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Suggested Rules for Spelling Words with 
Consonant-le

The spelling rules for combining open and closed syllables with the C-le syllable ending are:

· Open syllable + C-le ending = there is no double consonant (cable, title)

· Closed syllable + C-le ending = double the consonant (little, topple)

Students may not know to split “ck” in “trickle” to read it “trickle.”

Remember to “count back three” to split the syllables: “trickle.”

Suggested Magic “e” Rule for
 Adding Vowel Suffixes

Rules for Adding Vowel Suffixes (“-ing,” “-er,” “and “–ed”) to Base Words
Magic “e” Rule

Magic “e” at the end? Stop and remember to drop!

Examples: 
bake        baking        baked        baker



smile        smiling       smiled        smiler



glide        gliding         glided        glider

Suggested “-k,” “-ck,” and “-ic” Rules 
(optional)

“-k” after a long vowel sound (for example, after a vowel team): “week”

“-k” after an r-controlled vowel: “park”

“-k” after the consonants “l,” “n,” and “s”: “thank” “talk” “ask”

“-ck” after a short vowel sound: “luck”

“-ic” at the end of multisyllabic words: “music” 

Suggested “-dge” and “-ge” Rules 
(optional)

“dge” or “ge”?

“-ge” after a long vowel sound or “l,” “n,” “r”

Examples:  
“page”   “change”   “bulge”   “hinge”   “merge”

“-dge” after a short vowel

Examples:  
“badge”  “ledge”  “bridge”   “lodge”    “judge”

Mid-Module 3 Assessment: Lesson 80

Name: __________________________ Date: ______________

Phase:
Partial
Full
Consolidated

Part 1: Decoding Single-Syllable Words Isolation

Directions: Student reads up to and including appropriate phase words. Teacher annotates reading behaviors.
	Partial 
	age   edge   pack   sink   risk   beak

	Full and 
Consolidated
	pledge   charge   brisk   spark   tweak


Part 2: Decoding Two-Syllable Words in Isolation (with and without affixes)

Directions: Student reads up to and including appropriate phase words. Teacher annotates reading behaviors.
	Partial
	picnic   likely   retell   unkind

	Full
	candle   battle   flapple   bugle   rerun    prickly

	Consolidated
	unfriendly   spectacle   refocus   foible


Part 3: Automatic High-Frequency Word Reading in Isolation

Directions: These are the high frequency words used in Cycles 13–16. Administer this part of the assessment to any student(s) you want to assess to determine automaticity. Teacher annotates reading behaviors.
	I’ve    we’ve    guess    one    you’ve    even    tonight    anywhere    they’ve    to    two    too    none    friends    let’s    people    together    none    final    strangle    clothes    circle    meant    again    receive    supposed    surprise


Part 4: Decoding Words in Text and Reading for Fluency

Directions: Student reads sentences up to and including appropriate phase. Teacher annotates reading behaviors. Consider asking students to read it once to assess decoding and then again to assess fluency. Consider asking basic comprehension questions (e.g. “What is this passage about?”).
	Partial
	I think I will nudge the stick.

	Full
	They’ve saved their tricky turtle from getting stuck in the nasty cage.

	Consolidated
	Neil damaged his receiver when he dropped it into the sticky mud puddle.


Part 5: Fluency
Directions: This provides an additional opportunity to assess students’ fluency. Listen to the student read aloud and record observations about the following on the suggested Fluency Rubric: accuracy, phrasing, attention to punctuation, expression, speed, and self-monitoring (example: rereading to self-correct). Ask suggested (or similar) comprehension questions to check for understanding.
“Sam?” asked Dad. “I’ve been thinking a lot lately about the big bike race to the bridge. It’s coming up soon, you know.”

Sam looked at Dad sadly. “I know,” he replied. “I’ve been thinking about it too. I really wish I were able to be a part of it this year. A lot of my friends are going to be racing.”

Dad smiled at Sam. “Well,” he said, “I’m glad you feel that way. Do you remember the huge package I received last week?”

Sam nodded and started to slowly smile. He knew what his dad was about to say.

“It just so happens that package has a bike in it,” said Dad. “And guess what? The bike is for you!”

Sam leaped up quickly and gave his dad a huge hug. “Can we open it and put it together now?” he asked. “I think that’s possible,” laughed Dad. “Let’s go!”
Suggested Questions: 
What is this passage about? Why did Sam look at Dad sadly in the second paragraph? Use evidence from the text to support your answer. 
What was in the huge package?
Suggested Fluency Rubric
	Elements of Fluency
	Not yet fluent
	Somewhat fluent
	Fluent

	Smoothly
	Many errors and/or many pauses to decode

Sounds choppy
	Some errors and/or pauses to decode

Sounds somewhat choppy
	Minimal or no errors and/or pauses to decode

Sounds fluid

	Expression
	Does not sound like natural talking

Monotone voice 
	Sounds like natural talking in some parts

Somewhat monotone 
	Sounds like natural talking



	Meaning
	Not yet attending to punctuation

Some intonation that reflects the tone/ mood of the text

Little or no self-monitoring 
	Some attention to punctuation 

Some intonation that reflects the tone/ mood of the text

Some self-monitoring
	Attention to punctuation

Intonation that reflects the tone/ mood of the text

Self-monitoring

	Just the Right Speed
	Slow and labored OR rushed throughout the text
	Somewhat slow OR rushed throughout the text
	Varies from slow to fast as appropriate throughout the text


Part 6: Spelling Words in Isolation

Directions: Fold the paper lengthwise. Teacher says the first word and students write it on line 1. Continue up to and including words in the student’s phase. 
Partial = 1–4, Full = 1–8 Consolidated = 1–10

Part 7: Sentence Dictation

Directions: Consider dictating the first sentence to students working in the Full Alphabetic phase, and the second to those in the Consolidated Phase. Watch for conventions of capitalization, spelling, letter formation, punctuation, and spacing. Students write the sentence on the back of the spelling assessment. Consider recording miscues above the words below.
1. Pick the page you are able to reread.
2. The puddle by the ledge will likely sparkle if it’s able.

Part 8: Goal Setting

Directions: Use the table to determine which foundational knowledge/skill may need to be addressed based on the assessment and observations. Determine a goal.
	Consonants, Suffixes, 
and Mechanics
	One-Syllable Words 
	Two-Syllable Words

	Digraphs, Blends, Inflectional Endings Digraphs
Initial blends 
(2 letters)
Final blends 
(2 letters)
Initial blends 
(3 letters)
Final blends 
(3 letters)
Inflectional endings
Letter formation
	Pattern
Closed syllable

Open syllable

Silent “e”

r-controlled

Vowel teams


	Syllabication
Compound words (example: coatroom)

VC-CV (double) (example: rab-bit)

VC-CV (2 consonants) (example: nap-kin)

V-CV (closed) (example: rob-in)

V-CV (open) (example: be-gin, na-ture)

V-cle (example: tangle)

	Fluency (use rubric to determine goal)

	Goal:


Cycle 16 Spelling Assessment

Name: __________________________ Date: ______________
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