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	Poetry, Poets, and Becoming Writers
	Grade 4: Module 1: Unit 2: Lesson 6
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Informative Essay Prompt: 
What Inspires Poets?
RL.4.1, W.4.8

Name: ____________________________________ Date: ________________
Directions: Throughout Units 1 and 2, you have been reading texts and learning about what inspires people to write poetry. At the beginning of this unit, you finished reading Love That Dog by Sharon Creech, took notes, and wrote a paragraph about what inspired Jack to write poetry. Now you are going to write an informative essay to answer the question: What inspired your expert group’s poet to write poetry, and where can you see evidence of this in his or her poetry? Use details from the texts to explain your thinking.

REMEMBER: A well-written informational piece:
· Introduces the poet and summarizes the poet’s life
· Clearly states a focus about what inspired the poet and stays focused throughout the piece.
· Uses accurate and relevant facts, details, and other information to develop the topic
· Includes details from the poet’s poems and explains how each detail is evidence of what inspired the poet
· Provides a concluding paragraph that restates the focus, reflects on the poet’s influence, and connects to Love That Dog
· Follows the rules of writing (spelling, punctuation, and grammar)
While you are working, refer to:

· Your expert group poet’s biography and his or her poems
· Close Read Note-catcher: Expert Group Poet
As you work on your essay:

1. Look over your notes and think about what inspired your poet.
2. Plan each paragraph by thinking about what you are going to say.
3. Write the essay. 
4. Use the Informative Writing Checklist to revise and edit your writing to be sure it meets all the criteria.
Working to Become Effective 
Learners Anchor Chart

(Example, for Teacher Reference)
Teacher Directions: Write the following additions on chart paper, leaving space at the bottom to add to it in the next lesson.

Develop the mindsets and skills for success in college, career, and life

	Habit of 
character
	What does 
it mean?
	What does it look like?
	What does it 
sound like?

	I persevere
	This means I challenge myself. When something is difficult or demanding, I keep trying and ask for help if I need it.
	· Keep trying
· Asking someone for help
	· “I am finding this challenging. I have tried xyz, but I need help moving forward.”

	I take responsibility
	This means I take ownership of my ideas, my work, my goals, and my actions.
	· Self-assessing
· Setting goals
	· “I think I did this well, and here is evidence of that …”
· “I think I could improve … by …”
· “I decided to make this change because …”

	I collaborate
	This means I can work well with others to accomplish a task or goal.
	· One person talking at a time and the others listening
	· “What do you think?” 

· “I’m not sure I understand.

· Can you say that again?” 

· “I’d like to build on that idea …” 

· “That sounds like a great idea, and perhaps we could also …”


Close Read Note-catcher: 
A River of Words, Author’s Note
RI.4.1, RI.4.3, W.4.2, W.4.4, W.4.5
Name: ____________________________________ Date: ________________

Focus Question: What inspired William Carlos Williams to write poetry, and where can you see evidence of this in his poetry?

Focus Statement:
	Poet: William Carlos Williams

	Background

	What inspired your poet?


	What evidence do you see of this in his poetry?



	Reflection and Connection


Close Read Note-catcher: 
A River of Words, Author’s Note
(Answers, for Teacher Reference)
RI.4.1, RI.4.3, W.4.2, W.4.4, W.4.5

Focus Question: What inspired William Carlos Williams to write poetry, and where can you see evidence of this in his poetry?
Focus Statement:

	Poet: William Carlos Williams

	Background

· William Carlos Williams was a family doctor; he helped sick people even when they couldn’t pay him in money

· Award-winning poet

· Wrote 48 books of poetry

· Won prizes such as the National Book Award and the Pulitzer Prize

· Named Consultant in Poetry to the Library of National Congress

· Poetry style:

· Distinctive

· Short lines and stanzas

· Little or no punctuation

	What inspired your poet?

· Everyday objects and the lives of common people

· Inspired to write poetry by the sounds and rhythms of the work of famous English poets

· Wrote about ordinary things and people he could see around him


	What evidence do you see of this in his poetry?

· “The Red Wheelbarrow” describes a red wheelbarrow and how beautiful and important the common wheelbarrow is.

· “This Is Just to Say” describes plums and how delicious, sweet, and cold they tasted.

· “Children’s Games II” describes the lives of common people by telling about children playing with toys such as pinwheels and hoops, and building with bricks.

	Reflection and Connection

· My favorite poem is “The Woodthrush”—I like watching birds in my garden.

· His work helped inspire others to write poetry.

· Jack in Love That Dog wrote his first poem about a blue car after reading “The Red Wheelbarrow.”


Author’s Note: A River of Words
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Jen Bryant, A River of Words © 2008 Wm. B. Eerdmans Publishing Company, Grand Rapids, MI. Reprinted by permission of the publisher; all rights reserved.

Close Reading Guide: 
A River of Words, Author’s Note
(For Teacher Reference)

RI.4.1, RI.4.3, RI.4.4, L.4.4, L.4.4a, L.4.4b, L.4.4c

Time: 40 minutes

	Directions and Questions
	Teaching Notes

	5. Describe the demands William Carlos Williams faced as a doctor. (RI.4.1)

	· Invite students to move to sit with their writing partner. Throughout this close read, students work in pairs to discuss answers to the questions you ask and to annotate their texts. Use different strategies to have them respond—for example, cold call, select volunteers, or respond chorally as a whole group.
· Invite students to read along silently in their heads as you read aloud the Author’s Note.
· Direct students’ attention to the first paragraph and invite students to reread it with their partner. Using a total participation technique, invite responses from the group:
“What is the gist of this paragraph?” (William Carlos Williams was a doctor who cared so much about people that if they could not afford to pay him, he let them pay with gifts other than money.)
· Invite students to reread the sentence beginning with “Williams made house calls …” Ask:
“What did Williams spend his days and some nights doing?” (caring for the sick)
“Where did Williams care for the sick?” (in their homes)
“Think about these details. What are house calls?” (when a doctor visits sick patients and cares for them in their homes)
· Invite students to reread the sentence beginning with “During the Great Depression …” Ask:
“Why were many families unable to pay?” (Families could not afford to pay because the adults were unemployed.)
“Who were families unable to pay? For what?” 
(William Carlos Williams; for caring for them when they were sick) 
“What did Williams do when families could not afford to pay?” 
(He helped them anyway.) 


	Directions and Questions
	Teaching Notes

	
	“Read the next sentence. Based on the text, how did his patients pay him?” (They would give him gifts such as a scarf or a jar of jam instead of money.)
· Ask Q1. (He cared for sick patients in his home; even though his patients sometimes couldn’t pay him with money, he helped his patients anyway.)
· Invite students to write notes about William Carlos Williams in the Background box on their note-catcher. (William Carlos Williams was a family doctor; he helped sick people even when they couldn’t pay him in money.)

	6. Explain how William Carlos Williams’s poetry style changed over time. (RI.4.3)
	· Direct students’ attention to the second paragraph and invite students to reread it with their partner. Using a total participation technique, invite responses from the group:

“What is the gist of this paragraph?” (William Carlos Williams started out writing poems in a more traditional style but then developed his own style.)
· Invite students to reread the first sentence of this paragraph. Ask:

“What is the gist of the first part of the sentence?” (Williams’s job as a doctor was demanding.)
“What is the gist of the second part of the sentence?” (Williams continued to write poems.)
“How does the first part of the sentence relate to the second part of the sentence?” (They tell two opposite ideas.)
“Think about these details. What does this sentence help you to understand about William Carlos Williams?” (Even though Williams was very busy with work, but he still wrote poems.)
“Why might Williams make time for poetry even though he was so busy?” (because it was something he loved to do)
“Put your finger under the word despite. This word means ‘even though.’ How does this word link the first paragraph to the second paragraph?” (The first paragraph was about Williams’s job as a doctor. The second paragraph is about his poetry writing. Despite signals that the text is changing focus.) 
“Think about these details. Is this how you imagined a poet’s life to be—being a doctor during the day and writing poetry at night?” (Responses will vary.) 


	Directions and Questions
	Teaching Notes

	
	· If productive, cue students to expand the conversation by saying more:
“Can you say more about that?” (Responses will vary.)
· Invite students to reread the sentences from “In his earliest verses …” to “… little or no punctuation.” Ask:
“Put your finger under the phrase earliest verses. What is a synonym for verses? When did Williams write these verses?” (poems, poetry; when he first started writing poetry)
“Describe Williams’s early verses.” (They were traditional. They were about grand topics and used regular rhyme patterns.)
“Think about what we read earlier in the book about Williams’s early poems. What grand topics did he try to write about?” (love, death)
“What is the gist of this sentence?” (Williams tried to write his early poems like traditional English poets.)
“Read the next sentence. What word signals an opposite idea? How does this sentence connect to the previous sentence?” (however; It’s about how Williams’s poems changed.)
“Put your finger under the word distinctive. What was distinctive about Williams’s poems?” (He used shorter lines, brief stanzas, and little or no punctuation.)
“Think about these details. What does distinctive mean? What does this help you to understand about Williams’s writing style?” (Distinctive means unique or different; his writing style became unique or different because of the different techniques he used.)
· Invite students to add distinctive and its definition to their vocabulary logs.
· Ask Q2. (When he first started writing, Williams tried to write poems in a traditional style; slowly he developed his own style that was unique and different from traditional poets.)
· Invite students to write notes about William Carlos Williams in the Background box on their note-catcher. (William Carlos Williams had a distinctive poetry style, using short lines and stanzas, and little or no punctuation.)


	Directions and Questions
	Teaching Notes

	7. What inspired William Carlos Williams? Why? (RI.4.3)
	· Invite students to reread from the sentence beginning with “But perhaps his most …” to the end of the paragraph. Ask:
“What was the focus of Williams’s poems?” (everyday objects and the lives of common people like firetrucks, cats, flowerpots, plums, babies, construction workers, and refrigerators)
“Put your finger under the word unnecessary. What familiar word do you see in this word? What does necessary mean?” 
(necessary; needed)
“The prefix un- means not. What do you think unnecessary means?” (not necessary; not needed)
“Reread the last sentence. What was unnecessary?” (details)
“What did Williams do with these unnecessary details?” (He stripped them away.)
“Think about Williams’s writing style. What does the phrase stripping away unnecessary details mean?” (to remove or take away details that aren’t needed)
“Think about these details. What does this help you to understand about Williams’s writing style?” (His poems had short lines and stanzas and little or no punctuation because he tried to leave out the details that weren’t needed.)
“Why did Williams try to strip away the unnecessary details?” (to “see the thing itself … with great intensity and perception”)
“What thing was Williams trying to see? Give an example.” (whatever he was writing about—a firetruck, a cat, a red wheelbarrow, etc.)
· Tell students that when something is done with great intensity, it is done with great strength and power, and that perception is understanding or interpreting something through the senses. Ask:
“Think about these details. In your own words, explain why Williams stripped away the unnecessary details.” 
(to see what he was writing about clearly for what it really was)
· Ask Q3. (He was inspired by everyday objects and common people, and trying to see these things clearly for what they really were.) 
· Invite students to write notes about what inspired William Carlos Williams in the “What inspired William Carlos Williams?” box on their note-catchers.


	Directions and Questions
	Teaching Notes

	LANGUAGE DIVE
	Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.
· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.
· Record and display student responses next to or underneath the target language for visual reference.
· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.
· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.

	LANGUAGE DIVE

8. “What is the meaning of this sentence?”
9. “How does this sentence add to your 
understanding of the guiding question?”
	Deconstruct

· Remind students about the first step in the Deconstruct stage. Say: 
“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”
· Invite students to place their finger by the last sentence in the second paragraph from A River of Words Author’s Note: By stripping away unnecessary details, Williams tried to “see the thing itself ... with great intensity and perception.”
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with a partner.
· Tell students you will give them time to think and discuss with their partners. Ask questions 4-5. (Responses will vary.) After inviting responses, write and display student ideas.


	Directions and Questions
	Teaching Notes

	
	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.
· Remind students that understanding some key, unfamiliar language before analyzing each chunk can help them prepare to focus on the meaning and importance of each chunk as a whole.
· Say: 
“There are some words and phrases in this sentence that you might not know: perception. Place your finger on the word perception. What is the translation of perception in our home languages? What is the meaning of perception? What, in the sentence or text, makes you think so? 
· After providing time, call on student volunteers to share. Ask other students to choose one translation to quietly repeat. Invite students to say their chosen translation aloud when you give the signal. Choral repeat the translations and the word in English. Invite self- and peer correction of the pronunciation of the translations and the English. (postrzeganie in Polish; the way you think about or understand someone or something; The text says that he was trying to see objects and understand them.)

	10. Who is this sentence about? 

	· Say:
“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the first chunk of this sentence.”
· Display and read aloud the following chunk: Williams

· Underline the chunk in blue and invite students to do the same on their note-catchers.
· Ask question #6. (The sentence is about William Carlos Williams, the poet.) After providing time and inviting responses, record and display student ideas.

	11. What did will Williams try to do?
12. Why did the author use the word itself?
	· Say: 
“You did well figuring out what the first chunk means, and why it’s important. Let’s talk about the second chunk.”
· Display and read aloud the following chunk: tried to “see the 
thing itself ...

· Underline the chunk in red and invite students to do the same on their note-catchers.
· Ask question #7. (He tried to see just the thing, or a subject of his poems alone; he tried to see the most important parts of the thing.)


	Directions and Questions
	Teaching Notes

	
	· Ask question #8. (to emphasize that Williams tried to see just the thing, or the thing by itself)
· Students can think about one of the subjects of William Carlos Williams’s poems. Invite a few volunteers to reread the chunk with a partner, replacing thing with the subject of their choice. (Williams tried to see the red wheelbarrow itself.)

	13. How did Williams try to see the subjects of his poems, or everyday objects?
	· Say: 
“You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”
· Display and read aloud the following chunk: with great intensity and perception.”
· Underline the chunk in red, and invite students to do the same on their note-catcher.
· Ask question #9. (intensely; with great power and concentration; focusing and concentrating on an object to try to see it clearly; trying to really understand it)
· If productive, cue students to clarify the conversation by confirming what they mean:
“So, do you mean _____?” (Responses will vary.)
· Students can look at their elbow partners as if they were seeing them with great intensity and perception.
· Ask:
“Is this chunk a complete sentence? Why or why not?” (No, it does not have a subject and it only has part of a predicate.)

	14. How was Williams able to really see the thing itself? 

	· Say:
“You did well figuring out what the first three chunks mean, and why they’re important. Let’s talk about the third chunk.”
· Display and read aloud the following chunk: By stripping away unnecessary details.
· Underline the chunk in red, and invite students to do the same on their note-catcher.

· Ask question #10. (by taking something away; by removing information about the objects that are not important.


	Directions and Questions
	Teaching Notes

	15. What are unnecessary details? What makes you think so? I’ll give you some time to discuss this with your partners.
16. What do you think it means to strip away unnecessary details?
17. Why does the author use the word by in this chunk?
	· Place your finger on unnecessary details, and invite students to do the same. Ask question #11. (Unnecessary details are details or information that you don’t need. I think this because necessary means something is needed, so unnecessary means something that is not needed.) After providing time and inviting responses, write student ideas on the board. 
· Ask: 
“The Author’s Note says that William Carlos Williams wrote about refrigerators. What are some necessary facts about refrigerators? What are some unnecessary details about refrigerators?” 
(Necessary facts: They keep food cold. They help save food for later. Unnecessary details: They are magnetic. They are heavy. Mine is blue.)
· If productive, cue students to expand the conversation by saying more:
“Can you say more about that?” (Responses will vary.)
· Place your finger on stripping away, and invite students to do the same.
· Ask question #12. (To take away, get rid of, or erase details that you don’t need.)
· Students can sketch a detailed object of their choice on their note-catchers. After providing time, invite students to strip away, or erase, the unnecessary details. 
· Ask:
“How does taking away the unnecessary details change the object you drew?” (Responses will vary, but may include: It makes it very simple; only the shape is left.)
· Place your finger on By, and ask question #13. (to tell us how, or the strategy that Williams used to see the thing itself.)

	18. Why do you think we 
underlined part of the sentence in blue and part in red?
	Reco​nstruct

· Say: 
“You did well figuring out what all of the chunks mean, and why they’re important.”
· Remind students they will now go from the Deconstruct to the Reconstruct stage. Say: 
“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”


	Directions and Questions
	Teaching Notes

	19. What other questions can we ask that will help us understand this sentence?
20. Now what do you think is the meaning of this sentence?
21. How does this Language Dive add to your understanding of the guiding question?
	· Point out that the class discussed the chunks in a different order from the one in which the author wrote it. Invite a student to move the sentence strip chunks so they are displayed in their intended order. Tell students that the sentence makes sense both ways.
· Read aloud the sentence on display: By stripping away unnecessary details, Williams tried to “see the thing itself ... with great intensity and perception.”

· Ask question #14. (to show the parts of a sentence: the subject and predicate)
· Ask questions #15–17. Invite students to first discuss the questions in home language groups if they desire additional support. (Responses will vary.)
· If productive, use a Goal 2 Conversation Cue to encourage students to listen carefully:
“Who can repeat what your classmate said?” (Responses will vary.)

	22. Use this frame to tell your partners how you make sure your writing is clear. I’ll give you some time to talk or write in your note-catchers.

END OF LANGUAGE DIVE
	Practice

· Say: 
“You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”

· Tell students they will now go from the Reconstruct to the Practice stage: 
“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.”

· Display the sentence frame: 
By _______, I make sure my writing is clear.
· Ask question #18. Consider modeling with: By using correct punctuation, I make sure my writing is clear.


	Directions and Questions
	Teaching Notes

	23. Describe some of William Carlos 
Williams’s accomplishments. (RI.4.1)
	· Direct students’ attention to the third paragraph and invite students to reread it with their reading partner. Using a total participation technique, invite responses from the group: 
“What is the gist of this paragraph?” (William Carlos Williams had a lot of writing published and is an influential American poet.)

· Invite students to reread the first sentence of this paragraph. Ask:
“What is the gist of the first part of the sentence?” (Williams wrote poems throughout his life.)

“What is the gist of the second part of the sentence?” (Most people didn’t know his poems until he was older.)

“How does the first part of the sentence relate to the second part of the sentence?” (They tell two opposite ideas.)

“Think about these details. What does this sentence help you to understand about William Carlos Williams?” (Even though Williams wrote poems throughout his life, most people didn’t know about it until he was older.)

“Put your finger under the word although. This word means ‘even though.’ How does this word link the second paragraph to the third paragraph?” (The second paragraph was about Williams’s poetry. The third paragraph is about his accomplishments with poetry. Although signals that the text is changing focus.)

· Invite students to write notes about William Carlos Williams in the Background box on their note-catchers. (William Carlos Williams published dozens of poetry books, essays, plays, and short stories. His work is still read and studied in schools around the world.)

	Culminating Task

24. With a partner, orally summarize pages 18–19.
	· Invite students to reread the Author’s Note and review the notes on their note-catcher.
· Ask Q5. (Example summary: William Carlos Williams was a family doctor in New Jersey. Even though he was very busy with his job, he always made time to write poetry. His writing was different and unique because he wrote about everyday objects and common people using very few details. He did this by writing poems that had short lines and stanzas, and little or no punctuation. He wrote in this way so that he could focus on what he was writing about. This made his writing different from that of more traditional poets.)


What Inspires Poets to Write Poetry?
Note-catcher
(Example, for Teacher Reference)
RL.4.5
	Title of Poem and Poet
	What inspired the poet?
	Where can you see evidence 
of this in the poem?

	“The Red Wheelbarrow” by William Carlos 
Williams
	Everyday objects and the lives of common people
	His poem “The Red Wheelbarrow” is about the beauty and importance of a wheelbarrow.


Language Dive Sentence Strip Chunks: 
A River of Words, Author’s Note

Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.

	By stripping away unnecessary details,


	Williams


	tried to “see the thing itself ...


	with great intensity and perception.”


Language Dive Note-catcher: 
A River of Words, Author’s Note

Name: ____________________________________ Date: ________________

By stripping away the unnecessary details, Williams tried to “see the thing itself … with great intensity and perception.”

	First, sketch something with details. Next, erase all the unnecessary details.


I make sure my writing is clear by _______________________________________.

By ______________________________________, I make sure my writing is clear.[image: image2.emf]
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MODULE LESSONS


Grade 4: Module 1: Unit 2: Lesson 6


Close Reading: 


A River of Words, Author’s Note
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