	Module Title
	Grade X: Module X: Unit X: Lesson X


	The Lost Children of Sudan
	Grade 7: Module 1: Unit 2: Lesson 1



Entrance Ticket: Unit 2, Lesson 1

RI.7.1

(Answers for Teacher Reference)

Directions: As you enter class, answer the following question.
Read the following title of an article: “The ‘Lost Girls’ of Sudan.”
Which questions from the Questions about A Long Walk to Water anchor chart do you think this article will answer?
Responses will vary. Possible response: Were there Lost Girls of Sudan? 

What happened to all the girls during the Sudanese Civil War?
Entrance Ticket: Unit 2, Lesson 1

RI.7.1

Name:
Date:


Directions: As you enter class, answer the following question.
Read the following title of an article: “The ‘Lost Girls’ of Sudan.”
Which questions from the Questions about A Long Walk to Water anchor chart do you think this article will answer?
Criteria of an Effective Informative Summary Anchor Chart

RI.7.2

(For Teacher Reference)

· Introduces the text by stating the title, author, and chapter, section, or pages

· Briefly outlines what the text is about

· Clearly states the central idea(s)/main ideas

· Includes only the most important ideas and relevant details from the text to explain the central idea(s)/main ideas

· Remains objective without opinions or judgments

· “Wraps up” with a concluding statement

· Is short, clear and concise

Close Reading Guide: 
“The ‘Lost Girls’ of Sudan”

RI.7.1, RI.7.2, RI.7.4, L.7.4

(For Teacher Reference)

Purpose and Notes

· The purpose of this close read is for students to trace the way the author develops the two central ideas of the article. Students will use information from this article in the writing of their end of unit assessment as they answer the question, “How has the author of A Long Walk to Water used or altered history in the novel?”

· The article has been modified to exclude most of the section “Living in Fear.”

· For the sake of time, the teacher first reads aloud the text. After the text is first read aloud by the teacher, students are prompted by the teacher to reread portions of the text as they answer text dependent questions.

· A note-catcher along with text-dependent questions provide an opportunity for students to determine the two central ideas by first drawing out the common details that are related to each central idea.

· Although there is a lot of challenging vocabulary in this text, this close read focuses only on words needed to understand the main idea and details of each section. Support with definitions of additional words as needed for basic comprehension.

· The vocabulary questions in this close read have been designed to reinforce the strategies introduced in previous lessons. Encourage students to make these connections and to use a wide range of strategies to understand key words and phrases.

· Continue to use discussion protocols (e.g., Turn and Talk, Cold Call, and total participation techniques) to engage all students in collaborative discussion about the text.

Full article

	Excerpt of Text
	Questions and Directions

	Full article
	· Read aloud the whole article as students read along silently. Ask: “What is this text about?”

· Invite students to Turn and Talk with a partner, and then cold-call students to share out.

· Explain that now you will look closely at sections of the text in order to better understand the central idea of the article.


Introduction

	Excerpt of Text
	Questions and Directions

	“Just before the entrance of Kakuma refugee camp in the desert of Northern Kenya, a billboard proclaims ‘Women rights are human rights.’”
	· Draw students’ attention to the first line of the article.

· Ask: “After reading the article once through, what do you think is ironic about the message on the billboard at the entrance to the refugee camp?” (The women of the camp are experiencing many violations of their human rights even though the camp’s message is promoting their rights.)

· Invite students to Turn and Talk, and cold-call on student pairs to answer.

	“But across the barrier, in the hot, teeming warren of huts and dust roads, 17-year-old Grace Anyieth has not seen much evidence of this slogan being put into practice.”
	· Ask: “What is the author, Ishbel Matheson, telling us about the Lost Girls’ rights?” (Many of their human rights have been violated.)

· Invite students to write that under the heading “Central Idea 1” in the left-hand column of their note-catcher.

· Ask: “How does the author develop this central idea in the article?” (The author uses examples, stories, and quotes as details that show the human rights violations against the Lost Girls.)

	From, “In her foster mother’s compound...” to “...unpaid servant.”
	· Tell students they will now read to find out details related to this central idea.

· Ask: “For example, after the author lists Grace’s chores of ‘cooking, cleaning, washing, fetching water from the distant stand-pipe, looking after her guardian’s children,’ what does she call Grace?” (an unpaid servant)

· Ask: “What is another word for “an unpaid servant”? (slave)

· Display and direct students’ attention to the note-catcher, and model the first detail in the left-hand column by writing, “unpaid servant (slave)—cooking, cleaning, washing, fetching water, watching children”


“Valuable Brides”

	Excerpt from Text
	Questions and Directions

	“In a place where poverty is rampant, young women are a valuable commodity.”
	· Ask: “What do you think the word commodity means?” (an object that can be bought and sold) What words in the text helped you figure out what commodity means?” (poverty is rampant)

	“Sudanese leader, Gideon Kenyi, says, ‘The issue of dowries had become a priority to the people who are owning the girls. They see the girls as a way of generating wealth, by marrying them or by giving them to someone rich.’”
	· Ask: “What does the word dowries mean?” (exchanging money or gifts for marriage of a young girl) What words in the text helped you figure out what dowries means? (generating wealth by marrying them)

· Invite students to Think-Pair-Share: “In your own words, what is this section about?”

· Invite students to work with a partner to identify and record on the note-catcher the different human rights violations the women are experiencing.

· Gather students together to share what they have found. Display the note-catcher, and record the following details:

· “unpaid servant”—cooking, cleaning, washing, fetching water, watching children

· unable to continue education

· at risk of being sold off and married off in spite of her wishes

· seen as a way of generating wealth


“New Start”

	Excerpt of Text
	Questions and Directions

	“New Start” section of the article
	· Share with students that they are now going to take another look through the article to identify a second central idea and the details that develop it.

· Ask: “After reading the article a few times, what do you think the second central idea might be?” (The Lost Boys and Lost Girls have been treated differently.)

· Invite students to Turn and Talk with their partner.

· Call on student volunteers to see what they come up with. If students identify that the Lost Boys and the Lost Girls have been treated differently, invite them to write that on the top of their note catchers under “Central Idea 2.”

· Ask: “What are some of the details the author uses to support the main idea of this section?” Refer to the Close Reading note-catcher provided for sample responses.

· If this does not come up, read a few lines from the “New Start” section of the article to provide a clue to identifying a second central idea: “It was an epic march, which captured the attention of the world. But while many of the boys—who became known as the ‘Lost Boys’ were resettled in the United States, the girls’ claim for equal treatment was overlooked.”

· Ask: “Now that you’ve heard this section again, what do you think the second central idea might be?” (The Lost Boys and Lost Girls have been treated differently.)


Language Dive

See Language Dive Guide: “The ‘Lost Girls’ of Sudan,” Paragraph 10 (For Teacher Reference).
“New Start”

	Excerpt of Text
	Questions and Directions

	Students work in pairs to engage in another reread of the article from the section “New Start” to the end of the article.
	· Tell students they will now work with a partner to identify and record on the note-catcher how the Lost Boys and the Lost Girls were treated differently.

· Gather students together to share what they have found. Display the note-catcher, and record the following details:

· Boys kept together in a group.

· Boys lived in villages in the camp.

· Girls were placed with “protective” guardians.

· Many of the boys were resettled in the United States.

· About 3,000 of the girls have vanished off official records.

· No hope for a better future.

· Girls are dominated.

· Ask: “How does the author develop this central idea in the article?” (The author uses examples, stories, and quotes as details that show how the Lost Boys and the Lost Girls have been treated differently.)


Culminating Task

	Excerpt of Text
	Questions and Directions

	Culminating Task
	· Read the culminating task out loud. Briefly remind students that they have practiced quality summaries, so this is an opportunity to apply what they know. Briefly review the criteria for an effective summary.

· Then invite students to write their summary on the bottom of the note-catcher.

· Circulate, checking for understanding of the text and of strategies for writing a summary.


“The ‘Lost Girls’ of Sudan” by Ishbel Matheson

Name:
Date:


Just before the entrance of Kakuma refugee camp in the desert of Northern Kenya, a billboard proclaims “Women rights are human rights.”
But across the barrier, in the hot, teeming warren of huts and dust roads, 17-year-old Grace Anyieth has not seen much evidence of this slogan being put into practice.
In her foster mother’s compound, she picks through beans, sifting out dirt, preparing lunch.
She lists her chores: cooking, cleaning, washing, fetching water from the distant stand-pipe, looking after her guardian’s children.
In other words, she is an unpaid servant.
Grace and thousands of other Sudanese children—most of them boys—staggered out of their war-torn homeland to Kenya in 1992.
They had an extraordinary story to tell.
After their parents had been killed or lost in the mayhem of the civil war in Southern Sudan, the children spent years wandering through conflict and famine, dodging armies, militias and animal predators, seeking a place of safety.
New Start

It was an epic march, which captured the attention of the world.
But while many of the boys—who became known as the “Lost Boys”—were resettled in the United States, the girls’ claim for equal treatment was overlooked.
“Why not the girls?” Grace asks, “I would have liked the chance to go abroad. You can be free there. Free to work, free to study.”
Few have thought to inquire about the fate of the “Lost Girls”.
Although an estimated 3,000 arrived in Kakuma in 1992, most have simply vanished from official records.
We find Ayen at school in Kakuma, listening to a lesson on human rights.
A tall, striking, young woman, Ayen would like to continue with her education.
But at 18, she feels time is running out.
“The problem is that my foster-parents could find a rich man, and then they will marry me off. Even if I don’t want to go, they will insist.”
The boys and girls were separated as soon as they arrived in Kakuma in 1992.
Valuable Brides
The boys were kept together as a group, living in villages within the camp.
According to Sudanese custom, the girls were placed with guardians who were supposed to protect them.
But many foster-parents—it seems—did not have the girls’ welfare at heart.
In a place where poverty is rampant, young women are a valuable commodity.
They can be sold off for a good bride-price.
When international attention focused on the lost boys, the Sudanese community kept the girls away from the limelight.
Sudanese leader, Gideon Kenyi, says, “The issue of dowries had become a priority to the people who are owning the girls. They see the girls as a way of generating wealth, by marrying them or by giving them to someone rich.”
Refugee workers from international agencies assumed that the girls were safe, because they were being sheltered by their own people.
That assumption has turned out to be wide of the mark. But the head of the UN refugee agency in Kakuma, Kofi Mable, is doubtful that the girls can be helped now.
Living in Fear

Most no longer meet the strict resettlement criteria demanded by host countries, for single, unaccompanied minors.
“We have lost them . . . they are completely lost,” Mr. Mable says regretfully, “They have lost that status of lost girls. Some of them are mothers. They are married . . . There’s nothing I can do—or anyone else can do.”
But it is clear that some of the ‘Lost Girls’ continue to suffer greatly.
Source: Matheson, Ishbel. “The ‘Lost Girls’ of Sudan.” BBC News, 7 June 02. Used under BBC terms for not for profit use.
“The ‘Lost Girls’ of Sudan” by Ishbel Matheson

Name:
Date:


Just before the entrance of Kakuma refugee camp in the desert of Northern Kenya, a billboard proclaims “Women rights are human rights.”

But across the barrier, in the hot, teeming warren of huts and dust roads, 17-year-old Grace Anyieth has not seen much evidence of this slogan being put into practice.

In her foster mother’s compound, she picks through beans, sifting out dirt, preparing lunch.

She lists her chores: cooking, cleaning, washing, fetching water from the distant stand-pipe, looking after her guardian’s children.

In other words, she is an unpaid servant.

Grace and thousands of other Sudanese children—most of them boys—staggered out of their war-torn homeland to Kenya in 1992.

They had an extraordinary story to tell.

After their parents had been killed or lost in the mayhem of the civil war in Southern Sudan, the children spent years wandering through conflict and famine, dodging armies, militias and animal predators, seeking a place of safety.

	Main Idea: Girls and boys escaped the civil war in Southern Sudan.


New Start

It was an epic march, which captured the attention of the world.

But while many of the boys—who became known as the “Lost Boys”—were resettled in the United States, the girls’ claim for equal treatment was overlooked.

“Why not the girls?” Grace asks, “I would have liked the chance to go abroad. You can be free there. Free to work, free to study.”

Few have thought to inquire about the fate of the “Lost Girls”.

Although an estimated 3,000 arrived in Kakuma in 1992, most have simply vanished from official records.

We find Ayen at school in Kakuma, listening to a lesson on human rights.

A tall, striking, young woman, Ayen would like to continue with her education.

But at 18, she feels time is running out.

“The problem is that my foster-parents could find a rich man, and then they will marry me off. Even if I don’t want to go, they will insist.”

The boys and girls were separated as soon as they arrived in Kakuma in 1992.

	Main Ideas: The girls and boys were not treated the same. Many of the boys were resettled in (or moved to) the United States. But the girls were not.


Valuable Brides

The boys were kept together as a group, living in villages within the camp.

According to Sudanese custom, the girls were placed with guardians who were supposed to protect them.

But many foster-parents—it seems—did not have the girls’ welfare at heart.

In a place where poverty is rampant, young women are a valuable commodity.

They can be sold off for a good bride-price.

When international attention focused on the lost boys, the Sudanese community kept the girls away from the limelight.

Sudanese leader, Gideon Kenyi, says, “The issue of dowries had become a priority to the people who are owning the girls. They see the girls as a way of generating wealth, by marrying them or by giving them to someone rich.”

Refugee workers from international agencies assumed that the girls were safe, because they were being sheltered by their own people.

That assumption has turned out to be wide of the mark. But the head of the UN refugee agency in Kakuma, Kofi Mable, is doubtful that the girls can be helped now.

	Main Ideas: Many of the girls were sold for money (a bride-price) by their foster families. Not many people paid attention to this problem.


Living in Fear

Most no longer meet the strict resettlement criteria demanded by host countries, for single, unaccompanied minors.

“We have lost them . . . they are completely lost,” Mr. Mable says regretfully, “They have lost that status of lost girls. Some of them are mothers. They are married . . . There’s nothing I can do—or anyone else can do.”

But it is clear that some of the ‘Lost Girls’ continue to suffer greatly.

	Main Ideas: Most of the girls are no longer children who can be resettled (or moved). Many of them continue to suffer.


Source: Matheson, Ishbel. “The ‘Lost Girls’ of Sudan.” BBC News, 7 June 2002. Used under BBC terms for not for profit use.
Close Read: “The ‘Lost Girls’ of Sudan”
Note-Catcher 

RI.7.1, RI.7.2, RI.7.4, L.7.4

(Example for Teacher Reference)

	Central Idea 1: 

The Lost Girls’ human rights have been violated.
	Central Idea 2:

The Lost Boys and the Lost Girls have been treated differently.

	Supporting Details:

· “[U]npaid servant”; cooking, cleaning, washing, fetching water, watching children

· Unable to continue education

· At risk of being sold off and married off in spite of their wishes

· The girls were seen as a way of generating wealth


	Supporting Details:

· Boys kept together in a group

· Boys lived in villages in the camp

· Girls were placed with “protective” guardians

· Many of the boys were resettled in the United States

· About 3,000 of the girls have vanished off official records

· No hope for a better future

· Girls are dominated




Summary: Write a summary of the article. In your summary, be sure to identify the two central ideas and the details the author uses to develop these central ideas.
The article “The ‘Lost Girls’ of Sudan” is mainly about . . . 
For example, in the article, the author writes, “. . . 
Also, the author shows how . . .
These details develop the central idea that . . .
The article “The ‘Lost Girls’ of Sudan” by Ishbel Matheson reports on the girls who fled Sudan during the civil war. Unlike the boys, they have been forgotten by the world. 
After they fled Sudan for Kenya, the “Lost Girls” continued to face many challenges. 
The girls were forced into slavery by those who were supposed to take care of them. 
They were unable to receive the education they desired. Some were sold off to be married to men they didn’t wish to be married to. Often, they became a way for their guardians to make money. The girls were also treated very differently from the boys. While the boys were kept together in a group, the girls were separated and placed with guardians. The guardians often ended up abusing them. Many of the boys were resettled in the United States, but the girls have stayed behind. Even after fleeing their homes to find safety, the Lost Girls of Sudan ended up facing more hardship and abuses.

Close Read: “The ‘Lost Girls’ of Sudan” 
Note-Catcher 

RI.7.1, RI.7.2, RI.7.4, L.7.4

Name:
Date:


	Central Idea 1:
	Central Idea 2:

	Supporting Details:
	Supporting Details:


Summary: Write a summary of the article. In your summary, be sure to identify the two central ideas and the details the author uses to develop these central ideas.
Close Read: “The ‘Lost Girls’ of Sudan” 
Note-Catcher 

RI.7.1, RI.7.2, RI.7.4, L.7.4

Name:
Date:


	Central Idea 1:

The Lost Girls’ human rights have been violated.
	Central Idea 2:

The Lost Boys and the Lost Girls have been treated differently.

	Supporting Details:
	Supporting Details:


	Summary: Write a summary of the article. In your summary, be sure to identify the two central ideas and the details the author uses to develop these central ideas.

	The article “The ‘Lost Girls’ of Sudan” is mainly about




For example, in the article, the author writes, “




Also, the author shows how 



These details develop the central idea that






Language Dive Guide: 
“The ‘Lost Girls’ of Sudan,” Paragraph 10

RL.7.2, L.7.1a

(For Teacher Reference)

Sentence

But while many of the boys—who became known as the ‘Lost Boys’—were resettled in the United States, the girls’ claim for equal treatment was overlooked. (from “The ‘Lost Girls’ of Sudan” by Ishbel Matheson)

Rationale

· Daily Learning Target and Focus Standards: The sentence helps to address the daily learning target (I can determine two or more central ideas in “The ‘Lost Girls’ of Sudan” article and analyze their development over the course of the text.) and RI.7.2 by inviting students to discuss a central idea from the text. Supporting Standard: L.7.1a

· Guiding Question: The sentence helps respond to the guiding question (Who are the Lost Children of Sudan, and what is their story?) by sharing an experience of the ‘Lost Girls’ of Sudan, who were also impacted greatly by the civil war in Southern Sudan, but not often mentioned. Supporting Standards: W.7.2c

· Language Structure: This sentence is compelling because it uses the coordinating conjunction but with the purpose of expressing contrast between this sentence and the previous sentence in the text, and the subordinating conjunction while to express contrast within the sentence itself. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: while many of the boys. 

· Practice and Transfer: After discussing the focus structure, students practice using it to discuss how the ‘Lost Boys’ and ‘Lost Girls’ of Sudan were treated differently. Students transfer their understanding of the meaning and structure of this sentence when using transition words to create cohesion and clarify the relationship among ideas during the writing portion of the end-of-unit assessment.

Time

10 minutes

Throughout the Language Dive
Encourage rich conversation among students about the meaning of each of the sentence chunk strips, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

After asking questions, provide students up to 1 minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

Record and display student responses next to or underneath the target language for visual reference.

Although students should briefly discuss all chunks in each Language Dive sentence, invite them to slow down during one chunk, called the focus structure, to investigate and practice a particularly compelling language structure.

Where possible, place sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This allows students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary logs.

Note: Some responses to questions in the Language Dive indicate only that “Responses will vary.” Like one the larger goals of Language Dives, “Responses will vary” is intended to suggest that students should be encouraged to grapple with questions and ideas, develop interest and participation, and not be immediately steered toward “correct” responses. Indeed, even where correct responses are provided, continue to invite a culture of inquiry and grappling.

Key

Green

Blue

Launch
· Welcome students to their third Grade 7 Language Dive. Display the term Language Dive.

· Tell students they will have time to think and discuss with their partner. Say:

“Based on your second Language Dive, what do you think a Language Dive is?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.

· If productive, cue students to clarify the conversation by confirming what they mean. If necessary, prompt students’ responses with sentence frames: “Yes, you’ve got it” or “No, sorry, that’s not what I mean. What I mean is _____.” Say:

“So, do you mean _____?” (Responses will vary.)

· Confirm or amend and display students’ ideas.

Deconstruct
· Remind students about the first step in the Deconstruct stage:

“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”

· Invite students to put their finger by this sentence from “The ‘Lost Girls’ of Sudan” on their note-catchers: But while many of the boys —who became known as the ‘Lost Boys’—were resettled in the United States, the girls’ claim for equal treatment was overlooked.
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with their partners.

· Say:

“What does this sentence mean to you?” (Responses may vary. Encourage and acknowledge all responses.)

“How does this sentence add to your understanding of the guiding question?” (Responses may vary. Encourage and acknowledge all responses.)

· After inviting responses, write and display students’ ideas.

But

Deconstruct
· Display and read aloud the following sentence chunk strip: But
· Remind students that highlighting language can help them notice important structures and patterns.

· Underline But in green, and invite students to do the same on their note-catcher. (
· Say:

“Can you figure out why the author wrote but?” (But links the idea in the previous sentence to the idea that will be presented in this sentence and signals a contrast between them.)

· Invite students to take 30 seconds in pairs to discuss the idea presented in the previous sentence (It was an epic march, which captured the attention of the world) and then predict what contrasting idea might be presented in this sentence. (Responses will vary, but may include there was an epic march where many children persevered through dangerous and difficult times to reach safety. This sentence might be about children who did not reach safety.)
while many of the boys

Deconstruct (Focus Structure)
· Display and read aloud the following sentence chunk strip: while many of the boys
· Remind students that highlighting language can help them notice important structures and patterns.

· Underline while in green, and invite students to do the same on their note-catcher. (
· Say:

“Can you figure out why the author uses the word while?” (While tells us the author is going to give two ideas or thoughts that contrast with each other. While connects the two ideas and signals they will not agree. We know the idea in the next chunk will contrast with another idea in the sentence. Other words for while include on the other hand, even though, and although.)

“Who is this chunk about?” (The boys refers to the boys from Sudan who were seeking safety during the civil war in Southern Sudan after losing their parents; we know because it tells us in the first part of this text. Many tells us it was a lot of the boys, but not all of them.)

“What questions does this chunk raise for you?” (Responses will vary, but might include the following: What did many of the boys do? What will we will learn in this sentence that contrasts with what many of the boys did?)

· After inviting responses, write and display students’ ideas.

Practice (Focus Structure)
· Tell students they will now practice the focus structure:

“You’ve played with this chunk and figured out the meaning. Now let’s use the structure in the sentence for our own speaking and writing.”

· Display the sentence frame:

____________ I like learning, I get sad about some of the things I learn about. 

(While + independent clause + independent clause with contrasting idea.)

· Tell students to use this frame to talk about learning with their partners. Give them time to think and discuss.

· Say:

“Let’s talk about the second chunk.”
—who became known as the ‘Lost Boys’—

Deconstruct
· Display and read aloud the following chunk: —who became known as the ‘Lost Boys’—
· Underline who in green, and invite students to do the same on their note-catcher. (
· Say:

“Can you figure out why the author wrote who?” (Who refers back to many of the boys in the previous chunk and signals that the author will give us extra information about many of the boys.)

“Why does the author include single quotation marks around the ‘Lost Boys’?” (The single quotation marks signal an unofficial title given to the boys who lost their families during the Southern Sudan civil war. While they became known as the ‘Lost Boys’ to the world, the quotation marks tell us this is not their official name, but more of a well-known nickname.)

“Can you figure out why this chunk has dashes around it?” (The dashes are called em dashes and are sometimes used in place of commas. The em dashes are used in this chunk to emphasize the information inside the dashes.)

“Can we figure out why the author included this chunk?” (To give us more information about the boys from the previous chunk. This chunk tells us the boys in the previous chunk are the ‘Lost Boys’ of Sudan, who are well-known. It’s important we know the boys being described are the well-known boys we may have heard of.)

· After inviting responses, write and display students’ ideas.

· Say:

“Let’s talk about the third chunk.”
were resettled in the United States

Deconstruct
· Display and read aloud the following chunk: were resettled in the United States
· Say:

“What does the word resettled mean? Is there a familiar word or affix in this word that can help us understand the meaning?” (Settle means to start living somewhere. The prefix re- means again. Resettle means to settle somewhere again; to start living in a new place.)

“Who does this chunk tell us about?” (The ‘Lost Boys.’)

“What does this chunk tell us about the ‘Lost Boys’?” (That they started living in the United States; they moved to the United States to resettle.)

· Display and read aloud the first three chunks: But while many of the boys—who became known as the ‘Lost Boys’—were resettled in the United States,
· Remind students that while signals a contrast between one idea in the sentence and another. Invite students to take 30 seconds to discuss the first idea in the sentence with a partner. (Many of the ‘Lost Boys’ resettled in the United States.)

· Invite students to take another 30 seconds to discuss what they think the contrasting idea will be in the upcoming chunk. (Responses will vary, but may include that the ‘Lost Girls’ were not able to resettle, that the ‘Lost Girls’ were not able to move to have a better life.)

· After inviting responses, write and display students’ ideas.

· Say:

“Let’s talk about the fourth chunk.”

the girls’ claim for equal treatment was overlooked.

Deconstruct
· Display and read aloud the following chunk: the girls’ claim for equal treatment was overlooked.

· Underline the girls’ claim in blue, and invite students to do the same on their note-catcher. (
· Say:

“What do we think the girls’ claim means?” (Claim means a legal right to something. The apostrophe at the end of girls’ tells us the claim, or legal right, belonged to the girls—The ‘Lost Girls’ of Sudan had a legal right to something.)

“What did the girls have a legal right to?” (Equal treatment; the girls had a legal right to be treated the same as the boys)

“What does this chunk tell us about the girls’ claim for equal treatment?” (Overlooked means something was ignored or not paid attention to; this chunk tells us the girls did not receive the same treatment as the boys.)

“What’s another way to say this chunk?” (Responses will vary but may include the following: The girls’ wish to be resettled in the United States was ignored. The girls’ right to leave the refugee camps like the boys was not paid attention to.)

· After inviting responses, write and display students’ ideas.
But while many of the boys—who became known as the ‘Lost Boys’—were resettled in the United States, the girls’ claim for equal treatment was overlooked.

Reconstruct
· Say: 

“You did well figuring out what all of the chunks mean, and why they’re important.”

· Remind students they will now go from the Deconstruct to the Reconstruct stage:

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Point to and read aloud the entire sentence on display: But while many of the boys —who became known as the ‘Lost Boys’—were resettled in the United States, the girls’ claim for equal treatment was overlooked.
“What is another way to say this sentence?” (Responses will vary, but may include: Although many of the boys, the ‘Lost Boys,’ moved to the United States for a new life, the ‘Lost Girls’ did not receive the same treatment.)

“What are the two contrasting ideas in this sentence?” (Responses will vary, but may include: Many of the ‘Lost Boys’ were resettled in the United States, gaining their freedom. However, the ‘Lost Girls’ were not treated the same way and did not gain their freedom.)

“What if we remove but in this sentence? How does that change the meaning?” (But signals there is a contrast between this sentence and the one before it, “It was an epic march, which captured the attention of the world.” If we remove but, we would not be signaled that there was something that contrasted the epic march.)
“What if we remove the chunk —who became known as the ‘Lost Boys’—?” Would the sentence still make sense?” (Yes, the sentence would still make sense without this chunk; however, this chunk gives us additional information about who the boys were; it emphasizes that they are the ‘Lost Boys’ we have likely heard a lot about.)

· If productive, cue students to expand the conversation:

“Can you say more about that?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.

· Say:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does the Language Dive add to your understanding of the guiding question?” (Responses will vary.)

· After inviting responses, write and display students’ ideas.

Practice
· Say:

“You did well putting the chunks back together again and talking about how this Language Dive has added to your understanding of the meaning of the sentence and the guiding question.”

· Remind students they will now go from the Reconstruct to the Practice stage:

“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.”

· Display the sentence frame:

But while Nya—who was born after the war—is from the Nuer tribe, 
Salva ____________. (But + while + [subject + predicate] + Salva + predicate.)

predicate

· Invite students to use this frame to talk about how Nya and Salva, the two main characters in the novel A Long Walk to Water, were from different tribes. Give them time to think and discuss with their partners.

· If productive, cue students to clarify their sentences by confirming what they mean:

“So, do you mean _____?” (Responses will vary. Ensure that students are using the structure meaningfully.)

· After inviting responses, write and display students’ ideas.

· Congratulate students on completing the Language Dive to better understand the meaning of this sentence, how it connects to the guiding question, and how to use it in their own speaking and writing.

Linguistic Reference
But (conjunction)

while many of the boys (dependent clause)

—who became known as the “Lost Boys”— (relative clause)

were resettled in the United States, (predicate)

the girls’ claim for equal treatment was overlooked. (independent clause)

Language Dive: “The ‘Lost Girls’ of Sudan,” Paragraph 10 Sentence Chunk Strips

	But while many of the boys

	—who became known as the 
“Lost Boys”—

	were resettled in the United States,

	the girls’ claim for equal 
treatment was overlooked.


Language Dive: “The ‘Lost Girls’ of Sudan,” Paragraph 10 Note-Catcher

RI.7.2, W.7.2c

(Example for Teacher Reference)

But while many of the boys—who became known as the ‘Lost Boys’—were resettled in the United States, the girls’ claim for equal treatment was overlooked.
1. Create a complete sentence by filling in the first box with a word that makes the two phrases contrast each other.

	While
	__________ I like learning,
	I get sad about some of the things I learn about.


2. Complete the following sentence frame to talk about how Nya and Salva, the two main characters in the novel A Long Walk to Water, were from different tribes.

But while Nya—who was born after the war—is from the Nuer tribe,
Salva is from the Dinka tribe.

	Sketch or draw a diagram showing how what happened to the ‘Lost Girls’ and the ‘Lost Boys’ was different.

Drawings will vary.


Language Dive: “The ‘Lost Girls’ of Sudan,” Paragraph 10 Note-Catcher

RI.7.2, W.7.2c

Name:
Date:


But while many of the boys—who became known as the ‘Lost Boys’—were resettled in the United States, the girls’ claim for equal treatment was overlooked.
3. Create a complete sentence by filling in the first box with a word that makes the two phrases contrast each other.

	
	I like learning,


	I get sad about some of the things I learn about.


4. Complete the following sentence frame to talk about how Nya and Salva, the two main characters in the novel A Long Walk to Water, were from different tribes.

But while Nya—who was born after the war—is from the Nuer tribe, 

Salva ________________________________________________________________.

	Sketch or draw a diagram showing how what happened to the “Lost Girls” and the “Lost Boys” was different.


Make Connections Note-Catcher

RL.7.9

(Example for Teacher Reference)

Directions: Use this note-catcher to keep track of connections between the informational texts in the unit and the novel A Long Walk to Water.
	Informational Text
	Idea or Text Excerpt from Informational Text
	How Does It Connect?
	Text from A Long Walk to Water

	“The Lost Boys of the Sudan”
	“Wandering in and out of war zones, these ‘Lost Boys’ spent the next four years in dire conditions.” 
	This section describes the same difficulties Salva faces, and shows that his journey might last a long time.
	“Everyone else began walking again. they went in the opposite direction from the rebels, for wherever the rebels went, there was sure to be fighting” (12).

	“The ‘Lost Girls’ of Sudan”
	“She lists her chores: cooking, cleaning, washing, fetching water from the distant stand-pipe, looking after her guardian’s children.”
	The chores are similar to the chores Nya has to do.
	“This was Nya’s daily routine seven months of the year. Daily. Every single day” (20).

	“The ‘Lost Girls’ of Sudan”
	Kakuma is a difficult place to live.
	Salva spends time in a refugee camp.
	“The refugee camps were run by foreign aid groups, but it was the government that permitted them to operate” (73).

	God Grew Tired of Us - Video Clip
	The boys were safer in a refugee camp, but life was still difficult.
	Salva also goes to a refugee camp where life is difficult, and is actually forced to leave.
	“The orders were not just to leave the camp but to leave Ethiopia” (74).


Make Connections Note-Catcher

RL.7.9

Name: 
 Date:


Directions: Use this note-catcher to keep track of connections between the informational texts in the unit and the novel A Long Walk to Water.
	Informational Text
	Idea or Text Excerpt from Informational Text
	How Does It Connect?
	Text from A Long Walk to Water
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