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Interactive Word Wall Cards
Note to Teachers: Copy and cut sets of these cards out to use during the Opening. There should be one set of cards per four or five students.

	sun

	shower

	rain

	heat

	parched

	Mamma

	Tess

	sizzling

	splash

	fresh


Arrow Cards

Note to Teachers: Copy and cut sets of these cards out to use during the Opening. There should be one set of eight cards per four or five students.
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After the Rain Anchor Chart
(For Teacher Reference)

RL.K.1, RL.K.2, RL.K.4, RL.K.7
Note to Teachers: This anchor chart is added to in Sessions 4–5 of the close read-aloud. Be sure to leave plenty of space for the illustrations to be added to the chart.

	After the Rain Anchor Chart

	Cool and Wet Words
	How This Affects Characters

	
	


For ELLs: Language Dive Guide I: 
Come On, Rain!

(For Teacher Reference)

Rationale: This excerpt was chosen for its complexity, its use of adjectives, its use of prepositional phrases and its connection to content. Students will apply their understanding of the meaning and structure of this sentence as they discuss their weather reports and as they discuss how weather affects the characters in the text. Invite students to discuss each chunk briefly, but slow down to focus on the highlighted structure is nearly senseless.

Time: 12 minutes

	· Throughout the Language Dive

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

	Deconstruct:

	· Place your finger on the sentence:  She is nearly senseless in the sizzling heat, kneeling over the hot rump of a melon.

· Read the sentence aloud.

· Invite students to chorally read it aloud with you.

· Ask:

“What is the meaning of this sentence?” (Responses will vary.)

“How does this Language Dive help you understand how the weather affects Tess and Mamma?” (Responses will vary.)

· After inviting responses, write and display student ideas.


	Deconstruct:

	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.

· Say:

“There are some words and phrases in this sentence that you might not know, such as rump. In this sentence, rump means the small leftovers of something.”

· Ask:

“What do you do with the rump, or the leftover part, of your sandwich at lunch?” (I eat all of it; I throw it away; I give it to my sister.)

· Display and read aloud the following chunk: She

· Ask:

“Who is this sentence about?” (It is about Mamma.)

	· Display and read aloud the following chunk: is nearly senseless.
· Ask:

“How does Mamma feel?” (senseless; tired.)

· Point to the word senseless and ask:

“This word has the suffix -less. What does it mean?” (without)

“What are senses? (seeing, hearing, smelling, etc.)

“What do you think senseless means?” (without senses; confused; unconscious, like when somebody fainted or got hurt badly)

Invite students to act as if they are senseless. Ask:

“What do you think it means that Mamma is nearly senseless?” (not quite senseless; almost senseless)

· If productive, cue students with a challenge:

“What if we erased the word nearly? How would that change the meaning of the sentence? I’ll give you time to think and discuss with a partner.” (She would be completely senseless; she would be asleep; she might need a doctor.)

· Students can act as if they are “nearly senseless.”

	· Display and read aloud the following chunk: in the sizzling heat, 

· Ask: 

“Where is Mamma feeling nearly senseless?” (in the hot weather)

· Point to the phrase “sizzling heat.” Ask:

“What does sizzling sound like?”


	Deconstruct:

	· Invite students to make a sizzling sound. Ask:

“Why does the author use the word sizzling to describe the heat?” (so we know that it is really hot, like a frying pan)

“What does sizzling heat feel like?” (It is uncomfortable; too hot; sweaty.)

· Students can act like they are sitting in the sizzling heat.

· Display and read aloud the following chunk: kneeling over the hot rump of a melon.
· Ask:

“How is Mamma sitting as she while she feels nearly senseless in the heat?” (bending over with the leftovers of a melon in her lap)

Invite students to kneel over. (Watch for students to bend their spines forward.)

· Ask:

“Look at the person next to you as they are kneeling over. How might they feel?” (tired, weak, sick)

	Reconstruct:

	· Remind students that playing with the chunks out of order like a puzzle can help them figure out how English works.

· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display so all students can see. It may be necessary to read the chunks to them as they work with the sequence.

· Say: 

“Put the chunks of the sentence in the correct order.”

· Invite students to work with their partners. Cold call students to come to the front to put the chunks in the correct order for the whole class to see.

· Invite students to look again at all of the chunks in sequence: She is nearly senseless in the sizzling heat, kneeling over the hot rump of a melon.
· Read the sentence aloud again.

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary, but may include:  Mamma was hot, and she was sitting with a piece of melon.)

“How does this Language Dive help you understand how the weather affects Mamma and Tess?” (Answers will vary, but may include: Hot weather can make people feel tired. Hot weather made Mamma feel senseless.)


	Reconstruct:

	· Display and read aloud the sentence frame: 

I feel nearly _______ [word to describe] in the _______ [weather].

I feel nearly _______ [word to describe] in the _______ [weather], ______ [-ing word]. 

· Model completing the sentence frame with an adjective and a weather condition. Then ask students for ideas. Examples:

I feel nearly frozen in the snow.

· I feel nearly soaked in the rain, jumping in a puddle.
· Tell students you will give them time to think and discuss with their partners. Say: “Use this frame to tell your partner about how the weather affects you.” (Responses will vary.)

· Students can act out their sentences as they share them.

· Remind students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks. 

· Ask:

“Can you post the language chunks around the room on the appropriate Language Chunk Wall?”

Examples:

	Nouns and noun phrases (people, places, things)
	Adjectives and language to describe
	Language to talk about location or direction

	She
	is nearly senseless kneeling over the hot rump of a melon
	in the sizzling heat


For ELLs: Sentence Strip Chunks I: 
Come On, Rain!
Directions for Teachers: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.
	She 

	is nearly senseless

	in the sizzling heat,

	kneeling over the hot rump of a melon.
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MODULE LESSONS 


Grade K: Module 2: Unit 2: Lesson 8


Reading, Writing, and Speaking: Close Read-aloud, Session 3 and Writing Neatly in Weather Journals
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