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	Overcoming Learning Challenges Near and Far
	Grade 3: Module 1: Unit 1: Lesson 8
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Working to Become Ethical People

(Example, for Teacher Reference)

Treat others well and stand up for what is right.

	Habit of character
	What does it mean?
	What does it look like?
	What does it sound like?

	I show respect.
	This means I appreciate the abilities, qualities, and achievements of others and treat myself, others, and the environment with care.
	· Applauding others when they have done well 

· Taking care around the classroom not to break things or hurt people

· Returning borrowed items in the same condition they were given

· Throwing trash in the trash can

· Recycling
	· “I really appreciate ______ because ______.”

· “You did a great job with ______ because ______.”

	I behave with 
integrity.
	This means I am honest and do the right thing, even when it’s difficult, because it is the right thing to do.
	· Admitting when at fault

· Doing homework

· Keeping eyes on own work
	· “I’m sorry, but I _______.”

	I show empathy.
	This means I understand and I share or take into account the feelings, situation, or attitude of others.
	· Listening carefully and showing the appropriate facial expression for the situation
	· “I understand how you feel.”

· “I can imagine how you feel.”

	I show compassion.
	This means I notice when others are sad or upset and try to help them.
	· Approaching a friend or classmate who looks upset
	· “You look upset; is everything okay? Is there anything I can do to help?”


Reading for Gist and Recounting the Story: Nasreen’s Secret School

RL.3.2, RL.3.3

Name: _________________________ Date: _______________

	Overcoming Challenges in ___________________________________ (text)

Author _________________________________

	Somebody … (character)
	

	in …

(setting)
	

	wanted …

(motivation)
	

	but …

(challenge)
	

	so …

(solution)
	

	Message/Lesson/Moral: What is one idea the author wants you to take away from this book?


Reading for Gist and Recounting the Story: Nasreen’s Secret School

(Example, for Teacher Reference)

RL.3.2, RL.3.3

	Overcoming challenges in (text) ______Nasreen’s Secret School______
Author _______Jeanette Winter ______

	Somebody … (character)
	Nasreen

	in …

(setting)
	Herat, Afghanistan

	wanted …

(motivation)
	her mother and father to come back

	but …

(challenge)
	Her mother and father were taken, so she was very sad and lonely.

	so …

(solution)
	Her grandmother heard of a secret school and took her there.

	Message/Lesson/Moral: What is one idea the author wants you to take away from this book?
Student responses will vary, but could include: Some people will take dangerous risks to go to school because learning is very important to them.


For ELLs: Language Dive Guide I: 
Nasreen’s Secret School

(For Teacher Reference)

Rationale: This sentence was chosen for its complexity, the subordinating conjunction because that joins the two sets of subject-predicates, and its encapsulation of Nasreen’s learning challenge. Invite students to discuss each chunk briefly, but slow down to focus on the structure because. Students will apply their understanding of the content and structure of this sentence when writing short constructed responses in the next lesson and End of Unit 1 Assessment.
Time: 20 minutes
	· Throughout the Language Dive I:

· Consider focusing student attention on subjects with predicates structure by using blue and red markers to code the sentence (subject: blue; predicate: red). In addition, focus attention on how to use because to give causes or reasons. One purpose of Language Dive I is to bring attention to subject-predicate, introduced in previous lessons, and because. In Language Dive II in Lesson 9, students will explicitly discuss and practice these features. If students point out these features in Language Dive: Part I, congratulate them and invite them to discuss, if time allows.

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor 
and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference. 

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.


	· Welcome students to their first grade 3 Language Dive. Display this term.

· Tell students you will give them time to think and discuss with their partners. Ask: 

“What do you think a Language Dive is?” (Responses will vary.)
· Write and display student ideas.

· If productive, cue students to clarify the conversation by saying what they mean. If necessary, prompt student responses with sentence frames: “Yes, you’ve got it” or “No, sorry, that’s not what I mean. What I mean is _____.” Ask:

“So, do you mean _____?” (Responses will vary.) 
· Confirm or amend and display student ideas.

	Deconstruct:

	· Tell students about the first step in the Deconstruct stage: 

“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”
· Invite students to place their finger on this sentence on page 3: Poor Nasreen sat at home all day, because girls are forbidden to attend school.
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud in their triads. Ask:

“What is the meaning of this sentence?” (Responses will vary.) 
“How does this sentence add to your understanding of the guiding question?” (Responses will vary.)
· After inviting responses, write and display student ideas.

	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.

· Tell students that understanding some key, unfamiliar language before analyzing each chunk can help them prepare to focus on the meaning and importance of each chunk as a whole.

· Say: 

“There are some words and phrases in this sentence that you might not know: forbidden, attend.”
“Place your finger on the word forbidden. What is the translation of forbidden in our home languages? What is the meaning of forbidden? What, in the sentence or text, makes you think so?” (prohibido in Spanish; not allowed; the text says Nasreen sat at home and the soldiers don’t want girls to learn)
· Call on volunteers to share. Ask other students to choose one translation to silently repeat. Invite students to say their chosen translation aloud when you give the signal. Chorally repeat the translations and the word in English. 
· Invite self- and peer correction of the pronunciation of the translations and 
the English.


	· Say: 

“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the first chunk of this sentence.”
· Display and read aloud the following sentence strip chunk: Poor Nasreen
· Tell students that highlighting language can help them notice important structures and patterns.

· Underline “Poor Nasreen” in blue and invite students to do the same on their note-catcher.

· Ask:

“Who is this sentence about?” (Nasreen)
“What else does this chunk tell us? What, in the sentence, makes you think so?” 
(The word poor tells us that Nasreen is unhappy or unfortunate. Note that poor has multiple meanings. Here, Poor does not necessarily mean “living with little money,” because the story is about soldiers forbidding a girl to go to school.)
· Tell students that movement and acting out can help them figure out the meaning of sentences and chunks. Ask:

“Can you point to poor Nasreen in the illustration? Show me how she feels.” (Look for students to mimic an expression similar to Nasreen’s in the illustration.)
· Write and display student ideas.

	· Say:

“You did well figuring out what the first chunk means, and why it’s important. Let’s talk about the second chunk.”
· Display and read aloud the following chunk: sat at home all day,

· Underline “sat at home all day” in red and invite students to do the same.

· Ask:

“What did Nasreen do?” (She stayed home and did nothing.)
“Can you show me what Nasreen did?” (Look for students to act out sitting at home all day, looking unhappy, doing nothing.)
“Why did Jeanette Winter write this chunk?” (to tell us more about Nasreen, what she did, Nasreen’s action.)
· Write and display student ideas.

· Tell students that they have finished deconstructing the first half of 
the sentence.


	· Point again to the two chunks on display and the blue and red underlining: 
Poor Nasreen sat at home all day,

· Display the question:

· Why is the first chunk underlined in blue and the second chunk in red?

· Ask:

“Why did I underline the first chunk in blue and the second chunk in red? Let’s think about this for a day and discuss why in our next lesson.” 
· Tell students they will now discuss the second half of the sentence.

	· Say: 

“You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”
· Display and read aloud the following chunk: because
· Display the question:

· Why did Jeanette Winter write because at the beginning of the second half of the sentence?

· Circle the word because and invite students to do the same on their note-catcher. Say:

“because. Why did Jeanette Winter write because at the beginning of the second half of the sentence? Let’s think about this for a day and discuss why in our next lesson.” 

	· Say: 

“You did well figuring out what two of the five chunks mean, and why they’re important. Let’s talk about the fourth chunk.”
· Display and read aloud the following chunk: girls
· Underline “girls” in blue and invite students to do the same.

· Ask:

“Who is the second half of the sentence about?” (girls) 
· Write and display student ideas. 

	· Say: 

“You did well figuring out what three of the five chunks mean, and why they’re important. Let’s talk about the fifth and final chunk.”
· Display and read aloud the following chunk: are forbidden to attend school.
· Underline “are forbidden to attend school” in red and invite students to do 
the same.

· Ask:

“What does this chunk tell us? What, in the sentence, makes you think so?” (This chunk tells us more about the girls, the way they are, their state of being in the second half of the sentence: they cannot get an education.)


	“Who forbids Nasreen to go to school? How do you know?” (the soldiers; the next sentence tells us the soldiers don’t want girls to learn; page 2 tells us the soldiers changed everything)

“Can you make an ‘X’ with your arms to show that girls in Afghanistan are forbidden to attend school?”

“Close your eyes and imagine if girls were not allowed to attend this school. How would that feel?” 

· If productive, cue students to expand the conversation by saying more. Students should not be required to share out if they the topic is too sensitive:

“Can you say more about that?” (Responses will vary.)
· Tell students that using chunks to talk about their own lives can help them figure out the meaning of sentences and chunks. Ask:

“What is something you are forbidden to do? Sketch it on your note-catcher.”
· Write and display student ideas.

· Tell students that they have finished deconstructing the second half of 
the sentence.

	· Point again to the final two chunks on display and the blue and red underlining: 
girls are forbidden to attend school.

· Point again to the question on display:

· Why is the fourth chunk underlined in blue and the fifth chunk in red?

· Ask:

“Why did I underline the fourth chunk in blue and the fifth chunk in red again, just like in the first half of the sentence? Let’s think about this for a day and discuss why in our next lesson.”

	Reconstruct

	· Say: 

“You did well figuring out what all of the chunks mean, and why they’re important.”
· Tell students they will now go from the Deconstruct to the Reconstruct stage. Say:

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”
· Point to and read aloud the entire sentence on display: Poor Nasreen sat at home all day, because girls are forbidden to attend school.


	· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)
“Now what do you think is the meaning of this sentence?” 
(Responses will vary.)
“So, what are we going to think about for a day and discuss in our next lesson?” 
(the significance of the color-coding and why Jeanette Winter wrote because.) 
· Congratulate students on completing Part I of the Language Dive to better understand the meaning of this sentence, how it connects to the guiding question, and how to use it in their own speaking and writing. Tell them they will continue playing with this sentence in the next lesson.


For ELLs: Language Dive Sentence Strip 
Chunks I and II: Nasreen’s Secret School
Name: ___________________________ Date: _____________

Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.
	Poor Nasreen

	sat at home all day,

	because

	girls

	are forbidden to attend school.


For ELLs: Language Dive Note-catcher I and II: Nasreen’s Secret School
Name: ___________________________ Date: _____________

Part I

	Poor Nasreen sat at home all day,

	because

	girls are forbidden to attend school.


	Sketch something you are forbidden to do.


Part II

	Poor Nasreen sat at home all day,
	+
	because
	+
	girls are forbidden to attend school.


Break the sentence into two sentences.

	
	

	effect
	cause


Complete the sentences.

I sat at home all day, because _________________________________

___ .

I ____________________________________________________________ , because 


effect


____.


cause

Overcoming Learning Challenges 
Anchor Chart

(Example, for Teacher Reference)
	Overcoming Learning Challenges

	Who? Where?
	Source
	Challenge(s)
(facts and details)
	How the Challenge Is Overcome
(facts and details)

	Ana in Colombia in a house on a hill
	Waiting for the Biblioburro
	Access to education and books:

· Teacher moved away, so no one to teach students in the village
	Biblioburro:

· A librarian brings books to the village on his burros.



	Thomas in Chad
	Rain School
	No school building
	They build a school together:

· The teacher shows them how to build a school, and they do it together before they start learning to read and write.

	Nasreen in Herat, Afghanistan
	Nasreen’s Secret School
	· Not allowed to go to school (by law)
· Not allowed to go outside (by law)
· Mother and father have gone
· Face punishment if caught breaking the law
· Lives somewhere that sounds quite scary, with soldiers everywhere
	Nasreen and her grandmother take a risk by going to a secret school.
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MODULE LESSONS


Grade 3: Module 1: Unit 1: Lesson 8


Reading for Gist and Determining the Lesson: Nasreen’s Secret School
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