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Letter Formation Chart
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Short “a” Anchor Chart
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Movable Letters: Letter Cards
	a
	b
	c
	d
	e
	f
	g

	h
	i
	j
	k
	l
	m
	n

	o
	p
	q
	r
	s
	t
	u

	v
	w
	x
	y
	z
	
	


Snapshot Assessment (optional)

Name: _________________________________________ Date: __________________
	Student Can:
	Student Can:
	Notes:

	Segment given word(s) from Cycle 2 (examples: “pat,” “hat,” “cat,” “at”) 
	
	Write grapheme (p) for phoneme (/p/) 
	
	

	Isolate each sound in given word(s) 
	
	Write grapheme (a) for phoneme (/a/) 
	
	

	Blend each sound in given word(s) 
	
	Write grapheme (t) for phoneme (/t/) 
	
	

	
	
	Write grapheme (c) for phoneme (/k/) 
	
	

	
	
	Write grapheme (h) for phoneme (/h/) 
	
	


Word List Guidance
Routine for Using the Word Lists with Students in the Full and Consolidated Alphabetic Groups
Note to teacher: Most students in early Grade 1 are likely beginning to make more complete graphophonemic connections marking a move from Partial to Full Alphabetic phase. Accompanying this lesson is a Word List to be used with students in the Full and Consolidated Alphabetic phases. Consider using some or all of the words on this list, based on the needs of your students. For example, if some students working in the Full Alphabetic phase are not automatic with all consonant clusters, consider taking some words out or shortening the list.
Suggested Routine
1. Teacher shares the Word Lists with students, noting connections to the phonemes/graphemes introduced in the whole group lesson. Teacher reviews the daily independent work time tasks that students should complete.
2. During independent work time on the first day of the cycle:
A. Students read the list of words to themselves or with a friend and circle any that are unfamiliar or that they are not able to read “automatically” (right away; do not need to decode each phoneme separately).
B. Students sort words into categories (see Word Cards and Sorting Words Template). Students write or cut and paste at least five words for each category.
C. At the end of independent work time, students return their lists and their completed sorting words to the teacher. These are their exit tickets for the first day. (Teacher looks through, noting any challenges or misconceptions to be addressed during differentiated small group instruction.)
3. During independent work time on the second day of the cycle:
A. Students choose three to five words from the Word List and write a sentence with each word. This is their exit ticket for the second day. (Teacher later looks through, noting any issues—such as failure to capitalize the first word in the sentence, improper punctuation, or misspelling or misuse of a word—to be addressed during differentiated small group instruction.)
Other suggestions for using the Word Lists:
A.  Students find and identify words with similar patterns from their AIR books to add to the sort.
B. Students identify nouns and create an illustration of the person, place, thing, or animal.
C. Students sort words in different ways: concept, affix, syllable number, syllable type, etc.
Word List
	cap
	at

	tap
	cat

	
	hat

	
	pat

	
	


Word Card Template

	pat
	cap
	at

	cat
	hat
	tap


Sorting Words Template
Two Categories
	-ap
	-at
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