	Module Title
	Grade X: Module X: Unit X: Lesson X


	Remarkable Accomplishments in Space Science
	Grade 6: Module 4: Unit 2: Lesson 11



Entrance Ticket: Unit 2, Lesson 11
RI.6.1, RI.6.3, RI.6.9
(Example for Teacher Reference)
Directions: As you enter the classroom, read the learning targets. Then, use your Compare and Contrast Authors’ Presentations of Events: Mary Jackson note-catcher from the previous lesson and your copy of Hidden Figures to answer the questions.  
1. What two details are included in the presentation of events in both texts?

a. There was a whites-only cafeteria that Mary was not allowed to eat in.

b. People “giggled” cruelly at Mary when she asked about the bathroom.
c. Mary was a Girl Scout Troop Leader.

d. Mary was a volunteer and mentor to young people.

e. White people and black people had to use separate bathrooms. 
Below are possible points of view that the authors conveyed about Mary or about the event described in the texts. Check the box under the column heading that best describes the points of view conveyed in the two texts. 

	Point of View
	Conveyed in Hidden Figures, Chapter 11
	Conveyed in “Mary Winston Jackson”
	Conveyed in Both Texts
	Not Conveyed in Either Text 

	The incident about the bathrooms was embarrassing for Mary.
	
	X
	
	

	The incident about the bathrooms was enraging for Mary.
	X
	
	
	

	The discrimination Mary experienced made her distrust people.
	
	
	
	X

	The discrimination Mary experienced was painful and unsurprising for the time.
	X
	X
	X
	

	Mary demonstrated perseverance and rose above terrible situations.
	
	X
	
	


2. How do the authors’ methods used in the two texts compare? 

Responses will vary, but may include: Both texts use anecdotes and descriptions to illustrate situations in Mary’s life. Chapter 11 also shows Mary’s inner thoughts so that the reader can see how angry she feels. “Mary Winston Jackson” includes an allusion to the Girl Scouts to describe Mary’s roles as a mentor and leader. 
Entrance Ticket: Unit 2, Lesson 11
RI.6.1, RI.6.3, RI.6.9
Name:
Date:
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4. How do the authors’ methods used in the two texts compare? 

Synopsis: Hidden Figures, Chapter 12
Name:
Date:

Chapter 12

· As a child, Katherine already showed promise in math. She graduated high school at age fourteen.

· At West Virginia State College, Katherine took every math course the college offered by her junior year.

· One of Katherine’s professors, recognizing her gift, helped prepare Katherine to be a research mathematician.

· After graduating from West Virginia State College, Katherine taught in a high school in Marion, Virginia.

· Katherine met Jimmy Goble, and they got married. The Gobles kept their marriage a secret because the law did not allow a married woman to be a classroom teacher.

· Katherine Goble was presented with a unique opportunity to attend the white college, West Virginia University, because no black colleges in the state had graduate programs.

· The governor of West Virginia decided to integrate the public graduate schools. Katherine was one of the exceptional students chosen to desegregate West Virginia University.

· Most of the white students welcomed Katherine, and Katherine exceeded the academic standards.

· Katherine discovered that she and Jimmy were expecting a child, so Katherine had to quit graduate school.

· Katherine became a full-time mother. Katherine and Jimmy ultimately had three daughters.

· Katherine returned to teaching in order to help support her family. She worked at the local black high school from 1944 to1952.

· Katherine’s brother-in-law informed her of mathematician jobs at Langley. Jimmy and Katherine decided to move to Newport News. Jimmy secured a job as a painter in the Newport News shipyard.

· Katherine worked as a substitute math teacher until beginning her job as a computer at Langley in June 1953.

· Two weeks after joining the West Computing Pool, Katherine was chosen to work in the Flight Research Division.

Language Dive Guide: Hidden Figures, Page 96
RI.6.1, RI.6.3, SL.6.1a, L.6.2a
(For Teacher Reference)
Note: Language Dives in Modules 3–4 are designed for gradual release from Modules 1–2. Please carefully read the Language Dive Guide from the first three Language Dives in Module 3 for complete details.
Sentence
He wanted her to succeed and he feared that, as one of the school’s first black students, she might have trouble accessing the books she needed at the white school’s library. (from page 96 of Hidden Figures [Young Readers’ Edition] by Margot Lee Shetterly)

Rationale
· Daily Learning Target and Focus Standards: To help students to address the daily learning target (I can analyze the way in which an author introduces and elaborates on Katherine’s character in the text) and RI.6.3, this sentence describes the obstacles that Katherine faced as a black woman in a field that had previously only been open to white men. This sentence also helps students address L.6.2a by featuring a nonrestrictive element (as one of the school’s first black students) set off by commas. Supporting Standards: RI.6.1, SL.6.1a.

· Guiding Question: To help students respond to the guiding question (what were the accomplishments of the “hidden figures” at NACA, and why were they remarkable?), this sentence highlights some the rampant discrimination against black students. Katherine’s scientific and mathematical accomplishments are remarkable on their own. That she accomplished so much in the face of such discrimination is also remarkable.

· Language Structure: This sentence is compelling because it uses commas to set off a nonrestrictive element. The placement of this nonrestrictive element in the middle of the sentence, rather than at the front, prevents a dangling modifier. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: , as one of the school’s first black students,.

· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence when describing the remarkable accomplishments of the hidden figures in the collaborative and independent argument essays in Unit 3 (e.g., It is remarkable that Dorothy Vaughan was promoted to a management position at NACA because, as a black woman facing discriminatory laws, she had had fewer opportunities and less help than the white men in those positions).

· Delivery: The focus structure chunk, as one of the school’s first black students, is presented out of order to highlight the chunk’s role as a nonrestrictive element in the sentence. By working with this chunk last, students recognize its role as an added, rather than core, piece of the sentence.

· Note: In this Language Dive, students discuss the author’s decision to place the focus structure chunk where it is in the sentence (i.e., if it were placed elsewhere, there would be a dangling modifier). The concept of dangling modifiers is likely to be new to students, as this is connected to a Grade 7 standard (L.7.1c). Support students in their understanding of this concept and celebrate their hard work, but remind them that it is okay if they do not yet understand it completely.

Time
15 minutes

Gradual Release in Modules 3–4 Language Dives from Modules 1–2
Materials
· This Guide: the selected sentence, rationale, and lesson timing, as well as a fixed list of steps and best practices for leading Language Dives

· Sentence Chunk Chart: the sentence chunks for the selected sentence, as well as a list of options of questions and activities to support student understanding of the language structures in each chunk

· Note-catcher: guidance to support students in leading sections of the Language Dive independently as well as areas for notes from teacher-led sections of the Dive

· Sentence chunk strips: the sentence chunks written on separate strips

· Questions We Can Ask during a Language Dive anchor chart: questions students can ask one another to foster the inquiry-based approach to understanding how English works (Refer to the chart and ask the questions to model inquiry strategies for students.)

· Conversation Cues anchor chart: continued from Modules 1 and 2

Implement and Foster Student Independence
· Use this Guide along with the Sentence Chunk Chart, note-catcher, Sentence Chunk Strips, Questions We Can Ask during a Language Dive anchor chart, and Conversation Cues anchor chart.

· Continue to build a culture of grappling. Talk about what perseverance, discomfort, and risk looks and sounds like during a Language Dive; develop tips for analyzing language and norms for calling on peers for support. Students can use these skills as a way to make meaning across the school day and in their personal lives.

· Employ a range of strategies to enable students to understand and apply the language structures in the Sentence Chunk Chart, including asking questions and using Conversation Cues, sketching, acting out, identifying parts of speech, personalizing the language structures, and displaying some of the questions and activities in the Chunk Chart for students themselves to consider. 

· Draw on your understanding and experience of Language Dives from Modules 1 and 2 to optimize this new format.

Optimize Conversation Cues
· Use Conversation Cues as often as possible to gradually release thinking and expression of ideas to students; avoid using Conversation Cues as a way of searching for the “right” answer. Students often struggle to create productive and equitable conversation during Turn and Talk or Think-Pair-Share protocols; Conversation Cues can make the difference. Recall that the main goals of Conversation Cues are supporting students to express their ideas (Goal 1), listen to other students’ ideas (Goal 2), deepen their own ideas (Goal 3), and build on other students’ ideas (Goal 4). 

· Consider this model transcription from a classroom where about eighty-five percent of students are ELLs. The teacher is supporting students to build their ideas about the choice an author made when writing this sentence about an athlete’s factors for success: There were many factors that led to Rickey’s success, but it was support from others in baseball that was most important. Students can carry the Conversation Cues into small groups to support their own independent productive and equitable conversations.

Mr. Valencia: What if I replace but with and? And is also a conjunction. How would and change the meaning? I’ll give you some time to think. Emma, you want to give it a shot?

Emma: It is adding on to the, like, the idea, of the first (part of the) sentence?

Mr. Valencia: Can anyone repeat or rephrase what Emma just said?

Santiago: It would have the same idea as the first two chunks.

Mr. Valencia: Right, and would have the same idea as the first two chunks. Two connecting, same ideas. So how does but change that for me? Jazmin?

Jazmin: But would change it.

Mr. Valencia: Can you say more about that, Jazmin?

Jazmin: It would change it because but would say there are many things happening, but this is the one.

Mr. Valencia: So does anyone want to add something else to that?

Daniel: But is saying this is the main thing happening.

Mr. Valencia: Right, now the sentence is going to the main factor (for success), or a contrast. But is something that is going to tell us a contrast. (Exchange continues.)

Discuss Grammar Strategically
· Use grammar terminology primarily as another tool for accessing the meaning and purpose of a chunk or sentence. If students find themselves grappling with parts of speech for too long, maintain momentum by asking what a structure means, or why the author used the structure. 

· At the same time, keep in mind that explicit grammar knowledge is an important component of meeting college- and career-ready standards; use Language standards as a type of scope and sequence for mastering grammar in Language Dives.

Process
Throughout the Language Dive
· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon .

Suggested Sequence for Completing a Language Dive
· Consider preteaching one or two key vocabulary words to the whole group.

Reconstruct
· First, organize students into small groups of three or four students. Distribute one set of cut, scrambled Sentence Chunk Strips to each group.

· Then, using the note-catcher , students reassemble the chunks to say a meaningful sentence to their small group. Once they’ve reassembled the chunks, they take turns paraphrasing the chunks in order. Next, they discuss what the sentence is about. Beginning the Language Dive with this Reconstruct move can challenge and engage students and support independence.

Deconstruct (Chunks That Are Not the Focus Structure)
· Reconvene the whole group. Display the sentence chunk strips, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

· Briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

· Display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Sentence Chunk Chart to guide student grappling. Pause for the focus structure; for the focus structure, see step 6.

· As students discuss the highlighted focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues in the Sentence Chunk Chart.

· To provide lighter support: Display one or more of the options of questions and activities provided in the Sentence Chunk Chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the options of questions and activities provided in the Sentence Chunk Chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

Deconstruct (Focus Structure)
· Back in small groups, using the note-catcher  and the Questions We Can Ask during a Language Dive anchor chart, students discuss the meaning and purpose of the chunk.

· Reconvene the whole group. Use the Sentence Chunk Chart to provide additional support in understanding the focus structure.

Practice (Focus Structure)
· Students use the focus structure themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Reconstruct
· Students reconstruct the meaning of sentence, play with the sentence structure, and make connections to guiding question, big idea, learning target. Refer to the Sentence Chunk Chart for specific Reconstruct suggestions on this sentence.

Practice (Sentence)
· Finally, students synthesize and use the sentence structures themselves. Refer to the Sentence Chunk Chart for specific Practice suggestions on this sentence, and for heavier and lighter support.

Overall Principles
· For Students: The Modules 3 and 4 note-catcher contains sections that encourage students to take more of the lead in the conversation. The Questions We Can Ask during a Language Dive anchor chart supports students in taking an inquiry-based approach to language in general, and the selected sentence in particular, thus building greater independence to discover how English works.

· For Teachers: The Modules 3 and 4 Language Dive Sentence Chunk Charts provide a list of options for questions and activities to support student understanding of the language structures in each chunk. Consider this chart to plan how to best meet students’ language and content needs. This is different from Modules 1 and 2, in which a fixed series of steps and questions were provided in the Language Dive Guide.

Language Dive: Hidden Figures, Page 96 
Sentence Chunk Chart
RI.6.1, RI.6.3, SL.6.1a, L.6.2a
(For Teacher Reference)
Sentence
He wanted her to succeed and he feared that, as one of the school’s first black students, she might have trouble accessing the books she needed at the white school’s library. (from page 96 of Hidden Figures [Young Readers’ Edition] by Margot Lee Shetterly)

He wanted her to succeed and he feared that
Deconstruct
· Students can underline all the pronouns they see in this sentence on their note-catchers.  
Step 2

“What antecedents do these pronouns refer to? You can look at page 96 of your books to help you find the antecedents.” (He refers to the principal at the high school where Katherine was teaching, and her refers to Katherine.)
· He wanted her to succeed
“What was Katherine about to do? Why might it have been challenging for her to succeed in that?” (Katherine was about to begin her studies at West Virginia University. She was one of the first three black students to attend this college. It might have been challenging for her to succeed because this was a school with a long history of segregation. Katherine might have been treated badly or denied access to certain services because she was black.)
· If productive, support students’ understanding of the word desegregate on page 96. Students can use their understanding of the word desegregate and their affix lists to determine the word’s meaning: to stop segregation; to end a policy that keeps races apart.

she might have trouble accessing the books she needed at the white school’s library.
Deconstruct

· As an extension, share this sample response with students and invite them to notice the similarities between the structures of the final sentence in the sample response and the Language Dive sentence.

“Why did Margot Lee Shetterly describe West Virginia University as the white school in this chunk? Can you figure out why she did not refer to the college by its name instead?” (Responses will vary, but may include: Shetterly probably describes the university as the white school to remind the reader of how difficult it would be to be one of the first black students at a university that had long excluded black students.)
“How does this chunk add to your understanding of Katherine’s character?” (Responses will vary, but may include: This chunk highlights the discrimination that Katherine faced as a black woman. Knowing these challenges is important for understanding who Katherine is. It is also important for recognizing just how remarkable Katherine’s mathematical and scientific accomplishments were.)
, as one of the school’s first black students,
Deconstruct (Focus Structure)
· Ask:

“What do you notice about this chunk?” (Responses will vary, but may include that the chunk is sandwiched by commas.)
· , . . . ,
“What do these commas tell us about where this chunk belongs in the sentence?” (The commas indicate that this chunk belongs in the middle of the sentence.)
· Remind students that the previous paragraph of the text already told the readers about the desegregation at West Virginia University. 

“What is the purpose of this chunk in the sentence? Can you figure out why Margot Lee Shetterly included this chunk in the sentence, if it provides information that the reader already knew?” (Responses will vary, but may include: As Shetterly had already provided this information in the text, the purpose was probably to emphasize an idea. She might have wanted to emphasize this idea because it helps the reader understand why life at West Virginia University might be difficult for Katherine and why her principal wanted to help her.)
· Point out that this structure can also be used to add new information to an independent clause, not only to emphasize information.

· Students can use Conversation Cues as they discuss. To provide heavier support, display a suggested sequence, such as the one below:
· Can you say more about that? (Goal 1)

· So, do you mean ______? (Goal 1)

· Why do you think that? (Goal 3)

· Who can explain why your classmate came up with that response? (Goal 4)

Practice (Focus Structure)
· Students can complete the frame to include additional information. This information should help the reader understand why the teacher wants the student to read aloud to his or her friend. 

My teacher told me that, as _________________, I should read aloud to my friend.
(My teacher told me that, as a student who loves to read, I should read aloud to my friend.)  Step 4

· To provide lighter support: Invite students to write a second sentence using the following frame: My teacher, as __________, told me that I should read aloud to my friend.
· To provide heavier support: How would you translate this frame into your home language? Does your home language also use commas to set off additional information?

He wanted her to succeed and he feared that, as one of the school’s first black students, she might have trouble accessing the books she needed at the white school’s library.
Reconstruct
· Draw students’ attention to the focus structure chunk: , as one of the school’s first black students,
“Can you figure out why Shetterly put the chunk in the middle of the sentence, rather than at the beginning?” (If Shetterly had put this chunk at the beginning of the sentence, it would have suggested that the principal at Katherine’s high school [the He referenced at the beginning of the sentence] was one of the school’s first black students, rather than Katherine.)
· If productive to help students understand the point above, display this alternative version of the sentence: As one of the school’s first black students, he wanted her to succeed and he feared that she might have trouble accessing the books she needed at the white school’s library. Tell students that this is an example of a dangling modifier. A modifier is a word or phrase that modifies something in a sentence. That means it defines or gives more detail about that thing. Modifiers are called dangling modifiers if it isn’t clear what the phrase is modifying. Dangling modifiers need to be corrected.

· Tell students that they will learn more about dangling modifiers in Grade 7 (L.7.1c), so it’s okay if students do not really understand them now. Congratulate students on working to tackle tricky new grammar!

“What does this sentence tell us about the way the principal felt about Katherine?” (Responses will vary, but may include: This sentence tells us that the principal believed in Katherine. He wished for her to do well and he wanted to help her. He also recognized that she was facing many challenges as a black student at what had been an all-white school.)
“Now what do you think is the meaning of this sentence?” (Responses will vary.)
“How does the Language Dive add to your understanding of the guiding question: What were the accomplishments of the ‘hidden figures’ at NACA, and why were they remarkable?” (Responses will vary.)
Practice (Sentence)
· Students can complete the sentence frame to include a nonrestrictive element that provides context about Dorothy Vaughan. The context should help inform the sentence and make it clearer why Dorothy’s accomplishment was remarkable. Students can refer to the Remarkable Accomplishments anchor chart for ideas or support, as needed.

It is remarkable that Dorothy Vaughan was promoted to a management position at NACA because, as __________________, she ___________________________________.
(It is remarkable that Dorothy Vaughan was promoted to a management position at NACA because, as a black woman facing discriminatory laws, she had had fewer opportunities and less help than the white men in those positions.)  Step 5

· To provide lighter support: Invite students to generate a sentence about one of Mary’s or Katherine’s accomplishments.

· To provide heavier support: Present this frame as two sentences (e.g., It is remarkable that Dorothy Vaughan was promoted to a management position at NACA. As __________, she __________). This will reduce the cognitive demand of interpreting the meaning of the frame.

Language Chunk Wall Suggestions
· Language to talk about function or character: , as one of the school’s first black students,
· Language to make references: He wanted her to succeed and he feared that
· Language to talk about location: she might have trouble accessing the books she needed at the white school’s library.
Language Dive: Hidden Figures, Page 96 
Note-Catcher
RI.6.1, RI.6.3, SL.6.1a, L.6.2
(Example for Teacher Reference)
5. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

, as one of the school’s first black students,
He wanted her to succeed and he feared that
she might have trouble accessing the books she needed at the white school’s library.
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: what is this sentence about?

6. Underline all the pronouns you see in this sentence.

He wanted her to succeed and he feared that, as one of the school’s first black students, she might have trouble accessing the books she needed at the white school’s library.

7. Consider the focus structure.

, as one of the school’s first black students,
What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.

[image: image1.png]


 Recommendation: “What do these commas tell us about where this chunk belongs in the sentence?”

8. Complete the frame to include additional information. This information should help the reader understand why the teacher wants you read aloud to your friend.

My teacher told me that, as a student who loves to read, I should read aloud to my friend.

9. Complete the sentence frame to include a nonrestrictive element that provides context about Dorothy Vaughan. The context should help inform the sentence and make it clearer why Dorothy’s accomplishment is remarkable.

It is remarkable that Dorothy Vaughan was promoted to a management position at NACA 

because, as a black woman facing discriminatory laws, she had had fewer opportunities 
and less help than the white men in those positions.

Language Dive: Hidden Figures, Page 96 
Note-Catcher
RI.6.1, RI.6.3, SL.6.1a, L.6.2
Name:
Date:

10. In your groups, discuss ways to rearrange the chunks to make a meaningful sentence.

, as one of the school’s first black students,
He wanted her to succeed and he feared that
she might have trouble accessing the books she needed at the white school’s library.
Take turns paraphrasing the chunks in order.

Discuss, sketch, or act out: what is this sentence about?

11. Underline all the pronouns you see in this sentence.

He wanted her to succeed and he feared that, as one of the school’s first black students, she might have trouble accessing the books she needed at the white school’s library.

12. Consider the focus structure.

, as one of the school’s first black students,
What do you want to discuss about this chunk? Refer to the Questions We Can Ask during a Language Dive anchor chart and Conversation Cues anchor chart for support.
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 Recommendation: “What do these commas tell us about where this chunk belongs in the sentence?”

13. Complete the frame to include additional information. This information should help the reader understand why the teacher wants you read aloud to your friend.

My teacher told me that, as ___________________________________________________, 

I should read aloud to my friend.

14. Complete the sentence frame to include a nonrestrictive element that provides context about Dorothy Vaughan. The context should help inform the sentence and make it clearer why Dorothy’s accomplishment is remarkable.

It is remarkable that Dorothy Vaughan was promoted to a management position at NACA

because, as _________________________________________________________________
__________________________________, she _____________________________________
__________________________________________________________________________.

Language Dive: Hidden Figures, Page 96 
Sentence Chunk Strips
	He wanted her to succeed and he feared that

	she might have trouble accessing the books she needed at the 
white school’s library.

	, as one of the school’s first black students,
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