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Structure of Esperanza Rising
Anchor Chart
(Example, for Teacher Reference)
RL.5.1, RL.5.5

	Key:

	Exposition
	Beginning of the story, describing how things are before the action begins

	Rising Action
	Series of conflicts and crises in the story that build toward the climax

	Climax
	The turning point, when something important happens that changes the direction of the story

	Falling Action
	The action that happens after the climax and starts to guide the story toward the resolution

	Resolution
	Tying everything together


	Chapter
	How does the chapter fit into the overall structure of the story? Why?

	Pages 1-3
	Exposition: Introduces Esperanza and her father and Aguascalientes, Mexico.

	Las Uvas
Pages 4-22
	Rising Action: Esperanza’s father is killed. This means that things are going to change for Esperanza’s family, and we wonder what Esperanza and her mama will do now. 

	Las Papayas:
Pages 23-38
	Rising Action: Esperanza’s uncle now owns the land their house is on and wants to marry her mama. We know that things are going to continue to change for the family, and we wonder what they will decide to do next. 

	Las Guayabas Pages 58–80 


	Rising Action: Esperanza and her mama leave secretly for the United States. Already their life is different, and it is only going to change more. We wonder what life will be like for them in the United States.


How Were the Human Rights of Characters
in Esperanza Rising Threatened? Anchor Chart
(Example, for Teacher Reference)
RL.5.1, RI.5.1 
	Chapter of Esperanza Rising 
	Description of event and quote from text (Esperanza Rising) 
	Connections to UDHR 

(Which articles?) 
	Who? 

(Which character(s)?) 
	How were the character’s human rights threatened? 

	Las Uvas 
	On page 12, Mama tells Esperanza, “The wealthy ill own most of the land while some 

of the poor have not even a garden plot.... Some peasants are forced to eat cats.” 
	Keep trying Asking someone for help 
	the poor 
	On the simplified version, the article is titled “Food and Shelter for All.” If they are forced to eat cats, they do not have “a good life,” as it says they should. 

	Las Uvas 
	Papa is killed by bandits who don’t understand that he has given land to many of his workers. On page 22 it says, “When the wagon stopped, Esperanza could see a body in back, completely covered with a blanket.” 
	Articles 1, 3, and 5 
	Papa 
	Esperanza’s father is killed. This threatens the “right to life” in Article 3. It also threatens being “treated in the same way” in Article 1, and “Nobody has any right to hurt us” in Article 5. 


	Chapter of Esperanza Rising 
	Description of event and quote from text (Esperanza Rising) 
	Connections to UDHR 

(Which articles?) 
	Who? 

(Which character(s)?) 
	How were the character’s human rights threatened? 

	Las Papayas 
	The land is left to Luis rather than Mama. On page 30 it says, “It is not customary to leave land to women and since Luis was the banker on the loan, Sixto left the land to him.” 
	Article 17 
	Mama 
	The land the house is on is left to Luis rather than Mama because she is a woman, but the article says that “everyone has the right to own things.” 

	Las Papayas 
	Miguel describes that Esperanza’s uncles would treat his family like animals.  On page 36 he says, “But your uncles ... you know their reputation. They would take it all away and treat us like animals.” 
	Article 23 
	Miguel and his family 
	If the family stayed, Esperanza’s uncles would treat them badly. Article 23 says that “Every grown- up has the right to do a job, to a fair wage for their work.” 

	Los Higos
	The uncles arranged a re to burn their house down. On page 43 it says, “They all knew that the uncles had arranged there.” 


	Articles 3 and 17
	Mama and Esperanza
	The uncles burn the house down, which threatened their lives. Article 3 says, “We all have the right to life.” Article 17 says, “Nobody should take our things from us without a good reason.” 


	Chapter of Esperanza Rising 
	Description of event and quote from text (Esperanza Rising) 
	Connections to UDHR 

(Which articles?) 
	Who? 

(Which character(s)?) 
	How were the character’s human rights threatened? 

	Las Guayabas
	On page 79 Miguel explains to Esperanza why the woman is begging. “‘Have you never noticed?’ he said, sounding surprised. ‘Those with Spanish blood, who have the fairest complexions in the land, are the wealthiest.’” 

	Article 2 


	the beggar
	Article 2 says, “These rights belong to everybody, whatever our differences,” yet Miguel explains that people with Spanish blood have better conditions than others. 



Close Reading Note Catcher:
Article 2 of the UDHR
RI.5.4, RI.5.2, RI.5.4, RI.5.9, L.5.4 

Name: ____________________________________ Date: ___________________
Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind, such as race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status. Furthermore, no distinction shall be made on the basis of the political, jurisdictional or international status of the country or territory to which a person belongs, whether it be independent, trust, non-self-governing or under any other limitation of sovereignty. 

	Glossary

	entitled 
	the desire/need of people buying something 

	set forth 
	not enough for what is needed 

	jurisdictional 
	amounts earned after everything has been paid for 

	international status 
	the way a country or territory is viewed by other countries or territories 

	trust 
	trust land is owned by the government but is the responsibility of the people who live or work on it 

	non-self- governing 
	a country or territory not ruled by itself 

	limitation of sovereignty 
	the limits of the power or authority 


Universal Declaration of Human Rights, United Nations Office of the High Commissioner for Human Rights, adopted and proclaimed by General Assembly resolution 217 A (III) of 10 Dec. 1948. Web. 18 May 2016. <http://www. ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf>. 

1. What is the gist of this article? What is it mostly about? (RI.5.1)
	

	


2. Who is entitled to the rights in this declaration? Quote accurately from the text. (RI.5.1) 

	

	


3a.  Break up the word distinction into root and suffix on the chart below.  

3b.  Use your Affix List to determine the meaning of the affixes and a dictionary to determine the meaning of the root, if you need to. Complete the second row of the chart. (RI.5.4, L.5.4b, L.5.4c)  

	
	Root
	Suffix

	
	
	

	Meaning
	
	


3c. What does distinction mean in this context? Underline the correct answer. (RI.5.4, L.5.4b) 

far in the distance  

excellence  

a difference between similar things or people  

the state of doing nothing  

4. How would say the first sentence of Article 2 in your own words? (RI.5.4) 
	

	


5. Which statement best represents the second sentence of the article? Underline the correct answer. (RI.5.1) 

a. Only people from non-self-governed countries are entitled  to the same rights.  

It doesn’t matter what is going on in the place someone is from, everyone is entitled to the same rights.  

Only people who have moved to another country or territory are entitled to these rights.  

If the country you are from has signed this agreement, you are entitled to these rights. 
 

6. What nickname would you give this article? (RI.5.4) 

	

	


7. What are the main ideas of Article 2 of the Universal Declaration of Human Rights? Underline all of the correct answers. (RI.5.2) 

b. Everyone has the right to own property.  

c. No matter what you look like or what you believe, you are entitled to these rights.  

d. Everyone should be treated the same regardless of where they are from and what is going on there.  

e. You are entitled to these rights only if you are from one of the places listed. 
2. Choose at least one supporting detail to support each of the main ideas you underlined in Question 7. Quote accurately from the text. (RI.5.1, RI.5.2)  
	Main Ideas
	1.
	2.

	Supporting details
(quote accurately from the text)
	
	


9. Use your simplified version of the UDHR and the actual text of Article 2 to write a summary of Article 2 of the UDHR. (RI.5.1, RI.5.2, RI.5.9) 


Refer to the Criteria for an Effective Summary anchor chart for what to include in your summary. 

	

	

	


Close Reading Note Catcher:
Article 2 of the UDHR
Example, for Teacher Reference

RI.5.4, RI.5.2, RI.5.4, RI.5.9, L.5.4 

Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind, such as race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status. Furthermore, no distinction shall be made on the basis of the political, jurisdictional or international status of the country or territory to which a person belongs, whether it be independent, trust, non-self-governing or under any other limitation of sovereignty. 

	Glossary

	entitled 
	the desire/need of people buying something 

	set forth 
	not enough for what is needed 

	jurisdictional 
	amounts earned after everything has been paid for 

	international status 
	the way a country or territory is viewed by other countries or territories 

	trust 
	trust land is owned by the government but is the responsibility of the people who live or work on it 

	non-self- governing 
	a country or territory not ruled by itself 

	limitation of sovereignty 
	the limits of the power or authority 


Universal Declaration of Human Rights, United Nations Office of the High Commissioner for Human Rights, adopted and proclaimed by General Assembly resolution 217 A (III) of 10 Dec. 1948. Web. 18 May 2016. <http://www. ohchr.org/EN/UDHR/Documents/UDHR_Translations/eng.pdf>. 

1. What is the gist of this article? What is it mostly about? (RI.5.1)
Sample response: Everyone is entitled to the same rights.

	

	


2. Who is entitled to the rights in this declaration? Quote accurately from the text. (RI.5.1) 

Sample response: “everyone … without distinction of any kind.”

	

	


3a.  Break up the word distinction into root and suffix on the chart below.  

3b.  Use your Affix List to determine the meaning of the affixes and a dictionary to determine the meaning of the root, if you need to. Complete the second row of the chart. (RI.5.4, L.5.4b, L.5.4c)  

	
	Root
	Suffix

	
	distinct
	-ion

	Meaning
	recognizably different from something else or from a similar type
	act of/state of/result of


3c. What does distinction mean in this context? Underline the correct answer. (RI.5.4, L.5.4b) 


far in the distance  

excellence  

a difference between similar things or people  

the state of doing nothing  

4. How would say the first sentence of Article 2 in your own words? (RI.5.4) 

Sample response: Everyone is entitled to these rights without distinction.
	

	


5. Which statement best represents the second sentence of the article? Underline the correct answer. (RI.5.1) 

a. Only people from non-self-governed countries are entitled  to the same rights.  

It doesn’t matter what is going on in the place someone is from, everyone is entitled to the same rights.  

Only people who have moved to another country or territory are entitled to these rights.  

If the country you are from has signed this agreement, you are entitled to these rights. 

 

6. What nickname would you give this article? (RI.5.4) 

Sample response: Don’t discriminate
	

	


7. What are the main ideas of Article 2 of the Universal Declaration of Human Rights? Underline all of the correct answers. (RI.5.2) 

b. Everyone has the right to own property.  

c. No matter what you look like or what you believe, you are entitled to these rights.  

d. Everyone should be treated the same regardless of where they are from and what is going on there.  

e. You are entitled to these rights only if you are from one of the places listed. 

8. Choose at least one supporting detail to support each of the main ideas you underlined in Question 7. Quote accurately from the text. (RI.5.1, RI.5.2)  

	Main Ideas
	1. No matter what you look like or what you believe, you are entitled to these rights
	2. Everyone should be treated the same regardless of where they are from and what is going on there.

	Supporting details
(quote accurately from the text)
	The first sentence says, “Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind.”
	The second sentence says, “No distinction shall be made on the basis of the political, jurisdictional, or international status of the country or territory to which a person belongs.”


9. Use your simplified version of the UDHR and the actual text of Article 2 to write a summary of Article 2 of the UDHR. (RI.5.1, RI.5.2, RI.5.9) 


Refer to the Criteria for an Effective Summary anchor chart for what to include in your summary. 

Sample response: The Universal Declaration of Human Rights was written by the United Nations to protect all people everywhere. The simplified version of Article 2 describes it as “Don’t Discriminate.” One of the main ideas of this article is that no matter what you look like or what you believe, you are entitled to these rights. The first sentence of the article says, “Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind.” Another main idea of this article is that everyone should be treated the same regardless of where they are from and what is going on there. The second sentence says, “No distinction shall be made on the basis of the political, jurisdictional or international status of the country or territory to which a person belongs.” Article 2 ensures that everyone, everywhere is entitled to these human rights. 
	

	


For ELLs: Language Dive Guide:
Article 2 of the UDHR
(For Teacher Reference)


Rationale: This sentence was chosen for its complexity and to reinforce subjects with predicates discussed in Lesson 6 and the Close Reading Language Dive in Lesson 7. Invite students to discuss each chunk briefly, but slow down to focus on the underlined subject- predicate structure. Students can then apply their understanding of the content and structure of this sentence as they complete future writing and speaking tasks. Depending on student need and time, consider dividing this Language Dive across several days or assigning parts of the note-catcher for homework. For example, on Day 1 complete the Deconstruct; on Day 2, briefly review the Deconstruct and complete the Reconstruct and Practice. 

	Time: 15 minutes
Throughout this Language Dive:  

· Consider focusing student attention on subjects with predicates structure by using blue and red markers to code the sentence (subject: blue; predicate: red). One purpose of this Language Dive is to reinforce these parts of the sentence, introduced in Lesson 6 and discussed and practiced further in Lesson 7.  

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.  

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.  

· Record and display student responses next to or underneath the target language for visual reference.  

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.  

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.  




	· Congratulate students on their first experience with grade 5 Language Dive conversations during Lesson 7.  

· Tell students you will give them time to think and write or sketch on their note-catcher. Ask:  

“Based on your experience with the Close Reading Language Dive in Lesson 7, what do you think a Language Dive is?” (A Language Dive is a conversation about a compelling sentence from a complex text. Students dive beneath the surface of the sentence to understand how the phrases, the structures, and the details create the meaning of the entire sentence. They discuss how the sentence is important to the text, the guiding question, and to their own speaking  and writing.)  

· Confirm or amend and display student ideas.  



	Deconstruct

	· Remind students about the first step in the Deconstruct stage: “When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”  

· Invite students to put their finger by this sentence from Article 2 on their note-catcher: Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind, such as race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status.  

· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud in their triads.  

· Ask: 

“What is the meaning of this sentence?” (Responses will vary.)

“How does this sentence add to your understanding of the guiding question?” (Responses will vary.)  

· After inviting responses, write and display student ideas. Say:

“This is a very long predicate! As we dive, let’s think about how the writers began and then kept adding on to the predicate.”  

	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.  

· Tell students that understanding some key, unfamiliar language before analyzing each chunk can help them prepare to focus on the meaning and importance of each chunk as a whole.  

· Say:

“There are some words and phrases in this sentence that you might not know: entitled, set forth, distinction.”

“Place your finger on the word entitled. What is the translation of entitled in our home languages? What is the meaning of entitled? What, in the UDHR, makes you think so?” (has or is given the right to something; each article of the UDHR says that someone has a right to something; entitled is another way to say “has the right”)  

· Call on student volunteers to share. Ask students to choose one translation to silently repeat. Invite them to say their chosen translation aloud when you give the signal. Chorally repeat the translations and the word in English and invite self- and peer correction of the pronunciation of the translations and the English.  




	· Ask:

“Who can use use entitled to rephrase the sentence from Article 17 we discussed in Lesson 7: Everyone has the right to own property alone as well as in association with others?” (Everyone is entitled to own property alone as well as in association with others.)  

	· Say: “Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the first chunk of this sentence.”  

· Display and read aloud the following sentence strip chunk:  Everyone  

· Remind students that highlighting language can help them notice important structures and patterns.  

· Underline Everyone in blue and invite students to do the same on their note-catcher.  

· Ask:

“Who is this sentence about?” (all people in the world)

“What do you recall about the structure of this same chunk from Article 17?” (This chunk tells us who the sentence is about. Everyone is the subject of the sentence, a noun.)  

· Remind students that highlighting language can help them notice important structures and patterns.  

· After inviting responses, write and display student ideas.  

	· Say: “You did well figuring out what the first chunk means, and why it’s important. Let’s talk about the second chunk.”  

· Display and read aloud the following chunk: is entitled
· Underline is entitled in red and invite students to do the same on their note-catcher.  

· Ask:

“What does this chunk tell us?” (This chunk tells us more about everyone: the state of everyone being entitled; the state of everyone having the right.)  

· Remind students that movement and acting out can help them figure out the meaning of sentences and chunks. Ask:

“Can you show me with your face and body how it looks to be entitled?” (Responses will vary, but look for students to have an empowered look, smiles, arms crossed.)  

· After inviting responses, write and display student ideas.  

	· Say: “You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”  

· Display and read aloud the following chunk: to all the rights and freedoms  

· Underline to all the rights and freedoms in red and invite students to do the same on their note-catcher.  

· Ask:

“What is everyone entitled to?” (all the rights and freedoms)

“What are some of the rights and freedoms we have been discussing?” (the right to own property, to receive equal pay for equal work, to be free)  

· After inviting responses, write and display student ideas.  

	· Say: “You did well figuring out what the first three chunks mean, and why they’re important. Let’s talk about the fourth chunk.”  

· Display and read aloud the following chunk: set forth in this Declaration,  

· Underline set forth in this Declaration in red and invite students to do the same on their note-catcher.  


	· Ask:

“What are all the rights and freedoms?” (the 30 written in this Declaration)

“What is ‘this Declaration’? How do you know?” (the Universal Declaration of Human Rights; we know because we are reading the UDHR, and this sentence is in it)  

· After inviting responses, write and display student ideas.  

	· Say: “You did well figuring out what the first four chunks mean, and why they’re important. Let’s talk about the fifth chunk.”  

· Display and read aloud the following chunk: without distinction of any kind,  

· Underline without distinction of any kind in red and invite students to do the same on their note-catcher.  

· Remind students that saying something in their own words can help them figure out the meaning of sentences and chunks.

· Ask:

“What’s another way to say ‘without distinction’?” (to have no difference between things)  

· Tell students that ‘of any kind’ is not necessary to write, but it emphasizes that there should be no type of difference.  

· Ask:  

“So, how is everyone entitled to rights and freedoms?” (without distinction of any kind)  “Do you act without distinction of any kind in the way you treat your family members or friends?” (Responses will vary, but may include: I make a distinction between the way I treat my best friends and those who are more like acquaintances—I invite my best friends over a lot.)  

· After inviting responses, write and display student ideas. 

	· Say: “You did well figuring out what the first five chunks mean, and why they’re important. Let’s talk about the sixth and final chunk.”  

· Display and read aloud the following chunk: such as race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status.  

· Underline such as race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status in red and invite students to do the same on their note-catcher.  

· Tell students that you will give them time to think, discuss, and sketch.

· Ask:

“What does this chunk tell us? What, in the sentence, makes you think so?” (It names the distinctions; we know because they appear after the phrase about distinctions.)  

· Tell students that sketching and movement can help them figure out the meaning of sentences and chunks.

“Can you sketch some of these distinctions on your note- catcher, or create hand signals for some?”  

	Reconstruct

	· Say: “You did well figuring out what all of the chunks mean, and why they’re important.”  


	· Remind students they will now go from the Deconstruct to the Reconstruct stage: “Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding  of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”  

· Point to and read the entire sentence on display: Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind, such as race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status.  

· Ask students to look at the underlined words.

“What do you notice about the words underlined in blue and red?” (The words in blue show the subject and the words in red show the predicate.)

“What must a subject have? What must a predicate have?” (A subject must have a noun or noun phrase; a predicate must have a verb or verb phrase.)

“What is the noun in this subject? What is the verb in this predicate?” (everyone; is)  

· Tell students you will give them time to think and discuss with their partner. Ask, one question at a time:

“I wonder why the predicate is so long. Why did the writers add on to this predicate? How did they do it” (The writers wanted to combine many ideas into one sentence. They used a series of phrases, e.g., “to all the rights and freedoms,” “without distinction of any kind,” “such as ...,” and an adjective clause, “set forth in this Declaration.”)

“What if we remove this long predicate?” Experiment with removing the red chunks and rereading the sentence aloud: “Everyone.”(It doesn’t make sense. The subject, everyone, isn’t doing anything. It needs the predicate.)

“Can you figure out why we need to know about subjects and predicates in English?” (Most English sentences have a subject with a predicate. We almost always need to write a subject with a predicate in our sentences.)  

· If productive, cue students to expand the conversation by giving an example:

“Can you give an example?” (Responses will vary.)  

· After inviting responses, write and display student ideas.  

	· Ask: 

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.) 
“Now what do you think is the meaning of this sentence?” (Responses will vary, but may include: All people are born with the rights in the UDHR, regardless of their background or ideas.) 
“How does the Language Dive add to your understanding of the guiding question?” (Responses will vary.) 
· • After inviting responses, write and display student ideas. 




	Practice

	· Say: “You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”  

· Remind students they will now go from the Reconstruct to the Practice stage: “You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.”  

· Display the sentence frame:

“_____ is entitled to _____.”(subject + predicate ‘is entitled to’) Tell students you will give them time to think and discuss with their partners

Say:

“Use this frame to talk about human rights in your own words with your triad.”  

· If productive, cue students to clarify their sentences by confirming what they mean:  “So, do you mean _____?” (Responses will vary. Ensure that students are using the structure meaningfully.)  
· After inviting responses, write and display student ideas.  

· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the guiding question, and how to use it in their own speaking and writing.  


For ELLs: Language Dive Sentence Strip Chunks: Article 2 of the UDHR
Name: ____________________________________ Date: ___________________

Directions: Create sentence strip chunks as shown below. Follow the instructions in the Close Reading Guide. 
	Everyone

	is entitled 

	to all the rights and freedoms

	set forth in this Declaration,

	without distinction of any kind,

	such as race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status. 


For ELLs: Language Dive Note Catcher:
Article 2 of the UDHR
Name: ____________________________________ Date: ___________________
	Language Dive

Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind, such as race, colour, sex, language, religion, political or other opinion, national or social origin, property, birth or other status.

Sketch the distinctions.

 ___________ is entitled to __________.
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MODULE LESSONS


Grade 5: Module 1: Unit 1: Lesson 8


Close Read: “Las Guayabas” and Article 2 of the UDHR
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