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	Module Lessons
	Grade 4: Module 4: Unit 1: Lesson 7
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Theme Anchor Charts: Chapter 6

(Example, for Teacher Reference)
RL.4.1, RL.4.2
Directions: Ensure the following evidence is represented on the appropriate anchor chart.
	Theme
	Evidence

	Inequality is injustice
	The way Miss Dexter treats Myrtle like she doesn’t want her around because she is African American (page 73)

	Stand up for what is right
	Chloe, Alice Paul, and Lucy Burns were arrested while picketing the White House for woman suffrage (pages 86–87)

	Do something meaningful
	Miss Paul explains how Chloe has been doing something meaningful for the woman suffrage movement, including picketing the White House and going to Tennessee to support efforts with the vote there (page 69)


Idioms, Adages, and Proverbs Anchor Chart

(Example, for Teacher Reference)
L.4.5b
	Idiom
	An expression whose meaning is not predictable from the words

	Adage and

Proverb
	A traditional saying expressing a common experience or observation


	Idiom/adage/proverb
	Is it an idiom, adage, or

proverb?
	What does it mean?

	Ex. Die/drop like flies
	Idiom
	Lots of people or things stop doing what they are doing at the same or a similar time.

	Don’t judge a book by its cover
	Adage/Proverb
	Don’t judge someone by how they look

	Don’t put all your eggs in one basket
	Adage/Proverb
	Don’t put all of your hope, or money, in one place


Close Reading Note-catcher: “Ten Suffragists Arrested While Picketing at the White House”
(Example, for Teacher Reference)

RI.4.1, RI.4.4, L.4.4
	August 28, 1917
Women started parading in front of the White House for "woman suffrage," women's right to vote, during January 1917. On August 28 of that year, 10 suffragists were arrested. The women wanted President Woodrow Wilson to support the proposed Anthony amendment to the Constitution, which would guarantee women the right to vote. They started off standing silently, holding picket signs reading, "Mr. President, what will you do for Woman Suffrage?" and "How Long Must Women Wait for Liberty?" Riding through the White House gates, his wife by his side, President Wilson customarily tipped his hat to the protestors.
	1. What did the suffragists want?
They wanted the president to support the Susan B. Anthony amendment to the Constitution.

	Between June and November 1917, 218 protestors from 26 states were arrested and charged with “obstructing sidewalk traffic" outside the White House gates. During that time, messages on the picket signs became more demanding. The women took advantage of the United States' entry into World War I on April 6. When Russian envoys came through Washington, posters proclaimed that the United States was a democracy in name only. Bystanders erupted in violence. What was the suffragists' next move?
	2. What does the underlined sentence tell you about who supported woman suffrage?

Lots of people from all over the country believed in the cause and wanted the same thing


	The leader of the National Woman's Party, Alice Paul, staged a hunger strike in jail after her arrest. Prison doctors had to force-feed her and others. With all the pressure from publicity generated by the White House pickets, the arrests and forced-feedings of women protestors, President Wilson finally lent his support to the suffrage amendment in January 1918. Congress approved it, and on August 18, 1920, with the ratification of the Nineteenth Amendment, women achieved the right to vote. That date is now commemorated as Women's Equality Day.
	3. Why did the president decide to support the suffragist amendment?
Because a lot of people found out about what was happening, and they put pressure on him to support the amendment. He would have looked bad if he didn’t.


"Ten Suffragists Arrested while Picketing at the White House." America's Story from America's Library. Library of Congress. n.d. Web. http://www.americaslibrary.gov/jb/jazz/jb_jazz_sufarrst_3. html 1010L
Glossary

	Word
	Definition in your own words
	Translation

(optional)

	woman’s suffrage
	women’s right to vote
	

	suffragists
	women who fought for the right to vote
	

	picket
	people standing outside a place protesting
	

	democracy
	ruled by the people, so everybody has a say in the decisions that are made
	

	publicity
	attention given to something by the media
	


	Close Reading Note-catcher: "Ten Suffragists Arrested While Picketing at the White House"
	RI.4.1, RI.4.4, L.4.4

Name: ________________________________________________________ Date: ___________________

	1. What did the suffragists want?

	
	
	August 28, 1917
Women started parading in front of the White House for "woman suffrage," women's right to vote, during January 1917. On August 28 of that year, 10 suffragists were arrested. The women wanted President Woodrow Wilson to support the proposed Anthony amendment to the Constitution, which would guarantee women the right to vote. They started off standing silently, holding picket signs reading, "Mr. President, what will you do for Woman Suffrage?" and "How Long Must Women Wait for Liberty?" Riding through the White House gates, his wife by his side, President Wilson customarily tipped his hat to the protestors.


	2. What does the underlined sentence tell you about who supported woman suffrage?
	3. Why did the president decide to support the suffragist amendment?
	"Ten Suffragists Arrested while Picketing at the White House." America's Story from America's Library. Library of Congress. n.d. Web. http://www.americaslibrary.gov/jb/jazz/jb_jazz_sufarrst_3. html 1010L


	Between June and November 1917, 218 protestors from 26 states were arrested and charged with "obstructing sidewalk traffic" outside the White House gates. During that time, messages on the picket signs became more demanding. The women took advantage of the United States' entry into World War I on April 6. When Russian envoys came through Washington, posters proclaimed that the United States was a democracy in name only. Bystanders erupted in violence. What was the suffragists' next move?
	The leader of the National Woman's Party, Alice Paul, staged a hunger strike in jail after her arrest. Prison doctors had to force-feed her and others. With all the pressure from publicity generated by the White House pickets, the arrests and forced-feedings of women protestors, President Wilson finally lent his support to the suffrage amendment in January 1918. Congress approved it, and on August 18, 1920, with the ratification of the Nineteenth Amendment, women achieved the right to vote. That date is now commemorated as Women's Equality Day.
	


	
	Translation (optional)
	
	
	
	
	

	
	Definition in your own words
	
	
	
	
	

	Glossary
	Word
	woman suffrage
	suffragists
	picket
	democracy
	publicity


Close Reading Guide: “Ten Suffragists Arrested while Picketing at the White House”
RI.4.1, RI.4.4, L.4.4
Time: 25 minutes
	Directions and Questions
	Teaching Notes

	1. What does woman suffrage mean? (RI.4.4, L.4.4a)
2. What are suffragists? (RI.4.4, L.4.4a)
3. What did the suffragists want? (RI.4.1)
4. What does picket mean? (RI.4.4, L.4.4b)
	· Throughout this close read, students work in triads to discuss answers to the questions the teacher asks. Use different strategies to have them respond, such as cold calling, selecting volunteers, or responding chorally as a group. Refer to Close Reading Note-catcher: “Ten Suffragists Arrested while Picketing at the White House” (example, for teacher reference).
· Read the entire text aloud and invite students to read along silently in their heads as you read.
· Think-Triad-Share:
“What is the gist of this text? What is it mostly about?” (Women picketed the White House to get presidential support for the amendment to give women the right to vote.)

· Focus students on the opening sentence: “Women started parading in front of the White House for ‘woman suffrage,’ women’s right to vote, during January 1917.” Read it aloud and then invite students to read it chorally with you.
· Invite students to place their finger on the phrase woman suffrage and to say it aloud with you chorally.
· Ask Q1 and invite students to read the rest of the words in the sentence to help them determine the meaning. Tell students to record their answers in the glossary.
· Focus students on the second sentence: “On August 28 of that year, 10 suffragists were arrested.” Read it aloud and then invite students to read it chorally with you.
· Invite students to place their finger on the word suffragists and to say it aloud with you chorally.
· Ask Q2 and invite students to use their answer to the previous question to help them determine the meaning this word. Tell students to record their answers in the glossary.


	Directions and Questions
	Teaching Notes

	
	· Focus students on the third sentence: “The women wanted President Woodrow Wilson to support the proposed Anthony amendment to the Constitution, which would guarantee women the right to vote.” Read it aloud and then invite students to read it chorally with you.
· Remind students they have seen references to the Susan B. Anthony amendment in The Hope Chest. Help students understand that Susan B. Anthony was a woman who wanted the Constitution, the supreme law of the country, to be amended, or revised to allow women to vote. So she wrote an amendment, a revision, in the late 1800s about this.
· Ask Q3 and invite students to record their answers on their note-catchers.
· Read the rest of the paragraph aloud and invite students to read it chorally with you.
· Focus students on the phrase picket signs and click on the accompanying photograph to enlarge it.
· Think-Pair-Share:
“What do you see?” (women with signs asking the president to support them)

“What do you think picket signs are?” (signs explaining what they want)

· Ask Q4 and invite students to use the vocabulary strategies listed on the Close Readers Do These Things anchor chart. Tell students to record their answers in the glossary.
· Think-Triad-Share:
“What is the gist of this paragraph? What is it mostly about?” (women picketed outside the White House to get the president to support women in getting the right to vote)

	5. What does the underlined sentence tell you about who supported woman suffrage? (RI.4.1)
6. What does democracy mean? (RI.4.4, L.4.4c)
	· Focus students on the next paragraph and the underlined sentence. Read aloud the underlined sentence and then invite students to read it chorally with you.

· Think-Triad-Share:

“Why were women arrested and charged? How would you say this in your own words?” (for blocking the sidewalk outside the White House)

· Ask Q5 and invite students to record their answers on their note-catchers.


	Directions and Questions
	Teaching Notes

	
	· Focus students on the next sentence, “During that time, messages on the picket signs became more demanding.” Read aloud the underlined sentence and then invite students to read it chorally with you.
· Tell students that more demanding means the messages were becoming more insistent and more forceful. Think-Pair-Share:
“Why do you think the messages on the picket signs became more demanding?” (Student responses may vary, but could include because nothing was changing. They were suffering and becoming angrier as more of them were arrested and charged.)
· Read the rest of the paragraph aloud and invite students to read it chorally with you.
· Invite students to place their finger on the word democracy and to say it aloud with you chorally.
· Ask Q6 and invite students to use the vocabulary strategies listed on the Close Readers Do These Things anchor chart. Tell students to record their answers in the glossary.
· Provide the example that the way the people choose the president by voting is a democracy.
· Tell students that an envoy is a representative or messenger from another country.
· Think-Triad-Share:
“What do you think it means when it says ‘the United States was a democracy in name only’?” (The United States was called a democracy, but it wasn’t really because only men could vote.)
“Why do you think the suffragists wanted the Russian envoys to see this?” (Responses will vary, but may include: because they wanted the president and the other American representatives to be ashamed that some of their citizens were not happy. If they were ashamed in front of representatives from other countries, they may be more willing to do something about it.)
“Why do you think other people were angry about the suffragists signs and erupted in violence?” (because they didn’t want other countries to think badly of the United States, particularly during a time of war)


	Directions and Questions
	Teaching Notes

	
	· Click on the accompanying photograph to enlarge it and read aloud the caption. Think-Triad-Share:
“What connections can you make between The Hope Chest and this photograph?” (Alice Paul is a character in  The Hope Chest.)
· Think-Triad-Share:
“What is the gist of this paragraph? What is it mostly about?” (Women were arrested for getting in the way outside the White House. They made signs to make foreign representatives think the United States wasn’t really a democracy.)

	7. Why did the president decide to support the suffragist amendment? (RI.4.1)
	· Focus students on the next paragraph and the first two sentences: “The leader of the National Woman’s Party, Alice Paul, staged a hunger strike in jail after her arrest. Prison doctors had to force-feed her and others.” Read it aloud and then invite students to read it chorally with you.
· Ensure students understand that a hunger strike is not eating, and that this is a dangerous thing to do. Emphasize that in those times, there wasn’t social media to make a lot of people aware of issues, so people did things that would get them noticed by the media, for example newspapers, to get their story out to the world and raise awareness of their issues.
· Think-Triad-Share:
“What connections can you make between the underlined text and what you have read in The Hope Chest?” (The Hope Chest describes how Violet read that Alice Paul had been force-fed when she went on a hunger strike. It says on page 68, “Flossie had made Violet read in the paper Miss Paul’s description of how she’d been force-fed by the jailers and went on a hunger strike.)
· Focus students on the next sentence: “With all the pressure from publicity generated by the White House pickets, the arrests and forced-feedings of women protestors, President Wilson finally lent his support to the suffrage amendment in January 1918.” Read aloud the sentence and then invite students to read it chorally with you.
· Invite students to place their finger on the phrase publicity and to say it aloud with you chorally.


	
	· Ask Q7 and invite students to use the vocabulary strategies listed on the Close Readers Do These Things anchor chart. Tell students to record their answers in the glossary.
· Ask Q8 and invite students to record their answers on their note-catchers.
· Read the rest of the paragraph aloud and invite students to read it chorally with you.
· Click on the accompanying image to enlarge it and read aloud the caption. Think-Triad-Share:
“What is this image about?” (It is a picture of a program, an order of events, of a woman suffrage procession.)

· Think-Triad-Share:

“What is the gist of this paragraph? What is it mostly about?” (The president finally supported the amendment after the suffragists got a lot of publicity for being arrested and force-fed.)


For ELLs: Language Dive Guide: “Ten Suffragists Arrested while Picketing at the White House”
(For Teacher Reference)

Notes: Refer to the Language Dive in Module 3, Unit 1, Lesson 5, for detailed notes on how the Language Dive format has changed starting in Module 3.
Sentence: With all the pressure from publicity generated by the White House pickets, the arrests and forced-feedings of women protestors, President Wilson finally lent his support to the suffrage amendment in January 1918. (from paragraph 3 of “Ten Suffragists Arrested while Picketing at the Whitehouse” by the Library of Congress)
Language Learning Target:

· I can understand and practice using prepositional phrases to describe the cause of something.
· I can understand and practice using complex English structures to convey a firsthand account of an event.
Rationale: This sentence is compelling because of the prepositional phrase With all the pressure from publicity generated by in the first part of the sentence, which helps address L.4.1e and introduces the cause of the effect described in the second part of the sentence. This sentence connects to the big idea by providing the reader with an example of social change that was caused by people taking action against inequality. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure With all the pressure from publicity generated by. Note that the final two chunks are presented first to provide context for the cause described in the first two chunks. After discussing this structure, students practice using it to describe something in their own lives. In Lesson 8, students read “The Suffragists: From Tea-Parties to Prison,” which is a firsthand account in the form an interview with the suffragist Ernestine Kettler. Students revisit and use this secondhand account structure to describe how Ernestine might say the sentence as a firsthand account in her interview. Students also apply their understanding of the meaning and structure of this sentence when comparing and contrasting firsthand and secondhand accounts in Lesson 8 and during the End of Unit 1 Assessment.
Time: Consider allotting 10 minutes on Day 1 and 10 minutes on Day 2
	Throughout the Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 5.

	Day 1:

· Deconstruct

· Practice
	Remind students of the Questions We Can Ask during a Language Dive anchor chart. Refer to the chunk chart for language goals; display the sentence strip chunks; display and distribute the note-catcher. Follow the same routine found in Module 3, Unit 1, Lesson 5 to assist students in deconstructing, reconstructing, and practicing the chosen sentence.

	Day 2:

· Deconstruct-
Reconstruct

· Practice(Focus Structure and Sentence)
	


For ELLs: Language Dive Chunk Chart: “Ten Suffragists Arrested while Picketing at the White House”
(For Teacher Reference)

	Day 1

	President Wilson finally lent his support

	Deconstruct:
Language Goals
	· President Wilson: “Who is this sentence about?” It is about President Wilson, who was the president of the United States during this time in history when women were fighting for the right to vote. (proper noun/subject)

· finally lent support: “What did President Wilson do?” He finally gave his support to, or approved of something. (verb phrase)

· “Can you figure out why the Library of Congress included the word finally in this chunk?” finally is used to emphasize that it took a long time for President Wilson to give his support.

	to the suffrage amendment in January 1918.

	Deconstruct:
Language Goals
	· “What did President Wilson finally lend his support to? What does this chunk tell us?” This chunk tells us what President Wilson finally supported. He supported the amendment of the Constitution that gave women the right to vote. (prepositional phrase)

· Students can say the last two chunks in their own words and then sketch this part of the sentence in the “Effect” box on their notecatchers. ✎

	With all the pressure from publicity generated by

	Deconstruct:
Language Goals
	· “What does this chunk tell us?” It tells that the reason President Wilson finally decided to support the 19th Amendment is that he felt pressure from publicity, which is the way the media makes something public. generated by means caused by or produced by. The following chunk will tell us what generated the publicity. (prepositional phrase)

· With: “Can you figure out why the authors wrote With?” With can be used to introduce and describe the cause of something. This chunk will introduce the reason that President Wilson finally lent his support to women’s right to vote. Students can think of synonyms, or other words or phrases, that could replace With in this sentence without changing the meaning. (Due to, Because of, As a result of) (preposition)


	
	· Students can discuss in pairs what they know about the different ways the media made things public in 1918. Then they can switch pairs and discuss what they know about ways the media makes things public today, and reflect on whether they think it was easier to make things public in 1918.
· Invite students to think about how they might use this structure to talk about something in their own lives and tell them that they will discuss this in Lesson 8, on Day 2 of the Language Dive.

	the White House pickets, the arrests and forced-feedings of women protestors,

	Deconstruct: Language Goals
	· “What was the publicity generated by?” It was generated by the suffragists’ actions against inequality. They picketed in front of the White House, and they were arrested and forced to eat when they were in jail.

· Students can visualize and perhaps act out the suffragists’ experiences, and role-play what the suffragists might have said as they were being arrested and force-fed. Then, students can talk in pairs about what they might have said if they were in this situation.

· Students can say the first two chunks in their own words and then sketch this part of the sentence in the “Cause” box on their note-catchers. ✎
· “So, why did President Wilson finally lend his support to the suffrage amendment in January 1918?” because of all the pressure from publicity generated by the White House Pickets, the arrests, and forced-feedings of women protestors

	Day 2

	With all the pressure from publicity generated by

	Practice
(Focus Structure)
	· “If With shows the cause, which word helps show the effect?” (finally)
· Students use the frame to describe the cause and effect of something in their own lives.
· With all the pressure from ,  finally . ✎ 
(Example: With all the pressure from students, teachers finally decided to let them put on a talent show.)


	
	· To provide lighter support: “Can you exchange the word With at the beginning of the sentence with a synonym?” (Example: Due to all the pressure from students, teachers finally decided to let them put on a talent show.)
· To provide heavier support: Provide a word or phrase bank to help students complete the frame.

	With all the pressure from publicity generated by the White House pickets, the arrests and forced-feedings of women protestors, President Wilson finally lent his support to the suffrage amendment in January 1918.

	Reconstruct
	· “How can you say this sentence in your own words?” (President Wilson finally supported the amendment that gave women the right to vote because he felt pressure from the attention created by the pickets, arrests, and forced-feedings of the suffragists.)
· “How does the Language Dive add that your understanding of the big idea that when people take action against inequality, they can cause social change?” (It connects to the big idea by providing an example of social change that was created because of the suffragists’ willingness to take action and fight for the right to vote.)
· “Read the sentence following this one. Can you figure out how long it took from the time when President Wilson supported the amendment and when women finally had the right to vote?” The sentence that follows this one tells us that Congress ratified the 19th Amendment in August 1920, two years later. Students can also discuss in pairs what they know about what the 19th Amendment meant for women of color in 1920.

	Practice
(Sentence)
	· “Based on the firsthand account, ‘The Suffragists: From Tea-Parties to Prison,’ imagine how Ernestine Kettler might have said this sentence in her firsthand interview. Use the frame to write the sentence.” ✎
· With all the pressure from publicity generated by , President Wilson finally  in January 1918. (Example: With all the pressure from publicity generated by our pickets and arrests, President Wilson finally supported our right to vote in January 1918.)

· To provide lighter support: “Can we divide this sentence into two or more sentences? What do we have to remove or change?”

· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups.


	
	· Students can each hold a chunk and switch places to show the sentence in a different, correct order.
· “Based on this Language Dive, what other connections can you make between ‘Ten Suffragists Arrested while Picketing at the White House’ and ‘The Suffragists: From Tea-Parties to Prison’?”
· Language Chunk Wall suggestions:
· Language to talk about cause and effect: With all the pressure from publicity generated by / President Wilson finally lent his support

· Nouns and noun phrases and clauses (people, places, things, ideas): the White House pickets, the arrests and forcedfeedings of women protestors, / President Wilson finally lent his support / to the suffrage amendment in January 1918.
· Verbs and verb phrases (actions, states of being): With all the pressure from publicity generated by / President Wilson finally lent his support


Language Dive Sentence Strip Chunks: 
“Ten Suffragists Arrested while Picketing
at the White House”
	With all the pressure from publicity generated by

	the White House pickets, the arrests and forced-feedings of women protestors,

	President Wilson finally lent his support

	to the suffrage amendment in January 1918.


For ELLs: Language Dive Note-catcher: “Ten Suffragists Arrested while Picketing at the 
White House”
Name: ____________________________________ Date: ___________________
	Day 1

With all the pressure from publicity generated by the White House pickets, the arrests and forced-feedings of women protestors, President Wilson finally lent his support to the suffrage amendment in January 1918.
Sketch the sentence:

	
	Cause
	
	Effect
	

	
	
	
	
	

	
	
	
	
	


	Day 2

With all the pressure from publicity generated by the White House pickets, the arrests and forced-feedings of women protestors, President Wilson finally lent his support to the suffrage amendment in January 1918.
With all the pressure from __________________________________________
                                                                                    (cause)

________________________________, _______________________________

                                                                                                    (effect)
____________________________ finally ______________________________

________________________________________________________________

“With all the pressure from publicity generated by _______________________

                                                                                                                (cause)

President Wilson finally ___________________________________________

                                                                                        (effect)

________________________________________________ in January 1918.”




Firsthand and Secondhand Accounts
Anchor Chart
(Example, for Teacher Reference)

RI.4.6
	Firsthand
account
	Based on personal experience
	Uses pronouns like I, me, we.

Examples from text:

	Secondhand
account
	Based on research
	Uses pronouns like he, she, and they.
Examples from text:
They started off standing silently, holding picket signs reading, “Mr. President, what will you do for Woman Suffrage?” and “How Long Must Women Wait for Liberty?”
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