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Suggested Long 1-1-1 Doubling Rule and 
Magic “e” Rule for Vowel Suffixes

Rules for Adding Vowel Suffixes (“-ing,” “-er,” and “-ed”) to 
Base Words
1-1-1 Doubling Rule
1 syllable, 1 short vowel, 1 consonant at the end?  Remember to double or the vowel will be in trouble!

Examples:
hug ------- hugging ------ hugged ------ hugger



pet ------- petting ------ petted ------- petter



hop ------ hopping ------- hopped ------ hopper

Magic “e” Rule
Magic “e” at the end? Stop and remember to drop!

Examples:
bake ------- baking ------- baked ------- baker



smile ------ smiling ------- smiled ------ smiler



glide ------- gliding ------- glided ------ glider

Suggested Long “u” Vowel Team Chart

Long “u” Vowel Teams
	“oo”

zoo


	“ou”

coupon


	“ui”

fruit

	“ue”

blue
	“ew”

few


	


End-of-Module 2 Assessment: Lesson 60

Name: __________________________ Date: ______________

Phase:        Partial        Full        Consolidated

Part 1: Decoding Single-Syllable Words and Base Words with Suffixes in Isolation

Directions: Student reads up to and including appropriate phase words. Teacher annotates reading behaviors.
	Partial
	chew     toon     cue     I’d     tipping    canned

	Full and Consolidated
	fruit    grooming     spew    bragger    sluice


Part 2: Decoding Two-Syllable Words in Isolation

Directions: Student reads up to and including appropriate phase words. Teacher annotates reading behaviors.
	Partial
	n/a

	Full
	curfew    value    cruiser   droopy    mention     version

	Consolidated
	recruit    issue     festoon     procession     inspiration


Part 3: Automatic High-Frequency Word Reading in Isolation

Directions: These are the high-frequency words used in this module. Administer this part of the assessment to any student(s) you want to assess to determine automaticity. Teacher annotates reading behaviors.

	yellow    orange    great   colors   their    people    don’t    doesn’t   together

whole    hello    weird    where’s     there’s    it’s    she’s    even   finally

wrong    ready    won    he’d     I’d     you’d    o’clock     finally    guess

through     good     they’ll     we’ll     it’ll      place     let’s     large


Part 4: Decoding Words in Text and Reading for Fluency

Directions: Student reads sentences up to and including appropriate phase. Teacher annotates reading behaviors. Consider asking students to read it once to assess decoding and then again to assess fluency. Consider asking basic comprehension questions (e.g., “What is this passage about?”).
	Partial
	I’d like to eat my soup with a spoon, but it is too hot.

	Full
	The whole bag of fruit needs to be scrubbed. Then we’ll join the rest of the group to visit the new place down the street. This is an action-packed day!

	Consolidated
	The chef in the new restaurant suggested we try the beef stew.


Part 5: Fluency
Directions: This provides an additional opportunity to assess students’ fluency. Listen to the student read aloud and record observations about the following on the suggested Fluency Rubric: accuracy, phrasing, attention to punctuation, expression, speed, and self-monitoring (example: rereading to self-correct). Ask suggested (or similar) comprehension questions to check for understanding.
“Sam?” asked Dad. “Which of the soup options did you like the most?” Sam looked up at Dad and smiled. “I had to think about that for long time. At first I wanted to try the stew. But then I smelled the clam chowder. It was so good!”

Dad laughed and said, “I’m glad you enjoyed it. Would you like to go back again next week?” Sam jumped up and down. “That’d be great!” he said. “Let’s do that for sure!”

Suggested Questions: 
What is this passage about? Which soup did Sam choose? What did Sam think of that soup? Use evidence from the text to support your answer.

Suggested Fluency Rubric
	Elements of Fluency
	Not yet fluent
	Somewhat fluent
	Fluent

	Smoothly
	Many errors and/or many pauses to decode 

Sounds choppy
	Some errors and/or pauses to decode 

Sounds somewhat choppy
	Minimal or no errors and/or pauses to decode 

Sounds fluid

	Expression
	Does not sound like natural talking

Monotone voice 
	Sounds like natural talking in some parts 

Somewhat monotone 
	Sounds like natural talking 



	Meaning
	Not yet attending to punctuation 

Some intonation that reflects the tone/mood of the text

Little or no self-monitoring 
	Some attention to punctuation 

Some intonation that reflects the tone/mood of the text 

Some self-monitoring
	Attention to punctuation

Intonation that reflects the tone/mood of the text

Self-monitoring

	Just the Right Speed
	Slow and labored OR rushed throughout the text  
	Somewhat slow OR rushed throughout the text
	Varies from slow to fast as appropriate throughout the text


Part 6: Spelling Words in Isolation

Directions: Fold the paper lengthwise. Teacher says the first word and students write it on line 1. Continue up through and including words in the students’ phase. Partial = 1–4, Full = 1–8 Consolidated = 1–10

Part 7: Sentence Dictation

Directions: Consider dictating the first sentence to students working in the Full Alphabetic phase, and the second to those in the Consolidated Phase. Watch for conventions of capitalization, spelling, letter formation, punctuation, and spacing. Students write the sentence on the back of the spelling assessment. Consider recording miscues above the words below.
1. She’d like to go digging in the yard if it isn’t too cold.
2. Those two boys are having a conversation. They’d like to invite you to join their fun group.

Part 8: Goal Setting

Directions: Use the table to determine which foundational knowledge/skill may need to be addressed based on the assessment and observations. Determine a goal.
	Consonants, Suffixes, and Mechanics
	One-Syllable Words (Long and r-Controlled Vowel Sounds)
	Two-Syllable Words

	Digraphs, Blends, Inflectional Endings
Digraphs 

Initial blends (2 letters)

Final blends (2 letters)

Initial blends (3 letters)

Final blends (3 letters)

Inflectional endings

Letter formation 
	Pattern
Closed syllable

Open syllable

Magic “e”

r-controlled 

Vowel teams 


	Syllabication
Compound words (example: coatroom)

VC-CV (double) (example: rab-bit)

VC-CV (2 consonants) (example: nap-kin)

V-CV (closed) (example: rob-in)

V-CV (open) (example: be-gin, na-ture)

V-C-le (example: tangle)

	Fluency (use rubric to determine a goal)


	Goal:


Cycle 12 Spelling Assessment

Name: __________________________ Date: ______________
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