[image: image7.png]4 Education




	Schools and Community
	Grade 2: Module 1: Unit 1: Lesson 4



[image: image6.emf][image: image7.png]
Role Play Protocol 
Anchor Chart

(For Teacher Reference)
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	1. Read a certain part of text again.
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	2. Decide which character you will be.
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	3. Think and talk with your partner about what that character is saying and doing.
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	4. Act it out!
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	5. Make tent arms when you are done with the role play.


Important Events from The Dot 
Anchor Chart

(For Teacher Reference)

· Vashti tells her teacher that she can’t draw. 

· Vashti’s teacher tells her to draw something and see what happens.

· Vashti draws a dot because her teacher told her to draw something.

· Her teacher frames it and puts it above her desk.

· Vashti decides to draw many more dots.

· She paints a lot of dots. She experiments with colors and makes more dots.

· Vashti’s artwork is displayed in the school’s art show. 

· A boy tells Vashti that she is a great artist and that he wishes he could draw.

· Vashti tells him to make a line, and then she asks him to sign his paper.

How Was Vashti Feeling at 
the Beginning of the Book? 
Anchor Chart

How was Vashti feeling at the beginning of the book?

I can describe how Vashti was feeling at the beginning and at the end of the book The Dot. 

	Face to show how Vashti was feeling on page 4
	Word that describes how Vashti was feeling

	
	


Why was she feeling that way?

	

	


For ELLs: Language Dive Guide: 
The Dot

(For Teacher Reference)

Rationale: This sentence was chosen for its use of comparative adjectives, its use of prepositional phrases and its connection to the content and message of the text. Students will apply their understanding of the content and structure of this sentence when writing about the character’s feelings during Work Time C. Invite students to discuss each chunk briefly, but slow down to focus on the highlighted structure with a bigger brush.

Time: 10 minutes

	· Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total 
participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. 
Alternatively, invite partners to discuss, providing an allocated 
time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as 
a whole.

	· Welcome students to their first Grade 2 Language Dive. Write this term on the board.

· Ask:

“What do you think a Language Dive is? I’ll give you some time to discuss this with your partners.” 

· After providing time and inviting responses, write student ideas on the board. (A Language Dive is a conversation about a sentence from a complex text. Students dive beneath the surface of the sentence to understand how the phrases, the structures, and the details create the meaning of the entire sentence. They discuss how the sentence is important to the text and to writing.)

· If productive, use a Goal 1 Conversation Cue to encourage students to clarify the conversation about Language Dives:

“So, do you mean _____ ?” (Responses will vary.)


	Deconstruct

	· Tell students about the first step in the Deconstruct stage: 

“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our focus question.”

· Place your finger by this sentence from page 17: 
Vashti splashed her colors with a bigger brush on bigger paper to make bigger dots.
· Invite students to chorally read it aloud together, following along with your finger.

· Ask:

“What is the meaning of this sentence?” (Responses will vary.) 

“How does this Language Dive help you understand how Vashti’s feelings changed at the end of the story? (Responses will vary.)

· After inviting responses, write and display student ideas.

	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students. 

· Tell students that understanding some tricky words first can help them prepare to focus on the meaning and importance of each chunk.

· Say: 

“There is a word in this sentence you might not know: splashed. Place your finger on splashed. When you splash you make liquid like water go all over!”

· Pretend to splash students with water or have them share a time when they got splashed.

	· Say: 

“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it is important. Let’s talk about the first chunk of this sentence.”

· Display and read aloud the following chunk: Vashti
· Ask:

“Who is this sentence about?” 
(Vashti; the main character of the story)


	Deconstruct

	· Say:

“You did well figuring out what the first chunk means, and why it is important. Let’s talk about the second chunk.”

· Display and read aloud the following chunk: splashed her colors
· Ask:

“What did Vashti do?” 
(she made paint splash around; she made different colors of paint go all over)

· Invite students to pretend they are splashing colors around the room. Ask: 

“What colors are you splashing? 

· Tell your partner: 

I am splashing _____ .”

	· Say: 

“You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”

· Display and read aloud the following chunk: with a bigger brush.

· Ask:

“What did Vashti use to splash her colors?” (she used a paintbrush)

 “What does the suffix -er mean? What does bigger mean?” 
(-er means more; bigger means more big)

“What is it the brush was bigger than?” (the brush she used before) 

· Invite students to hold out their hands with palms facing each other. Invite students to demonstrate big, bigger, and biggest by moving their hands farther away from one another.

	· Say:

 “You did well figuring out what the first three chunks mean, and why they’re important. Let’s talk about the fourth chunk.”

· Display and read aloud the following chunk: on bigger paper

· Ask:

“Where did Vashti splash her paints?” (on her paper; on paper that was bigger than the paper she was using before)

“How was the paper different from the paper she used before? How do you know?” (It says the paper was bigger. When I see -er, I know it means more than.)

· If productive, use a Goal 1 Conversation Cue to encourage students to expand the conversation about the chunk:

“Can you say more about that?” (Responses will vary.)

	· Say: 

“You did well figuring out what the first four chunks mean, and why they’re important. Let’s talk about the fifth chunk.”

· Display and read aloud the following chunk: to make bigger dots.

· Ask:

“Why did she use a bigger brush to splash paint on bigger paper?” (so she could make bigger dots)

 “How was Vashti feeling when she made her first dot?” 
(She was frustrated. She was upset.)

“If she wants to make bigger dots, how do you think she is feeling now? What makes you think so?” 
(Better. Excited. Happy. She is making more dots, so maybe she is less scared to draw and paint.)

	Deconstruct

	· Invite students to point to the dot on their note-catchers. Challenge them to make bigger and bigger dots with their pencils. Ask:

“How did it feel to make make bigger dots? How do you think Vashti felt?” (It was fun. Vashti must have had fun.)

	Reconstruct

	· Say: 

“You did well figuring out what all of the chunks mean, and why they’re important.”

· Tell students they will now go from the Deconstruct to the Reconstruct stage: 

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our focus question. Let’s see how reconstructing helps us understand how English works.”

· Point to and read the entire sentence on display: Vashti splashed her colors with a bigger brush on bigger paper to make bigger dots.

· Read the sentence aloud again.

	Ask:

“What other questions can we ask that will help us 
understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary but may include: Vashti made bigger 
and bigger dots.) 

“How does this Language Dive help you understand how Vashti’s feelings changed at the end of the story?” 
(She was happier and more excited because she was 
making bigger and bigger dots.)

· If productive, use a Goal 1 Conversation Cue to encourage 
students to expand the conversation about the sentence:

“Can you say more about that?” (Responses will vary.)

	Practice

	· Say: 

“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the focus question.”

· Tell students they will now go from the Reconstruct to the Practice stage: 

“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own work.”

· Tell students they will they will use the –er suffix to describe 
Vashti’s feelings.

· Display and read aloud the sentence frame: 

· At the end of the story, Vashti was _____ [adjective] –er.

· For lighter support: At the end of the story, Vashti was  _____ 

· [adjective] –er with a bigger  _____  [noun].

· For heavier support: Complete the practice as a shared group 
activity or provide an illustrated word bank.


	Practice

	· Model completing the sentence frame verbally with different nouns. Then ask students for ideas. Examples:

· At the end of the story, Vashti was happier.

· For lighter support: At the end of the story, Vashti was prouder with a bigger smile.

· Tell students you will give them time to think and say their sentence to a partner. Invite students to share out using a total participation technique.

· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the focus question, and how to use it in their own work.


For ELLs: Sentence Strip Chunks:  
The Dot

Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.

	Vashti splashed her colors


	with a bigger brush


	on bigger paper


	to make bigger dots.


Language Dive Note-catcher

Name: __________________________ Date: ______________
Thinking notes:

	


Draw bigger and bigger dots:

	· 
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