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Cycle 25 Assessment: Lesson 130—Reading

Name: __________________________ Date: ______________
Phase:  Partial     Full    Consolidated

Part 1: Decodable Words

Directions: This section is administered individually. Student reads up to and including appropriate phase words. Teacher annotates reading behaviors.

	Reading Behavior Annotations

	Symbol
	Meaning

	✓
	Automatic, correct reading of a word.

	SC
	Student self-corrected (without prompting).

	W
	Student waited some time before reading the word (quiet word decoding).

	/
	Make a slash in between the sounds the student segmented.  

For example:  c/a/p      c/ap      cap/tain

	?
	Student says the word with a questioning voice or asked if they were right.

	R
	Student repeated the same word, whether right or wrong.

	rib

rid
	Write incorrect response above the word, if the student substituted a letter, omitted a sound or read the wrong word. 

For example: “rib” instead of “rid,” “cup” instead of “cap,” or “dog” instead of “bag.”

	X
	Student does not attempt the word or says, “I don’t know.” Record incorrect response on the line.

	cap

˘
	Student reads the word smoothly but slowly without segmenting the individual phonemes.


	Partial
	ban     cob     pig     net     jug

	Full 
	mart     cord     dirt     term     turf

	Consolidated
	charm     sworn     shirt     clerk     church  


Cycle 25 Assessment: Lesson 130—Spelling
Part 2: Spelling

Directions: Fold the student paper lengthwise. Teacher says the first word, and students write it on line 1. Continue up through words in the students’ phase. Partial = 1–5, Full = 1–10, Consolidated = 1–10, and the sentence dictation.

Part 3: Sentence Dictation

Directions: Consider dictating these sentences to students working in the Consolidated phase, and possibly those in the Full phase. Watch for conventions of capitalization, spelling, letter formation, punctuation, and spacing. Students should write the sentence on the back of the Spelling Assessment. Consider recording miscues above the words below.

1. The bird and Chip the rat like worms.

Part 4: Optional Fluency Assessment

Directions: Consider listening to individual students read from the Decodable Student Reader or other familiar text. Listen for elements of fluency as described in this rubric:

	Elements of Fluency
	Not yet fluent
	Somewhat fluent
	Fluent

	Smoothly
	Many errors and/or many pauses to decode. 

Sounds choppy
	Some errors and/or pauses to decode. 

Sounds somewhat choppy
	Minimal or no errors and/or pauses to decode. 

Sounds fluid

	Expression
	Does not sound like natural talking.

Monotone voice
	Sounds like natural talking in some parts. 

Somewhat monotone
	Sounds like natural talking. 

	Meaning
	Not yet attending to punctuation. 

Some intonation that reflects the tone/mood of the text.
	Some attention to punctuation. 

Some intonation that reflects the tone/mood of the text.
	Attention to punctuation.

Intonation that reflects the tone/mood of the text.

	Just the Right Speed
	Slow and labored OR rushed throughout the text.  
	Somewhat slow OR rushed throughout the text.
	Varies from slow to fast as appropriate throughout the text.


Standard Notation for Spelling Assessment

	If…
	Then…
	Example

	The word is spelled correctly
	Leave the boxes blank
	am
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	The word is misspelled


	1. Write the student’s spelling in the boxes 

2. Write the correct spelling above the boxes

3. Circle the error above and below the box
	let
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	Additional Examples

	A letter is reversed
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	Sequence of letters is reversed
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	Extra letters
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	A letter in a digraph is missing

[image: image8.png]



	A silent “e” is added
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	A silent “e” is omitted
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	A letter in a vowel team is missing
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	A letter is omitted
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Cycle 25 Spelling Test

Name: __________________________ Date: ______________
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Pre-Alphabetic Phase 
Blank Assessment Planning Template

Part 1: Letter Identification—Writing Dictated Letters

Directions: Say the names of letters you have been working on and have students write the letters on the lines. Observe letter formation.

1. _________________________________

2. _________________________________

3. _________________________________

4. _________________________________

5. _________________________________

Part 2: Letter Identification—Writing Letters to Accompany Sounds

Directions: Make the sound of letters you have been working on and have students write the letters on the lines. Observe letter formation.

6. _________________________________

7. _________________________________

8. _________________________________

9. _________________________________

10. _________________________________

Part 3: Letter Identification—Naming the Letter You See
Directions: This part is administered individually. On each line, write a letter you have been working on. Ask the student to say the name of the letter and give the sound it makes.

11. _________________________________

12. _________________________________

13. _________________________________

14. _________________________________

15. _________________________________

16. Part 4: Phonological Awareness

Directions: This part is administered individually. Consider using this as a “menu” from which to choose skills to assess based on the needs of individual students. Determine a method for keeping track of student progress with these skills.

A. Rhyme recognition

Directions: Identify a set of three or four one-syllable words to say aloud. All but one should rhyme. Examples: “cat,” “bat,” “red,” “sat”

Teacher says: “I am going to say a list of words. Listen carefully and then tell me which word does not rhyme.”

Repeat this with a few more sets of words.

B. Rhyme production

Directions: Identify a one-syllable word to say aloud. Example: “ten”

Teacher says: “I am going to say a word. Listen carefully and then tell me a word that rhymes with it.”

Repeat this with a few more words.

C. Counting syllables

Directions: Identify a two- or three-syllable word to say aloud. Examples: “paper,” “remember”

Teacher says, “I am going to say a word. Listen to the word, then say it yourself and tell me how many syllables (or ‘beats’) are in the word.”

Repeat this with a few more words.

D. Blending syllables

Directions: Identify a two- or three-syllable word to say aloud. You will pause between each syllable. Examples: “pencil,” “alphabet”

Teacher says: “I am going to say the syllables in a word. It is your job to put the syllables together to make a word.”

Repeat this with a few more words.

E. Segmenting syllables

Directions: Identify a two- or three-syllable word to say aloud. Examples: “picnic,” “elephant.” The teacher will not pause between each syllable when saying the word.

Teacher says: “I am going to say a word. It is your job to say the word and then break it into each syllable.”

Repeat this with a few more words.

F. Phonemic isolation

Directions: Identify a single-syllable word to say aloud. Example: “cat.” The student will identify the initial and final sounds. As an extension, consider asking the student to identify the medial sound.

Teacher says: “I am going to say a word aloud. It is your job to say the word and then tell the first sound in the word.”

After the student identifies the initial sound, the teacher says: “Now say the word again and tell the last sound in the word.”

Repeat this with a few more words.

G. Onset and rime

Directions: Identify a single-syllable word to say aloud. Example: “ball.” The student will blend the onset (/b/) and the rime (/all/).

Teacher says: “I am going to say the first sound in a word and then the last part. It is your job to blend them together to make a word.”

Repeat this with a few more words.

H. Phoneme substitution

Directions: Identify a single-syllable word. Example: “fun”

Teacher says: “Replace the first sound in ‘fun’ with /s/.”

Repeat this with a few more words.

I. Phoneme blending

Directions: Identify a single-syllable word. Example: “tip”

Teacher says: “I am going to say each sound in a word. It is your job to blend the sounds together to make a word.”

Repeat this with a few more words.

J. Phoneme segmentation

Directions: Identify a single-syllable word. Example: “hot”

Teacher says: “I am going to say a word. It is your job to segment (separate) and say each sound in the word.”

Repeat this with a few more words.
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