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Language Dive Guide: Peter Pan, Chapter 8

	Notes
	Modifications from Modules 1 and 2:
· As noted in Lesson 7, in addition to teacher-led questions and answers, there are suggested language goals that students should try to understand and apply for each chunk. Refer to Questions We Can Ask During a Language Dive in the Module 1 Appendix for a range of questions students might ask themselves and one another.
· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.
· This format provides greater freedom to choose how to help students understand the suggested language goals.
Continue to employ a number of approaches to enable students to understand these goals, (e.g., grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches). At the same time, draw on your understanding and experience of Language Dives from Modules 1 and 2 as you work with the new format.

	Sentence
	Much to Wendy’s disappointment, the mermaids turned out to be as unfriendly as Tinker Bell. (from page 67 of Peter Pan by Tania Zamorsky)

	Rationale
	This sentence is compelling because it uses its use of the adverbial as_____as to compare character traits to help show how characters feel, thus connecting to a big idea, Daily Learning Target, and RL3.3, L.3.5b. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure as unfriendly as. After discussing this structure, students practice using it to describe themselves and characters from Peter Pan. Students will apply their understanding of the meaning and structure of this sentence when discussing how someone with a particular character trait might behave and when describing characters in their own narratives in Unit 3.

	Time
	10 minutes

	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.
· Record and display student discussion next to or underneath each chunk on display for visual reference.
· Consider referring to the Questions We Can Ask During a Language Dive anchor chart.
· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.
Students can work on their note-catcher for each item marked with the icon [image: image1.emf]

	Deconstruct
	Refer to the chunk chart for questions and language goals to support student grappling. Follow the same routine found in the Language Dive in Lesson 7 to deconstruct the chosen sentence:
1. Whole group: display all sentence strip chunks, sequenced as a sentence; teacher reads aloud twice and students read aloud once with a partner.
2. Whole group: students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.
3. Whole group: consider pre-teaching one or two key vocabulary words.
4. Whole group or small group: display first chunk and allow students to grapple with the meaning; repeat with others.
· As students discuss the focus structure, slow them down for extended conversation and practice of the focus structure (see suggested questions and Conversation Cues in the chunk chart).
· To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.
· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals to pose questions. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

	Practice (Focus Structure)
	5. Small group: students play with the focus structure using the suggestions in the chunk chart. Refer to the chunk chart for specific Practice suggestions on this sentence.

	Reconstruct
	6. Whole group: consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.
7. Whole group: students reconstruct the meaning of sentence and connection to guiding question, big idea, learning target. Refer to the chunk chart for specific Reconstruct suggestions on this sentence.

	Practice (Sentence)
	8. Whole group: students synthesize and play with the sentence. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


Language Dive Chunk Chart: 
Peter Pan, Chapter 8

	Much to Wendy’s disappointment,

	Deconstruct: Language Goals
	· “What does this chunk tell us?” Wendy is very sad that something that she hoped would happen didn’t happen. (adverbial phrase)
· Much to: “Why did Tania Zamorsky write Much to?” to indicate the degree or amount of disappointment; Wendy is very disappointed. Much to is used to emphasize the disappointment; it is somewhat archaic.

	the mermaids turned out to be

	Deconstruct: Language Goals
	· the mermaids: “Who is this sentence about?” the mermaids. (noun phrase)
· turned out to be: “How can you say turned out to be in your own words?”/Meaning: were; seemed; were discovered to be. (phrasal verb + infinitive = verb phrase/predicate)

	as unfriendly as Tinker Bell.

	Deconstruct: Language Goals
	· “What did the mermaids turn out to be?” same as Tinker Bell: aggressive—“splashing her”—and aloof “ignored her”. 
· Underline as/as, and invite students to do the same. [image: image2.emf]
· as _____ as: “Can you figure out why Tania Zamorsky wrote as _____as?” to use one adjective to describe and compare two nouns as equals, to say the mermaids are the same as Tinker Bell. (adverbial phrase of equal comparison)

	
	· “Can you figure out why Zamorsky compares the mermaids to Tinker Bell?” We know that Tinker Bell is not kind to Wendy, so comparing the mermaids to Tinker Bell helps us understand how unfriendly the mermaids were.
· “Do you agree or disagree with what your classmate said? Why?” Responses will vary.
· “Close your eyes and imagine the mermaids being as unfriendly as Tinker Bell. Sketch what you imagined on your note-catcher.” [image: image3.emf]
· Students can act out the sentence, with some playing mermaids, some Tinker Bell, and some Wendy. 
· “So, why was Wendy disappointed?” She hoped the mermaids would be friendly.

	Practice (Focus Structure)
	· I am as _________ as ___________. 
(I am as energetic as a puppy.)
(Subject + verb + as + adjective + as + noun.)

· To provide lighter support: “Can you extend the sentence frame by adding an adjective before the noun at the end of the sentence?” (Example: I am as energetic as a happy puppy.)

· To provide heavier support: Provide a word bank for students to use when completing the sentence frame.

· Students can act out their sentence, then write and sketch what they shared on their note-catchers. [image: image4.emf]


	Much to Wendy’s disappointment, the mermaids were as unfriendly as Tinker Bell.

	Reconstruct
	· “How can you say this sentence in your own words?” The mermaids treated Wendy as poorly as Tinker Bell treated her, which was very disappointing.
· “How does this Language Dive add to your understanding of the big idea?” The sentence helps us understand the character traits of the mermaids by comparing them to Tinker Bell, thus showing how characters feel: the mermaids feel jealous of Wendy.

	Practice (Sentence)
	· Practice: _________ [character from Peter Pan] turned out to be as ________ as __________. (Tootles turned out to be as sweet as a baby.
(Character from Peter Pan + verb + as + adjective + as + noun.)
· To provide lighter support: “Can you extend the sentence frame by adding an adjective before the noun at the end of the sentence?”
· To provide heavier support: Invite students to use the Character Traits anchor chart to complete the sentence frame.
· Language Chunk Wall suggestions:
· Language to compare: as unfriendly as Tinker Bell.
· Adverbs and adverbial phrases and clauses (describing verbs, adjectives, adverbs): as unfriendly as Tinker Bell.


Language Dive Sentence Strip Chunks: 
Peter Pan, Chapter 8
	Much to Wendy’s disappointment,

	the mermaids turned out to be

	as unfriendly as Tinker Bell.


Language Dive Note-catcher: Peter Pan, Chapter 8

Name: ___________________________ Date: _____________
	Much to Wendy’s disappointment, the mermaids were as unfriendly as Tinker Bell.

Sketch the mermaids and Tinker Bell being unfriendly.
I am as _________________________ as a _______________________________.

(Subject + verb + as + adjective + as + noun.)

Sketch your sentence.

_____________________ turned out to be as _____________________________

as a ______________________________________________________________.
(Character in Peter Pan + verb + as + adjective + as + noun.)


Peter Pan: Text-Dependent 
Questions – Chapter 8

RL.3.1, RL.3.3, RL.3.6, L.3.5a

(Answers, for Teacher Reference)
1. On page 61, the text says, “Each different-size boy had a door that fit him as perfectly as a tailored suit.” What does this mean? Underline the best answer. (L.3.5a)

A. Each boy entered the cave through a door that was the perfect size.

B. Each door into the cave was shaped like a suit.

C. Each boy had to wear a suit into the cave.

D. Each boy had to visit a tailor to be measured for a suit.

2. On page 62, the text says, “There was one big bed, on which all the boys (except Michael) slept, packed in like sardines in a tin.” What does this mean? Underline the best answer. (L.3.5a)

A. The boys ate sardines before they got into bed.

B. The boys slept in a bed with sardines.

C. The boys had to sleep very close together because there wasn’t much space.

D. The boys slept in a tin because they didn’t have a bed.

3—6:

	Character: Wendy

	Traits

distinguishing qualities or characteristics of Wendy’s character
	Character point of view/
motivation:
What is Wendy thinking/feeling about the situation that motivates her to take action? Give at least one piece of evidence from the text.
	Action: What does Wendy do? Give at least one piece of evidence from the text.
	Your point of view: What is your point of view of the situation? What were you thinking/feeling about the situation as you were reading? Why? How is it the same as or different from Wendy’s?

	worrier, determined, problem-solver
	She misses her parents and worries about them. She is worried that her brothers are beginning to forget their parents. The text says, “What did disturb Wendy, however, was the fact that John was starting to forget their parents—and Michael had already forgotten them entirely.” (page 64)
	She sets up a school with quizzes to remind John and Michael of their parents. The text says, “To fix this, Wendy set up a little school, with their old life as the subject instead of spelling or math.” (page 64)
	Student responses may vary, but could include that, like Wendy, they are also worried that the boys are forgetting their old lives, which will make it difficult for them to go back if they ever decide they want to.


Peter Pan: Text-Dependent 
Questions – Chapter 8

RL.3.1, RL.3.3, RL.3.6, L.3.5a

Name: ___________________________ Date: _____________
3. On page 61, the text says, “Each different-size boy had a door that fit him as perfectly as a tailored suit.” What does this mean? Underline the best answer. (L.3.5a)

A. Each boy entered the cave through a door that was the perfect size.

B. Each door into the cave was shaped like a suit.

C. Each boy had to wear a suit into the cave.

D. Each boy had to visit a tailor to be measured for a suit.

4. On page 62, the text says, “There was one big bed, on which all the boys (except Michael) slept, packed in like sardines in a tin.” What does this mean? Underline the best answer. (L.3.5a)

A. The boys ate sardines before they got into bed.

B. The boys slept in a bed with sardines.

C. The boys had to sleep very close together because there wasn’t much space.

D. The boys slept in a tin because they didn’t have a bed.

Reread pages 64–65, from “As for her parents …” to “Describe Father’s laugh.”

5. From this excerpt of the chapter, what character traits does Wendy show? Record them in the second row of the chart on the following page. (RL.3.3)

6. What does Wendy think and feel about this situation? You are going to be interviewed as you pretend to be Wendy. Complete the second column of the chart on the following page. (RL.3.1, RL.3.6)
7. What does Wendy do? Give at least one piece of evidence from the text and record it in the third column of the following chart. (RL.3.1, RL.3.3)

8. What is your point of view of the situation? What were you thinking/feeling about the situation as you were reading? Why? How is it the same as or different from Wendy’s point of view? Complete the final column of the following chart. (RL.3.6)

	Character: Wendy

	1. Traits

distinguishing qualities or characteristics of Wendy’s character
	2. Character point of view/motivation: What is Wendy thinking/feeling about the situation that motivates her to take action? Give at least one piece of evidence from the text.
	3. Action: What does Wendy do? Give at least one piece of evidence from the text.
	4. Your point of view: What is your point of view of the situation? What were you thinking/feeling about the situation as you were reading? Why? How is it the same as or different from Wendy’s?

	
	
	
	


Character Traits Anchor Chart

(Example, for Teacher Reference)
RL.3.3

	Examples of character traits: helpful, loyal, stubborn

	Character Name
	Character Traits

	Wendy
	responsible, motherly, worrier, forgiving, determined, problem-solver

	John
	trusting, doesn’t worry, forgetful

	Peter
	carefree, irresponsible, untrustworthy

	Tootles (lost boy)
	sweet, humble

	Slightly (lost boy)
	arrogant

	Curly (lost boy)
	troublemaker, takes the blame for things he didn’t do

	Starkey (pirate)
	polite

	Hook (pirate)
	courageous

	Tiger Lily (Indian)
	fierce

	Tinker Bell
	jealous, spiteful, boastful


Analyzing Peter Pan Anchor Chart

(Example, for Teacher Reference)
RL.3.1, RL.3.2, RL.3.5

	Chapter
	What happens? 

(Brief summary—no more than three sentences)
	How does the chapter build on the previous chapters? 

(What happened in the previous chapters? How does this chapter build on what has happened so far?)

	8: Something Worse than the Night
	The Darling children settle into the cave with Peter and the lost boys in Neverland. Wendy becomes worried when John and Michael begin to forget their parents, and she starts giving them lessons to remember. The children have adventures.
	In the previous chapter, Wendy, John, and Michael arrived in Neverland with Peter. This chapter builds on this by showing them settling in to a new way of life on the island.


Language Dive Practice I Homework

1. Look at the scrambled sentence below from Peter Pan. Write it in the correct sequence:

	to meet him
	it strained and wiggled
	at the door.
	Like a puppy,


Like a puppy, it strained and wiggled to meet him at the door.
2. Sketch the meaning of the above sentence:

(Responses will vary.)

3. Complete the sentence. Use information about yourself.

Like a __________, I _________ and __________ to___________________. 

(Answers will vary.)

4. Underline all examples of figurative language below:

Wendy jumped up, excited.
It was the stars, spying.
The island slowed.
Suddenly Peter laughed.
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Close Reading: Chapter 8 of Peter Pan
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