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The 14th Amendment



	Grade 8: Module 3B: Unit 1: Lesson 4 
Determining Central Ideas: The 14th Amendment


	Long-Term Targets Addressed (Based on ELA CCSS)

	I can determine the central ideas of an informational text. (RI.8.2)

I can determine the meaning of words and phrases in text (figurative, connotative, and technical meanings). (RI.8.4)

	Supporting Learning Targets
	Ongoing Assessment

	· I can determine the central idea of the 14th Amendment.
· I can determine the meaning of words and phrases in the 14th Amendment. 
	· Structured notes, Chapter 3, pages 44–62 (from homework)

· Journey to Justice note-catcher




	Agenda
	Teaching Notes

	1. Opening 

1. Engaging the Reader: Structured Notes Focus Question and Journey to Justice Note-catcher (15 minutes)
1. Previewing Learning Targets (3 minutes)
2. Work Time 
2. Determining the Central Idea: The 14th Amendment (25 minutes)

3. Closing and Assessment

3. Previewing Homework (2 minutes)
4. Homework

4. Read Chapter 4 and complete the structured notes.
	· This lesson continues to address sensitive issues of race. Throughout the unit, it will be important to continually assess the needs of the class and keep lines of communication open for questions, vocabulary, and feelings that come up.
· In this lesson, students will read and discuss a primary source document, the 14th Amendment to the U.S. Constitution. This primary source has been reformatted to provide a space for students to take notes. Consider projecting an image of the authentic document to better capture the authenticity of the primary source.  

· Also, since there is considerable social studies content in this lesson and in lessons to come, consider collaborating with a social studies teacher to brush up on your Civil War and Reconstruction era history. This refresher will be helpful for this lesson as well as future lessons, as students begin reading informational texts on the Supreme Court case Plessy v. Ferguson. A useful summary of this case can be found on the PBS website: http://www.pbs.org/wnet/jimcrow/stories_events_plessy.html.

· Bear in mind that YouTube, social media video sites, and other website links may incorporate inappropriate content via comment banks and ads. Although some lessons include these links as the most efficient means to view content in preparation for the lesson, be sure to preview links, and/or use a filter service, such as www.safeshare.tv, for viewing these links in the classroom.
· By now, students will be familiar with the routine of pairing up with their Discussion Appointments and should not need reminders.
· This lesson, as well as Lessons 5–7, focuses most of class time on reading primary source documents. Students will read the next chapter in A Mighty Long Way for homework, and pick back up with the memoir in class time of Lesson 8. Continue to reinforce with students how reading multiple texts on a topic can both broaden and deepen one’s understanding. 
· Post: Learning targets.


	Lesson Vocabulary
	Materials

	amendment, innocence
	· Journey to Justice note-catcher (from Lesson 3)

· The 14th Amendment to the U.S. Constitution (1866) (one per student)

· Dictionary (one per student pair)

· A Mighty Long Way structured notes, Chapter 4, pages 63–81 (one per student)

· A Mighty Long Way supported structured notes, Chapter 4, pages 63–81 (optional; for students needing extra support)

· A Mighty Long Way Structured Notes Teacher’s Guide, Chapter 4, pages 63–81 (for teacher reference)


	Opening
	Meeting Students’ Needs

	A. Engaging the Reader: Structured Notes Focus Question and Journey to Justice Note-catcher (15 minutes)

· Invite students to retrieve their structured notes homework and sit with their Washington, D.C. discussion partner. Ask students to silently reread the second focus question and their response related to the segregationists’ concerns about integration. Then, invite students to discuss their responses with their partners. 

· Cold call on one or two pairs to share their responses. Listen for students to say: “The Little Rock Nine students were not allowed to participate in activities, clubs, sports, dances, etc. before or after school hours. In a way, school was still segregated.”
· Ask students to take out their Journey to Justice note-catcher. Remind them of the line in the song “A Change Is Gonna Come”: “It’s been a long time coming, but I know a change is gonna come, oh yes it will.” Ask students:

· “What is changing in Carlotta’s life?” Remind students to reread the questions on the left side of the first page to help them. Have students add to the first page based on what they read in Chapter 3. Allow them to discuss what to add with their partners. 

· Cold call on student pairs to share what they have added. Listen for examples such as: “Daisy Bates has entered Carlotta’s life as a mentor, ‘the woman who soon would become my adviser, mentor, and biggest public defender’ (56)” and “Carlotta meets the remainder of the black students that will be entering Central High with her in the fall.”
	· Sharing answers to questions in pairs helps everyone remember concepts or basic background knowledge that will connect with the day’s learning.



	B. Previewing Learning Targets (3 minutes)

· Direct students’ attention to posted learning targets. Read the learning targets aloud to the class:

· “I can determine the central idea of the 14th Amendment.”

· “I can determine the meaning of words and phrases in the 14th Amendment.” 
· Let students know that they will be reading the text of the 14th Amendment to understand it. Tell students that an amendment is a change in a legal document—in this case, the U.S. Constitution.

	


	Work Time
	Meeting Students’ Needs

	A. Determining the Central Idea: The 14th Amendment (25 minutes)

· Tell students that first they will read the 14th Amendment, which was passed by the Supreme Court in 1866, just a year after the end of the Civil War. It is the amendment to the U.S. Constitution that came right after the amendment that ended slavery. Let students know that they will learn more about why our country remained segregated into the middle of the 20th century as they read informational texts over the next several lessons. Be sure students understand that when the Constitution is amended, the law is changed. Amending the Constitution is actually a very hard and slow process, thus keeping the laws of our country relatively stable.

· Distribute the 14th Amendment to the U.S. Constitution (1866). 
· Invite students to read along silently and circle words they don’t know while you read the text aloud. 

· Ask students to reread the text aloud with their Washington, D.C. discussion partners, taking turns reading every other section and then talking about the gist. 

· Cold call on one or two pairs to share the gist. Listen for students to say: “The amendment states that all people are citizens of the country, regardless of their race. All males who pay taxes can vote, regardless of race.”

· Clarify that the last two sections deal with the Reconstruction era of the Southern states, and mean that any states who participated in the rebellion (Civil War) against the United States have to pay war debts and reconstruction costs. Anyone who owned slaves cannot sue the federal government for property or income lost as a result of the 13th Amendment, which abolished slavery.

· Remind students of the words from the Declaration of Independence that they read in the Gallery Walk, “We hold these truths to be self-evident, that all men are created equal, that they are endowed by their Creator with certain unalienable Rights, that among these are Life, Liberty, and the pursuit of Happiness.—That to secure these rights, Governments are instituted among Men, deriving their just powers from the consent of the governed.” 

· Ask students to reread the first section of the 14th Amendment and underline the part that relates to the above quote from the Declaration of Independence. 


	· For ELLs and students needing additional support, consider providing smaller chunks of text, sometimes just a few sentences for a close reading. Teachers can check in on students’ thinking as they speak about their text. 
· Asking students to identify challenging vocabulary helps them to monitor their understanding of a complex text. When students annotate the text by circling these words it can also provide a formative assessment for the teacher.


	Work Time (continued)
	Meeting Students’ Needs

	· Circulate. Listen and watch for students to notice the passage: “nor shall any State deprive any person of life, liberty, or property, without due process of law; nor deny to any person within its jurisdiction the equal protection of the laws.”

· Ask:

· “How did the 14th Amendment seek to provide justice?” 

· Allow students to Think-Pair-Share, then cold call on pairs to respond. Listen for students to mention that the 14th Amendment gave justice to the ex-slaves by making them equal citizens.

· Explain to students that in the next few lessons they will read more about how the government addressed the words from the Declaration of Independence and the idea of justice for the ex-slaves after the Civil War. 

· Next, have student pairs share the words they circled with each other and identify three words to look up in the dictionary. Encourage students to select words that will help them better understand a passage. 

· After several minutes, cold call on student pairs to share a word they looked up. Be sure to ask each pair the follow-up question: “How does knowing the definition help you better understand the passage?”

· Congratulate students on reading an important historical document.  Share with students that they will encounter the central ideas from the 14th again when they study another primary source in the next few lessons.


	


	Closing and Assessment
	Meeting Students’ Needs

	A. Previewing Homework (2 minutes)

· Distribute the A Mighty Long Way structured notes, Chapter 4, pages 63–81.

· Direct students’ attention to the second focus question and the word innocence. Point out that Carlotta is using the word “innocence” in this context to refer to a child-like view of the world.
	


	Homework
	Meeting Students’ Needs

	· Read Chapter 4 and complete the structured notes. 
	· Provide struggling learners with the supported structured notes for additional scaffolding as they read the memoir.


	Grade 8: Module 3B: Unit 1: Lesson 4
Supporting Materials


The 14th Amendment to the U.S. Constitution (1866)

	Name:

	Date:


I can determine the central ideas of an informational text. (RI.8.2)

I can determine the meaning of words and phrases in text (figurative, connotative, and technical meanings). (RI.8.4)
	
	Text
	Vocabulary Words and Definitions

	1
	All persons born or naturalized in the United States, and subject to the jurisdiction thereof, are citizens of the United States and of the State wherein they reside. No State shall make or enforce any law which shall abridge the privileges or immunities of citizens of the United States; nor shall any State deprive any person of life, liberty, or property, without due process of law; nor deny to any person within its jurisdiction the equal protection of the laws.
	


The 14th Amendment to the U.S. Constitution (1866)

	
	Text
	Vocabulary Words and Definitions

	2
	Representatives shall be apportioned among the several States according to their respective numbers, counting the whole number of persons in each State, excluding Indians not taxed. But when the right to vote at any election for the choice of electors for President and Vice-President of the United States, Representatives in Congress, the Executive and Judicial officers of a State, or the members of the Legislature thereof, is denied to any of the male inhabitants of such State, being twenty-one years of age,* and citizens of the United States, or in any way abridged, except for participation in rebellion, or other crime, the basis of representation therein shall be reduced in the proportion which the number of such male citizens shall bear to the whole number of male citizens twenty-one years of age in such State.
*Changed by Section 1 of the 26th Amendment.
	

	3
	No person shall be a Senator or Representative in Congress, or elector of President and Vice-President, or hold any office, civil or military, under the United States, or under any State, who, having previously taken an oath, as a member of Congress, or as an officer of the United States, or as a member of any State legislature, or as an executive or judicial officer of any State, to support the Constitution of the United States, shall have engaged in insurrection or rebellion against the same, or given aid or comfort to the enemies thereof. But Congress may by a vote of two-thirds of each House, remove such disability.
	


The 14th Amendment to the U.S. Constitution (1866)

	
	Text
	Vocabulary Words and Definitions

	4
	The validity of the public debt of the United States, authorized by law, including debts incurred for payment of pensions and bounties for services in suppressing insurrection or rebellion, shall not be questioned. But neither the United States nor any State shall assume or pay any debt or obligation incurred in aid of insurrection or rebellion against the United States, or any claim for the loss or emancipation of any slave; but all such debts, obligations and claims shall be held illegal and void.
	

	5
	The Congress shall have the power to enforce, by appropriate legislation, the provisions of this article.

	


U.S. Constitution, Amend. XIV
 A Mighty Long Way Structured Notes, Chapter 4, Pages 63–81 

	Name:

	Date:


	What is the gist of what you read?




	On page, 66, Carlotta states, “It would be my last night of innocence.” What change took place in her view of her life in Little Rock, Arkansas?


 A Mighty Long Way Supported Structured Notes, Chapter 4, Pages 63–81 

	Name:

	Date:


	Summary of Chapter 4, pages 63–81:

This chapter is when the story of Carlotta’s attempt to be a student at Central High School begins. Governor Faubus has been lobbied by segregationists and is spreading fear that violence will occur if the school integrates, even with only the selected 10 students. He finally decides to bring in the state National Guard to block the entry of the black students into the school. Elizabeth Eckford is verbally abused by a mob of segregationists, when she came to school alone.  Elizabeth did not have a telephone at home, so she never received the invitation to go to school with Daisy Bates and the other students. The NAACP takes the case to court and demands are made for President Eisenhower to become involved in the issue. Finally, the District Court under Judge Davies rules that the use of the National Guard is unconstitutional and the students must be in school. Eisenhower meets with Faubus, but no resolution is reached. At the end of the chapter, Faubus is still disseminating fear and the students have not yet entered school.



	On page, 66, Carlotta states, “It would be my last night of innocence.” What change took place in her view of her life in Little Rock, Arkansas?


 A Mighty Long Way Structured Notes, Chapter 4, Pages 63–81 

Teacher’s Guide

	Summary of Chapter 4, pages 63–81:

This chapter is when the story of Carlotta’s attempt to be a student at Central High School begins. Governor Faubus has been lobbied by segregationists and is spreading fear that violence will occur if the school integrates, even with only the selected 10 students. He finally decides to bring in the state National Guard to block the entry of the black students into the school. Elizabeth Eckford is verbally abused by a mob of, when she came to school alone.  Elizabeth did not have a telephone at home, so she never received the invitation to go to school with Daisy Bates and the other students. The NAACP takes the case to court and demands are made for President Eisenhower to become involved in the issue. Finally, the District Court under Judge Davies rules that the use of the National Guard is unconstitutional and the students must be in school. Eisenhower meets with Faubus, but no resolution is reached. At the end of the chapter, Faubus is still disseminating fear and the students have not yet entered school.



	On page, 66, Carlotta states, “It would be my last night of innocence.” What change took place in her view of her life in Little Rock, Arkansas?
Before her attempt to attend Central, Carlotta had an idealistic view of the democratic process as it relates to people of color in the United States. She trusted that once the Supreme Court ordered the integration of schools, state governments and the people would follow the law, because it was deemed just and equitable. The day her entry to school was blocked by troops that were supposed to be agents offering protection, and segregationists were allowed to be verbally abusive and use scare tactics was when she realized that it did not matter that she was a citizen or that her parents were taxpayers.
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