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	Fossils Tell of Earth's Changes
	Grade 2: Module 2: Unit 1: Lesson 2
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“She Sells Seashells”

She sells seashells by the seashore.

The shells that she sells are seashells, I’m sure, 

So if she sells seashells on the seashore, 

I’m sure that the shells are seashore shells.
Close Read-aloud Guide: 
Stone Girl, Bone Girl: 
A Story of Mary Anning of Lyme Regis
RL.2.1: Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.

RL.2.2: Recount stories, including fables and folktales from diverse cultures, and determine their central message, lesson, or moral.

RL.2.3: Describe how characters in a story respond to major events and challenges.

RL.2.5: Describe the overall structure of a story, including describing how the beginning introduces the story and the ending concludes the action.

RL.2.7: Use information gained from the illustrations and words in a print or digital text to demonstrate understanding of its characters, setting, or plot.

Time: 120 minutes (six 20-minute sessions)

Key Understanding: 

Although Mary’s life was not easy, she worked hard to achieve her dreams of fossil hunting.

Focus Question: 
How did Mary Anning respond to challenges in her life?

Supporting Language and Engagement: 
During every session of the close read-aloud, identify a variety of total participation techniques (see Appendix) to engage students in the text-dependent questions. In addition, consider incorporating additional movement, role-play, and modeling as needed to support students understanding and engagement.
Culminating Task: 

· Part 1: What did Mary Anning do to become a famous fossil hunter? Complete a beginning, middle, and end graphic organizer.

· Part 2: Display and reread pages 19–20. Explain how Mary used a habit of character to overcome the challenge of getting the fossil out.
	Session 1: Getting the Gist and Learning to Record Information

	Text to Read
	Questions/Activities

	Entire text
	· Display the book and read the title and author: Stone Girl, Bone Girl: A Story of Mary Anning of Lyme Regis by Laurence Anholt. 

· Invite students to look closely at the cover. Ask:

“What do you notice on the cover of this book?” (a girl and a dog; dinosaurs and an ocean)

· Say: 

“Today we are going to read a narrative nonfiction story. This means it sounds like a story but is about something real. In this book, you are going to hear more about the girl from the poem, Mary Anning. She is the main character of this story.”

· Invite students to Think-Pair-Share with an elbow partner:

“What do you think might happen in this story?” (Responses will vary.) 

· Do not confirm or correct students’ responses. Simply let their predictions linger. It is important that they hear the text read aloud before you do any explaining.

· Read aloud the entire book fluently, with expression, and with minimal interruptions. Stop to provide word meanings only when you are sure that the majority of your students will be confused. They will hear this text many times, so don’t worry if they don’t seem to understand yet.

	Entire text,

continued
	· Invite students to Think-Pair-Share with an elbow partner:

“What was this story about?” (It’s about a girl who looks for fossils and finds a giant sea monster fossil in a cliff.)

· Using a total participation technique, invite a response from the group:

“Why the book is called Stone Girl, Bone Girl?” (She looks for fossils, which are bones in the stone.)

· If productive, cue students to clarify the conversation by confirming what they mean:

“So, do you mean _____?” (Responses will vary.)


	Session 1: Getting the Gist and Learning to Record Information

	Text to Read
	Questions/Activities

	
	· Direct students’ attention to the Unit 1 Guiding Questions anchor chart. Read aloud the 2nd guiding question: “How do character respond to major events in the story?”

· Tell students that during this story, they will spend time thinking about Mary Anning responds to major events in the story.

“What does the ‘She Sells Seashells’ poem have to do with Mary Anning?” (It is about her selling fossils to visitors at the beach.)

· Invite students to stand and move as they say the poem once again together as a class.

	Session 2: Mary, Her Family, and the Setting, Pages 1-4

	Text to Read
	Questions/Activities

	
	· Read pages 1–4 without interruption.

	Page 1
	· Prepare the Reading Literature Checklist (RL.2.1, RL.2.2, RL.2.3, RL.2.5, RL.2.7) to capture data on students as questions are asked during this session.

· Reread page 1.

· Focus students on the illustration on page 2.

· Using a total participation technique, invite responses from the group:

“What does ordinary mean?” (usual; normal)

“What does extraordinary mean?” (special; not ordinary)

· Invite students to turn and talk with an elbow partner:

“Why did Mary Anning’s father think that she was ‘no ordinary girl’?” (She survived a lightning strike.)

	· Page 4
Language Dive
	· Reread page 4 beginning at “The years rolled by …” Stop reading after “Mary had few friends …”

· Welcome students to their Language Dive. 


	Session 2: Mary, Her Family, and the Setting, Pages 1-4

	Text to Read
	Questions/Activities

	
	· Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.
· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

	Page 4

Language Dive Deconstruct
	· Place your finger on the sentence: Mary had few friends, except her father, whom she adored.

· Read aloud the sentence twice, following along with your finger.

· Invite students to chorally read it aloud with you.

· Ask:

“What is the meaning of this sentence?” (Responses will vary.)

“How does this Language Dive help you understand the challenges, or difficulties, Mary had in her life?” (Responses will vary)

	Page 4

Language Dive Deconstruct
	· Display and read aloud the following sentence strip chunk: Mary
· Ask:

“Who is the sentence about?” (Mary)


	Session 2: Mary, Her Family, and the Setting, Pages 1-4

	Text to Read
	Questions/Activities

	Page 4

Language Dive Deconstruct
	· Display and read aloud the following sentence strip chunk: had few friends,
· Ask:

“What did Mary have?” (few friends)

“How many friends is few?” (three; not very many)

“What if we added the word a in front of few? Would that change the meaning? How? (Yes, saying a few is more positive and usually means we have enough of something. Saying Mary had a few friends means she had a good number of friends.)

“Can you say this chunk in your own words? How?” (Responses will vary, but may include: Mary didn’t have a lot of friends; Mary hardly had any friends.)

“What is something that you have few of, or not very many of? What is something that you have a few of, or enough of?” (Responses will vary.)

· Students can show with their fingers how many friends few friends might be and how many friends a few friends might be.

· Give students 30 seconds of think time. Invite them to turn to a partner and to use the sentence frame: “I have few __________.”

	Page 4

Language Dive

Deconstruct
	· Display and read aloud the following sentence strip chunk: except her father,
· Ask:

“Whom did she have in her life who was separate from her few friends?” (her father)

“Why do you think the author used the word except?” (To say her father was different from her other friends; to show she was close with her father but wasn’t very close with others)

· Invite students to pretend to hole a scissors up to the word except and to cut it out. Ask:

“What if we replaced the word except with including? Would that change the meaning? How? (Yes. It would mean that just one of her few other friends; that he was not different or special.)


	Session 2: Mary, Her Family, and the Setting, Pages 1-4

	Text to Read
	Questions/Activities

	Page 4

Language Dive

Deconstruct
	· Display and read aloud the following sentence strip chunk: whom she adored.
· Tell students that the word whom is like the word who. Ask:

“How did Mary feel about her father?” (She adored him.)

· Invite students to identify the person to whom each pronoun, whom and she refers to by drawing an arrow from whom to her father and from she to Mary.

	Page 4

Language Dive

Reconstruct
	· Tell students that playing with the chunks out of order like a puzzle can help them figure out how English works.

· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display so all students can see. Say:

“Put the chunks of the sentence in the correct sequence.”

· Point to and read the entire sentence in sequence: Mary had few friends, except her father, whom she adored.
· Read the sentence aloud again.

	
	· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.) 

“Now what do you think is the meaning of this sentence?” (Responses will vary, but may include: Mary didn’t have many friends, but she loved her father.)

“How does your understanding of this sentence help you understand the challenges, or difficulties, Mary had in her life?” (Responses will vary, but look for students to begin to make a connection to the first focus question of the close read-aloud: “How did Mary Anning respond to challenges in her life?”)

· If productive, cue students to listen carefully:

“Who can repeat what your classmate said?” (Responses will vary.)


	Session 2: Mary, Her Family, and the Setting, Pages 1-4

	Text to Read
	Questions/Activities

	Page 4

Language Dive

Practice
	· Tell students they will use language to talk about quantity, or how many, to discuss key details and challenges in Stone Girl Bone Girl.

· Display and read aloud the sentence frame:

________ [Character] had few ________ [noun]. [Character] had a few ________ [noun].

For lighter support: [Character] had few ________ [noun], except ________ [noun]. Mary had a few ________ [noun].

For heavier support: I have few ________ [noun]. I have a few ________ [noun].

· Model completing the sentence frame verbally. Then ask students for ideas. Examples:

Pepper had few children. Mary had a few challenges.

For lighter support: Pepper had few children, except Mary. Mary had a few challenges.

· Tell students you will give them time to think and say their sentence to a partner. Invite students to share out using a total participation technique.

· Tell students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks.

· Ask:

“Can you post the language chunks around the room on the appropriate Language Chunk Wall?”

	
	Nouns and noun phrases (people, places, things)
	Language to talk about quantity
	Language to make references e.g., she, which, that (pronouns, determiners)

	
	Mary

had few friends,

except her father,
	had few friends,
	whom she adored.


	Session 2: Mary, Her Family, and the Setting, Pages 1-4

	Text to Read
	Questions/Activities

	
	· Continue reading the page. Stop after “Mary had sometimes seen …”

· Draw students’ attention to the picture and ask:

“What do you notice about where they live?” (They live by cliffs; they live by the water.)

· Reread: “Mary had sometimes seen huge slabs of land slipping and tumbling to the beach below.”

· Show slipping with your hands. Show tumbling.

· Using a total participation technique, invite responses from the group:

What was slipping and tumbling?” (pieces of land, rocks, parts of the cliff, lots of dirt, the ground)

· Reread: “The clay cliffs were soft as melting chocolate.”

· Invite students to imagine melting chocolate.

· Using a total participation technique, ask:

“What do you know about melted chocolate?” (It is not solid; it is soft.)

“What does melted chocolate look and feel like?” (soft, gooey, runny, messy)

“Why would the author want to compare the cliffs to melted chocolate?” (He wanted the reader to understand that the cliffs were soft and messy too.)

· Finish reading page 4.

	Session 3: Mary Falls in Love with Fossils, Pages 5-8

	Text to Read
	Questions/Activities

	Pages 5–8
	· Tell students they are going to do a quick class retell of the story so far so they can remember what happened.

· Remind students that retelling is when you tell the story again using just the important details about the characters and events in the story.

· Display each page slowly as you call on volunteers to help retell the story.
· Introduce the focus question:

— “How did Mary Anning respond to challenges in her life?”


	Session 3: Mary Falls in Love with Fossils, Pages 5-8

	Text to Read
	Questions/Activities

	
	· Tell students that, throughout this module, they will take time to think about how characters respond to events.

· Ask for a volunteer to define challenges (problems).

· Tell students that they will look at what Mary Anning does, or how she responds, to some problems she experiences.

· Read pages 5–8 without interruption.

	Page 5
	· Prepare the Reading Literature Checklist (RL.2.1, RL.2.2, RL.2.3, RL.2.5, RL.2.7) to capture data on students as questions are asked during this session.

· Return to page 5.

· Define respond (to react, to do something). Characters in a story respond to an event by doing something after an event happens.

· Begin reading at “When they came to the place …”

· Stop reading after “Just be patient.”

· Using a total participation technique, invite responses from the group:

“How did Pepper respond to Mary’s dancing on the beach? What did Pepper do when he saw his daughter dancing?” (told her to be patient; laughed)

· Finish reading page 5.

· Display page 5. Tell students they are going to use the Role-Play protocol. Remind them that they used this protocol with 
The Invisible Boy and review as necessary using the Role-Play Protocol anchor chart. Refer to the Appendix for the full version of the protocol.

	Page 6
	· Focus students’ attention. Reread page 6.

· Say:

“Mary is facing a challenge. She has found something she really wants and can’t even get to sleep because she is thinking about it so much.”

· Display the Mary’s Challenges anchor chart. Read the focus question at the top of the chart. Tell students you are going to keep track of Mary’s challenges and how she responds to those challenges on the chart.


	Session 3: Mary Falls in Love with Fossils, Pages 5-8

	Text to Read
	Questions/Activities

	
	· Add “Mary wanted treasure in the cliffs” to the chart.

· Say:

“Let’s read to see how she responds—what she does—after that challenge.”

	Pages 7–8
	· Begin reading at “From that day on …”

· Stop reading after “He let Mary have her own …”

· Invite students to turn and talk with an elbow partner:

“What does it mean to have sharp eyes?” (good at finding things)

· Using a total participation technique, invite responses from the group:

“What did Mary do when she was faced with the challenge of really wanting to find more fossils? How did she respond to this challenge?”

· Add two or three answers to the chart. (spent every moment looking for curiosities; developed a “sharp eye”; learned about their names; kept them in a drawer)

· Tell students that Mary Anning showed a habit of character while responding to her challenge.

· Review the definitions of perseverance (when something is hard, I keep trying and ask for help) and initiative (I notice what needs to be done, and I do it).

· Invite students to Think-Pair-Share with an elbow partner:

“Which habit of character did Mary Anning show when she responded to this challenge?” (She showed initiative because she knew what she had to do and just did it, and she showed perseverance because she kept trying to find new things even when it was hard with people making fun of her.)

· If productive, cue students to listen carefully:

“Who can repeat what your classmate said?” (Responses will vary.)

· Add responses to the chart.

· Finish reading pages 7–8.


	Session 4: Mary Learns More about Fossils, Pages 9–14

	Text to Read
	Questions/Activities

	Page 9
	· Read pages 9–14 uninterrupted.

· Prepare the Reading Literature Checklist (RL.2.1, RL.2.2, RL.2.3, RL.2.5, RL.2.7) to capture data on students as questions are asked during this session.

· Return to page 9.

· Begin reading at “One evening some rich ladies …”

· Stop reading after “And she pulled open a drawer.”

· Invite students to turn and talk with an elbow partner:

“What did Mary do—how did she respond—when she heard the Philpot sisters talk about ‘curiosities’?” (jumped up, felt nervous, offered to show her collection, pulled out her drawer)
· Finish reading page 9 and ask:

“What did the women call Mary’s ‘curiosities’?” (fossils)

· Display pages 9–10. Tell students they are going to use the Role-Play protocol. Remind them that they used this protocol in the last lesson and review as necessary using the Role-Play Protocol anchor chart. Refer to the Appendix for the full version of the protocol.

· Reread page 11.

· Stop reading after “The Misses Philpot explained that the 
fossils …”

· Tell students they will do a Language Dive to take a closer look at this sentence.

	Page 11

Language Dive
	Throughout the Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues. After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.


	Session 4: Mary Learns More about Fossils, Pages 9–14

	Text to Read
	Questions/Activities

	
	· Record and display student responses next to or underneath the target language for visual reference. 

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

	Page 11

Language Dive 
Deconstruct
	· Place your finger on the sentence: The Misses Philpot explained that the fossils were the remains of ancient sea creatures that had been preserved in the clay.

· Read aloud the sentence twice, following along with your finger.

· Invite students to chorally read it aloud with you.

· Ask:

“What is the meaning of this sentence?” (Responses will vary.)

“How does your understanding of this sentence help you understand the guiding question ‘What do paleontologists do?’” (Responses will vary.)

· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.

· Say:

“There are some words and phrases in this sentence that you might not know: remains, ancient sea creatures, preserved.”

· Place your finger on the word preserved. Say the word and ask students to repeat. Ask and tell students you will give them time to think and discuss with their partner before they share out:

“What is the meaning of preserved? What, in the story, makes you think so?” (kept something the same and protected for a long time, often by being trapped in stone; The story is about Mary Anning collecting fossils in stone, which are very old creatures but are still visible today.)

“Preserved comes from preserve. What does the final -ed tell us about this word?” (It happened in the past, many years ago, not today.)


	Session 4: Mary Learns More about Fossils, Pages 9–14

	Text to Read
	Questions/Activities

	Page 11 

Language Dive 
Deconstruct
	· Display and read aloud the following sentence strip chunk: The Misses Philpot
· Ask:

“Who is the sentence about?” (the Misses Philpot)

· Display and read aloud the following sentence strip chunk: explained
· Ask:

“What did the Misses Philpot do?” (She explained, or told, something.)

“Why do you think the author added –ed at the end of explain? (To show that it happened in the past or long ago.)

· Students can look again for other words that end in -ed on page 11 to show us what Pepper and Mary did many years ago. Can you act out other things Pepper and Mary did in the past?” (Look for students to act out waited, finished, wrapped, and tied.)

	Page 11 

Language Dive 
Deconstruct
	· Display and read aloud the following sentence strip chunk: that the fossils were the remains

· Ask:

“What did the Misses Philpot explain about?” (the fossils)

“What were the fossils?” (remains; left over signs of animals)

“What if I removed the word were and changed it to are? Would that change the meaning of this chunk? How?” (Yes, it would mean that the story is happening now and not in the past; it would mean we are talking about fossils now and not fossils long ago.)

· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” (Responses will vary.)

· Point your finger behind you to signal the past tense as you explain the irregular verbs. Tell students that some words that happened in the past end in -ed, but some have their own tricky forms, such as were.

· Display the four verbs dig, get, come, and buy. Add them to the Now and Then T-chart, if created with ELLs in Lesson 4.


	Session 4: Mary Learns More about Fossils, Pages 9–14

	Text to Read
	Questions/Activities

	Page 11 

Language Dive 
Deconstruct
	· Read the words aloud, pointing your finger down to signal the present tense.

· Ask, model, and tell students you will give them time to think and discuss with their partner. Write the past forms of the four verbs on the T-chart:

“These four words also have tricky forms that tell us that they happened in the past. When they happened in the past, how do we say these words? Can you act them out as you say them?” (Look for students to say and act out dug, got, came, and bought.)

· “Listen for these words in the story, and remember to use them when you want to talk about something that happened in the past, a long time ago.”

	Page 11 

Language Dive 
Deconstruct
	· Display the following sentence strip chunk: of ancient sea creatures

· Ask:

“Of what animals were the fossils remains, or left-over signs?” (ancient sea creatures; animals from long ago that lived in the water)

· Students can act like ancient sea creatures.

	Page 11 

Language Dive 
Deconstruct
	· Display the following sentence strip chunk: that had been preserved

“What happened to these remains of ancient sea creatures?” (they were preserved, or saved without being damaged or falling apart)

“When were they preserved? How do you know?” (Long ago. I know because preserved has an –ed at the end, and had is a tricky way to say have long ago.)

	Page 11 

Language Dive 
Deconstruct
	· Display the following sentence strip chunk: in the clay.

“Where were the remains of ancient sea creatures preserved, or saved?” (in the clay)


	Session 4: Mary Learns More about Fossils, Pages 9–14

	Text to Read
	Questions/Activities

	Page 11

Language Dive 
Reconstruct
	· Remind students that playing with the chunks out of order like a puzzle can help them figure out how English works. 

· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display so all students can see. Say:

“Put the chunks of the sentence in the correct sequence.”

· Point to and read the entire sentence in sequence: The Misses Philpot explained that the fossils were the remains of ancient sea creatures that had been preserved in the clay.
· Read the sentence aloud again.

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.) 

“Now what do you think is the meaning of this sentence?” (Responses will vary, but may include: The Misses Philpot told Mary that fossils are remains of animals from long ago.)

“How does this Language Dive help you understand the guiding question ‘What do paleontologists do?’” (Responses will vary, but may include: Paleontologists find fossils and it tells us about fossils.)

· If productive, cue students to listen carefully:

“Who can repeat what your classmate said?” (Responses will vary.)

	Page 11

Language Dive 
Practice
	· Tell students they will practice using verbs about long ago, or action words, about long ago to talk about something that happened at home or at class. Stone Girl Bone Girl.

· Display and read aloud the sentence frame:

· This morning, my teacher explained that _____ [sentence using past tense words.]

· For heavier support, choose the correct verbs: This morning, my teachers explained that fossils [is/were/was] remains of animals that [live/lived/liven] long ago.

· Model completing the sentence frame verbally. Then ask students for ideas. Examples:

· This morning, my teacher explained that dinosaurs were extinct.


	Session 4: Mary Learns More about Fossils, Pages 9–14

	Text to Read
	Questions/Activities

	
	· Tell students you will give them some time to think and discuss in partners.

· Remind students that posting the chunks in language categories will help them use the language again for future speaking and writing tasks.

	
	· Ask:

“Can you post the language chunks around the room on the appropriate Language Chunk Wall?”

	
	Verbs and verb phrases (actions, states of being)
	Language to talk about location (e.g., prepositions)
	Nouns and noun phrases (people, places, things)

	
	Explained

that the fossils were the remains

that had been preserved
	in the clay.
	The Misses Philpot

that the fossils were the remains

of ancient sea creatures

	Pages 12–13
	Finish rereading pages 12–13.

	Session 5: Mary Sells Her Fossils and Continues to Hunt, Pages 15–18

	Text to Read
	Questions/Activities

	
	· Display the Mary’s Challenges anchor chart. Remind students of the purpose for the read-aloud by posting and reviewing the first focus question: “How did Mary Anning respond to challenges in her life?”

· Point to the first column of the chart. Say: “I heard the class retell a challenge Mary faced on this page.”

· Using a total participation technique, invite responses from the group:

“What challenge were Mary and her family facing in this part of the story?” (Pepper died; they had no money.)


	Session 5: Mary Sells Her Fossils and Continues to Hunt, Pages 15–18

	Text to Read
	Questions/Activities

	
	· Add “Pepper’s death—no money” to the Mary’s Challenges anchor chart.

· Say:

“Let’s read on to listen for how Mary responds.”

· Read pages 15–18 uninterrupted.

	Page 15
	· Prepare the Reading Literature Checklist (RL.2.1, RL.2.2, RL.2.3, RL.2.5, RL.2.7) to capture data on students as questions are asked during this session.

· Return to page 15. Read beginning at “The summer the town …”

· Stop reading after “Then Mary Anning and the little dog …”
· Using a total participation technique, invite responses from the group:

“How did Mary respond when she was faced with the challenge of needing money? What did she do?” (She set up a stand to sell her fossils.)

· Add “Set up stand to sell curiosities” to the chart.

· Invite a few volunteers to remind the class of the definitions of perseverance and initiative.

· Using a total participation technique, invite responses from the group:

“Which habit of character did Mary Anning show when she responded to this challenge?” (She showed initiative, because she knew what she had to do and just did it.)

· Add “initiative” to the chart.

· Finish reading page 15.

	Page 16


	· Read the first sentence, “All day Mary waited,” and stop.

· Invite students to turn and talk with an elbow partner:

“Did you notice anything that was difficult for Mary? What challenge did Mary face?” (The other kids made fun of her.)

· Call on a few pairs to share out.

· Add “Children made fun of her” to the chart.


	Session 5: Mary Sells Her Fossils and Continues to Hunt, Pages 15–18

	Text to Read
	Questions/Activities

	Page 16, continued
	· Invite students to turn and talk with an elbow partner:

“How did Mary respond when she was faced with the challenge of being made fun of?” (She waited by her table and tried to continue selling her fossils.)

· Call on a few pairs to share out.

· Add “She kept waiting at her table” to the chart.
· Invite students to Think-Pair-Share with an elbow partner:

“Which habit of character did Mary Anning show when she overcame this challenge?” (She showed perseverance because she didn’t give up on selling her fossils.)

· Call on a few volunteers to share out.

· Add “perseverance” to the chart.

· Finish reading page 16.

· Say:

“I see another challenge.”

· Using a total participation technique, invite responses from the group:

“What does Mary REALLY want?” (to find the sea monster)

· Add “wants to find sea monster” to the chart.

· Ask volunteers to follow up their answer by asking:

“Why was this a challenge?” (because no one had found one before)

· Display page 16. Tell students they are going to use the Role-Play protocol. Remind them that they used this protocol in the past couple of lessons and review as necessary using the Role-Play Protocol anchor chart. Refer to the Appendix for the full version of the protocol.

	Page 17


	· Read all of page 17.

· Invite students to Think-Pair-Share with an elbow partner:

“How did Mary respond to the challenge of finding the sea monster?” (She searched all summer; she borrowed books.)

· Add “searched all summer, borrowed books” to the chart.


	Session 5: Mary Sells Her Fossils and Continues to Hunt, Pages 15–18

	Text to Read
	Questions/Activities

	Page 17, continued
	· Invite students to turn and talk with an elbow partner:

“Which habit of character did Mary Anning show when she overcame this challenge?” (She showed perseverance because she didn’t give up on finding the monster or learning more about fossils.)

· Invite a few pairs to share out their answer.

· Add “perseverance” to the chart.

· Reread the last sentence on page 17.

· Using a total participation technique, invite responses from the group:

“What familiar word do you hear in the word landscape?” (land)
“What do you think a landscape is?” (the land and sky you can see)

· Tell students the word inhabit means “to live in.”

· Invite students to look at the pictures on page 18.

· Using a total participation technique, invite responses from the group:

“What ‘extraordinary creatures’ did Mary think inhabited the cliffs long ago?” (dinosaurs)

· Invite students to stand up and walk around as the “extraordinary creatures” from long ago.


	Session 6: Mary Discovers the Sea Monster, Pages 19–24

	Text to Read
	Questions/Activities

	Page 19
	· Remind students of the focus question:

“How did Mary Anning respond to challenges in her life?”

· Give students specific, positive feedback for listening carefully for what Mary does—how she responds—after an event happens.

· Encourage students to listen for a challenge and Mary’s response while reading the end of the story.

· Read pages 19–24 without interruption.

· Prepare the Reading Literature Checklist (RL.2.1, RL.2.2, RL.2.3, RL.2.5, RL.2.7) to capture data on students as questions are asked during this session.

· Return to page 19 and begin reading at “One morning, Mary was so busy . . .”

· Stop reading after “At last she reached the little ledge.”

· Using a total participation technique, invite responses from the group:

“What did Mary do when she heard her dog barking?” (She climbed up to find him.)

· Continue reading at “Her heart missed a beat . . . ” until the end of the paragraph.

· Using a total participation technique, invite responses from the group:

“What does ‘Her heart missed a beat’ mean?” (She was surprised, excited.)

“What in the text makes you think so?” (It says she couldn’t believe what she saw.)

· Finish reading page 19.

· Invite students to Think-Pair-Share with an elbow partner, leaving adequate time for each partner to think before sharing:

“What was challenging for Mary in this part of the story?”

· Allow students to orally respond without adding anything to the chart. Students will respond independently through writing to this question for their culminating task.

· Repeat the process with the following questions:

“How did Mary respond? What did Mary do?” (She tried to get it out; she thought of getting help.)

“What habit of character was she using?” (perseverance or initiative)

	Pages 22–23
	· Read pages 22–23.

· Display the BME organizer and point to the last column.

· Remind students that the end of the book finishes the story and brings everything to a nice end.

· Invite students to turn to a partner to retell the end of the book as you page slowly through the pictures (pages 19–24).


Intro to Selected Response Questions Sheet

Name: ___________________________ Date: _____________
RL.2.1

1. What is the setting of this story?
A. the cliffs of Lyme Regis

B. Mary’s backyard

C. a desert

2. What is this story mostly about?

A. a girl who likes to watch the waves

B. a girl who likes to walk on the beach

C. a girl who likes to search for fossils

3. What big discovery does Mary Anning make?
A. the fossil of a sea monster

B. the fossil of a giant bat

C. the fossil of a tiny duck

Strategies to Answer Selected Response
Questions Anchor Chart

(For Teacher Reference)

Read the question very carefully!

Then, try a strategy . . .

· Cover the answer choices and try to think of the answer yourself.

· Read through each answer choice and think about what happened in the text.

· Cross out answer choices that you know are incorrect.

· Use details from the text to choose the best answer.

· Circle the whole answer.

Working to Become Effective Learners 
Anchor Chart

(For Teacher Reference)

Habits that help us learn

	Habit of character
	What does it mean?
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	Perseverance
	I challenge myself. When something is hard, I keep trying and ask for help if I need it.
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	Collaboration
	I can work well with others to get something done.
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	Initiative
	I notice what needs to be done, and I do it.
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MODULE LESSONS 


Grade 2: Module 2: Unit 1: Lesson 2


Close Read-aloud, Session 1: �Stone Girl, Bone Girl
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