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Entrance Ticket: Unit 1, Lesson 5 
RI.8.4, L.8.4
(Answers for Teacher Reference)
Directions: As you enter class, read the following excerpt from the “Power of Words Handbook,” and complete the table below.

EVACUATE/EVACUATION
The dictionary defines this verb/noun as “the process of temporarily moving people away from an immediate and real danger, such as a fire, flood, shoot-out, or bomb threat” (Merriam-Webster Dictionary, 2011, para. 1). Its usage to describe the forced removal by the federal government of over 110,000 Japanese and Japanese Americans from their homes on the West Coast and Arizona is not accurate. They were not “evacuated” to protect them from a disastrous environment. By using these words, the government only made it seem that these individuals were being “helped.”

RECOMMENDATION: The phrase forced removal should be used instead—which more accurately describes the lack of choice provided to Japanese Americans who were ordered to leave their homes.

RELOCATE/RELOCATION
These terms suggest that people voluntarily moved from one location (private homes) to another (War Relocation Authority camp). Their usage obscures the fact that the US military forced “all Japanese persons, both alien and non-alien” to leave their homes and many of their belongings behind, often with less than a week’s notice. See elsewhere in this document an image of a publicly posted US Army notice notifying Japanese Americans to “evacuate.”

RECOMMENDATION: The phrase forced removal should be used instead—which more accurately describes the lack of choice provided to Japanese Americans who were ordered to leave their homes.

INTERNMENT
As pointed out earlier, this word has a legal definition that refers to the confinement or impounding of enemy aliens in a time of war (Merriam-Webster Dictionary, 2011). Most of the several tens of thousands of people of Japanese ancestry who were incarcerated in WRA camps during World War II were American citizens; thus, the term does not apply. A few thousand mostly Issei men were held in the Army and DOJ internment camps, but with the family reunification program and Nikkei from Latin American countries, the total exceeded 17,000 men, women, and children.

RECOMMENDATION: The word incarceration more accurately describes those held in WRA camps. Incarcerate is generally defined as to confine or imprison, typically as punishment for a crime. This term reflects the prison-like conditions faced by Japanese Americans as well as the view that they were treated as if guilty of sabotage, espionage, and/or suspect loyalty.
	Word
	Which term does the “Power of Words Handbook” suggest instead of the listed word, and why?

	evacuate/evacuation
	The term forced removal should be used because Japanese Americans had no choice about leaving their homes.

	relocate/relocation
	The term forced removal should be used because Japanese Americans were ordered to leave their homes.

	internment
	The word incarceration should be used because the Japanese Americans were held in prison-like conditions, and they were treated as if they were enemy spies.


Source: Excerpt from the “Power of Words Handbook.” Japanese American Citizens League, 27 Apr. 2013, 
pp. 9–14. Web. Used by permission.
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Directions: As you enter class, read the following excerpt from the “Power of Words Handbook,” and complete the table below.

EVACUATE/EVACUATION

The dictionary defines this verb/noun as “the process of temporarily moving people away from an immediate and real danger, such as a fire, flood, shoot-out, or bomb threat” (Merriam-Webster Dictionary, 2011, para. 1). Its usage to describe the forced removal by the federal government of over 110,000 Japanese and Japanese Americans from their homes on the West Coast and Arizona is not accurate. They were not “evacuated” to protect them from a disastrous environment. By using these words, the government only made it seem that these individuals were being “helped.”

RECOMMENDATION: The phrase forced removal should be used instead—which more accurately describes the lack of choice provided to Japanese Americans who were ordered to leave their homes.

RELOCATE/RELOCATION

These terms suggest that people voluntarily moved from one location (private homes) to another (War Relocation Authority camp). Their usage obscures the fact that the US military forced “all Japanese persons, both alien and non-alien” to leave their homes and many of their belongings behind, often with less than a week’s notice. See elsewhere in this document an image of a publicly posted US Army notice notifying Japanese Americans to “evacuate.”

RECOMMENDATION: The phrase forced removal should be used instead—which more accurately describes the lack of choice provided to Japanese Americans who were ordered to leave their homes.

INTERNMENT

As pointed out earlier, this word has a legal definition that refers to the confinement or impounding of enemy aliens in a time of war (Merriam-Webster Dictionary, 2011). Most of the several tens of thousands of people of Japanese ancestry who were incarcerated in WRA camps during World War II were American citizens; thus, the term does not apply. A few thousand mostly Issei men were held in the Army and DOJ internment camps, but with the family reunification program and Nikkei from Latin American countries, the total exceeded 17,000 men, women, and children.

RECOMMENDATION: The word incarceration more accurately describes those held in WRA camps. Incarcerate is generally defined as to confine or imprison, typically as punishment for a crime. This term reflects the prison-like conditions faced by Japanese Americans as well as the view that they were treated as if guilty of sabotage, espionage, and/or suspect loyalty.

	Word
	Which term does the “Power of Words Handbook” suggest instead of the listed word, and why?

	evacuate/evacuation
	

	relocate/relocation
	

	internment
	


Source: Excerpt from the “Power of Words Handbook.” Japanese American Citizens League, 27 Apr. 2013, 
pp. 9–14. Web. Used by permission.
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Chapter 3 “A Different Kind of Sand”

· On their first morning in Manzanar, Jeanne and her family wake up cold and covered in dust that has blown into their barracks.

· Jeanne and Kiyo find the dust funny, but Mama is a more serious mood. Woody wants to get to work and encourages his family to get up and cover the holes in the walls.

· The family works together to cover the holes and cracks in the walls. Jeanne, Mama, and the others are worried about living under these conditions, but Woody is hopeful and positive that they can make it work.

· The family leaves the barracks to go to breakfast for the first time at camp.

Chapter 4 “A Common Master Plan”

· Jeanne and her family stand in line for 30 minutes for food at breakfast.

· Jeanne shares an observation that the camps were not ready for people to come live in them, and the people were not prepared to live in the camps. She describes things as being chaotic.

· Jeanne and her family get clothing from the War Department, but most of it is too big for them.

· Jeanne and others are constantly sick with stomach pains, first from the typhoid vaccine and then from rotten food.

· The bathrooms are crowded and dirty and offer no privacy. This embarrasses and frustrates Mama and others. The people in the camp feel insulted at the lack of privacy but feel powerless to do anything about it.

Exit Ticket: Unit 1, Lesson 5

RI.8.3, RI.8.4

(Answers for Teacher Reference)

Directions: Complete the following questions about chapters 3 and 4.

1. This question has two parts. First, answer Part A. Then, answer Part B and Part C.

Part A
Reread this sentence from chapter 3:

“Her eyes blazed then, her voice quietly furious. ‘Woody, we can’t live like this. Animals live like this.’” (24).

Which word from the sentence has a similar connotation to and helps the reader to understand the meaning of the word blazed? (RI.8.4)

a. eyes

b. quietly

c. furious
d. animals

Part B
Given the context of the paragraph, what does the connotation of the word blazed convey about Mama’s attitude toward the camp that the answer from Part A does not? (RI.8.4)

Responses will vary but may include: Blazed has a much more active and aggressive connotation than furious. They both suggest that Mama was upset and angry, but blazed suggests that even though her voice is quiet, her anger is accompanied by great passion and energy ready to reveal themselves. It shows that Mama was not just sad or passive or accepting of the conditions.

Part C
Which piece of evidence from chapter 4 best conveys the distinction between Woody’s attitude toward the camp and Mama’s attitude toward the camp (as shown in the answer to Part B)? (RI.8.1, RI.8.3)

e. “In later years he would tour the country with Mr. Moto” (22).

f. “Woody mimicked Papa’s voice. ‘And I can tell the difference. So be careful’” (23).

g. “. . . Woody came over and put his arms around her shoulder” (23).

h. “He’d keep smiling when everyone else was ready to explode” (24).
2. Based on your understanding of the chapter, how do the authors convey the connection between life in the internment camp and the feelings of humiliation and shame? (RI.8.1, RI.8.3)

a. by explaining how Mama and the women in camp altered the army-issue clothing

b. by describing the effects of the immunizations on the children in camp

c. by including the anecdote about Mama’s experiences in the latrines
d. by comparing the climate of coastal California with that experience in Manzanar

3. Reread this sentence from chapter 4:

“She would quickly subordinate her own desires to those of her family or the community, because she knew cooperation was the only way to survive” (30).

Given the context of the chapter, what does the word subordinate convey about Mama? (RI.8.4)

Responses will vary but may include: Mama didn’t think of herself or her own needs. Instead she thought of her family and the others in camp and endured whatever was necessary.

4. What significant idea about Mama is conveyed through the connections and distinctions in this chapter? (RI.8.3)

Responses will vary but may include: Mama has a deep sense of personal dignity, which was threatened by conditions at Manzanar.

Source: Houston, Jeanne Wakatsuki, and James D. Houston. Farewell to Manzanar. Houghton Mifflin, 1973.
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Directions: Complete the following questions about chapters 3 and 4.

5. This question has two parts. First, answer Part A. Then, answer Part B and Part C.

Part A
Reread this sentence from chapter 3:

“Her eyes blazed then, her voice quietly furious. ‘Woody, we can’t live like this. Animals live like this.’” (24).

Which word from the sentence has a similar connotation to and helps the reader to understand the meaning of the word blazed? (RI.8.4)

a. eyes

b. quietly

c. furious

d. animals

Part B
Given the context of the paragraph, what does the connotation of the word blazed convey about Mama’s attitude toward the camp that the answer from Part A does not? (RI.8.4)

Part C
Which piece of evidence from chapter 4 best conveys the distinction between Woody’s attitude toward the camp and Mama’s attitude toward the camp (as shown in the answer to Part B)? (RI.8.1, RI.8.3)

e. “In later years he would tour the country with Mr. Moto” (22).

f. “Woody mimicked Papa’s voice. ‘And I can tell the difference. So be careful’” (23).

g. “. . . Woody came over and put his arms around her shoulder” (23).

h. “He’d keep smiling when everyone else was ready to explode” (24).

6. Based on your understanding of the chapter, how do the authors convey the connection between life in the internment camp and the feelings of humiliation and shame? (RI.8.1, RI.8.3)

a. by explaining how Mama and the women in camp altered the army-issue clothing

b. by describing the effects of the immunizations on the children in camp

c. by including the anecdote about Mama’s experiences in the latrines

d. by comparing the climate of coastal California with that experience in Manzanar

7. Reread this sentence from chapter 4:

“She would quickly subordinate her own desires to those of her family or the community, because she knew cooperation was the only way to survive” (30).

Given the context of the chapter, what does the word subordinate convey about Mama? (RI.8.4)

8. What significant idea about Mama is conveyed through the connections and distinctions in this chapter? (RI.8.3)

Source: Houston, Jeanne Wakatsuki, and James D. Houston. Farewell to Manzanar. Houghton Mifflin, 1973.
5-Minute Mini Language Dive Guide

RI.8.3, L.8.1a

(For Teacher Reference)

Sentence

He put his hands on his hips and gave Kiyo a sternly comic look, squinting at him through one eye the way Papa would when he was asserting his authority. (from page 23 of Farewell to Manzanar by Jeanne Wakatsuki Houston and James D. Houston)

Lesson 5 Placement

Lead this Mini Language Dive after Work Time B.

Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can analyze how the authors make connections among and distinctions between individuals, ideas, or events in Farewell to Manzanar) and RI.8.3 by providing an example of how an author makes connections between individuals using comparison and description. The sentence also helps to address L.7.1a, as it contains a participle adjective phrase (squinting at him through one eye the way Papa would when he was asserting his authority).

· Language Structure: This sentence is compelling because it uses a participle phrase with the purpose of describing a point of comparison between two important individuals in Farewell to Manzanar, Woody and Papa.

· Transfer: -ing participle + prepositional phrase to interpret descriptions of individuals and events on the Mid-Unit 1 Assessment and to provide description during the collaborative discussion in the End of Unit 1 Assessment.

Deconstruct

· Display and read aloud the sentence: He put his hands on his hips and gave Kiyo a sternly comic look, squinting at him through one eye the way Papa would when he was asserting his authority.
· Ask:

“What is this sentence about?” (Responses may vary. Encourage and acknowledge all responses.)

· Read aloud the focus structure: squinting at him through one eye the way Papa would when he was asserting his authority.
· Ask:

“What do you notice about the language structure of this chunk?” (Responses will vary, but may include that it is a participle phrase.)

“Can you figure out who or what this participle phrase is describing?” (He, which in this sentence refers to Woody.)

· As needed, review the structure and function of participle phrases. Participle phrases begin with an -ing participle. These phrases function as adjectives because they modify, or describe, a noun in a sentence.

“Why do you think the authors provide this description of Woody?” (to provide a specific comparison between Woody and Papa)

“Which phrase in this chunk tells us this is a comparison?” (The chunk the way Papa would tells us this is a comparison.)

Reconstruct

· Read aloud the entire sentence on display: He put his hands on his hips and gave Kiyo a sternly comic look, squinting at him through one eye the way Papa would when he was asserting his authority.
· Ask:

“What if we move the participle phrase squinting at him through one eye the way Papa would when he was asserting his authority to the front of the sentence?” (The sentence is grammatical, and it still mostly makes sense, since this participle phrase is describing he [Woody], but it becomes slightly harder to understand because within the participle phrase, him refers to Kiyo; the participle phrase is at the beginning of the sentence, we don’t yet know that him refers to Kiyo.)
“How does this sentence use the methods of description and comparison to help make connections between individuals in Farewell to Manzanar?” (Responses will vary but should include that the authors describe how Woody puts his hands on his hips and the way in which he looks at Kiyo with the purpose of comparing Woody’s and Papa’s assertiveness and authoritativeness.)

“How can we use description and comparison in our speaking or writing?” (Responses will vary. Encourage and acknowledge all replies.)

· Ask:

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the daily learning target:
I can analyze how the authors make connections among and distinctions between individuals, ideas, or events in Farewell to Manzanar?” (Responses will vary.)

Practice

· Display the sentence frame:

Jeanne loves her family, _______________________________________ them the way Mama 


-ing participle + preposition
would when she was _________________________________________________________.


[verb + -ing] + object
· Say:

“Use this frame to talk about Jeanne and Mama in your own words with your partners.”

· Responses will vary, but may include:

Jeanne loves her family, caring for them the way Mama would when she was 


-ing participle + preposition
making sure everyone was comfortable at camp.


[verb + -ing] + object
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