	Module Title
	Grade X: Module X: Unit X: Lesson X


	The Lost Children of Sudan
	Grade 7: Module 1: Unit 3: Lesson 2



Entrance Ticket: Unit 3, Lesson 2

RL.7.7

(Answers for Teacher Reference)

Directions: As you enter class, answer the following prompts.

1. Read this learning target, and rewrite the learning target using your own words in place of the words version, audio, techniques, and effect:

· I can compare and contrast a written story to the audio version of the story and analyze the effect of the techniques.

Answers will vary. Sample response: I can compare and contrast a written story to read-aloud kind of story and analyze the impact of the tools the speaker uses.

2. Write a learning target for yourself for today using a character trait.

Answers will vary. Sample response: I can persevere through challenging work.

3. Return to chapter 9 of A Long Walk to Water, and select a paragraph or sentence that you would like to read aloud for the class. Mark it with a sticky note. Think about how you will read the paragraph or sentence to emphasize emotion and action in the text. Only volunteers will read. If you would rather not read in front of the class, select a paragraph or sentence and think about how it would be read aloud. What can a reader add to the written text?

Answers and choices of paragraph will vary. Possible response: A reader can add emphasis, volume, and energy.
Entrance Ticket: Unit 3, Lesson 2

RL.7.7

Name:
Date:


Directions: As you enter class, answer the following prompts.

1. Read this learning target, and rewrite the learning target using your own words in place of the words version, audio, techniques, and effect:

· I can compare and contrast a written story to the audio version of the story and analyze the effect of the techniques.

2. Write a learning target for yourself for today using a character trait.

3. Return to chapter 9 of A Long Walk to Water, and select a paragraph or sentence that you would like to read aloud for the class. Mark it with a sticky note. Think about how you will read the paragraph or sentence to emphasize emotion and action in the text. Only volunteers will read. If you would rather not read in front of the class, select a paragraph or sentence and think about how it would be read aloud. What can a reader add to the written text?

Synopsis: A Long Walk to Water, Chapter 17

RL.7.2

Name:
Date:


· Nya’s father tells her that they’re building a school for boys and girls.

· With the well, girls no longer have to walk to the pond, so they can now be educated.

· Salva introduces himself to his dad in the hospital, but his dad doesn’t recognize him right away.

· It has been 19 years since they’ve seen one another.

· Salva’s father, Mawien Dut, sprinkles water on Salva’s head as a Dinka blessing for someone who is lost and then found again.

· Everyone was sure that Salva was dead, but Mawien Dut never gave up hope that he was alive.

· Salva’s mother is back in the village.

· Salva’s sisters are all fine, too, but of his three brothers, only one survived.

· Salva’s father’s illness is from years of drinking contaminated water.

· As Salva and his father hug goodbye, they cry.

· Salva has an idea to help Southern Sudan. He asks many people for help and speaks to many audiences about his idea, but we don’t know what his idea is yet.

Compare Audio to Text: A Long Walk to Water, Chapter 17 Note-Catcher

RL.7.1, RL.7.7

(Example for Teacher Reference)

Directions: Use this note-catcher and answer the questions to analyze the effects of the techniques used in an audio version of a text. 

Text: pages 103–104; audio: 2:15:30–2:17:04
First Listen (Record your first thoughts and questions here.)

There is music at the beginning of the chapter. The speaker is a female. She uses different accents and ways of changing her voice to show emotion or what is happening.

4. Part A

What do you notice about how the reader reads the dialogue for Nya and her father?

The reader’s voice . . .

The reader changes her voice for each character, making it a little deeper for Nya’s father and softer for Nya.

Part B

How does this way of speaking help the listener?

a. by making it easier to tell who is speaking
b. by explaining the characters’ actions

c. by showing how the characters are related

d. by creating suspense with tone of voice

5. How would you describe the way the reader says Nya’s questions on page 103: “All the children, Papa? The girls, too?”

Nya sounds . . .

She sounds both excited and a little shy or hesitant.

6. Part A

How does the reader’s tone of voice change as the chapter goes on?

a. It becomes more excited.
b. It becomes more serious.

c. It becomes more confused.

d. It becomes more disappointed.

Part B

What are some of the ways the author shows the reader what tone to read in? (Hint: Refer back to questions on the Compare Audio to Text: A Long Walk to Water, Chapter 16 note-catcher.)

The author uses italics and exclamation points to . . .

by using italics and exclamation points to show that Nya is excited

7. Reflection: Based on what you’ve read so far, how do the text and audio versions show when the book is switching narrators? How can you use these techniques to help you when you write and read your narratives aloud? 

The text shows the change in narrator by . . .

The audio shows the change in narrator by . . .

I can use these techniques to . . .

In the text, the author writes the date at the beginning of the section to show who the narrator is. Also, the author of the text uses italics to show that Nya is talking. In the audio version, there are two different speakers to show who the narrator is. In our own writing, we can use italics or dates and places to show who is speaking in the text. Since we’ll be the only ones reading it, we can change our voices if there are different narrators.

Complete the chart to compare and contrast the audio and text versions of chapter 17 of A Long Walk to Water.

	Effect
	Technique: Book
	Technique: Audio
	Example
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	tone
	In the book, the author . . .

using italics to show emphasis, and exclamation points to show excitement
	In the audio, the reader . . .

changing the volume and tone of the voice, showing hesitation through reading more softly
	“All the children, Papa? The girls, too?” (103)

	
	
	
	

	
	
	
	

	
	
	
	


Compare Audio to Text: A Long Walk to Water, Chapter 17 Note-Catcher

RL.7.1, RL.7.7

Name:
Date:


Directions: Use this note-catcher and answer the questions to analyze the effects of the techniques used in an audio version of a text. 

Text: pages 103–104; audio: 2:15:30–2:17:04
First Listen (Record your first thoughts and questions here.)

8. Part A

What do you notice about how the reader reads the dialogue for Nya and her father?

Part B

How does this way of speaking help the listener?

a. by making it easier to tell who is speaking

b. by explaining the characters’ actions

c. by showing how the characters are related

d. by creating suspense with tone of voice

9. How would you describe the way the reader says Nya’s questions on page 103: “All the children, Papa? The girls, too?”

10. Part A

How does the reader’s tone of voice change as the chapter goes on?

a. It becomes more excited.

b. It becomes more serious.

c. It becomes more confused.

d. It becomes more disappointed.

Part B
What are some of the ways the author shows the reader what tone to read in? (Hint: Refer back to questions on the Compare Audio to Text: A Long Walk to Water, Chapter 16 note-catcher.)

11. Reflection: Based on what you’ve read so far, how do the text and audio versions show when the book is switching narrators? How can you use these techniques to help you when you write and read your narratives aloud? 

Complete the chart to compare and contrast the audio and text versions of chapter 17 of 
A Long Walk to Water.

	Effect
	Technique: Book
	Technique: Audio
	Example

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


Compare Audio to Text: A Long Walk to Water, Chapter 17 Note-Catcher

RL.7.1, RL.7.7

Name:
Date:


Directions: Use this note-catcher and answer the questions to analyze the effects of the techniques used in an audio version of a text. 

Text: pages 103–104; audio: 2:15:30–2:17:04

First Listen (Record your first thoughts and questions here.)

12. Part A

What do you notice about how the reader reads the dialogue for Nya and her father?
The reader’s voice

Part B

How does this way of speaking help the listener?
a. by making it easier to tell who is speaking
b. by explaining the characters’ actions
c. by showing how the characters are related
d. by creating suspense with tone of voice
13. How would you describe the way the reader says Nya’s questions on page 103: “All the children, Papa? The girls, too?”
Nya sounds

14. Part A

How does the reader’s tone of voice change as the chapter goes on?
a. It becomes more excited.
b. It becomes more serious.
c. It becomes more confused.
d. It becomes more disappointed.
Part B

What are some of the ways the author shows the reader what tone to read in? (Hint: Refer back to questions on the Compare Audio to Text: A Long Walk to Water, Chapter 16 
note-catcher.)
The author uses italics and exclamation points to

15. Reflection: Based on what you’ve read so far, how do the text and audio versions show when the book is switching narrators? How can you use these techniques to help you when you write and read your narratives aloud? 
The text shows the change in narrator by

The audio shows the change in narrator by

I can use these techniques to

Complete the chart to compare and contrast the audio and text versions of chapter 17 of 
A Long Walk to Water.

	Effect
	Technique: Book
	Technique: Audio
	Example
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	In the book, the author
	In the audio, the reader
	

	
	
	
	

	
	
	
	

	
	
	
	


Language Dive Guide: A Long Walk to Water,
Page 103

RL.7.7

(For Teacher Reference)

Sentence
When at last she was able to speak, it was only in a whisper. (from page 103 of A Long Walk to Water by Linda Sue Park)

Rationale
· Daily Learning Target and Focus Standards: The sentence helps students to address the Daily Learning Target (I can compare and contrast a written story to the audio version of the story and analyze the effect of the techniques.) and RL.7.7 by inviting them to discuss how techniques readers use, such as changes in voice, can portray emotional states in a way that is different from the print version.

· Big Idea: The sentence helps students respond to the big idea (In Sudan there are water scarcity issues, which means many people do not have easy access to clean water. As a result, most girls and women persevere to walk all day to get water.) by portraying Nya’s amazement in having the opportunity to attend school after a lifetime of walking all day to get water.

· Language Structure: This sentence is compelling because it uses the conjunction when with the purpose of connecting the first chunk to the last chunk of this sentence, signaling that we will find out about something that happened at a particular time. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: when at last.

· Practice and Transfer: After discussing the focus structure, students practice using it to discuss something in their lives. Students transfer their understanding of the meaning and structure of this sentence when comparing written and audio text during the Mid-Unit 3 Assessment, and when developing characters in a narrative during the End of Unit 3 Assessment.

· Delivery: The focus structure practice (When at last I ________, I ______.) is presented after all of the chunks are deconstructed to provide additional context and allow for better understanding and discussion.

Time
10 minutes

Throughout the Language Dive
Refer to the instructions provided in the first three Language Dives of Module 1.

Key
Green

Deconstruct
· Invite students to put their finger by this sentence from A Long Walk to Water on their note-catchers: When at last she was able to speak, it was only in a whisper.
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with their partners.

· Say:

“What does this sentence mean to you?” (Responses may vary. Encourage and acknowledge all responses.)

“How does this sentence add to your understanding of the guiding question?” (Responses may vary. Encourage and acknowledge all responses.)
When at last
Deconstruct (Focus Structure)
· Display and read aloud the following chunk: When at last
· Underline When in green, and invite students to do the same on their Language Dive: A Long Walk to Water, Page 103 note-catcher. (
· Say:

“What does the word when tell us?” (When is used to tell us about time. In this sentence, when is used to mean at or during the time that something happens; it is used as a conjunction to connect this part of the sentence with the next part of the sentence and signal that we will find out about something that happened at a particular time.)

“Can you figure out why Park wrote at last?” (Park wrote at last to point out that it took a long time to lead up to something.)

· Invite students to take 30 seconds in pairs to list synonyms for at last (finally, ultimately).

· Say:

“What is another way to say this chunk?” (finally, at the time)
she was able to speak,
Deconstruct
· Display and read aloud the following chunk: she was able to speak,
· Say:

“Who does she refer to in this chunk?” (Nya; we know because the previous two sentences were about Nya.)

“What does this chunk tell us about Nya?” (She was able to speak; that Nya could speak or talk.)

· Place the first chunk next to this chunk and invite students to read aloud the two chunks together: When at last she was able to speak,
· Say:

“What do these two chunks tell us when we place them together?” (Responses will vary, but may include the following: Together, the first two chunks tell us that Nya could finally speak, meaning that she was unable to speak before. The conjunction when tells us that, in the next chunk, we will find out about something that happened at the time Nya could finally speak.)

“Think about what just happened in the story.” Reread previous sentences if necessary. 
“Why was Nya previously unable to speak?” (Responses will vary, but should include she was surprised and amazed that a school was being built, which she would be able to attend. 
This was a dream come true for Nya, and something that was unheard of before, especially for girls.)

· Invite students to discuss in pairs a time when they were unable to speak because they were so surprised or happy about something.
it was only in a whisper.
Deconstruct
· Display and read aloud the following chunk: it was only in a whisper.
· Say:

“What does it refer to?” (It refers to Nya’s voice—we know from context in the first chunk. It could be replaced with Nya’s voice without changing the meaning.)

“What does this chunk tell us about Nya’s voice?” (Nya’s voice was in a whisper. In a whisper means to speak or say something very quietly, with your breath rather than your voice.)

“Why does the author include the word only?” (Only means no more than, merely. The author includes the word only to emphasize how soft Nya’s voice was; it was no more than a whisper.)

· Invite students to read this chunk aloud: only in a whisper.
· Say:

“How does reading this chunk in a whisper help us understand Nya’s emotional state?” (Responses will vary, but may include the following: reading this chunk in a whisper helps us understand that Nya was so amazed about the opportunity to go to school that she could hardly speak.)

· Invite students to listen to the audio recording of this paragraph once again, and to discuss the effect of the whispered dialogue that follows this sentence: “All the children, Papa? The girls, too?” Invite students to discuss how the change in the reader’s voice in the audio version helps convey Nya’s emotional state in a way that is different than the print version.

Practice (Focus Structure)
· Display the sentence frame:

When at last I __________________________, I couldn’t stop smiling.

(When at last + I + predicate + independent clause) (e.g., When at last I learned how to ride a bike, I couldn’t stop smiling.)

· Tell students they will have time to think and discuss with their partners.

· Say:

“Use this frame to talk about something you were finally able to do that made you smile in your own words with your partners.”
When at last she was able to speak, it was only in a whisper.
Reconstruct
· Point to and read aloud the entire sentence on display: When at last she was able to speak, it was only in a whisper.
“Can you say this sentence in a different order? How?” (Yes; you could rearrange to chunks to be “It was only in a whisper, when at last she was able to speak.”) 

· Invite three students to each hold a chunk and switch places to show the sentence in a different, correct order: It was only in a whisper, when at last she was able to speak.
“What is another way to say this sentence?” (Responses will vary, but may include the following: at the time Nya was finally able to speak, her voice was merely a whisper.)

· Remind students of one of the big ideas in this module: In Sudan there are water scarcity issues, which means many people do not have easy access to clean water. As a result, most girls and women persevere to walk all day to get water. Invite students to close their eyes and imagine they are Nya, walking every day to get water. Then, invite them to imagine someone coming to tell them they never had to walk to get water again, and could start going to school to learn.

· Invite students to open their eyes and discuss in pairs why they might be unable to speak in this situation. (Responses will vary, but may include feeling so amazed that they became speechless or feeling so in shock that they wouldn’t know what to say.)

· After inviting responses, write and display student ideas.

· Say:

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the guiding question?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.

Practice
· Display the sentence frame:

When at last Nya went to school, she _______________________. 

(When + at last + subject + predicate + independent clause.)

· Tell students they will have time to think and discuss with their partners.

· Say:

“Use this frame to talk about how you think Nya felt when she finally went to school in your own words with your partners.”

Linguistic Reference
When at last (conjunction + adverb)

she was able to speak, (subject + predicate)

it was only in a whisper. (independent clause)

Language Dive: A Long Walk to Water, 
Page 103 Sentence Chunk Strips

	When at last

	she was able to speak,

	it was only in a whisper.


Language Dive: A Long Walk to Water, 
Page 103 Note-Catcher

RL.7.7

(Example for Teacher Reference)

When at last she was able to speak, it was only in a whisper.

16. Complete the sentence frame below by writing about how you felt when you were finally able to do something.

	When at last I
	learned how to ride a bike,
	I couldn’t stop smiling.


	Sketch something you were finally able to do that made you smile.

Drawings will vary.


17. Complete the sentence frame below to describe how you think Nya felt when she finally went to school.

When at last Nya went to school, she felt hopeful for her future.
Language Dive: A Long Walk to Water, 
Page 103 Note-Catcher

RL.7.7

Name:
Date:


When at last she was able to speak, it was only in a whisper.

18. Complete the sentence frame below by writing about how you felt when you were finally able to do something.

	When at
last I
	
	I couldn’t stop smiling.


	Sketch something you were finally able to do that made you smile.


19. Complete the sentence frame below to describe how you think Nya felt when she finally went to school.


When at last Nya went to school, she
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