from island to island.

	Tribal children living in northern Thailand
	pages 28–29 from My Librarian Is a Camel
	Challenges accessing books:

· Remote parts of the jungle can be reached only on foot. 
	· Librarians use elephants to carry books to different villages.

	Homeless children living in Bangkok
	pages 28–29 from My Librarian Is 
a Camel
	Challenges accessing books:

· Children did not have homes and were hanging out in old train cars.
	· Police restored the old train cars to be libraries and schools.

	Children living in small, rural communities in Zimbabwe
	pages 30–31 from My Librarian Is 
a Camel
	Challenges accessing books:

· Few paved roads—people travel on foot or by donkey cart.
	· Librarians use donkey carts to carry books, TVs, and other electronics to these communities.


For ELLs: Language Dive Guide II: 
My Librarian Is a Camel
(For Teacher Reference)

Rationale: This sentence was chosen for its complexity, its use of a conditional clause, and its connection to current and future content. Invite students to discuss each chunk briefly, but slow down to focus on the structure If the book boat didn’t come,. Depending on student need and time, consider dividing this Language Dive across several days or assigning parts of the note-catcher for homework. For example, on Day 1 complete the Deconstruct; on Day 2, briefly review the Deconstruct and complete the Reconstruct and Practice. Students will apply their understanding of the content of this sentence when writing information paragraphs about overcoming challenges in accessing books. 

Time: 20 minutes

	· Throughout this Language Dive:
Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.
After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.
Record and display student responses next to or underneath the target language for visual reference. 
Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.
For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.


	Deconstruct

	· Invite students to place their finger on this sentence in the final paragraph of page 15: “If the book boat didn’t come, they might not be reading at all.”
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with a partner. Ask: 

“What is the meaning of this sentence?” (Responses will vary.) 
“How does this sentence add to your understanding of the guiding question?” (Responses will vary.)

	· Display and read aloud the following chunk: “If the book boat didn’t come, 

· Ask:

“What is this chunk about?” (a boat that delivers books)
“Where does the book boat come?” (to islands near the south coast of Finland)

	· Display and read aloud the following chunk: they might not be reading
· Ask:

“Who is this chunk about? Who does they refer to?” (the children on these Finnish islands)
“There is a word in this chunk that helps us say something could possibly happen. What is it?” (might) 
“What might happen to the children if the boat doesn’t come?” (They may not have books to read.)

	· Display and read aloud the following chunk: at all.”
· Ask:

“How can we say at all in our own words?” (at any time/at no time; ever/never)


	Reconstruct

	· Point to and read aloud the entire sentence on display: “If the book boat didn’t come, they might not be reading at all.” 

· Circle if and invite students to do the same on their note-catcher. Ask:

“Can you figure out why Maj-Len said if? I’ll give you time to think and discuss with your partner.” (To show that the boat skipping the islands, or not going, is something that could happen but doesn’t. The boat comes to the islands May through October.)

“If the book boat doesn’t come, why might the children not be reading at all? (because they might not have books)

“This sentence just talks about an imaginary problem. The book boat does come to the children, and they are reading. So, why did Margriet Ruurs include this quote from Maj-Len the librarian? (to show how important the book boat is; to say that the book boat helps kids get books to read)

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (The kids may not read without the book boat.)
“How does the Language Dive add to your understanding of the learning challenge faced by children on these Finnish islands?” 
· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” (Responses will vary.)

	Practice

	· Display the sentence frame:
If I didn’t _____, I might not be reading at all. 
(If + subject + verb + subject + might + verb.)
· Model with: 
If I didn’t work hard in Grade 2, I might not be reading at all. 
· Say:
“This is an If … might sentence frame to show something that is possible but doesn’t happen, something imaginary. It also shows the possible effect. Which word shows something possible that doesn’t happen? Which word shows the possible effect? 
(If, might)

“Use the frame to say your own sentence about something that is possible but doesn’t happen. Talk about why you might not be reading at all.” (Responses will vary.)

· Students can gesture with one hand to show the If possibility and the other hand to show the possible effect.
· If productive, cue students to clarify their sentences by confirming what they mean:
“So, do you mean _____?” (Responses will vary.)

· Ask:
“How can we use if in our speaking and writing?” (We can use if with might to talk about something that is possible but doesn’t happen, something imaginary, and the possible effect.)

· If productive, cue students to expand the conversation by giving an example:
“Can you give an example?” (Responses will vary, but could include: If I forget my lunch, I might not eat at all.)


For ELLs: Language Dive Sentence Strip Chunks II: My Librarian is a Camel
Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.
	“If the book boat didn’t come,

	they might not be reading

	at all.”


For ELLs: Language Dive Sentence
Note-catcher II: 
My Librarian is a Camel
Name: ________________________ Date: _______________

If the book boat didn’t come, they might not be reading at all.
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Complete the sentence.

If I didn’t _________________________________________________________________________,
I might not be reading at all. 

(If + subject + verb + subject + might + verb.)

______________________________________________________________________________[image: image12.emf]
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MODULE LESSONS


Grade 3: Module 1: Unit 2: Lesson 5


Close Read: Expert Group Selections from My Librarian Is a Camel
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