	Module Title
	Grade X: Module X: Unit X: Lesson X


	American Indian Boarding Schools
	Grade 6: Module 3: Unit 1: Lesson 4 



Entrance Ticket: Unit 1, Lesson 4

RI.6.2

(Example for Teacher Reference)
Directions: As you enter class, read the learning targets. Then, retrieve and reread the Captain Pratt speech excerpt.

Write one sentence that captures the central idea of the speech. Refer to your Analyze Point of View: Captain Pratt note-catcher as needed.

	Think about using some of these words and phrases to help you write your summary sentence:
· must

· Indians

· but

· in order to

· so that

· civilized

· teacher (or taught)
· kill (or killed)


Answers will vary, but may include: The central idea of Captain Pratt’s speech is that Indians do not need to be killed, but they must be taught to let go of their savage ways in order to become civilized people.

Entrance Ticket: Unit 1, Lesson 4

RI.6.2

Name:
Date:


Directions: As you enter class, read the learning targets. Then, retrieve and reread the Captain Pratt speech excerpt.

Write one sentence that captures the central idea of the speech. Refer to your Analyze Point of View: Captain Pratt note-catcher as needed.
Entrance Ticket: Unit 1, Lesson 4

RI.6.2

Name:
Date:


Directions: As you enter class, read the learning targets. Then, retrieve and reread the Captain Pratt speech excerpt.

Write one sentence that captures the central idea of the speech. Refer to your Analyze Point of View: Captain Pratt note-catcher as needed.


The central idea of Captain Pratt’s speech is that


	Think about using some of these words and phrases to help you write your summary sentence:

· must

· Indians

· but

· in order to

· so that

· civilized

· teacher (or taught)

· kill (or killed)


Analyze Point of View: “The Land of Red Apples” Note-Catcher

RI.6.1, RI.6.2, RI.6.6, SL.6.1d

(Example for Teacher Reference)

Directions: Listen to the excerpt from Zitkala-Sa’s personal narrative, “The Land of Red Apples,” two times. Complete the Listen column of the table below based on what you heard. Then, read the printed version of the excerpt. Complete the Read column with additional details that represent your growing understanding of the text.

	
	Listen
	Read

	What are the key ideas in the excerpt?
	Answers will vary during the Listening round.
	Arriving at the school was terrifying and a violation of personal boundaries.

	What point of view toward the boarding schools is being conveyed in the excerpt?
What words and ideas from the excerpt helped you determine that point of view?
	Answers will vary during the Listening round.
	The schools are unpleasant.
Zitkala-Sa remembers being thrown in the air and caught by another person. She had to sleep in the same bed with a stranger.

	How does this point of view compare and contrast with the perspective of Pratt?
	Answers will vary during the Listening round.
	Zitkala-Sa’s initial unpleasant experience does not support Pratt’s optimistic view of helping Indian children.

	How does this excerpt add to our understanding of our topic?
	Answers will vary during the Listening round.
	Indian children who attended the schools had a different perspective of the schools than those who ran the schools.


Analyze Point of View: “The Land of Red Apples” Note-Catcher

RI.6.1, RI.6.2, RI.6.6, SL.6.1d

Name:
Date:


Directions: Listen to the excerpt from Zitkala-Sa’s personal narrative, “The Land of Red Apples,” two times. Complete the Listen column of the table below based on what you heard. Then, read the printed version of the excerpt. Complete the Read column with additional details that represent your growing understanding of the text.

	
	Listen
	Read

	What are the key ideas in the excerpt?
	
	

	What point of view toward the boarding schools is being conveyed in the excerpt?
What words and ideas from the excerpt helped you determine that point of view?
	
	

	How does this point of view compare and contrast with the perspective of Pratt?
	
	

	How does this excerpt add to our understanding of our topic?
	
	


“The Land of Red Apples” by Zitkala-Sa

RI.6.10

Name:
Date:


1. There were eight in our party of bronzed children who were going East with the missionaries. Among us were three young braves, two tall girls, and we three little ones, Judéwin, Thowin, and I.

2. We had been very impatient to start on our journey to the Red Apple Country, which, we were told, lay a little beyond the great circular horizon of the Western prairie. Under a sky of rosy apples we dreamt of roaming as freely and happily as we had chased the cloud shadows on the Dakota plains. We had anticipated much pleasure from a ride on the iron horse, but the throngs of staring palefaces disturbed and troubled us.

3. On the train, fair women, with tottering babies on each arm, stopped their haste and scrutinized the children of absent mothers. Large men, with heavy bundles in their hands, halted nearby, and riveted their glassy blue eyes upon us.

4. I sank deep into the corner of my seat, for I resented being watched. Directly in front of me, children who were no larger than I hung themselves upon the backs of their seats, with their bold white faces toward me. Sometimes they took their forefingers out of their mouths and pointed at my moccasined feet. Their mothers, instead of reproving such rude curiosity, looked closely at me, and attracted their children's further notice to my blanket. This embarrassed me, and kept me constantly on the verge of tears.

5. I sat perfectly still, with my eyes downcast, daring only now and then to shoot long glances around me. Chancing to turn to the window at my side, I was quite breathless upon seeing one familiar object. It was the telegraph pole which strode by at short paces. Very near my mother's dwelling, along the edge of a road thickly bordered with wild sunflowers, some poles like these had been planted by white men. Often I had stopped, on my way down the road, to hold my ear against the pole, and, hearing its low moaning, I used to wonder what the paleface had done to hurt it. Now I sat watching for each pole that glided by to be the last one.

6. In this way I had forgotten my uncomfortable surroundings, when I heard one of my comrades call out my name. I saw the missionary standing very near, tossing candies and gums into our midst. This amused us all, and we tried to see who could catch the most of the sweetmeats.

7. Though we rode several days inside of the iron horse, I do not recall a single thing about our luncheons.

8. It was night when we reached the school grounds. The lights from the windows of the large buildings fell upon some of the icicled trees that stood beneath them. We were led toward an open door, where the brightness of the lights within flooded out over the heads of the excited palefaces who blocked the way. My body trembled more from fear than from the snow I trod upon.

9. Entering the house, I stood close against the wall. The strong glaring light in the large whitewashed room dazzled my eyes. The noisy hurrying of hard shoes upon a bare wooden floor increased the whirring in my ears. My only safety seemed to be in keeping next to the wall. As I was wondering in which direction to escape from all this confusion, two warm hands grasped me firmly, and in the same moment I was tossed high in midair. A rosy-cheeked paleface woman caught me in her arms. I was both frightened and insulted by such trifling. I stared into her eyes, wishing her to let me stand on my own feet, but she jumped me up and down with increasing enthusiasm. My mother had never made a plaything of her wee daughter. Remembering this I began to cry aloud.

10. They misunderstood the cause of my tears, and placed me at a white table loaded with food. There our party were united again. As I did not hush my crying, one of the older ones whispered to me, "Wait until you are alone in the night."

11. It was very little I could swallow besides my sobs, that evening.

12. "Oh, I want my mother and my brother Dawée! I want to go to my aunt!" I pleaded; but the ears of the palefaces could not hear me.

13. From the table we were taken along an upward incline of wooden boxes, which I learned afterward to call a stairway. At the top was a quiet hall, dimly lighted. Many narrow beds were in one straight line down the entire length of the wall. In them lay sleeping brown faces, which peeped just out of the coverings. I was tucked into bed with one of the tall girls, because she talked to me in my mother tongue and seemed to soothe me.

14. I had arrived in the wonderful land of rosy skies, but I was not happy, as I had thought I should be. My long travel and the bewildering sights had exhausted me. I fell asleep, heaving deep, tired sobs. My tears were left to dry themselves in streaks, because neither my aunt nor my mother was near to wipe them away.

Source: Zitkala-Sa. American Indian Stories. Hayworth Publishing House, 1921. University of Pennsylvania Library. Web. Public domain.

1040L
Close Reading Guide: “The Land of Red Apples” 

RI.6.1, RI.6.4, RI.6.6, L.6.4a, L.6.4c, L.6.4d, L.6.5a, L.6.5c

(For Teacher Reference)

Purpose and Notes
· The purpose of this close read is for students to analyze the text for how it shows the point of view of Zitkala-Sa, the narrator, as a young child when she first leaves home to go to the American Indian boarding school.

· The students have already listened to the text read aloud. This lesson provides a second reading as a read aloud in class.

· Reread these pages aloud, and prompt students to follow along silently. From time to time, have students reread portions of the text in order to answer text-dependent questions. 

· Students work in pairs for this close read. 

· A note-catcher, along with text dependent questions, provides an opportunity for students to respond to the questions posed during the Close Read.

· Continue to use discussion protocols (e.g., Turn and Talk, Cold Call, and total participation techniques) to engage all students in collaborative discussion about the text

	Excerpt of Text
	Questions and Directions

	Complete these tasks before reading.
	· Distribute the Close Read: “The Land of Red Apples” note-catcher.
· Explain that we are about to read the text we just listened to. 

· Remind students that when we read, we are able to take time to reread and notice ideas and language that we may not have noticed from listening.

· Explain that we will be thinking about point of view and language to help convey point of view today when we read.


	Excerpt of Text
	Questions and Directions

	Read paragraphs 1 and 2.
	· Read the text aloud as students read along silently. Pause to define missionaries in the first sentence (a person who is sent by a church or religious group to a foreign country to teach, convert, heal, or serve).
· Working in partners, direct students to discuss, and then record in their note-catchers, their responses to this question: “What is the narrator’s point of view toward the journey she and the seven other Yankton children are about to take? How do you know?” (She is looking forward to it—“impatient to start,” “dreamt of roaming as freely,” “anticipated much pleasure”)

· Say: “Underline the words iron horse. What is she referring to here?” (the train). 

· Explain that this term was commonly used during this time period, and it marked the shift in transportation and industry from reliance on horses to the steam engine. 

· Ask: “What is the function of the word but in the last sentence?” (It lets the reader know that she is about to contrast what she thought the trip would be like with what it actually is like.)


	Excerpt of Text
	Questions and Directions

	Read paragraph 3.
	· Read the text aloud as students read along silently.
· Ask: “What do you think the word scrutinized means?” (looked closely; inspected)

· If students seem uncertain about the word, show them how to use the sentences around it to figure out what it means. For example, the men and women on the train are both stopping, and the men “riveted their glassy blue eyes” on them—so scrutinized may have something to do with looking at them or staring at them.

· Say: “Let’s check that in a dictionary and see if we were right.” 

· Students check the word in a dictionary. If using a print dictionary, be sure to explain that words are listed in alphabetical order.

· Direct students to record this definition on their note-catcher.

· Working in partners, direct students to discuss, and then record in their note-catchers, their responses to these questions:

· Ask: “So now that we know that ‘scrutinized’ means ‘staring,’ how are the connotations between those two words different?” (Scrutinized has a more negative connotation than staring; it implies the looking is critical and judgmental in nature, not just observing or watching in an approving or neutral fashion.)

· Ask: “How does Zitkala-Sa’s use of scrutinized help to convey her point of view toward her experience on the train?” (The use of this word suggests that Zitkala-Sa understands that she is being judged in a disapproving fashion by the white people on the train, and she feels very different from those people.)

· Ask: “What other words in the paragraph have connotations that also convey that point of view?” (“stopped,” “halted,” and “riveted”)


	Excerpt of Text
	Questions and Directions

	Read paragraph 4.
	· Read the text aloud as students read along silently.
· Working in partners, direct students to discuss, and then record in their note-catchers, their responses to this question: “At the start of the paragraph, she says she ‘sank deep into the corner of my seat.’ Another way she could have said this is ‘I sat down in my seat.’ How are the connotations between those two versions different and how does the connotation of the way she chose to write it help to convey her point of view?” (“Sank deep” and “corner” imply that she is trying to be small and unnoticed because she feels judged by the white people because she is different from them. If she had just said she sat down, it wouldn’t help to convey exactly how she was feeling at this moment.)

· Use a total participation technique to ask: “What other evidence do we see in this paragraph of Zitkala-Sa’s point of view that she feels judged by and very different from the white people on the train?” (The white children point at her feet, their mothers point out the blanket she is wearing; she tells us she is embarrassed and almost crying.)


	Excerpt of Text
	Questions and Directions

	Read paragraph 5.
	· Read the text aloud as students read along silently.
· Point out that telegraph poles are like telephone poles or electric poles today. Ask students to underline the words 

· “Now I sat watching for each pole that glided by to be the last one.”

· Ask: “What does this sentence convey about how Zitkala-Sa was feeling at this moment?” (This sentence makes clear how different her current experience is from her previous life. Before she saw the poles outside her mother’s yard, and now she’s watching each one pass her as she moves far away from that old life.)


	Excerpt of Text
	Questions and Directions

	Read paragraph 6.
	· Read the text aloud as students read along silently.
· Ask: “Here Zitkala-Sa gives readers a bit of insight into the point of view of the people who are taking them to the school. What are the missionaries doing?” (Giving candy to Zitkala-Sa and the others.) 

· Ask: “What does this show you about their point of view toward taking the children to the new school?” (They seem to be trying to do something kind for the children.) 

· Working in partners, direct students to discuss, and then record in their note-catchers, their responses to this question: “How does Zitkala-Sa’s choice to include this detail impact our understanding of the text? (It shows how very different the points of view were toward the school—the missionaries who thought they were doing something good, and the children who were entering a foreign and frightening culture.)


	Excerpt of Text
	Questions and Directions

	Read paragraphs 7 and 8.
	· Read the text aloud as students read along silently.
· Have students continue to work in pairs to discuss, then answer the following questions on their note-catcher.

· Ask: “Why are the words ‘excited’ and ‘trembled more from fear’ important in this section? How do they help us see the difference in point of view between the white people at the school and Zitkala-Sa?” (The school staff are pleased that the American Indian children have arrived; in contrast, Zitkala-Sa is very frightened by this strange new world.)

· As time permits, remind students that they already have read about General Pratt’s point of view toward the schools’ “civilizing Indians” being a good and positive thing—here they are seeing a student’s very different experience of that sentiment.


	Excerpt of Text
	Questions and Directions

	Read paragraphs 9 and 10.
	· Read the text aloud as students read along silently.
· Say: “It looks like the word ‘insulted’ is important here, because it seems to describe Zitkala-Sa’s feelings during this encounter. Let’s look it up in a dictionary to see precisely what it means.” (treated with deep disrespect or rudeness)

· Ask: “What does this description of Zitkala-Sa being picked up and tossed into the air show us about her point of view toward coming to the school?” (She is frightened and confused. She is also offended—her personal boundaries have been violated.)

· “What words does she use to help you see that?” (escape, frightened, insulted)

· Have students continue to work in pairs to discuss, then answer the following questions on their note-catcher.

· Ask: “Look at the phrase ‘increasing enthusiasm.’ What does this phrase show us about the woman’s point of view toward this moment?” (She seems to be energetically welcoming Zitkala-Sa, not realizing how it is affecting Zitkala-Sa.)


	Excerpt of Text
	Questions and Directions

	Read paragraphs 11 and 12.
	· Read the text aloud as students read along silently.
· Ask: “Underline the phrases ‘very little I could swallow besides my sobs’ and the ‘ears of the palefaces could not hear.’ Are these phrases used literally or figuratively?” (figuratively)

· Have students continue to work in pairs to discuss, then answer the following questions on their note-catcher.

· Ask: “What do each of these phrases mean within the context of the text?” (The first means she was so upset that she was unable to eat and could only cry instead; the second means that the adults at the school neither understood or seemed to care that Zitkala-Sa was upset.)

· Ask: “How does Zitkala-Sa’s use of figurative language in these two short paragraphs help to convey a key idea of the text?” (They highlight the difference in point of view between Zitkala-Sa and the white people toward the school and the disconnect between how each experiences the events. The adults at the school misunderstood the cause of her tears and gave her food; she pleads to go home but the “ears of the palefaces could not hear me.”)


Culminating Task
	Excerpt of Text
	Questions and Directions

	Read paragraphs 13 and 14.
	· Direct them to the Culminating Task short response question on the Close Read note-catcher. 
· Look at the last sentence, “My tears were left to dry themselves in streaks, because neither my aunt nor my mother was near to wipe them away.” How does this sentence capture the central idea of Zitkala-Sa’s point of view toward her new life at the school? (Her point of view toward it is that she is entering a strange and frightening world and that she is isolated and alone in it.)


Source: Zitkala-Sa. American Indian Stories. Hayworth Publishing House, 1921. University of Pennsylvania Library. Web. Public domain.

Close Read: “The Land of Red Apples” 
Note-Catcher

RI.6.1, RI.6.2, RI.6.4, RI.6.6, L.6.4a, L.6.4c, L.6.4d, L.6.5a, L.6.5c

(Answers for Teacher Reference)

Directions: Answer the questions with your partner as your teacher reads specific paragraphs in “The Land of Red Apples.”

Paragraphs 1 and 2

15. What is the narrator’s point of view toward the journey she and the seven other Yankton children are about to take? How do you know?

She is looking forward to it. She writes that she is “impatient to start,” “dreamt of roaming as freely,” and “anticipated much pleasure.”

Paragraph 3

16. Definition of scrutinized:

looked closely; inspected

17. How do the connotations of scrutinized and staring differ?

Scrutinized has a more negative connotation than staring; it implies the looking is critical and judgmental in nature, not just observing or watching in an approving or neutral fashion.

18. How does Zitkala-Sa’s use of scrutinized help to convey her point of view toward her experience on the train? 

The use of this word suggests that Zitkala-Sa understands that she is being judged in a disapproving fashion by the white people on the train, and she feels very different from those people.

19. What other words in the paragraph have connotations that also convey that point of view?

stopped, halted, and riveted

Paragraph 4

20. At the start of the paragraph, she says she “sank deep into the corner of my seat.” Another way she could have said this is ‘I sat down in my seat.’ How are the connotations between those two versions different? How does the connotation of the way she chose to write it help to convey her point her point of view?

“Sank deep” and “corner” imply that she is trying to be small and unnoticed because she feels judged by the white people because she is different from them. If she had just said she “sat down,” it wouldn’t convey as clearly how she was feeling at this moment.

Paragraph 6

21. How does Zitkala-Sa’s choice to include this detail about the missionaries handing out candy impact the reader’s understanding of the text? 

To show how very different the points of view toward the school were—the missionaries who thought they were doing something good, and the children who were entering a foreign and frightening culture.

Paragraphs 7 and 8

22. Why are the words excited and trembled more from fear important in this section? How do they help the reader see the difference in point of view toward the school between the white people at the school and Zitkala-Sa?

The school staff are pleased that the American Indian children have arrived; in contrast, Zitkala-Sa is very frightened by this strange new world.

Paragraphs 9 and 10

23. What does this phrase increasing enthusiasm show the reader about the woman’s point of view toward this moment?

She seems to be energetically welcoming Zitkala-Sa, not realizing how it is affecting Zitkala-Sa.

Paragraphs 11 and 12

24. What do each of the phrases very little I could swallow besides my sobs and the ears of the palefaces could not hear mean within the context of the text? 

The first means she was so upset that she was unable to eat and could only cry instead; the second means that the adults at the school neither understood nor seemed to care that Zitkala-Sa was upset.

25. How does Zitkala-Sa’s use of figurative language in these two short paragraphs help to convey a key idea of the text?

They highlight the difference in point of view between Zitkala-Sa and the white people toward the school and the disconnect between how each experiences the events. “The adults at the school misunderstood the cause of my tears,” gave her food; she pleads to go home but the “ears of the palefaces do not hear me.”

Culminating Task

26. Reread the last sentence of the excerpt: “My tears were left to dry themselves in streaks, because neither my aunt nor my mother was near to wipe them away.” 

How does this sentence capture the central idea of Zitkala-Sa’s point of view toward her new life at the school?

Her point of view is that she is entering a strange and frightening world and that she is isolated and alone in it.

Source: Zitkala-Sa. American Indian Stories. Hayworth Publishing House, 1921. University of Pennsylvania Library. Web Public domain.
Close Read: “The Land of Red Apples” 
Note-Catcher

RI.6.1, RI.6.2, RI.6.4, RI.6.6, L.6.4a, L.6.4c, L.6.4d, L.6.5a, L.6.5c

Name:
Date:


Directions: Answer the questions with your partner as your teacher reads specific paragraphs in “The Land of Red Apples.”

Paragraphs 1 and 2

27. What is the narrator’s point of view toward the journey she and the seven other Yankton children are about to take? How do you know?

Paragraph 3

28. Definition of scrutinized:

29. How do the connotations of scrutinized and staring differ?

30. How does Zitkala-Sa’s use of scrutinized help to convey her point of view toward her experience on the train? 

31. What other words in the paragraph have connotations that also convey that point of view?

Paragraph 4

32. At the start of the paragraph, she says she “sank deep into the corner of my seat.” Another way she could have said this is ‘I sat down in my seat.’ How are the connotations between those two versions different? How does the connotation of the way she chose to write it help to convey her point of view?

Paragraph 6

33. How does Zitkala-Sa’s choice to include this detail about the missionaries handing out candy impact the reader’s understanding of the text? 

Paragraphs 7 and 8

34. Why are the words excited and trembled more from fear important in this section? How do they help the reader see the difference in point of view toward the school between the white people at the school and Zitkala-Sa?

Paragraphs 9 and 10

35. What does this phrase increasing enthusiasm show the reader about the woman’s point of view toward this moment?

Paragraphs 11 and 12

36. What do each of the phrases very little I could swallow besides my sobs and the ears of the palefaces could not hear mean within the context of the text? 

37. How does Zitkala-Sa’s use of figurative language in these two short paragraphs help to convey a key idea of the text?

Culminating Task

38. Reread the last sentence of the excerpt: “My tears were left to dry themselves in streaks, because neither my aunt nor my mother was near to wipe them away.” 

How does this sentence capture the central idea of Zitkala-Sa’s point of view toward her new life at the school?

Source: Zitkala-Sa. American Indian Stories. Hayworth Publishing House, 1921. University of Pennsylvania Library. Web. Public domain.
5-Minute Mini Language Dive Guide 

RI.6.6, SL.6.1, L.6.3a, L.6.5c

(For Teacher Reference)

Sentence

My body trembled more from fear than from the snow I trod upon. (from paragraph 8 of “The Land of Red Apples” by Zitkala-Sa)

Lesson 4 Placement 

Lead this Mini Language Dive after students first listen to “The Land of Red Apples” read aloud during Work Time A. This Mini Language Dive will support their ability to participate in the close read of the same text during Work Time B.

Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can analyze Zitkala-Sa’s point of view and how it is conveyed in the text) and RI.6.6 by illustrating Zitkala-Sa’s fear upon arrival at an American Indian boarding school. It also helps students address L.6.3a by strategically using a comparative structure to pique reader interest and L.6.5c by using a verb (trembled) with a connotation that distinguishes it from other words with similar denotations (e.g., shook). Supporting standards: SL.6.1.

· Language Structure: This sentence is compelling because it uses impactful past-tense verbs that may be new to students (trembled; trod) and it contains a comparative structure that weighs an emotional response (i.e., shaking due to fear) to a physical one (i.e., shaking due to cold).

· Transfer: subject + verb phrase + more + adverb phrase + than + other character to reflect compare characters’ actions on the End of Unit 1 Assessment (e.g., Cal speaks more cautiously than Possum).

Deconstruct

· Display and read aloud the sentence: My body trembled more from fear than from the snow I trod upon.
· Ask:

“What is the gist of this sentence?” (Responses may vary. Encourage and acknowledge all responses.)

· Read aloud the focus structure: trembled more from fear than from the snow
· Draw students’ attention to the verb trembled. If time allows, invite students to use an online learners’ dictionary to confirm the meaning of tremble; otherwise, display the definition: to shake slightly because you are afraid, nervous, excited, etc.

· Ask:

“How is the connotation of the word trembled different than the connotations of other words with similar denotations, like shook or wiggled?” (Responses will vary, but look for students to understand that trembled has a connotation related to fear, whereas shook describes a physical action, which may or may not be tied to an emotion, and wiggle has a somewhat cheerful connotation and usually refers to the movement of a smaller part of a whole [e.g., toes, fingers]. Tremble, on the other hand, is connected to ideas of an emotional response. Tremble has a connotation related to fear, anxiety, or anticipation.)

· As needed, strategically use combinations of Conversation Cues to help students explore the impact of the word trembled:

“I’ll give you time to think and write or sketch.” (Goal 1)

“Can you say more about that?” (Goal 2)

“Who can explain why your classmate came up with that response?” (Goal 4)

· Ask: 

“What do the words more and than tell us about the structure the writer is using to capture our interest?” (The writer is using a comparative structure.)

“What is this sentence comparing?” (The trembling that comes from being afraid and the trembling that comes from being cold.)

· Point out that the phrases from fear and from snow are functioning as adverbs in this sentence. As needed, and if time allows, provide other examples of adverbs that could appropriately replace these phrases in the sentence (e.g., my body trembled more fearfully than excitedly).

“Can you figure out why the author used adverb phrases here, rather than adjective phrases?” (Because adverbs modify verbs, like trembled, whereas adjectives modify nouns.)

“How would the structure of this sentence be different if the author were comparing fear to snow, as in ‘Fear is [more] ____ than snow’?” (The structure would require an adjective phrase, like frigid or colder.)
Reconstruct

· Read aloud the entire sentence on display: My body trembled more from fear than from the snow I trod upon.
· Ask:

“Can you figure out why the author chose to compare trembling from fear to trembling from cold? How would this sentence be different if the author had simply said, ‘My body trembled from fear’?” (The comparative emphasizes the intensity of her fear; gives more information about the setting; adds to the tone and style of the sentence.)

“How can we use comparative structures in our speaking or writing?” (To look at differences in characters, in points of view, in ideas, or in texts; to be more emphatic or precise; to improve the style of our writing.)

“What does this sentence tell us about Zitkala-Sa’s point of view toward the American Indian boarding school at which she has just arrived?” (Responses may vary, but look for students to identify her point of view as being fearful, nervous, and distrusting.)

· Ask:

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the daily learning target: 
I can analyze Zitkala-Sa’s point of view and how it is conveyed in the text?” (Responses will vary.)

Practice

· Display the sentence frame:

Cal __________________ more ___________________ than ____________________.

verb phrase
adverb phrase
other character

(subject + verb phrase + more + adverb phrase + than + other character)

· Say:

“Use this frame to compare Cal’s actions to the actions of another character, like Possum or Pop. Use your own words with your partners.”

· Note: Both the structure of this frame and the structure of the sentence contain a comparative structure and require an adverb phrase to modify a verb phrase. However, the structure of this frame, which compares the actions of two characters, is not identical to the structure of the sentence, which compares possible sources of an action (e.g., “from fear” vs. “from snow”). This slight variation presented in this frame is likely to be more useful to students in their own writing as they compare the behaviors, actions, and points of view of characters across Module 3.

· Possible student answers:

Cal speaks more cautiously than Possum.
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