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Poem: “Have You Ever?”

Have you ever thought of the cat

from the book with a big, striped hat?

Have you ever thought of the frog

from the book with the big, long log?

Have you ever thought of the hen 

from the book with a large, round pen? 

If you don’t have one of these books,

take them off the shelves and look, look, look!
Reader’s Toolbox Routine:

This routine is a model for teacher planning. But ultimately the teacher must choose teaching points based on students’ needs on the text the teacher chooses.

Target
I can use different tools from my Reader’s Toolbox to read words I don’t know in a text. 
Teaching Notes
· The routine is designed for small group instruction (see daily lessons, Differentiated and Small Group section). But it also can be used whole group at the teacher’s discretion. 
· The mini-lesson example includes a focus on one “tool”: “looking at the picture clues.” Use this as a model. As students are ready, you can introduce more tools. See suggestions at the end of the lesson.  

· Consider creating a Reader’s Toolbox anchor chart, with a drawing of a large toolbox. As you introduce each tool, add it to the chart. Refer back to the chart as needed. 

· Always encourage the students to first use all of the visual cueing system they can to solve a word and only then to use the other tools in their toolbox. 

Materials
· White board or chart paper and marker
· A big book (shared text that all students can see). It should meet these guidelines:

· illustrations that support the text

· some words that are decodable for most of the class (e.g., includes words with taught spelling patterns and taught high-frequency word)

· some words that are not decodable (words with untaught spelling patterns or irregular spelling). 

· A book or other text for each pair of students. This may be the same or different text from the shared reading, but should follow the same guidelines as the big book/shared reading text.

Routine
· Teacher says: When a reader comes to a word they don’t know, there are tools the reader can use to try to figure out the word. We have been learning a lot about the most important tool we have as readers: looking at the letters in a word and saying the sounds that match each letter. This is the most important tool because as we learn more and more letter sounds and spelling patterns, the more words we will be able to read quickly.
· Teacher writes the word “cheat” on the board.

· Teacher says: So, for this word, I see a “ch-“ at the beginning. I know those letters together say “/ch/.” And I see “ea.” I know those letters together make the /ē/ sound. And then I see a “t” at the end, which makes the “/t/” sound. Because I know all the sounds that match with those letters, my brain automatically, or very quickly, decodes/reads the word: “cheat.” 

· Teacher says: Another tool readers can use is to look at clues in the picture.” 

· Teacher writes “look at the picture clues” on the Toolbox anchor chart. 

· Teacher says: Picture clues don’t always work because we don’t always have pictures when we read. And sometimes the pictures don’t really match the words. But if you’ve tried your first tool, looking at the letters, and you realize there are parts of the word that you aren’t sure how to decode/read, then you can try this tool. 

· Teacher opens up the shared reading text to the first page with an example of a difficult word with strong illustration support. (Ex: “The man is driving to the store.”)

· Teacher says: When I come to this word (teacher points to, but does not read aloud): “driving,” I realize this is a long word and it has some spelling patterns I don’t recognize, so I might need to look for some clues in the picture to figure it out. Hmmm, I see the man is in a car. 

· Teacher reads the sentence and skips over the word. 

· Teacher says: The man is _____ to the store. I see that it starts with a “d” and the man is driving a car. Driving starts with “/d/” and I see the “-ing” at the end, and I know that says “/ing/”, so I think this says: The man is driving to the store. 

· Teacher says: Notice that I first tried using our most important tool, looking at the letters. When that didn’t help enough, then I used the picture clues tool also to help me figure out the word. 

Guided Practice
· Teacher says: Now you will try out these this new tool. You and your partner will get a book to read together. You will take turns reading a page. When you come to a word you are not sure how to read, put your finger on it. As always, first try to… Then try the new tool from your Reader’s Toolbox. Tell your partner what information you are using to help you figure out the difficult word.” 
· Teacher models with a student. 

· Teacher distributes texts to partners and explains management of activity as needed. 

Independent Practice
· Student practice during independent rotations (Accountable Independent Reading or partner reading). 
· Students list the difficult words they solved so they can share with the teacher when conferring.

· Teacher confers with each student at least once per month; see Independent and Small Group work document for details.

· For accountability, students use either the Differentiated Response Sheets (see Independent or Small Group work document) or other form of response sheet such as a reading journal.

Other Tools to Teach
Use the Reader’s Toolbox routine model to guide planning for teaching how to use the other tools. Keep in mind that readers often use more than one strategy at a time to solve an unknown word. So, although these might be introduced in isolation at first, it will be important to recognize when and guide students to use all the available tools, or strategies, they can to solve an unknown word. 
Suggested tools to teach:

· Look at the sentence: students use what they know about syntax and sentence structure and think about what sounds right in a sentence. Example: 

· A reader comes to the word “there” in the sentence, “Are you there, mom?” and is unsure how to read it.

· She might try out a few other “th-“ words like “think” and “this”, but ultimately would realize that “there” makes the most sense, or sounds right, in the sentence.

Use background knowledge: similar to using picture clues, or “look at the picture”, students use what they know about the topic in an informational text or about the story in a fiction text to help solve an unknown word. Example:

· A reader comes to the word “feathers” in the sentence “The mom’s feathers help keep the baby bird warm.”

· He knows that “feathers” starts with the /f/ and ends with a /s/ sound and knows from the bird book they read in class that feathers can keep birds warm. 

· Analogy: This is visual cueing system strategy in which students use what they know about words to help them read new ones. Example:

· A reader comes to the word “mouth.”

· She sees “ou” and recognizes it from the sight word, “out.” 

· She tries the /ow/ sound in the middle of /m/ and /th/ and reads the word: “mouth.”

Reader’s Toolbox Routine: Lesson Planning and Recording Template

Teaching Notes

· The most effective way to read words is by using letter-sound information (the visual cuing system). Other cueing systems (including meaning and syntax) are confirmatory tools. The purpose of this routine is to show readers how to use these tools in tandem when solving an unknown word in a text. 
· Always encourage the students to first use all of the visual cues (letter sound information) they can to solve a word and only then to use the other tools in their toolbox. 

	Setting (circle one):      small group              whole group           other (describe)

	“Tool” to be introduced and/or reviewed in this lesson (circle one):

Look at the picture(s) 

Use background knowledge 

Look at the sentence (syntax; what would sound right in the sentence) 

Analogy (does it look like a word you know?)

Other: 

	Long Term Target: I can use different tools from my Reader’s Toolbox to read words I don’t know in a text.

Daily target: 

· I can use ____________________ (e.g. “picture tool”) from my Reader’s Toolbox to read words I don’t know in a text.

	Text for this lesson:
	Other Materials Needed:


	Component
	Planning Notes 
	Record Observations

	Introduce Purpose (target)

“If using my knowledge of letter-sound patterns (my main tool) isn’t working I can STOP and try another tool. Today we’ll be learning about using _____ as a tool.”
	
	

	Modeling for Students:

· Teacher models trying to use the letter-sound information (main tool) on a word first, then introduces the new tool and how to use it.
	
	

	Guided Practice:

· Teacher invites students to try out this new tool on the text with a partner. 

· Reminds students to try main tool (letter-sound information) when they get stuck on a word, then try the new tool. 

· Teacher models with a student. 

· Teacher distributes texts to partners and explains management of the activity as needed.
	
	


Letter-Picture Match Cards

	a
	e
	i

	o
	u
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