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(Answers for Teacher Reference)
Directions: As you enter class, review the learning targets and then refer to your Infer the Topic: I Notice/I Wonder note-catcher from Lesson 1 to respond to the following questions.

Who are the individuals or groups of individuals involved in Japanese American internment?

Underline the groups or individuals from the options below:
Japanese Americans
US government officials
Japanese government officials
non-Japanese Americans
Japanese Americans, US government officials, non-Japanese Americans
How are these individuals or groups of individuals connected? What distinctions are there between these individuals or groups of individuals?

US government officials forced Japanese Americans into internment.
Non-Japanese Americans were not forced into internment.
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(Example for Teacher Reference)

	Chapter
	Sample Gist Statement

	Foreword
pages ix–xi
	· Houstons wrote the book to tell about life in Japanese American internment camps, which helped Jeanne process her internment experience.

	Chapter 1
“‘What Is Pearl Harbor?,’” pages 3–8
	· Japan bombs Pearl Harbor, US naval base; the US government confiscates the property of and arrests people of Japanese descent living on the West Coast.

	Chapter 2
“Shikata Ga Nai,” pages 9–20
	· Jeanne’s family moves to Terminal Island; Jeanne is scared of the island kids because they are Asian and rough; the US government moves Jeanne’s family to the ghetto of Boyle Heights and then a few months later to Manzanar.

	Chapter 3
“A Different Kind of Sand,” pages 21–24
	· On the first morning in Manzanar, Jeanne’s family wakes up covered in dust; Woody guides them to fix holes and cracks in their barrack.

	Chapter 4
“A Common Master Plan,” pages 25–30
	· The camp is unlivable: buildings are unfinished; the clothes are too big and US army castoffs; the food is inedible; the bathrooms have poor or no plumbing and are not private.

	Chapter 5
“Almost a Family,” pages 31–41
	· The family doesn’t eat meals together; older family members work; Jeanne studies Catholicism; Papa arrives at camp.

	Chapter 6
“Whatever He Did Had Flourish,” pages 42–53
	Note that this chapter is not read due to time constraints.

	Chapter 7
“Fort Lincoln: An Interview,” pages 54–58
	· Papa is interviewed by a US official at Fort Lincoln who questions his loyalty to United States; Papa sees Japan and United States like parents whom he just wants to stop fighting.

	Chapter 8
“Inu,” pages 59–64
	· Papa stays in the family’s barracks, drinks alcohol, and is abusive to the family members; other internees think he is an “inu” or traitor.

	Chapters 9
“The Mess Hall Bells,” pages 65–69
	· Some internees beat a man because they think he is helping the US officials; a cook is arrested for the beating; a riot ensues; two internees are killed; ten internees are injured.

	Chapter 10
“The Reservoir Shack: An Aside,” pages 70–72
	Note that this chapter is not read due to time constraints.

	Chapter 11
“Yes Yes No No,” pages 73–84
	· All internees are asked to sign the loyalty oath; Papa fights with Woody and other internees about it, since it is insulting to both Japanese citizens and Japanese American citizens.

	Chapter 12
“Manzanar, U.S.A.,” pages 85–92
	· The family moves to a new block; life becomes “tolerable” with more room, more finished buildings, work, school, and hobbies.

	Chapter 13
“Outings, Explorations,” pages 93–104
	· Jeanne tries many activities: Glee Club, hiking, camping, baton twirling, Japanese dance, ballet, and studying Catholicism.

	Chapter 14
“In the Firebreak,” pages 105–108
	· Jeanne feels distant from Papa and Mama, especially when her sister has her baby.

	Chapter 15
“Departures,” pages 109–112 
	· The camp is emptier; family members are relocating; Woody goes to war.

	Chapter 16
“Free to Go,” pages 113–119 
	· In 1944, the Supreme Court rules internment camps are illegal; Jeanne’s family is worried about where to go and the racism they will face when they get there.

	Chapter 17
“It’s All Starting Over,” pages 120–127
	· The camp is shutting down; Papa wants to wait for the US government to relocate them; WWII ends; Jeanne’s family leaves Manzanar.

	Chapter 18
“Ka-ke, Near Hiroshima: April 1946,” pages 128–133
	Note that this chapter is not read due to time constraints.

	Chapter 19
“Re-entry,” pages 134–140
	· Papa buys an old car to drive back to Los Angeles; the family moves into Cabrillo Homes, an apartment in a housing project.

	Chapter 20
“A Double Impulse,” pages 141–151
	· Jeanne feels a tension between wanting to be accepted by peers as American and Papa wanting her to be more Japanese.

	Chapter 21
“The Girl of My Dreams,” pages 152–166
	· Jeanne wins carnival queen at school; her teachers and Papa try to stop her from becoming queen, her teachers because she is too Asian, Papa because she is not Asian enough. 

	Chapter 22
“Ten Thousand Voices,” pages 167–184
	· As an adult, Jeanne struggled to talk about Manzanar; when she does talk and visit the camp ruins, she can say farewell to the painful memories.

	Afterword
pages 184–188
	· According to the authors, the book relates to many readers for many reasons over the years: to Americans processing WWII in the ’70s, to children or grandchildren of immigrants and marginalized young adults processing their experience in America; to people processing the terrorist attacks of September 11.


Text Guide: Farewell to Manzanar
(For Teacher Reference)

This guide is meant to support in-class reading of Farewell to Manzanar by Jeanne Wakatsuki Houston and James Houston by providing comprehension questions and examples of vocabulary with which students may struggle. Be sure students provide evidence from the text to support their responses to the questions.

Unit 1

Lesson 2, Foreword, Chronology, Terms, and Opening Epigraphs, Pages xiii–xv
Read the opening epigraphs in their entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· naturalization (xiii): the act on the part of a government of granting full citizenship to a foreign-born person

· alien (xiii): someone who lives in a country who is not a citizen of that country

· evacuees (xiv): people who have been removed from a place, especially for safety

· evacuation (xiv): the removal of citizens, soldiers, or the like from an endangered place

· Issei (xv): first generation; people born in Japan

· Nisei (xv): second generation; born in the United States; children of people born in Japan

· Sansei (xv): third generation; children of people born in the United States

Questions
· page xiii, “. . . from owning land in California.”

What did the laws passed in 1870, 1911, and 1913 do to Japanese people? They made it impossible for them to become citizens of the United States or own land in California.
· page xiv, “. . . the right to become naturalized US citizens.”

How long after Pearl Harbor were Japanese people “evacuated” from the coast? It was just over three months.
How long after the end of World War II was Manzanar closed? It was just over three months.
Lesson 2, Opening Epigraphs, Page xvii
Read the opening epigraphs in their entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· incalculable (xvii): very big, unable to be determined or calculated; untold

Questions
· page xvii, “. . . disloyalty or sabotage during the whole war . . .”

How does Commager describe internment? He describes it as misery and tragedy.
Why did the US government intern Japanese people? The US government interned Japanese people for potential disloyalty.
Why, according to Commager, was the internment unjustified? There was not one “single case of Japanese disloyalty.”
· page xvii, “. . . Thich Nhat Hanh, Viet Nam Poems, 1967”

What is this poem about? The poem is about how life has deeply affected the speaker, but nature renews her.
How does the poem connect to the foreword? Just like the speaker in the poem, Jeanne discusses in the foreword how internment affected her deeply, but the writing of the book has renewed her.
Lesson 2, Chapter 1 “‘What Is Pearl Harbor?’” Pages 3–8
Read chapter 1 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· saboteur (7): a person who attacks or damages something, usually in secret

Questions
· page 5, “. . . you expected the last white speck to be gone.”

What is Papa’s job? How does he feel about it? He is a fisherman. He is proud and commanding.
· page 6, “at Woody’s place on Terminal Island.”

Pearl Harbor is a US Navy base in Hawaii. Why did Papa burn his Japanese flag and documents? He doesn’t want people to think he has a connection to Japan.
Why didn’t burning the flag and documents “do him much good”? He was arrested by the FBI.
· page 7, “. . . until the next time I saw him, almost a year later.”

What is Terminal Island? It is an island where fish was canned.
How does Jeanne’s father react to the arrest? How do his sons, wife, and Jeanne react to it? He leaves with dignity, leading the FBI agents out of the house. His sons try to find out information about his arrest. His wife, Jeanne’s mother, cries for days. Jeanne didn’t cry or understand what was “wrenching” her mother’s heart.
Lesson 3, Chapter 2 “Shikata Ga Nai,” Pages 9–20
Read chapter 2 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· Samurai (11): a warrior in the service of a lord in medieval Japan

· patriarch (14) a man who is the leader of a family or tribe

· remoteness (15): the quality of being at a far distance in space or time

· anguish (17): terrible pain or suffering of the mind or body

· chow/mess (18): food; a meal eaten by a group

· tarpaper (19): a thick, heavy paper saturated or coated with tar, used as a waterproof underlay in roofing and for other building purposes

Questions
· page 11, “. . . in a language we couldn’t understand.”

Where did the Wakatsuki family live before Papa’s arrest? They lived in a big house near the beach, in a neighborhood without any other Asians.  What was Terminal Island like for Jeanne and her brother? Why?  It felt foreign, scary, and dangerous because the Japanese kids were rough, mean, and unfamiliar.
· page 15, “( . . . to make our third and final move.)”

Why did Mama break her special dishes? She was so frustrated that she couldn’t take them or sell them for their true worth.  What does Shikata Ga Nai mean? It means “It cannot be helped” and “It must be done.”  How does Jeanne explain her teacher’s “hostility” (15)? Japan seemed to be winning the war; “America was on the run” (15). Up until the war, Caucasian Americans had treated Asians with “tolerance,” but it had turned to “distrust and irrational fear” (15).
· page 20, “. . . until Papa came back.”

When the Wakatsuki family arrives, what is the Manzanar internment camp like (the terrain, the buildings, the food)?  It is dusty and dry, surrounded by a barbed-wire fence. The buildings are not finished, and the food is inedible.
Lesson 5, Chapter 3 “A Different Kind of Sand,” Pages 21–24
Read chapter 3 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· assert (23): state with force or confidence

· cubicle (24): any very small room or partitioned space, as in an office or dormitory

Questions
· page 24, “With Log Cabin Syrup and melted butter.”

Why does the family wake up covered in dust? There were so many holes and cracks in the walls that the dust blew in overnight. What does Woody guide them to do about it? He guides them to patch the holes. What does this event show about Woody’s character? He is kind, generous, and perseveres to make things better for his family.
Lesson 5, Chapter 4 “A Common Master Plan,” Pages 25–30
Read chapter 4 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· partitions (25): walls or partial walls that separate or divide space

· latrine (27): a toilet for use by many, with or without plumbing, as in a camp or a military barracks

· subordinate (30): make less important than

· desolate (30) without the things that are necessary or desirable for life; very lonely or without hope

Questions
· page 27, “. . . preparing three meals a day for 250 people.”

In what ways was the camp “no more ready for” the internees than they were for it? The buildings weren’t finished, the food was bad, the clothing was left over from World War I soldiers, the medicine made them sick.
· page 30, “. . . a slap in the face you were powerless to challenge.”

Lesson 10, Chapter 8 “Inu,” Pages 59–64
Read chapter 8 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· enflame (64): intensify, increase

· oblivion (64): state of forgetting or unconsciousness

Questions
· page 60, “. . . he brewed his own foul-smelling wine in our barracks.”

What does Papa do when he comes to Manzanar camp? He stays inside the barracks all day, makes alcohol, and drinks it. He also yells at the family.
· page 61, “He exiled himself, like a leper, and he drank.”

What do the other people in the camp think of Papa? Why do they think this? They think he is an inu or traitor. They think this because he was released earlier from Fort Lincoln than many men, so they assume he must have been helping the US government to get released early.
· page 64, “You couldn’t even run.”

What happens between Mama, Papa, and Kiyo? Papa yells at and hits Mama. She cries and tells Papa to just kill her. Kiyo steps in and punches Papa in the nose. How does Jeanne feel about Papa? She feels ashamed and an aching sadness.
Lesson 10, Chapter 9 “The Mess Hall Bells,” Pages 65–69
Read chapter 9 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· vulnerability (65): open to being wounded or hurt

· emasculation (65): the act of depriving of strength, weaken; the act of depriving a man of his identity or role

· renounce (68): disown, give up

Questions
· page 66, “Everything just came boiling up at once.”

How are the people in the camp feeling? Why? They feel frustrated for being accused of disloyalty to the United States. They also feel angry about being imprisoned and the treatment they receive at the camp.
· page 68, “. . . it was time to get the inus once and for all.”

What were the events leading up to the riot? Who were the individuals involved? Fred Tayama (an internee who helped the camp officials) was beaten by a group of internees. A cook was arrested for the beating, but he was probably more likely arrested for accusing a Caucasian camp worker of stealing sugar from the camp. Joe Kurihara was a WWI veteran and was angry for being unjustly imprisoned. He led the rioters to get rid of all the traitors.
· page 69, “They rang til noon.”

What happened during the riot? Groups of internees went to the hospital looking for Fred Tayama and the jail looking for the young cook. US military police opened fire on the rioters. Ten internees were injured; two were killed.
Lesson 12, Chapter 11 “Yes Yes No No,” Pages 73–84
Read chapter 11 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· divisive (74): causing division or discord

· repatriation (77): sending back or restoring (a political refugee or prisoner of war) to the country of origin or citizenship

· contingent (78): depending on some factor, circumstance, or event

· swaggering (78): walking or moving in a proud or arrogant manner; strutting

· livid (79): very angry; furious

Questions

· page 73, “—from the War Relocation Authority Application for Leave Clearance, 1943.”

What are the gists of questions 27 and 28 on the War Relocation Authority Application for Leave Clearance? Question 27 asks if the person will serve in the US military. Question 28 asks if the person will swear allegiance to the United States and give up their allegiance to Japan.
· page 78, “. . . the Yes Yes into an American society full of wartime hostility and racial hate.”

Why is the loyalty oath insulting to Issei internees like Papa? They have lived their whole adult life in the United States, but they aren’t allowed to be citizens. They are also unjustly imprisoned by the United States. So they are being asked to give up loyalty to the one country that accepts them as citizens and swear loyalty to the country that doesn’t accept them and treats them terribly. Also, some of them feel they have never been disloyal to the United States nor loyal to Japan, so asking them to swear this is insulting; it is as if the United States is saying they have been disloyal.
· page 82, “. . . with exquisitely tiny white flowers sprinkled in amongst the green.”

What is the Japanese National Anthem about? It is about enduring or surviving and living a long, fulfilling life.
Unit 2

Lesson 1, Chapter 12 “Manzanar, U.S.A.,” Pages 85–92
Read chapter 12 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· shrewd (86): perceptive, smart

· turmoil (87): confusion, disturbance

· sustenance (88): means of sustaining life

· subdued (88): quiet, repressed, controlled

· suspended (89): stopped temporarily, interrupted

Questions
· page 89, “. . . you could not escape from yet almost didn’t want to leave.”

How did life at Manzanar become “tolerable”? What “improvements” to their living space did the family and other internees make to endure the camp? The family moved to a bigger barrack near a pear orchard. Papa tended the fruit trees and made a garden. They covered the floors with linoleum. They built a small park.
· page 92, “. . . almost swallowed by the landscape, or floating in it.”

What did the family and other internees do to “re-create . . . normality” in their lives at the camp? They re-created the camp as a small American town with “schools, churches, Boy Scouts, beauty parlors . . .” (90). Papa did his hobbies. Mama worked as a dietician. The boys worked. Lilian and Bill were in bands.
Lesson 2, Chapter 13 “Outings, Explorations,” Pages 93–104
Read chapter 13 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· subsided (93): diminished, lessened

· vulnerable (94): capable of being hurt

· geisha (98): a Japanese woman trained as a performer

· rapt (101): interested, absorbed

· devastated (104): broken, destroyed

Questions
· page 96, “. . . I could have reached up and scooped out an armful.”

What activities helped make Jeanne’s ache of sadness “subside” or “submerge”? school, glee club, hiking, and camping
· page 101, “. . . whatever she had been scared me away.”

What activities does Jeanne try? How does she feel about each activity? She twirls baton, which she likes a lot because it is exciting and very American. She tries traditional Japanese dancing, which she doesn’t like because she can’t sit quietly or stop smiling. She tries ballet, but is scared by the desperation of the teacher.
· page 104, “. . . and throw him high, again and again and again.”

What attracts Jeanne to Catholicism?  She likes the idea of being the center of attention and wearing a white dress like a bride.  Why does Papa forbid her from being confirmed as a Catholic? She is too young. She won’t be able to marry a Japanese man, because no Japanese men are Catholic.
Lesson 4, Chapter 14 “In the Firebreak,” Pages 105–108
Read chapter 14 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· relentless (105): persistent, unending, determined

· eligible (106): qualified, able to be selected

· detachment (108): a state of being unconcerned, unemotional

· profound (108): serious, having deep insight or understanding

· intimacy (108): closeness, affection, having a loving relationship

Questions

· page 106, “. . . in one of the firebreaks at Manzanar.”

How does Jeanne feel about Papa and also somewhat about Mama? She feels separated from them, isolated from them. She gets comfort from other family members, not from Papa.
· page 107, “. . . it was a threatening openness, a no man’s land.”

Why are Mama and Papa nervous about Eleanor delivering at the camp? Many other women have died in childbirth at the camp, including one of Jeanne’s sisters-in-law. Also, Eleanor’s husband is away fighting for the United States in the war.
· page 108, “. . . talking quietly, just the two of them.”

How do Mama and Papa feel about the birth of their grandson? They feel happy and relieved. How does Jeanne feel in this moment?  She is happy, but she also feels separated from her parents by their intimacy with each other.
Lesson 4, Chapter 15 “Departures,” Pages 109–112
Read chapter 15 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· foreshadowing (109): showing or implying beforehand, hinting

· dwindle (109): become smaller or weaker

· posthumous (111): happening after death

· asunder (112): separated into pieces, divided

Questions
· page 110, “. . . Reno to stay with friends there.”

Where does Eleanor go? She goes back to Reno to stay with friends.
· page 111, “. . . on behalf of her son who’d been killed in Italy.”

What is Jeanne feeling as Woody leaves for war? She feels sad and nervous and doesn’t quite understand the risks, but she knows that if Woody were to die, her whole world would fall apart.  What is Woody probably thinking about? He is probably thinking about how he can prove his loyalty to the United States and bring honor to his family.  What is Mama probably thinking about?  She is probably thinking about the other mother in camp whose son died in war.
· page 112, “. . . only added to our insecurity.”

Why are the internees feeling insecure? They don’t know where they will live after the war.
Lesson 4, Chapter 16 “Free to Go,” Pages 113–119
Read chapter 16 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· rescind (114): take back, cancel

· atrocity (115): brutal, evil, inhumane act

· foment (115): incite or encourage

· assimilate (116): conforming to the customs of another country or group of people

· ominous (116): threatening, warning of danger

· foretaste (118): a slight or partial experience, advance knowledge

Questions
· page 114, “. . . had the right to return to their former homes.”

What is the gist of the three court cases and their results in court?  The first was about the curfew and how it was racially biased; Supreme Court said it was a wartime necessity. The second was about the exclusion orders that removed people from their homes and sent them inland; Supreme Court said it was a wartime necessity. The third was about internment; Supreme Court said it was wrong to imprison citizens against their will.
· page 117, “. . . during the brief stay in Boyle Heights, before the evacuation.”

What is Jeanne’s family afraid of in leaving the camp? They are afraid of the extreme and sometimes violent racism that has increased during the war.
· page 119, “. . . rooted there out of habit or lethargy or fear.”

Where do many of Jeanne’s siblings go? They go to New Jersey to live, work, and start life over. What won’t Papa go there? He doesn’t want to start over; he doesn’t want to work for someone else.
Lesson 4, Chapter 17 “It’s All Starting Over,” Pages 120–127
Read chapter 17 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· cultivation (120): the act or state of being grown, developed

· quotas (121): required or limited proportions or percentages

· confiscated (121): taken by authority for public use

· undeniably (126): not open to question or refusal, certain

· appalling (126): dreadful, horrific, shocking

Questions
· page 121, “He decided to sit it out as long as he could.”

Why doesn’t Papa want to leave Manzanar? He has no job or home to go to. In the camp, at least he has a home and his wife and children have the basic necessities.
· page 127, “. . . waiting their turn and hoping it wouldn’t come.”

Why is everyone as stressed as they were in 1942? They don’t know where they will go or live. What does Papa want to do about this problem? Papa wants to start a housing cooperative—build a neighborhood for former internees.
Lesson 5, Chapter 19 “Re-entry,” Pages 134–140
Read chapter 19 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· volition (134): preference, choice, one’s own will

· amorphous (136): having no particular shape, changeable

· premonitions (140): forewarnings, hunches, apprehensions

Questions
· page 137, “. . . as we soon discovered, everything had.”

What hardships did Jeanne and her family fear they would face when they returned to the West Coast? They thought they would face extreme racism or acts of violence. What hardships did they actually face? They faced indifference and the fact that life had moved on without them.
· page 140, “. . . and sported freshly ironed hankies.”

Where does the family move to?  They move to a housing project called Cabrillo Homes.  What do Mama and Papa do for work when they settle in? Papa works on his housing cooperative plans. Mama goes to work in a cannery.
· page 140, “. . . what I truly had to deal with appeared to me for the first time.”

What does Jeanne fear? She fears racism. Where will she face these fears? She will face racism in school.
Lesson 5, Chapter 20 “A Double Impulse,” Pages 141–151
Read chapter 20 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· guileless (142): honest, straightforward, innocent

· intangible (146): not definite or clear, abstract, unreal

· gaudiness (147): the state of being showy, cheap, or tasteless

Questions
· page 144, “. . . held an office at the Girls Athletic League.”

What forms does the racism Jeanne experiences take? She is seen as a foreigner or not an American or not seen at all. What two opposing feelings does this racism produce in Jeanne? She wants to disappear by accepting all the bad treatment cheerfully, or she wants to be accepted as a good student, athlete, and student leader.
· page 147, “. . . proud of their neighborhood celebrity.”

How did Jeanne’s baton twirling make her feel?  It made her feel accepted and attractive.
· page 151, “I wanted to slide out of sight under the table and dissolve.”

Why has Jeanne “lost respect for Papa” (148)? He doesn’t approve of her baton twirling and wants her to be more Japanese. His work plans fail. He drinks heavily. He embarrasses her at the school awards dinner.
Lesson 6, Chapter 21 “The Girl of My Dreams,” Pages 152–164
Read chapter 21 in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· diverged (153): went different directions, separated, divided

· capitulate (157): give up, surrender

· mediate (158): settle, negotiate, solve

· assertive (159): forward or aggressive in speech or action

· ultimatum (160): uncompromising demand 

· obstinance (160): reluctance, stubbornness

Questions

· page 155, “. . . but at the time was the height of my post-Manzanar ambitions.”

What are Jeanne’s ambitions in high school? She wants to be accepted and adored by others; she wants to be popular. Does she achieve them? Why or why not? No, the fact that she is Japanese keeps her from achieving popularity. White boys won’t date her; white girls won’t always hang out with her.
· page 158, “. . . shouting and whooping now with all the others.”

What are the key events in the carnival queen elections? Jeanne wins the student vote, but the teachers begin to fudge the results until Jeanne’s friend Leonard stops them, so Jeanne wins.
· page 164, “. . . I did not yet know of any truer destination.”

How does Papa feel about Jeanne being carnival queen? Why? He doesn’t approve because it is an immodest, non-Japanese activity.  How does Jeanne feel at the coronation event? Why? She feels out of place, not herself. Also, she is still left out of the rich, white kids’ party.
Lesson 8, Chapter 22 “Ten Thousand Voices,” Pages 177–184
Read pages 177–184 of chapter 22, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· rekindled (178): stirred up, excited

· defiance (178): open resistance, disregard

· placator (181): someone who calms, pacifies

· gaiety (181): a state of being joyous, cheerful

Questions
· page 183, “. . . back to where our own baggage waited and the final packing.”

Describe the flashback memory of Papa and the car.  Papa buys an old beat-up car and demands that all the women in his family join him for a joy ride around the camp.  What are the women and Jeanne feeling in this scene? What is Papa feeling? The women are scared at how crazily Papa is driving; at the end, Jeanne almost feels a sense of happiness at their freedom and Papa’s crazy defiance. Papa is ferocious, bossy, proud, and defiant.
Lesson 8, Afterword, Pages 185–188
Read the afterword in its entirety, pausing to define the following vocabulary and ask the following questions as needed.

Vocabulary

· resonance (187): echo, relate

· reprisal (188): retaliation against a perceived enemy

Questions

· page 186, “. . . and their captors were other Americans.”

How did many readers react to the book in the 1970s? They thought the story was sad but that the Japanese American internment was the same as the American soldiers who were captured by Japan during WWII. What is the authors’ response to this reaction? They argue that most of the people interned were American citizens, and they were interned by the US government. The US soldiers were imprisoned by an enemy military.
· page 187, “. . . to naturalize as US citizens.”

How have more recent readers reacted to the book? They relate to the immigrant experience of Papa and Mama; it seems similar to their parents’ or grandparents’ experience. Also, they have related to “the story of a young girl who finds herself separated from the larger society for reasons she does not yet understand” (187).
· page 188, “. . . Santa Cruz California, October 2001.”

How do the authors think the book relates to the events after September 11, 2001? People reacted to the terrorist attacks in the same way that people reacted to the Japanese Americans after the attack on Pearl Harbor. They assumed all Muslim Americans were dangerous. Fortunately, the US government and media did not support these racist assumptions after the September 11th attacks, whereas they had after Pearl Harbor.
Source: Houston, Jeanne Wakatsuki, and James D. Houston. Farewell to Manzanar. Houghton Mifflin, 1973.
Synopsis: Farewell to Manzanar, Chapter 1

Name:
Date:


“‘What Is Pearl Harbor?’”

· In December 1941, the narrator (Jeanne) is seven years old when Pearl Harbor was bombed.

· Jeanne’s father (Papa) is a fisherman who leaves on long trips to catch fish. The narrator’s brothers, Bill and Woody, are the crew on Papa’s boat, The Nereid.

· The night after Pearl Harbor is bombed, Papa burns a Japanese flag he brought with him from Japan to the United States thirty-five years earlier.

· After the bombing, the FBI begins questioning Japanese Americans because they are afraid they might help the enemy (Japan).

· Papa is arrested by the FBI and taken away for a year. This is very upsetting for Jeanne and her family, especially Jeanne’s mother (Mama).

Connections and Distinctions: 
Farewell to Manzanar Note-Catcher

RI.8.3

(Example for Teacher Reference)

Directions: Throughout your reading of Farewell to Manzanar, track the connections among and distinctions between ideas, individuals, and events by completing the following steps, using the tables on the pages that follow. The first table contains a model that has been completed for you.

1. In the left-hand column of each row, list any significant

· connections among individuals, events, or ideas made in the chapter. Be sure to specify the specific individuals, events, or ideas being connected. Label as “Connection.”

· distinctions between individuals, events, or ideas made in the chapter. Be sure to specify the specific individuals, events, or ideas being distinguished. Label as “Distinction.”

2. In the right-hand column of each row, indicate

· authors’ methods (methods used by the authors) by putting a check mark () on the line. It is possible that more than one method may be used.

Note: Starting with chapter 8, simply write in the methods, using the previous checklist and Authors’ Methods anchor chart as needed.

3. In the last row of each chapter table, choose one of the connections or distinctions, and write a brief explanation about what connection or distinction the authors are conveying, how it is made, and why it is significant to the text. 

The responses provided on the following pages include multiple pieces of evidence to account for varied student responses.
	Model from Chapter 1

	Connection or Distinction
	Authors’ Methods

	Distinction: Jeanne’s reaction/Mama’s reaction to Papa’s absence
	        Allusion         Examples         Metaphor

     Exposition/Narration 
     Reflection 

	Explanation of One Connection or Distinction from Above

	[1] The authors show the distinction between Jeanne’s and her mother’s reactions to Papa’s absence by using exposition and reflection on page 8. [2] The authors explain that at first Mama was not too worried. [3] As days went by without information, she began to break down. [4] Finally, Mama starts weeping uncontrollably. [5] In contrast, the chapter ends with Jeanne “clinging” to her mother’s legs, “wondering why everyone was crying.” [6] Unlike her Mama, Jeanne wasn’t sad or worried. [7] That is because she couldn’t understand the seriousness of the events. [8] This is a significant moment in the text because it begins to illustrate how Jeanne’s perspective as a child was very different from her mother’s and the other adults. [9] The adults had more context and awareness of the terrible possibilities.


	Chapter 1

	Connection or Distinction
	Authors’ Methods

	Distinction: this fishing trip/normal fishing trip
	        Allusion         Categories 
     Description
     Metaphor         Simile         Reflection

	Connection: Papa/enemy
	        Anecdote      Description
        Dialogue      Simile         Reflection

	Explanation of One Connection or Distinction from Above

	The authors show a connection between Papa and “the enemy” by using description and similes on pages 6 and 7. They describe all the items that Papa possessed that were seen as “evidence” of his crime of working against the US government. These items included the Japanese flag, his fishing license, and boating equipment. As a result, Papa was treated as a criminal when the FBI came for him. The text also uses the simile to make the direct comparison: “He was suddenly a man with no rights who looked exactly like the enemy.” This connection is significant because this kind of thinking by the US government allowed the internment to happen. Acting on the assumption that all Japanese Americans were loyal to Japan rather than the United States, the government acted on fear and prejudice, using “evidence” that seemed to prove the theory to justify the relocation and internment of its own people.


	Chapter 2

	Connection or Distinction
	Authors’ Methods

	Connection: anti-Asian sentiment/internment at Manzanar
	        Analogy         Anecdote         Categories
        Dialogue      Reflection 

	Distinction: Jeanne’s experience of the trip to Manzanar/the rest of her family’s experience 
	        Categories         Comparison 
     Description
        Examples         Metaphor 
     Narration

	Distinction: Ocean Park/Terminal Island/Boyle Heights/Manzanar 
	        Allusion      Description 
        Dialogue         Examples         Simile 
        Reflection

	Distinction: Terminal Islanders/Jeanne’s family 
	        Analogy         Categories 
     Dialogue 
        Metaphor         Narration         Simile

	Distinction: Jeanne’s school in Ocean Park/Jeanne’s school in Boyle Heights 
	        Categories      Comparison 
        Description
        Dialogue         Examples 
        Reflection

	Explanation of One Connection or Distinction from Above

	The authors show distinctions between the places the Wakatsukis live by using description. The house in Ocean Park was “a big frame house with a brick fireplace, a block back from the beach” (9). This description is very different from their house on Terminal Island. The Island itself is described as “a ghetto owned and controlled by the canneries.” The house was “nothing more than a shack, a barracks with single plank walls and rough wooden floor, like the cheapest kind of migrant workers’ housing” (11). Similarly, the authors describe Boyle Heights negatively as “another minority ghetto” (13). Finally, the authors describe Manzanar with the most details, giving the most negative impression. Some phrases that convey this are “barbed-wire fence,” “rows of black barracks,” and “blurred by sand” (17). The barracks are nothing like their family home in Ocean Park. They are described as having “one bare bulb hanging from the ceiling,” “army cots, two brown army blankets each, and some mattress covers” stuffed with straw (19). These distinctions between the four places that the Wakatsukis live are significant because they show how drastic the change was for them. They went from a stately home near the beach to ghettos and then to even worse conditions of unfinished barracks in the camp. These differences in the living conditions emphasize how Manzanar was completely unlivable and how it affects each member of the family, especially Mama and her sense of dignity.


	Chapter 3

	Connection or Distinction
	Authors’ Methods

	Connection: Woody/Papa’s personality 
	        Allusion         Analogy         Anecdote
     Description      Dialogue 
        Narration

	Distinction: Woody’s attitude/Mama’s attitude toward the camp conditions
	        Categories         Comparison 
     Description
     Dialogue         Examples 
        Metaphor

	Explanation of One Connection or Distinction from Above

	The authors show a distinction between Mama’s and Woody’s attitudes toward the conditions in the camp by the use of dialogue and description. When the family wakes up covered in dust, the authors first use description to show Mama’s reaction of anger and frustration, “her eyes scanning everything—bare rafters, walls, dusty kids” (22). But then Woody’s joking dialogue interrupts Mama’s reaction and shows his own determined and caring response. He jokes, “You guys fall into the same flour barrel as us?” (22). He continues to joke with the kids, getting them to plug the holes. His dialogue continues to show his care of his family as he asks if Mama is okay. The authors describe how “her eyes blazed” as she says, “Woody, we can’t live like this. Animals live like this” (24). Woody’s response shows his determination and care as he hugs Mama and says, “We’ll make it better, Mama. You watch” (24). This distinction between Mama’s and Woody’s reactions to the camp conditions is significant because it develops their characters. Through this distinction, the reader learns that Mama is a strong woman who cares deeply about providing for her family. Woody also cares for his family, but he does so in a lighthearted, determined way.


	Chapter 4

	Connection or Distinction
	Authors’ Methods

	Connection: military life/internment life
	        Allusion       Description 
        Dialogue        Examples 
        Metaphor         Reflection 

	Connection: government lack of preparation/life
	        Anecdote         Categories 
     Description      Examples 
        Narration         Simile

	Connection: humiliation and shame/internees
	        Allusion         Analogy      Anecdote
        Categories         Narration 
        Reflection

	Explanation of One Connection or Distinction from Above

	The authors show a connection between internment life and life in the military by using examples and description. The authors describe how “the War Department was in charge of the camps” (26). The internees were issued military clothing. The authors also give examples of how as in the military, the living quarters in Manzanar were called “barracks” (29), the dining hall the “mess” or “chow line” (27), and the bathrooms “latrines” (28). This connection is significant because although the internees were put into the camps against their will, they were treated as if they were part of the military. Normally the military fights for and support for its own country, but the people put in the camps were suspected of being against the country. It’s clear the US government really didn’t know what to do and wasn’t prepared when this plan was put into action.


	Chapter 8

	Connection or Distinction
	Authors’ Methods

	Connection: Papa/Inu
	Dialogue and Narration

	Distinction: Jeanne’s understanding of “Inu” at the time/later in her life
	Narration

	Distinction: Papa before/Papa now
	Anecdote and Description

	Explanation of One Connection or Distinction from Above

	The authors show a distinction between Papa before and Papa while in camp by using anecdote and description. The authors describe Papa with a “dark, bitter, brooding presence” (59). They also relate the anecdote of his drunken violence and abuse to his wife and children. The authors tell how this new Papa is “unfamiliar” and a “demon” compared with the man who “lived in Ocean Park” (63). This distinction is significant because it illustrates how seriously the internment experience affected Papa especially. The trauma of internment was made even worse by the suspicion toward him by other Japanese internees. He was no longer the same person as a result of this experience.


	Chapter 9

	Connection or Distinction
	Authors’ Methods

	Distinction: perspectives in conflict (Tamaya/Cook/Kurihara/Mama/Papa)
	Narration and Dialogue

	Explanation of One Connection or Distinction from Above

	The authors show a distinction between the different perspectives toward the conflict happening in camp by using narration and dialogue. The authors tell how some men suffered from the internment and accusations of disloyalty. They, like Papa, tried to escape by drinking and hiding in the barracks. Others, like Tayama, became “friends” to the camp administrators (66). Others, like the cooks and Joe Kurihara, “struck back” in the riot. The authors use dialogue to show that although Mama hid during the riot, she understood the rioters’ reaction as she says, “Maybe they would be treated like human beings” (67). This distinction is significant because it shows how the stress of the camp experiences caused splintering within the Japanese community and the Wakatsuki family. The environment of the camp divided the internees.


	Chapter 11

	Connection or Distinction
	Authors’ Methods

	Distinction: Papa’s/Woody’s perspective about the loyalty oath
	Dialogue and Narration

	Connection: Japan’s national anthem/enduring the internment camp
	Allusion

	Explanation of One Connection or Distinction from Above

	The authors show a connection between Japan’s national anthem and enduring life in the internment camp by using this allusion. The authors include a verse of the national anthem. They explain that it can “be read as a proverb, a personal credo for endurance” (81). When Papa sings these words after being called a traitor, it shows how he uses the message of the national anthem to draw strength. It also helps him to survive the internment and its injustices. This connection is significant because it shows a long history of perseverance and thriving existence. It also shows that there may still be hope for a better life after the experience of camp. It also illuminates Papa’s conflicted loyalties between his two countries.


	Chapter 12

	Connection or Distinction
	Authors’ Methods

	Connection: positive images of spring/changes life in camp for Jeanne and her family from “outrageous” to “tolerable”
	Narration and Description

	Connection: mountains/survival
	Analogy

	Distinction: yearbook pictures/reality of camp life
	Examples

	Explanation of One Connection or Distinction from Above

	The authors use the mountains as an analogy to the ways of thinking by the internees that helped them to survive. They write, “If anything made that country habitable it was the mountains themselves” (87). They explain that the mountains were “important for all of us, but especially for the Issei” because they reminded them of Japanese mountains (88). They also gave people like Papa “spiritual sustenance” because they reminded him of “powerful and inevitable forces” that people “must simply endure” (88). This is a significant connection, because like the Japanese national anthem, it conveys the idea that though the internees experienced much suffering and injustice in the camps, they endured and were able to push through to survive, just like the mountains.


	Chapter 13

	Connection or Distinction
	Authors’ Methods

	Distinction: teacher/Lois/Odori teacher/ballet teacher
	Categories and Description

	Connection: orphan/Jeanne
	Description and Reflection

	Distinction: Jeanne’s view of Catholicism/Papa’s view of Catholicism
	Dialogue and Description

	Connection: Jeanne’s baton/Papa
	Metaphor and Personification

	Explanation of One Connection or Distinction from Above

	The authors show distinctions between Jeanne’s perceptions of her school teacher, Lois, the Odori teacher, and the ballet teacher by the way she categorizes and describes them. The two Caucasian women (teacher and Lois) are described positively. The teacher is “the best teacher I ever had” (94). Lois is “pretty” and “young” (95). In contrast, the authors describe the two Japanese women (Odori and ballet) more critically and negatively. The Odori teacher is “so old,” “foreign,” and “an occult figure, more spirit than human” (98). The ballet teacher is “overweight,” “sad to watch,” and has “lines in her face” and “traces of gray in her black hair” (100–101). This is a significant distinction because it reveals the ambivalence and tension Jeanne feels between the different parts of her identity: American and Japanese. Jeanne often felt disconnected from her Japanese identity even before Manzanar. It seems that that experience reinforces and strengthens that disconnect for her.


	Chapter 14

	Connection or Distinction
	Authors’ Methods

	Distinction: Jeanne’s relationship with her parents/her parents’ relationship
	Anecdote and Reflection

	Explanation of One Connection or Distinction from Above

	The authors show a distinction between the diminishing closeness Jeanne feels with her parents and the increased closeness her parents felt toward each other by using the anecdote about the delivery of Eleanor’s baby and Jeanne’s later reflections. Jeanne felt “cut off from both” her parents in this moment (106). Their happiness at Eleanor’s baby gives them an “intimacy that made [Jeanne] invisible to them” (108). This distinction is significant because though this realization was likely to have happened even if they were still in Ocean Park, the circumstances of camp life and the danger of childbirth there amplified the situation and the emotions. This event allowed Jeanne to witness this moment between her parents at a time where she was also feeling disconnected from them.


	Chapter 15

	Connection or Distinction
	Authors’ Methods

	Connection: Woody leaving for war/Papa being taken away
	Reflection

	Distinction: bus leaving/ships leaving
	Narration and Reflection

	Explanation of One Connection or Distinction from Above

	The authors show a connection between Woody’s departure from camp to the war and Papa’s being taken into custody by the FBI in chapter 1 by the use of Jeanne’s reflection. For Jeanne, Woody’s departure “was almost like watching Papa leave again” (111). The departures are similar to Jeanne because “if anything happened” to either of them “the world would probably be coming to an end” for Jeanne (111). This connection is significant because it shows the impact internment life had on Jeanne. It also reminds us that Jeanne’s perspective as a young child was different from the rest of her family. Having already had her father taken away for something she could not understand, she is now watching her brother go away and again not understanding because of her age.


	Chapter 16

	Connection or Distinction
	Authors’ Methods

	Connection: court cases/closing of camps
	Examples 

	Distinction: Jeanne’s ideas about “outside” America/reality of America after camps
	Anecdote and Reflection

	Connection: Jeanne’s ache/humiliation
	Metaphor

	Distinction: East Coast/West Coast
	Examples

	Explanation of One Connection or Distinction from Above

	The authors show a distinction between Jeanne’s ideas about being outside camp as an American and the reality faced by the internees as they were forced to reintegrate into society through the use of an anecdote and Jeanne’s reflection. Jeanne and her parents hear “ominous reports” of violence toward Japanese Americans outside of the camps (116). What she faced outside of camp was not violence but “humiliation” and “hatred” (118). This distinction is important because again it shows Jeanne’s affinity toward and belief in her American identify over her Japanese identity. It also conveys the ways in which Jeanne’s age impacted her understanding and perception of Manzanar. It is only later that she realizes her belief in “the outside” might not be realistic or accurate.


	Chapter 17

	Connection or Distinction
	Authors’ Methods

	Connection: life in camp June 1945/1942
	Dialogue

	Connection: Pearl Harbor bombing/Hiroshima bombing
	Reflection

	Explanation of One Connection or Distinction from Above

	The authors show a connection between the two bombings through the use of Jeanne’s reflection. Each of the two bombings incited dramatic change for Jeanne and her family. Pearl Harbor marked all Japanese in the United States as the enemy and instigated the internment camps. Likewise, Hiroshima marked the end of the war and the end of the camps, prompting another dramatic change for the family. The authors write, “in the same way that the first attack finished off one period in our lives, so this appalling climax marked the end of another” (126). This connection is significant because it shows the personal side of these wartime acts and how much each impacts the lives of people as it begins and ends. It also shows the ways that the US government’s actions brought harm to its own citizens based on assumptions and fear.


	Chapter 19

	Connection or Distinction
	Authors’ Methods

	Connection: cloud/hatred of Japanese
	Metaphor

	Distinction: Mama’s attitude toward work/Papa’s attitude toward work
	Narration and Description

	Explanation of One Connection or Distinction from Above

	The authors use the cloud metaphor to convey Jeanne’s ideas about the hatred she and her family expect to feel once they leave Manzanar to return to life in California. Jeanne saw the hatred as “an amorphous cloud that would descend from above and enclose [the family] forever” (136). This connection is significant because it conveys the ways in which the prejudice and hatred toward the Japanese engulfed all aspects of life for those who were released. These feelings were caused by the war and the government’s efforts to brand all Japanese as enemies. The impact of this hatred was something that was ever present and beyond the control of those who had to endure it. It was another way the internment experience left its lasting legacy.


	Chapter 20

	Connection or Distinction
	Authors’ Methods

	Distinction: Papa’s decline/Woody’s development
	Examples 

	Distinction: how Jeanne saw herself/how others saw her
	Anecdotes and Reflection

	Distinction: Jeanne’s perspective about the Boy Scouts/Papa’s perspective about Jeanne’s participation in the Boy Scouts
	Narration and Reflection

	Explanation of One Connection or Distinction from Above

	The authors show a distinction between Woody and Papa in the wake of their return to normal life by the use of examples. The authors tell how “while Woody grew, Papa seemed to shrink” (149). Before internment, Papa “had been the skipper. Now he depended more and more on Woody” (149). This distinction is significant because it conveys the long-term effects of internment. Both became different people as a result of their experiences, and in some ways switched roles. For elder Papa, the repeated defeats and failed plans fed into his loss of identity as the head of family and was something he was unable to recover from. In contrast, Woody found a way to embrace and take the best from all that he experienced to become the new solid foundation for the family.


	Chapter 21

	Connection or Distinction
	Authors’ Methods

	Distinction: Jeanne/Radine
	Examples

	Distinction: Jeanne’s ideas about femininity/Papa’s ideas about femininity
	Dialogue and Narration

	Explanation of One Connection or Distinction from Above

	The authors show a distinction between Jeanne’s and Papa’s ideas about what it means to be feminine and what’s appropriate for Jeanne as a teenage girl. Papa tells Jeanne that for a young woman “modesty” and “a graceful body” are important (159). For Jeanne, what is most important is acceptance as an American girl who walks “with shoulders straight” and “an assertive stride” (159). This distinction is significant because it shows the further disconnect Jeanne feels toward her father. It also conveys the tension Jeanne feels between the American and Japanese parts of her identities. She tries to disconnect from all that’s Japanese in order to be accepted by the Caucasian American world, and she sees Papa as trying to keep her from that.


Source: Houston, Jeanne Wakatsuki, and James D. Houston. Farewell to Manzanar. Houghton Mifflin, 1973.
Connections and Distinctions: 
Farewell to Manzanar Note-Catcher

RI.8.3

Name:
Date:


Directions: Throughout your reading of Farewell to Manzanar, track the connections among and distinctions between ideas, individuals, and events by completing the following steps, using the tables on the pages that follow. The first table contains a model that has been completed for you.

4. In the left-hand column of each row, list any significant

· connections among individuals, events, or ideas made in the chapter. Be sure to specify the specific individuals, events, or ideas being connected. Label as “Connection.”

· distinctions between individuals, events, or ideas made in the chapter. Be sure to specify the specific individuals, events, or ideas being distinguished. Label as “Distinction.”

5. In the right-hand column of each row, indicate

· authors’ methods (methods used by the authors) by putting a checkmark () on the line. It is possible that more than one method may be used.

Note: Starting with chapter 8, simply write in the methods, using the previous checklist and Authors’ Methods anchor chart as needed.

6. In the last row of each chapter table, choose one of the connections or distinctions, and write a brief explanation about what connection or distinction the authors are conveying, how it is made, and why it is significant to the text.

	Model from Chapter 1

	Connection or Distinction
	Authors’ Methods

	Distinction: Jeanne’s reaction/Mama’s reaction to Papa’s absence
	        Allusion         Examples         Metaphor

     Exposition/Narration 
     Reflection 

	Explanation of One Connection or Distinction from Above

	[1] The authors show the distinction between Jeanne’s and her mother’s reactions to Papa’s absence by using exposition and reflection on page 8. [2] The authors explain that at first Mama was not too worried. [3] As days went by without information, she began to break down. [4] Finally, Mama starts weeping uncontrollably. [5] In contrast, the chapter ends with Jeanne “clinging” to her mother’s legs, “wondering why everyone was crying.” [6] Unlike her Mama, Jeanne wasn’t sad or worried. [7] That is because she couldn’t understand the seriousness of the events. [8] This is a significant moment in the text because it begins to illustrate how Jeanne’s perspective as a child was very different from her mother’s and the other adults. [9] The adults had more context and awareness of the terrible possibilities.


	Chapter 1

	Connection or Distinction
	Authors’ Methods

	Distinction: this fishing trip/normal fishing trip
	___ Allusion ___ Categories 
___ Description

 ___ Metaphor ___ Simile ___ Reflection

	Connection: Papa/enemy
	___ Anecdote ___ Description 
___ Dialogue ___ Simile ___ Reflection

	Explanation of One Connection or Distinction from Above

	


	Chapter 2

	Connection or Distinction
	Authors’ Methods

	Connection: anti-Asian sentiment/internment at Manzanar
	___ Analogy ___ Anecdote 
___ Categories ___ Dialogue 
___ Reflection

	Distinction: Jeanne’s experience of the trip to Manzanar/the rest of her family’s experience 
	___ Categories ___ Comparison 
___ Description

___ Examples ___ Metaphor 
___ Narration

	Distinction: Ocean Park/Terminal Island/Boyle Heights/Manzanar 
	___ Allusion ___ Description ___ Dialogue ___ Examples ___ Simile ___ Reflection

	Distinction: Terminal Islanders/Jeanne’s family 
	___ Analogy ___ Categories ___ Dialogue

___ Metaphor ___ Narration ___ Simile

	Distinction: Jeanne’s school in Ocean Park/Jeanne’s school in Boyle Heights 
	___ Categories ___ Comparison 
___ Description

___ Dialogue ___ Examples 
___ Reflection

	Explanation of One Connection or Distinction from Above

	


	Chapter 3

	Connection or Distinction
	Authors’ Methods

	Connection: Woody/Papa’s personality 
	___ Allusion ___ Analogy ___ Anecdote

___ Description ___ Dialogue 
___ Narration

	Distinction: Woody’s attitude/Mama’s attitude toward the camp conditions
	___ Categories ___ Comparison 
___ Description

___ Dialogue ___ Examples 
___ Metaphor

	Explanation of One Connection or Distinction from Above

	


	Chapter 4

	Connection or Distinction
	Authors’ Methods

	Connection: military life/internment life
	___ Allusion ___ Description ___ Dialogue ___ Examples ___ Metaphor 
___ Reflection

	Connection: government lack of preparation/life
	___ Anecdote ___ Categories 
___ Description ___ Examples 
___ Narration ___ Simile

	Connection: humiliation and shame/internees
	___ Allusion ___ Analogy ___ Anecdote

___ Categories ___ Narration 
___ Reflection

	Explanation of One Connection or Distinction from Above

	


	Chapter 8

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 9

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 11

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 12

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 13

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 14

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 15

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 16

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 17

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 19

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 20

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


	Chapter 21

	Connection or Distinction
	Authors’ Methods

	
	

	
	

	
	

	Explanation of One Connection or Distinction from Above

	


Source: Houston, Jeanne Wakatsuki, and James D. Houston. Farewell to Manzanar. Houghton Mifflin, 1973.
Authors’ Methods Anchor Chart

(Example for Teacher Reference)

Writers use various methods to introduce and develop ideas and individuals in their texts. Some of the methods used by the writers of the texts in this module are included below.

	Method
	Definition
	Example

	allusion
	reference to a (usually well-known) different text, person, or event to provide a connection, comparison, or additional information
	Chapter 11

Japanese national anthem

	analogy
	a comparison that explains a potentially new idea or thing by connecting it to a different and familiar idea or thing; often more involved than a simple metaphor or simile, but an analogy may use them in its elaboration
	Chapter 12

Mountains

	anecdote
	a short and interesting, sometimes funny, story; may include rich description and dialogue (see definitions below)
	Chapter 5

Grunion fishing with the family (34)

	categories
	groups or divisions of people, things, or ideas regarded as having shared characteristics
	Chapter 13

Caucasian/Japanese women

	comparison
	used by authors to show similarities or differences between things or ideas as a way to convey more precise information

(also see allusion, analogy, metaphor, simile)
	Chapter 2

Ocean Park school/
Boyle Heights school

	description
	specific and vivid details told often with imagery; could be physical description of an individual or moment or general description of an idea or concept; often includes highly connotative word choice
	Chapter 5
“He looked over sixty, gaunt, wilted as his short, underweight, leaning on that cane and favoring his right leg” (41).

	dialogue
	the actual words spoken by an individual to another individual; written with quotations marks
	Chapter 3
Woody’s and Mama’s attitudes toward camp conditions

	examples
	specific instances or samples to illustrate an idea or concept
	Chapter 4
Internment life/military life

	exposition

narration
	direct explanation by an author about the topic
	Chapter 1
first two paragraphs on page 8

	metaphor
	an often implied or indirect comparison that connects two unrelated things or ideas based on a common characteristic; states that one thing is the other without using like or as
	Chapter 1
“We watched until the boats became a row of tiny white gulls on the horizon” (5).

Chapter 5

“They were always together, a pair of reptilian kabuki creatures at loose in the camp hospital” (37).

	reflection
	the thoughts of an individual that are not necessarily shared aloud with other individuals but that are shared with the reader
	Chapter 1
last paragraph on page 8

	simile
	a direct comparison that shows the similarities between two different things or ideas; uses like or as to show similarity
	Chapter 1
“He was suddenly a man with no rights who looked exactly like the enemy” (7).


Source: Houston, Jeanne Wakatsuki, and James D. Houston. Farewell to Manzanar. Houghton Mifflin, 1973.
5-Minute Mini Language Dive Guide

RI.8.3

(For Teacher Reference)

Sentence

He was suddenly a man with no rights who looked exactly like the enemy. (from page 7 of Farewell to Manzanar by Jeanne Wakatsuki Houston and James D. Houston)

Lesson 2 Placement

Lead this Mini Language Dive after Work Time B.

Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can analyze how the authors make connections among and distinctions between individuals, ideas, or events in Farewell to Manzanar) and RI.8.3 by providing an example of how an author makes connections between individuals using comparison.

· Language Structure: This sentence is compelling because it uses a simile (like the enemy) within a relative clause (who looked exactly like the enemy) with the purpose of describing Papa and comparing him to the enemy.

· Transfer: who + verb + like + object when interpreting descriptions of individuals and events on the Mid-Unit 1 Assessment and to provide description during the collaborative discussion in the End of Unit 1 Assessment.

Deconstruct

· Display and read aloud the sentence: He was suddenly a man with no rights who looked exactly like the enemy.
· Ask:

“What is this sentence about?” (Responses may vary. Encourage and acknowledge all responses.)

· Read aloud the focus structure: who looked exactly like the enemy.

· Ask:

“Whom is this chunk describing?” (Papa)

“Can you figure out which noun phrase in this sentence the relative pronoun who is replacing?” (It is replacing a man with no rights, which in this sentence refers to Papa.)

· As needed, briefly review basic information about relative clauses (Relative clauses describe the noun or noun phrase that they follow. Relative clauses usually begin with that, which, who, or where, and these words replace the subject of the clause, which is the noun or noun phrase that comes directly before the relative clause.)

· For heavier support, display two sentences to help students see how the relative clause has been formed:

He was suddenly a man with no rights.
The man with no rights looked exactly like the enemy.

“Why do you think the authors used a relative clause to provide this description?” 
(To make their writing more concise. They could have used two sentences to provide the same information, but it would be choppy and harder to read.)

“Can you find the simile in this chunk? How do you know?” (The simile is like the enemy. The word like helps us identify this.)

“Who is the enemy that Papa is being compared to?” (The Japanese. During World War II, the United States was fighting with Japan.)

Reconstruct

· Read aloud the entire sentence on display: He was suddenly a man with no rights who looked exactly like the enemy.
· Ask:

“What if we move the relative clause who looked exactly like the enemy somewhere else in the sentence?” (It would be grammatical to move the relative clause after he, because who, the noun he, and the noun phrase the man with no rights all refer to Papa, but the purpose of the relative clause is to give us more information specifically about why Papa was a man with no rights. A relative clause must follow the noun or noun phrase it describes.) 

“How does this sentence help us understand the causes of Japanese American internment?” (Responses will vary, but should include that the authors compare Papa to the enemy to help the reader understand the historical context and the Japanese American experience. Japanese Americans, because of the heritage and appearance, were often viewed as enemies to the United States during World War II. This led the government to eventually send them to camps like Manzanar.)

“How can we use description and similes in our speaking or writing?” (Responses will vary. Encourage and acknowledge all replies.)

· Ask:

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the daily learning target:
I can analyze how the authors make connections among and distinctions between individuals, ideas, or events in Farewell to Manzanar?” (Responses will vary.)

Practice

· Display the sentence frame:

___________ is someone _______________________________________________. 


noun
who + verb + like + noun
· Say:

“Use this frame to describe someone using a relative clause with a simile inside of it. This can be a friend, a family member, a celebrity, or someone else you know.”

· Responses will vary, but may include:

My sister is someone who swims like a fish.


noun
who + verb + like + noun
5-Minute Mini Language Dive Note-Catcher
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Date:


Lesson 2

RL.8.3

Sentence
He was suddenly a man with no rights who looked exactly like the enemy. (from page 7 of Farewell to Manzanar by Jeanne Wakatsuki Houston and James D. Houston)

Practice
_____________________________ is someone ____________________________________

noun
who + verb + like + noun
__________________________________________________________________________.

Lesson 5

RI.8.3, L.8.1a

Sentence
He put his hands on his hips and gave Kiyo a sternly comic look, squinting at him through one eye the way Papa would when he was asserting his authority. (from page 23 of Farewell to Manzanar by Jeanne Wakatsuki Houston and James D. Houston)

Practice
Jeanne loves her family, _______________________________________________ them the 


-ing participle + preposition
way Mama would when she was ________________________________________________

[verb + -ing] + object
__________________________________________________________________________.

Lesson 9

RI.8.1a

Sentence
It is the kind of thing that always happens when military men are in control. (from page 65 of Farewell to Manzanar by Jeanne Wakatsuki Houston and James D. Houston)

Practice
___________________________________________________________ is the kind of thing 


noun phrase
__________________________________________________________________________.


that + verb phrase
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