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Unit 3: Spread the Message: How to Respond to Epidemics

In Unit 3, students work in triads to create a podcast about a social or medical epidemic 
that concerns them or their community. Over the course of the unit, students will choose 
an epidemic topic, conduct research, write a script for their podcast, and use technology 

to record and sound edit their podcast. Students begin creating this podcast by listening to 
an exemplar podcast and reading a model podcast script. Students analyze what makes these 
model podcasts strong and build a criteria for success from their observations. Students then 
begin researching to gather information for their podcast, participating in a series of mini-
lessons as needed to review research skills learned in Module 1, such as refining research 
questions, creating a research note-catcher, generating search terms, and evaluating the 
relevance and credibility of sources. Additionally, students consider how individuals, events, 
and ideas in their epidemic interact as they research. For the mid-unit assessment, students 
first read an article and answer questions to analyze the interaction of individuals, events, 
and ideas in a text. In the second part of the mid-unit assessment, students then conduct 
their own research to answer a question prompted by the article read in the first part of  
the assessment.

In the second half of Unit 3, students work in their triads to plan, write, and create their 
podcast. First each member of the triad drafts a narrative lead, being sure to include narrative 
elements such as a hook, characters, and the important events of the epidemic. Then triads 
spend time combining and refining these narratives into one strong lead for their podcast 
script, being sure to include narrative techniques such as dialogue, pacing, and description. 
Students then divide the rest of the script-writing among the members of their triad to write 
the remaining three sections of the script: the social and scientific ideas, the tools/mindsets/
habits of character, and the message or lessons learned. Based on peer feedback from a tuning 
protocol, students revise their script to present their research findings in a coherent and 
engaging manner, using formal English when appropriate and eliminating wordiness and 
redundancy when necessary. Students also practice presenting their scripts in their triads 
and then for another triad of classmates to receive feedback on their presentation skills of 
adequate volume and clarity. For their end of unit assessment, students present their script 
to their classmates, focusing on all the skills they practiced and tuned throughout the unit: 
coherence and organization of information, volume, clarity, and formal, conventional English. 
During the performance task lessons, students turn their podcast presentations into actual 
podcast recordings with music and sound effects. Students must learn and use sound-editing 
skills as well as collaboration within and across triads to produce a high-quality podcast to 
publish for their classmates, community, or even the world by posting it online.
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The 4 Ts
TOPIC TASK

Epidemics: Spread the Message: How to 
Respond to Epidemics

Read a new article; answer selected and 
constructed response questions to analyze 
how individuals, events, and ideas interact 
in the text; and conduct research to answer 
a question.

Present a podcast script, focusing on 
coherence and organization of information, 
volume, clarity, and formal, conventional 
English.

TARGETS TEXTS

RI.7.1, RI.7.3, RI.7.4, W.7.7, W.7.8, SL.7.4, 
SL.7.6, L.7.3, L.7.4a, L.7.6

Patient Zero by Marilee Peters

“Kindness Contagion” by Jamil Zaki

“Conflicting Ideas” by T.C.

Various research texts

“Are Social Epidemics Real?” by EL 
Education

CCS Standards

Below are the standards that are formally assessed in this unit.

Reading—Informational Text
	� RI.7.1: Cite several pieces of textual evidence to support analysis of what the text says 

explicitly as well as inferences drawn from the text.

	� RI.7.3: Analyze the interactions between individuals, events, and ideas in a text (e.g., how 
ideas influence individuals or events, or how individuals influence ideas or events).

	� RI.7.4: Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze the impact of a specific word 
choice on meaning and tone.

Writing
	� W.7.7: Conduct short research projects to answer a question, drawing on several sources 

and generating additional related, focused questions for further research and investigation.

	� W.7.8: Gather relevant information from multiple print and digital sources, using search 
terms effectively; assess the credibility and accuracy of each source; and quote or 
paraphrase the data and conclusions of others while avoiding plagiarism and following a 
standard format for citation.
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Speaking and Listening
	� SL.7.4: Present claims and findings, emphasizing salient points in a focused, coherent 

manner with pertinent descriptions, facts, details, and examples; use appropriate eye 
contact, adequate volume, and clear pronunciation.

	� SL.7.6: Adapt speech to a variety of contexts and tasks, demonstrating command of formal 
English when indicated or appropriate. (See grade 7 Language standards 1 and 3 for 
specific expectations.)

Language
	� L.7.3: Use knowledge of language and its conventions when writing, speaking, reading, or 

listening.

	� L.7.3a: Choose language that expresses ideas precisely and concisely, recognizing and 
eliminating wordiness and redundancy.

	� L.7.4.a: Use context (e.g., the overall meaning of a sentence or paragraph; a word’s position 
or function in a sentence) as a clue to the meaning of a word or phrase.

	� L.7.6: Acquire and use accurately grade-appropriate general academic and domain-
specific words and phrases; gather vocabulary knowledge when considering a word or 
phrase important to comprehension or expression.

Habits of Character Social-Emotional Learning Focus

Central to the EL Education curriculum is a focus on “habits of character” and social-emotional learning. 
Students work to become effective learners, developing mindsets and skills for success in college, career, 
and life (e.g., initiative, responsibility, perseverance, collaboration); work to become ethical people, 
treating others well and standing up for what is right (e.g., empathy, integrity, respect, compassion); 
and work to contribute to a better world, putting their learning to use to improve communities (e.g., 
citizenship, service).

In this unit, as students analyze model podcasts and research people’s responses to various epidemics, 
they witness evidence of the following habits of character—respect, empathy, collaboration, initiative, 
responsibility, perseverance, citizenship, and service—and discuss what these look and sound like in 
the podcasts and their research material. Also, students focus on respect, empathy, and compassion 
as they respond to one another’s ideas and skills during research and podcast planning and drafting. 
Students also practice collaboration and taking initiative during their planning and drafting of podcasts. 
They practice integrity and perseverance as they work independently on assessments and draft their 
initial podcast scripts. And they take responsibility for their own learning as they track progress on their 
assessments.
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Unit-at-a-Glance

This unit is approximately 2.5 weeks or 13 sessions of instruction.

Lesson and Focus 
CCS Standards

Lesson Summary Daily Learning 
Targets

Ongoing 
Assessment

Lesson 1
SL.7.2, W.7.7

Create a Podcast: Analyze a Model Podcast

Opening
A.	Engage the Learner – L.7.6 (5 minutes)

Work Time
A.	Review the Performance Task (5 minutes)
B.	Analyze a Model Podcast – SL.7.2 (25 minutes)

Closing and Assessment
A.	Brainstorm Topic and Research Questions – W.7.7 

(10 minutes)
Homework

A.	Listen to a Podcast: Students listen to a podcast 
and collect ideas for what makes it strong. Then 
they write a goal for their own podcast.

Students review the performance task of working 
in a triad to make a podcast about an epidemic that 
concerns them or their community. Then students 
listen to an exemplary podcast and note the features, 
techniques, and main ideas with supporting details. 
Finally, students join with their podcast triads to 
brainstorm a topic and research questions for their 
podcast.

•	I can explore a 
podcast model and 
generate ideas for 
my own podcast. 
(SL.7.2)

•	Engage the 
Learner: Entrance 
Ticket: Unit 3, 
Lesson 1 (L.7.6)

•	Closing and 
Assessment A: Exit 
Ticket with podcast 
topic and research 
questions (SL.7.1)
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Lesson and Focus 
CCS Standards

Lesson Summary Daily Learning 
Targets

Ongoing 
Assessment

Lesson 2
RI.7.1, W.7.4, W.7.7

Create a Podcast: Introduce Research

Opening
A.	Engage the Learner – W.7.7 (5 minutes)

Work Time
A.	Analyze a Model Podcast Script – W.7.4 (15 

minutes)
B.	Generate and Refine Research Questions – W.7.7 

(10 minutes)
C.	Create a Research Note-Catcher – W.7.7 (10 

minutes)
Closing and Assessment

A.	Partner Share – W.7.7 (5 minutes)
Homework

A.	Record and Refine Research Questions: Students 
record additional research questions and refine 
the questions as necessary.

B.	Analyze Interactions of Individuals, Events, and 
Ideas: In preparation for the mid-unit assessment, 
students reread the first section of the model 
podcast script and complete Homework: Analyze 
Interactions: Model Podcast Script, Part I to 
answer selected and constructed response 
questions about how the individuals, events, and 
ideas interact in the script. 

Students analyze the Model Podcast Script to 
determine the purpose and content of the different 
sections, which prepares them to conduct research for 
their own script. Based on this analysis, students then 
generate research questions and design a note-catcher 
to guide them in finding and recording information for 
each section of their podcast script. Finally, students 
share their note-catcher with a partner outside of their 
triad to refine their research questions and ensure they 
are seeking and recording the right kind of information 
for their podcast script.

•	I can determine 
the purpose and 
content of an 
effective podcast 
script about an 
epidemic. (W.7.4)

•	I can research to 
answer questions 
about epidemics. 
(RI.7.1, W.7.7)

•	Engage the 
Learner: Entrance 
Ticket: Unit 3, 
Lesson 2 (W.7.7)

•	Work Time C: 
Research on the 
Epidemic Research 
note-catcher 
(RI.7.1, W.7.4, 
W.7.7)
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Lesson and Focus 
CCS Standards

Lesson Summary Daily Learning 
Targets

Ongoing 
Assessment

Lesson 3
RI.7.1, W.7.7, W.7.8

Create a Podcast: Begin Research

Opening
A.	Engage the Learner – L.7.4 (5 minutes)

Work Time
A.	Mini-Lessons: Introduce Research – W.7.7 (10 

minutes)
B.	Research – W.7.8 (25 minutes)

Closing and Assessment
A.	Triad Share – SL.7.1 (5 minutes)

Homework
A.	Analyze Interactions of Individuals, Events, and 

Ideas: In preparation for the mid-unit assessment, 
students reread the second section of the model 
podcast script and complete Homework: Analyze 
Interactions: Model Podcast Script, Part II to 
answer selected and constructed response 
questions about how the individuals, events, and 
ideas interact in the script.

B.	Synthesize Research and Refine Questions: 
Students complete Homework: Synthesize 
Research and Refine Questions to reflect on the 
individuals, events, and ideas emerging about 
their epidemic. Then they refine their research 
questions as necessary. 

Students begin researching to gather information for 
their podcast script, participating in Research Mini-
Lessons as necessary. At the end of class, students 
share their most interesting or strongest information 
they found to answer their research questions.

•	I can research to 
answer questions 
about epidemics. 
(RI.7.1, W.7.7, 
W.7.8)

•	Engage the 
Learner: Entrance 
Ticket: Unit 3, 
Lesson 3 (L.7.4)

•	Work Time B: 
Research on the 
Epidemic Research 
note-catcher 
(RI.7.1, W.7.7, 
W.7.8)
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Lesson and Focus 
CCS Standards

Lesson Summary Daily Learning 
Targets

Ongoing 
Assessment

Lesson 4
RI.7.1, RI.7.3, W.7.7, 
W.7.8

Create a Podcast: Continue Research

Opening
A.	Engage the Learner – RI.7.3 (5 minutes)

Work Time
A.	Research – W.7.7, W.7.8 (30 minutes)

Closing and Assessment
A.	Research Synthesis – RI.7.3 (10 minutes)

Homework
A.	Synthesize Epidemic Research and Refine 

Questions: Students use Homework: Synthesize 
Research and Refine Questions from Lesson 
3 homework to continue to reflect on the 
individuals, events, and ideas emerging about 
their epidemic. Then they refine their research 
questions as necessary.

B.	Analyze Interactions of Individuals, Events, and 
Ideas: In preparation for the mid-unit assessment, 
students review their responses to their previous 
homeworks analyzing the model podcast script 
and complete Homework: Analyze Interactions: 
Model Podcast Script, Part III to answer 
constructed response questions about how the 
individuals, events, and ideas interact in the script.

Students continue researching to gather information 
for their podcast script, participating in research 
mini-lessons as necessary. At the end of class, 
students synthesize their research by orally rehearsing 
the narrative of the epidemic they have researched, 
considering how individuals, events, and ideas 
interacted during the epidemic.

•	I can research to 
answer questions 
about epidemics. 
(RI.7.1, W.7.7, 
W.7.8)

•	I can analyze 
how individuals, 
ideas, and events 
influenced one 
another during an 
epidemic. (RI.7.3)

•	Engage the 
Learner: Entrance 
Ticket: Unit 3, 
Lesson 4 (RI.7.3)

•	Work Time B: 
Epidemic Research 
note-catcher 
(RI.7.1, W.7.7, 
W.7.8)
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Lesson and Focus 
CCS Standards

Lesson Summary Daily Learning 
Targets

Ongoing 
Assessment

Lessons 5–6
RI.7.1, RI.7.3, RI.7.4, 
W.7.7, W.7.8, L.7.4a, 
L.7.6

Mid-Unit 3 Assessment: Research to Answer a 
Question

Opening
A.	Engage the Learner – W.7.5 (5 minutes)

Work Time
A.	Mid-Unit 3 Assessment: Research to Answer a 

Question, Part I (30 minutes)
B.	Language Dive: “Disease Detective” – RI.7.3, 

L.7.1a (10 minutes)
C.	Mid-Unit 3 Assessment: Research to Answer a 

Question, Part II (30 minutes)
Closing and Assessment

A.	Track Progress: Research – W.7.7, W.7.8  
(15 minutes)

Homework
A.	Compare “Disease Detective” and Patient Zero: 

Students reread pages 50 and 52 in Patient 
Zero and the “Disease Detective” article from 
the Mid-Unit 3 Assessment. Then they complete 
Homework: Compare “Disease Detective” and 
Patient Zero to compare epidemiologist Richard 
Besser’s methods to those of John Snow.

B.	Independent Research Reading: Students read for 
at least 20 minutes in their independent research 
reading text. Then they select a prompt and write 
a response in their independent reading journal.

Students complete their mid-unit assessment 
by reading a new article, answering selected and 
constructed response questions to analyze how 
individuals, events, and ideas interact in the text. 
Students continue the assessment by conducting 
research to answer a question raised by the article read 
in the first part of the assessment.

•	I can research to 
answer questions 
about epidemics. 
(W.7.7, W.7.8)

•	I can analyze 
how individuals, 
ideas, and events 
influence one 
another. (RI.7.3)

•	Opening A: 
Entrance Ticket: 
Unit 3, Lessons 
5–6

•	Work Time A: Mid-
Unit 3 Assessment: 
Research to 
Answer a Question, 
Part I (RI.7.3, 
RI.7.4, L.7.4a)

•	Work Time B:  
Language 
Dive: “Disease 
Detective,” 
Paragraph 10 note-
catcher (RI.7.3, 
L.7.1a)

•	Work Time C: Mid-
Unit 3 Assessment: 
Research to 
Answer a Question, 
Part II note-
catcher (student-
generated) (RI.7.1, 
W.7.7, W.7.8, 
L.7.6)
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Lesson and Focus 
CCS Standards

Lesson Summary Daily Learning 
Targets

Ongoing 
Assessment

Lesson 7
W.7.3, SL.7.6

Create a Podcast: Draft a Narrative Lead

Opening
A.	Engage the Learner – W.7.3 (5 minutes)

Work Time
A.	Analyze a Model Narrative Lead in a Podcast 

Script – W.7.3 (15 minutes)
B.	Draft a Narrative Lead for a Podcast Script – W.7.3 

(15 minutes)
Closing and Assessment

A.	Triad Share – SL.7.6 (10 minutes)
Homework

A.	Finish Drafting Narrative Lead: Students finish 
drafting their narrative lead, making sure to 
include a hook, characters, and problem, as well 
as narrative techniques such as dialogue, pacing, 
and description.

B.	Independent Research Reading: Students read for 
at least 20 minutes in their independent research 
reading text. Then they select a prompt and write 
a response in their independent reading journal.

Students analyze the narrative lead of the Model 
Podcast Script, noting narrative techniques such as 
dialogue, description, and pacing. Then students 
independently draft a narrative lead to their podcast 
script. Students share the best part of their scripts with 
their triads, preparing them for combining the leads 
into one strong lead in the following lesson.

•	I can determine 
criteria for an 
effective narrative 
lead in a podcast. 
(W.7.3)

•	I can write the 
narrative lead of 
a podcast script 
using effective 
techniques and 
relevant descriptive 
details. (W.7.3)

•	Engage the 
Learner: Entrance 
Ticket: Unit 3, 
Lesson 7 (W.7.3)

•	Work Time B: 
Narrative lead draft 
(W.7.3)

Lesson 8
W.7.2, W.7.5, L.7.3a, 
L.7.4

Create a Podcast: Draft a Podcast Script

Opening
A.	Engage the Learner – L.7.4 (5 minutes)

Work Time
A.	Combine Narrative Leads – W.7.5 (15 minutes)

Closing and Assessment
A.	Draft a Podcast Script – W.7.2 (25 minutes)

Homework
A.	Revise Podcast Scripts: Students revise and edit 

their section of the podcast script for clarity and 
style in preparation for the next lesson, in which 
triad members combine their sections and present 
their full scripts to another triad in a Tuning 
protocol.

B.	Independent Research Reading: Students read for 
at least 20 minutes in their independent research 
reading text. Then they select a prompt and write 
a response in their independent reading journal.

Students work in their triads to combine their three 
narrative leads into one lead, revising to eliminate 
wordiness or redundancy. Then each member of the 
triads independently writes one of the three remaining 
sections of their podcast script. 

•	I can work with my 
peers to strengthen 
the narrative lead 
of my podcast 
script. (W.7.5)

•	I can choose 
language that 
expresses 
ideas precisely 
and concisely, 
recognizing 
and eliminating 
wordiness and 
redundancy. 
(L.7.3a)

•	I can write one 
section of a 
podcast script 
to convey ideas 
and information 
from my research. 
(W.7.2)

•	Engage the 
Learner: Entrance 
Ticket: Unit 3, 
Lesson 8 (L.7.4)

•	Work Time A: 
Podcast script 
draft (W.7.2, 
W.7.5, L.7.3a)
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Lesson and Focus 
CCS Standards

Lesson Summary Daily Learning 
Targets

Ongoing 
Assessment

Lesson 9
W.7.5, SL.7.4, SL.7.6, 
L.7.3a

Create a Podcast: Revise the Script

Opening
A.	Engage the Learner – SL.7.4 (5 minutes)

Work Time
A.	Combine and Revise Podcast Script – SL.7.4  

(15 minutes)
B.	Tuning Protocol: Content – SL.7.4 (20 minutes)

Closing and Assessment
A.	Plan Revisions – W.7.5 (5 minutes)

Homework
A.	Research and Revise: Students conduct any 

additional research necessary for completing their 
section of their podcast script. Then they revise 
and edit their section of the podcast script for 
clarity and style in preparation for the next lesson, 
in which they present their full scripts to another 
triad in a second Tuning protocol focused on 
presentation skills.

B.	Practice Presentation: Students practice 
presenting their part of the script, reading it 
aloud slowly, clearly, and with enunciation and 
emphasis.

Students work in their triads to combine all the 
independently written sections to create a complete 
podcast script, revising for wordiness and redundancy. 
Students then present their podcast script to another triad  
in a Tuning protocol, receiving feedback on the organization  
and content of the script. Triads make a plan for revision  
based on the feedback from the Tuning protocol.

•	I can present 
my findings in 
a focused and 
coherent manner, 
emphasizing 
salient points. 
(SL.7.4)

•	I can use relevant 
descriptions, 
facts, details, 
and examples to 
help the listener 
understand my 
epidemic. (SL.7.4)

•	I can offer kind, 
specific, and 
helpful feedback to 
my peers. (W.7.5)

•	I can choose 
language that 
expresses 
ideas precisely 
and concisely, 
recognizing 
and eliminating 
wordiness and 
redundancy. 
(L.7.3a)

•	Engage the 
Learner: Entrance 
Ticket: Unit 3, 
Lesson 9 (SL.7.4)

•	Work Time A: 
Podcast script 
(SL.7.4, L.7.3a)

•	Work Time B: 
Tuning protocol 
feedback (W.7.5, 
SL.7.4)

Lesson 10
SL.7.4, SL.7.6, L.7.3a

Create a Podcast: Practice the Presentation

Opening
A.	Engage the Learner – W.7.5 (5 minutes)

Work Time
A.	Practice Podcast Presentation – SL.7.4  

(15 minutes)
B.	Tuning Protocol: Presentation Skills – SL.7.4  

(20 minutes)
Closing and Assessment

A.	Debrief Tuning Protocol – SL.7.4 (5 minutes)
Homework

A.	Revise the Podcast Script: Students use the 
suggestions developed during the Tuning Protocol 
and Closing and Assessment A to improve their 
podcast presentation.

B.	Practice Presentation: Students practice presenting 
their part of the script, reading it aloud slowly, 
clearly, and with enunciation and emphasis.

In triads, students practice their podcast presentation, 
focusing on adequate volume, clarity of speech, and use 
of formal English when necessary. Then students present 
their podcast to another triad and receive feedback on 
volume, clarity, and formal English. Triads debrief the 
tuning protocol to ensure they are ready to present their 
podcasts to the class in the end of unit assessment.

•	I can use adequate 
volume and clear 
pronunciation. 
(SL.7.4)

•	I can adapt my 
speech for a 
podcast, using 
formal English 
when appropriate. 
(SL.7.6)

•	I can choose 
language that 
expresses 
ideas precisely 
and concisely, 
recognizing 
and eliminating 
wordiness and 
redundancy. 
(L.7.3a)

•	Engage the 
Learner: Entrance 
Ticket: Unit 3, 
Lesson 10 (W.7.5)

•	Work Time A: 
Revisions on each 
student’s copy of 
their podcast script 
(W.7.5, L.7.3a)

•	Work Time B: 
Presentation 
checklist (SL.7.4, 
SL.7.6)
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Lesson and Focus 
CCS Standards

Lesson Summary Daily Learning 
Targets

Ongoing 
Assessment

Lesson 11
SL.7.4, SL.7.6, L.7.3, 
L.7.6

End of Unit 3 Assessment: Present Podcast Script

Opening
A.	Engage the Learner (5 minutes)

Work Time
A.	End of Unit 3 Assessment: Present Podcast Script 

(25 minutes)
Closing and Assessment

A.	Independent Research Reading Share – RI.7.10 
(15 minutes)

Homework
A.	Podcast Plan, Exemplar, and Image: Students 

complete Homework: Podcast Plan, Exemplar, 
and Image to reflect on their recording today, 
and note how they will improve their recording in 
the following lesson. Also, students listen to an 
exemplar podcast and note the strengths of the 
podcast. Finally, students create an image for their 
podcast. Students may draw or find an online 
image to manipulate.

Students complete their end of unit assessment by 
making their podcast presentation for the class. Then 
students close the lesson by sharing about their 
independent research reading. 

•	I can present 
my findings in 
a focused and 
coherent manner, 
emphasizing 
salient points. 
(SL.7.4)

•	I can use adequate 
volume and clear 
pronunciation. 
(SL.7.4)

•	I can adapt my 
speech for a 
podcast, using 
formal English 
when appropriate. 
(SL.7.6)

•	Opening A: 
Entrance Ticket: 
Unit 3, Lesson 11

•	Work Time A: 
End of Unit 3 
Assessment: 
Podcast Script 
presentations 
(SL.7.4, SL.7.6, 
L.7.3, L.7.6)

Lessons 12–13
SL.7.5

Performance Task: Create a Podcast

Opening
A.	Engage the Learner – SL.7.5 (5 minutes)

Work Time
A.	Finding Sound Effects – SL.7.5 (25 minutes)
B.	Sound Editing – SL.7.5 (40 minutes)

Closing and Assessment
A.	Self-Assess on Presentation Checklist – SL.7.5  

(5 minutes)
B.	Chalk Talk – SL.7.5 (15 minutes)

Homework
A.	Publish the Podcast: If students don’t publish 

their podcast in class and technology allows, they 
can do so for homework based on school policy 
and teacher guidance and recommendations for 
family, friends, and/or social media.

Students complete their performance task by turning 
their end of unit assessment into an actual podcast with 
sound effects, music, and other elements. Triads work 
together to record and sound edit their podcast, adding 
sound effects and music. Then students share their 
podcast with the class, the community, and possibly 
the world by posting it online.

•	I can use 
multimedia 
components like 
music and sound 
effects to clarify 
and emphasize 
points. (SL.7.5)

•	Engage the 
Learner: Entrance 
Ticket: Unit 3, 
Lessons 12–13 
(SL.7.5)

•	Closing and 
Assessment A: 
Presentation 
checklist (SL.7.5)
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Preparation and Materials

Prepare the Presentation checklist and Presentation rubric.

Prepare vocabulary logs and independent reading journals.

Ensure that families are aware of the sensitive content of research articles about epidemics, 
and prepare students who may be affected by this content in advance.

The following materials are introduced in this unit and referenced throughout both the 
module and the school year:

	 Presentation checklist

	 Presentation rubric

	 Chalk Talk directions

Texts and Resources

Required Trade Books and Resources
	� Peters, Marilee. Patient Zero. Annick Press, 2014. (one per student)

Additional Texts (provided in curriculum materials)
	� Zaki, Jamil. “Kindness Contagion.” Scientific American, 26 July 2016. Web. (one per student)

	� T.C. “Social Contagion: Conflicting Ideas.” The Economist, 3 Apr. 2012. Web. (one 
per student)

	� EL Education. “Are Social Epidemics Real?” EL Education, 5 Feb. 2019. (one per student)

Assessment Texts (provided in assessment materials)
	� Tousignant, Marylou. “Disease Detective.” National Geographic Extreme Explorer Vol. 3, 

No. 5. Mar. 2010, pp. 18+ (one per student)



Epidemics

242       

U
ni

t 3
: L

es
so

n 
1

Lesson 1: Create a Podcast: Analyze a Model Podcast

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� SL.7.2, W.7.7, L.7.6

Supporting Standards

These are the standards that are incidental—no direct instruction in this lesson, but practice 
of these standards occurs as a result of addressing the focus standards.

	� RI.7.7, RI.7.9, SL.7.1, L.7.4a

Daily Learning Targets

	� I can explore a podcast model and generate ideas for my own podcast. (SL.7.2)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lesson 1 (L.7.6)

	� Closing and Assessment A: Exit Ticket with podcast topic and research questions (SL.7.1)

Agenda

1.	 Opening

A.	Engage the Learner – L.7.6 (5 minutes)

2.	 Work Time

A.	Review the Performance Task (5 minutes)

B.	 Analyze a Model Podcast – SL.7.2 (25 minutes)

3.	 Closing and Assessment

A.	Brainstorm Topic and Research Questions – W.7.7 (10 minutes)

4.	 Homework

A.	Listen to a Podcast: Students listen to a podcast and complete Homework: Listen 
to a Podcast to collect ideas for what makes it strong. Then they write a goal for 
their own podcast.

Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� L.7.6 – Opening A: Students consider the use of the word ‘podcast’ on an Entrance Ticket.

	� SL.7.2 – Work Time B: Students analyze a model podcast, noting techniques that make 
it effective, determining the main ideas and supporting details, and generating ideas for 
their own podcast.
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	� W.7.7 – Closing and Assessment A: Students brainstorm about specific epidemic topics and 
generate research questions for their podcast.

	� In this lesson, students focus on working to contribute to a better world by analyzing an 
exemplar podcast so that they may create their own successful podcast and inform others 
of their important work.

	� The Dance Card and Think-Pair-Share protocols are used in this lesson. Protocols are an 
important feature of our curriculum because they are one of the best ways we know to 
engage students in discussion, inquiry, critical thinking, and sophisticated communication. 
A protocol consists of agreed-upon, detailed guidelines for reading, recording, discussing, 
or reporting that ensure equal participation and accountability in learning.

	� Students engage in the following new protocol in this lesson (instructions for which 
appear at the first point of use in the lesson and in the Classroom Protocols document 
online; see the Tools Page: http://eled.org/tools):

	– Dance Card: Sets up students with multiple, but consistent, partners for work across 
a unit, reducing the amount of energy and work it takes to assign partners. It allows 
students autonomy and choice in whom they pick for partner work. Students of all 
ages are familiar with the idea of partnering off for dancing, although the metaphor 
of the historical “dance card” may need to be explained.

	� In this lesson, students listen to a model podcast. Ideally, the podcast would be about 
epidemics. There are many excellent podcasts on epidemics, such as: 

	– http://eled.org/0182

	– http://eled.org/0183

	– http://eled.org/0184

	� In Closing and Assessment A, students brainstorm topics for their podcast. Some students 
may want to explore controversial topics. Consider the school’s environment and stance 
on controversial topics and whether students should be steered away from controversial 
topics. For engaging, appropriate topics, see Exit Ticket: Unit 3, Lesson 1 (example for 
teacher reference).

Opportunities to Extend Learning
	� Release more responsibility more quickly to students as they comprehend the tasks or 

concepts. For example: 

	– Invite students who have expertise with podcasts and who listen to them a great deal 
outside of school to begin researching epidemic topics and research questions earlier 
in the lesson, while the rest of the class works to find strengths in the exemplar.

	– Allow those students who are enjoying this work to listen to other podcasts and 
create a list of strengths of these exemplars.

How It Builds on Previous Work
	� In previous lessons, students have focused on analyzing social and medical epidemics. In 

this lesson, students will listen to an exemplar podcast in preparation for creating their 
own podcast about an epidemic of their choosing.
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Support All Students
	� Note there are differentiated versions of Entrance Ticket: Unit 3, Lesson 1 used in Opening 

A and the Exit Ticket: Unit 3, Lesson 1 used in Closing and Assessment A in the separate 
Teacher's Guide for English Language Learners. 

	� The subject matter in the podcast may include descriptions of death and disease. Continue 
to monitor students to determine if there are issues surfacing as a result of the content of 
this chapter that need to be discussed as a whole group, in smaller groups, or individually.

	� Students may need additional support in listening to and comprehending a podcast. 
Consider having students listen to the podcast multiple times and follow along with 
a transcript. Most podcasts include copies of their transcripts on the same site as their 
podcast. 

	� Students may need additional support in finding a topic and creating research questions. 
Have a successful group model this work. Also, work with small strategy groups to support 
students. 

	� For this unit, students are encouraged to form podcast triads to research the same 
epidemic and work together to write their podcast script. This will give students support 
in research, planning, and in the Performance Task podcast development. It also allows 
for students to develop collaboration skills, which are essential for college and career 
readiness. However, if some students work better independently or in pairs for this unit, 
encourage this. 

Assessment Guidance
	� Review students’ exit tickets to ensure they are choosing epidemics and research topics 

that will work well for this assignment.

Down the Road
	� In the next lesson, students will continue their research into epidemics, using the mini-

lessons as necessary to assist them. Students continue to practice analyzing the individuals, 
events, and ideas of their research articles by returning to reading from the previous units.

In Advance
	� Ensure there is a copy of Entrance Ticket: Unit 3, Lesson 1 at each student’s workspace.

	� Find and listen to a model podcast (or section of a model podcast). The model podcast 
must have music, sound effects, and a strong, engaging speaker. Cue the podcast to the 
introduction. Take note of the time when the conclusion occurs, and the time of any 
advertisements or sections to skip.

	� Identify a list of medical and social epidemics that impact the local community. Ensure 
that this list is interesting and relevant. Students who need help identifying an epidemic 
may be guided toward a topic from this list. Possible topics for medical epidemics include, 
but are not limited to: Ebola, scarlet fever, measles, whooping cough, and the Zika virus. 
Possible topics for social epidemics include, but are not limited to: selfies, memes, flossing, 
clothing trends, kindness contagion, emotional contagion, social-network use, and 
smartphone use.

	� Identify resources students can use to research epidemics such as Gale database 
and NewsELA.
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	� Create strategic podcast triads of students to work together over the course of the unit to 
research, plan, write, and create their own podcast. Consider whether to create the triads 
either based on the social or academic needs of the students or based on the epidemic 
topic that interests them. If grouping students by topic, these triads can be determined 
after this lesson when students have a sense of what topic they might explore. In this case, 
the triads formed in Closing and Assessment A may only be for that activity, and more 
permanent triads can be formed after this lesson.

	� Create strategic Dance Card partnerships.

	� Review the Dance Card protocol.

	� Post the learning targets and applicable anchor charts (see Materials list).

Technology & Multimedia

	� Work Time B: a computer or smartphone and speakers to play a podcast

Vocabulary
	� podcast (DS)

Key

(A): Academic Vocabulary

(DS): Domain-Specific Vocabulary

Materials from Previous Lessons

Teacher

	 Domain-specific word wall (one for display; from Module 1, Unit 1, Lesson 1, Work Time B)

	 Performance Task anchor chart (one for display; from Module 2, Unit 1, Lesson 1, 
Work Time B)

	 Discussion Norms anchor chart (one for display; from Unit 1, Lesson 13, Work Time C)

Student

	 Patient Zero by Marilee Peters (text; one per student; from Module 2, Unit 1, Lesson 1, 
Work Time C)

New Materials

Teacher

	 Entrance Ticket: Unit 3, Lesson 1 (answers for teacher reference)

	 Device to play a podcast

	 Analyze a Model Podcast note-catcher (example for teacher reference)

	 Exit Ticket: Unit 3, Lesson 1 (example for teacher reference)
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Student

	 Entrance Ticket: Unit 3, Lesson 1 (one per student)

	 Entrance Ticket: Unit 3, Lesson 1  (optional; see Teacher’s Guide for English Language 
Learners) 

	 Performance Task Directions (one per student and one to display; see Performance Task 
Overview and Supporting Materials)

	 Analyze a Model Podcast note-catcher (one per student)

	 Exit Ticket: Unit 3, Lesson 1 (one per student)

	 Exit Ticket: Unit 3, Lesson 1  (optional; see Teacher’s Guide for English Language 
Learners)

	 Homework: Listen to a Podcast (one per student; see Homework Resources)

Opening

A. Engage the Learner – L.7.6 (5 minutes)
	� Repeated routine: Students respond to questions on Entrance Ticket: Unit 3, Lesson 1 

and Entrance Ticket: Unit 3, Lesson 1  as necessary. The differentiated entrance ticket 
supports students in writing responses with word banks. 

	� Once students have completed their entrance tickets, use a total participation technique 
to review their responses.

	� Repeated routine: follow the same routine as with the previous lessons to review learning 
targets and the purpose of the lesson, reminding students of any learning targets that are 
similar or the same as in previous lessons.

Work Time

A. Review the Performance Task (5 minutes)
	� Display and distribute copies of the Performance Task Directions and review them, 

asking students to Turn and Talk to summarize the directions and comment about anything 
that surprises or concerns them. (Ask students with concerns to write their names on the 
board, so they can get some support.)

	� Display the Performance Task anchor chart, and ask students to Think-Pair-Share about 
additional criteria they must include in their podcast to make it effective and to follow the 
directions. Record student responses on the chart. Inform students that today they will 
analyze a model podcast to develop criteria for their own podcast. Later in the lesson, 
students will work in podcast triads to brainstorm their epidemic topic and research 
questions for their podcast.
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Work Time

B. Analyze a Model Podcast – SL.7.2 (25 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can explore a podcast model and generate ideas for my own podcast.”

	� Inform students that they will now listen to a model podcast. On your device, play the 
podcast’s introduction. Distribute the Analyze a Model Podcast note-catcher and 
explain what students will record in each box, modeling doing so for the podcast’s 
introduction. Help students predict or identify the main ideas by asking them to Think-
Pair-Share:

“What do you think will be the main topic of this podcast? What makes you think so?” 
(Responses will vary based on the podcast played.) Note for students that their ideas 
about main ideas may change as they continue listening.

	� Play the podcast’s introduction for a second time, and invite students to note additional 
podcast features that make the introduction strong. Remind students that podcast features 
are the strategies podcast creators use to engage their listeners.

	� Use a total participation technique to add or highlight already existing podcast features 
on the Performance Task anchor chart (multiple voices, sound effects, music, snippets of 
voices, choral voices).

	� Continue listening to the next section of the podcast. Invite students to record podcast 
features, and to add to or revise the main ideas and supporting details on their note-catcher.

	� Guide students through an intentional Dance Card, with the questions:

“What are the podcast features that make this podcast strong? What can you infer 
about the main ideas and supporting details?” (Answers will vary.)

1.	 Move students into pairs, and invite them to label themselves A and B.

2.	 Pose the question, and give students time to think independently and silently about 
their answer to the question.

3.	 Invite partner A to ask partner B the question.

4.	 Give partner B a specified timeframe (e.g., 30 seconds, 1 minute) to share his or her 
response.

5.	 Have partners reverse roles and repeat steps 3–4.

6.	 Using a total participation technique (e.g., cold call, equity sticks), invite students to 
share their responses with the whole group.

7.	 Repeat this process with the remaining section of the podcast.

	� Listen to the conclusion of the podcast. Invite students to record podcast features, and to 
finalize the main ideas and supporting details on their note-catcher. Then ask students to 
respond to the final questions on the note-catcher, reflecting on how this model podcast 
demonstrates techniques they can use in their own podcasts.

	� Guide students through another round of Dance Card, with the same questions.

	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning target.
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Closing and Assessment

A. Brainstorm Topic and Research Questions – W.7.7 (10 minutes)
	� Display and distribute Exit Ticket: Unit 3, Lesson 1 and Exit Ticket: Unit 3, Lesson 1  
 as necessary. The differentiated exit ticket supports students in writing research 
questions with sentence starters.  Invite a volunteer to read the exit ticket aloud. Inform 
students that they will join with their podcast triads to have a collaborative discussion on 
epidemics that interest them. (See Teaching Notes for suggestions on forming strategic 
triads.) Display and review the Discussion Norms anchor chart as necessary. Remind 
students about the character traits of kindness, compassion, and respect with regard to 
compromising with groupmates.

	� Invite students to join with their podcast triads and follow the instructions on the exit 
ticket to brainstorm, discuss, and choose a topic for their podcast.

	� After 5 minutes, inform students that they must choose a topic at this time. Circulate to 
assist students in compromising.

	� After all groups have chosen a topic, model research questions that will provide sufficient 
information for the podcast. Discuss the following research questions as possibilities:

“What is the story of the epidemic?”

“What are the key terms and background information of this epidemic?”

“What is the deeper life lesson learned from this epidemic?”

	� Tell students that a good research question is one that is:

	– not too narrow nor too broad;

	– specific to this topic;

	– significant—important not only to you, but to others; and

	– answerable using sources (i.e., not philosophical questions).

	� Invite students to change, add to, or create their own research questions, using the model 
research questions as jumping-off points. Ask students to record their research questions 
on “Part C” of the exit ticket.

	� Using a total participation response, invite students to share their topics and research 
questions. For examples, see Exit Ticket: Unit 3, Lesson 1 (example for teacher 
reference).

	� Invite students to reflect on the habits of character focus in this lesson, discussing what 
went well and what could be improved next time.

Homework

A. Listen to a Podcast
	� Students listen to a podcast and complete Homework: Listen to a Podcast to collect 

ideas for what makes it strong. Then they write a goal for their own podcast.
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Lesson 2: Create a Podcast: Introduce Research

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� RI.7.1, W.7.4, W.7.7

Supporting Standards

These are the standards that are incidental—no direct instruction in this lesson, but practice 
of these standards occurs as a result of addressing the focus standards.

	� RI.7.3, RI.7.4, W.7.8, L.7.4

Daily Learning Targets

	� I can determine the purpose and content of an effective podcast script about an 
epidemic. (W.7.4)

	� I can research to answer questions about epidemics. (RI.7.1, W.7.7)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lesson 2 (W.7.7)

	� Work Time B: Research on the Epidemic Research note-catcher (RI.7.1, W.7.4, W.7.7)

Agenda

1.	 Opening

A.	Engage the Learner – W.7.7 (5 minutes)

2.	 Work Time

A.	Analyze a Model Podcast Script – W.7.4 (15 minutes)

B.	 Generate and Refine Research Questions – W.7.7 (10 minutes)

C.	 Create a Research Note-Catcher – W.7.7 (10 minutes)

3.	 Closing and Assessment

A.	Partner Share – W.7.7 (5 minutes)

4.	 Homework

A.	Record and Refine Research Questions: Students record additional research 
questions and refine the questions as necessary.

B.	 Analyze Interactions of Individuals, Events, and Ideas: In preparation for the 
mid-unit assessment, students reread the first section of the model podcast script 
and complete Homework: Analyze Interactions: Model Podcast Script, Part I to 
answer selected and constructed response questions about how the individuals, 
events, and ideas interact in the script. 
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Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� W.7.7 – Opening A: On an entrance ticket, students generate additional related, focused 

questions for further research.

	� W.7.4 – Work Time A: Students analyze the content of a successful podcast script, 
identifying the purpose and kind of information in each section of the script and 
considering implications for the content of their own script.

	� W.7.7 – Work Time B: Students refine their research questions to be ready to begin 
researching their epidemic. 

	� W.7.7 – Work Time C: Students create a note-catcher to gather relevant information.

	� W.7.7 – Closing and Assessment A: Students work together to create a research note-catcher.

	� The Think-Write-Pair-Share protocol is used in this lesson. Protocols are an important 
feature of our curriculum because they are one of the best ways we know to engage 
students in discussion, inquiry, critical thinking, and sophisticated communication. A 
protocol consists of agreed-upon, detailed guidelines for reading, recording, discussing, or 
reporting that ensure equal participation and accountability in learning.

	� In the podcast script read in this lesson, the Indian government officials take initiative, 
persevere, and collaborate to learn from and correct the mistakes made in the plague 
outbreak of 1994 when they address the outbreak of 2002.

Opportunities to Extend Learning
	� Students who are comfortable creating their own research questions and note-catchers 

should be released to work immediately on research rather than being guided through the 
steps in a discussion.

	� An optional Mini Language Dive, intended for use after students analyze a model podcast 
script in Work Time A, is available in the Teacher’s Guide for English Language Learners. 

How It Builds on Previous Work
	� Before this lesson, students have been reading about epidemics in Patient Zero and various 

articles. In Lesson 1, they chose an epidemic and collected questions they have about 
their topic. Here, they draw on these skills as they refine their research questions on a 
note-catcher.

Support All Students
	� In Work Time A, students may be overwhelmed by too much print on a page. Reduce 

anxiety and support sustained effort by offering a copy of the model podcast script with 
one paragraph per page. 

	� In Work Time B, students may need sentence frames and modeling to support them in 
writing and refining research questions. Partner students who might benefit from modeling 
and support with a student who is skilled at writing and refining research questions. 

	� In Work Time C, some students may not be able to write as quickly as other members 
of their podcast triad to create the same note-catcher. Consider photocopying the note-
catcher for students who need this support. 

	� Note there is a differentiated version of the Epidemic Research note-catcher used in Work 
Time C in the separate Teacher’s Guide for English Language Learners. 
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Assessment Guidance
	� Circulate to monitor students’ ability to refine their questions, evaluate sources, identify 

important information, and take notes (including quoting, paraphrasing, and citing 
sources). Monitor common issues to use to identify research mini-lessons in the next lesson.

Down the Road
	� In the next lesson, students will continue researching and will gather evidence about 

the interactions among individuals, events, and ideas in their epidemic and start to find 
answers to their research questions.

In Advance
	� Ensure there is a copy of Entrance Ticket: Unit 3, Lesson 2 at each student’s workspace.

	� Post the applicable anchor charts (see Materials list).

Technology & Multimedia

	� Continue to use the technology tools recommended throughout previous 
modules to create anchor charts to share with families; to record students as 
they participate in discussions and protocols to review with students later and to 
share with families; and for students to listen to and annotate text, record ideas 
on note-catchers, and word-process writing.

Vocabulary
	� narrative nonfiction, script (DS)

Key

(A): Academic Vocabulary

(DS): Domain-Specific Vocabulary

Materials from Previous Lessons

Teacher

	 Close Readers Do These Things anchor chart (one for display; from Unit 1, Lesson 4, 
Work Time A)

	 Domain-specific word wall (one for display; from Unit 1, Lesson 1, Opening A)

	 Questions about Epidemics anchor chart (one for display; from Module 2, Unit 1 Lesson 
2, Work Time A)

	 Researchers Do These Things anchor chart (example for teacher reference) (from 
Module 1, Unit 2, Lesson 3, Work Time A)

	 Researchers Do These Things anchor chart (one for display; from Module 1, Unit 2, 
Lesson 3, Work Time A)
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Student

	 Vocabulary log (one per student; from Module 1, Unit 1, Lesson 2, Work Time A)

New Materials

Teacher

	 Entrance Ticket: Unit 3, Lesson 2 (example for teacher reference)

	 Model Podcast Script: “Story of the Epidemic of 1994” (for teacher reference)

	 Research Mini Lessons (for teacher reference)

	 Epidemic Research note-catcher (example for teacher reference)

	 Homework: Analyze Interactions: Model Podcast Script, Part I (answers for teacher 
reference) (see Homework Resources)

Student

	 Entrance Ticket: Unit 3, Lesson 2 (one per student)

	 Online or print dictionaries (including ELL and home language dictionaries; one per 
small group of students)

	 Model Podcast Script: “Story of the Epidemic of 1994” (one per student)

	 Epidemic Research note-catcher (one per student and one for display)

	 Epidemic Research note-catcher  (optional; see Teacher’s Guide for English Language 
Learners)

	 Homework: Analyze Interactions: Model Podcast Script, Part I (one per student; see 
Homework Resources)

Opening

A. Engage the Learner – W.7.7 (5 minutes)
	� Repeated routine: students respond to questions on Entrance Ticket: Unit 3, Lesson 2.

	� Once students have completed their entrance tickets, use a total participation technique 
to review their responses.

	� Repeated routine: follow the same routine as with the previous lessons to review the 
learning target and the purpose of the lesson, reminding students if the learning target is 
similar or the same as in previous lessons.

	� With students, use the vocabulary strategies on the Close Readers Do These Things 
anchor chart to review the following word: script (the written text of a play, movie, 
television show, or podcast). Record on the domain-specific word wall with translations in 
home languages, where appropriate, and invite students to record in their vocabulary logs.
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Work Time

A. Analyze a Model Podcast Script – W.7.4 (15 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can determine the purpose and content of an effective podcast script about an 
epidemic.”

	� Display and distribute the Model Podcast Script: “Story of the Epidemic of 1994.” Read 
the model aloud as students follow along.

	� Using a total participation technique, invite responses from the group:

“What is this script about?” (It is the story of two epidemics in India and how 
government officials changed their responses to manage the outbreaks better.)

	� Ask students to join with their podcast triads to discuss the purpose of each section of 
the script and the type of information included in each section. Note the spaces where 
students can record notes on their copies of the Model Podcast Script.

	� As a class, reread the narrative lead and determine the purpose, recording responses on 
the board, so that students have a model for determining the purpose of the other three 
sections of the podcast script. Consult the Model Podcast Script: “Story of the Epidemic 
of 1994” (for teacher reference) for sample answers as necessary. Then release triads to 
reread the rest of the script and determine the purpose of the other three sections.

	� Use a total participation technique to ask students to share their answers. To support 
visual learners, record student responses in the notes of the displayed Model Podcast 
Script. Consult the Model Podcast Script (for teacher reference) for sample answers as 
necessary.

	� If mindset and habits of character are not mentioned, ask students to Think-Triad-Share:

“What habits of character did you see in this script? Who demonstrated them? What did 
they look/sound like?” (Responses will vary, but may include: the Indian government 
officials take initiative, persevere, and collaborate to learn from and correct the 
mistakes made in the plague outbreak of 1994.)

	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning target.

Work Time

B. Generate and Refine Research Questions – W.7.7 (10 minutes)
	� Redirect students’ attention to the learning target:

“I can research to answer questions about epidemics.”

	� Ask:

“What are some research questions you could ask in order to create a script like the 
Model Podcast Script? What do you need to know about your epidemic?” (Responses will 
vary, but may include: Where and when did the epidemic take place? Who was affected? 
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What was it like to be in the epidemic? How might the epidemic have started? What 
were the medical effects of the epidemic? What were the social effects of the epidemic? 
What tools did epidemiologists use to solve the problem? What character traits and 
mindsets did individuals involved in the epidemic exhibit? What lessons were learned 
from this epidemic?)

	� Add these to the Questions about Epidemics anchor chart. Remind students that 
research questions should be

	– not too narrow nor too broad;

	– specific to this topic;

	– significant: important not only to you, but to others; and

	– answerable using sources (i.e., not philosophical questions).

	� Note these criteria for research questions on the Researchers Do These Things anchor 
chart. See the Researchers Do These Things anchor chart (example for teacher 
reference).

	� Ask students to work in their podcast triad to generate research questions for each section 
of the podcast and record them in the Purpose and Research Questions box on their scripts. 
Circulate and support students using the suggestions in the Research Mini-Lessons (for 
teacher reference) on Refining Research Questions, drawing them into a small group as 
necessary.

	� Repeated routine: invite students to reflect on their progress toward the learning target.

Work Time

C. Create a Research Note-Catcher – W.7.7 (10 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can research to answer questions about epidemics.”

	� Display and distribute the Epidemic Research note-catcher, and the Epidemic Research 
note-catcher  as necessary. The differentiated note-catcher supports students by 
listing the discrete steps of the research process and supporting students’ processing of 
information in those steps. Students who use this note-catcher will not need to design 
their own note-catcher.  Release podcast triads to design a note-catcher together using 
the notes on their scripts as a starting point. Circulate and support students in creating 
a note-catcher. Consult the Epidemic Research note-catcher (example for teacher 
reference) as necessary, and ask questions such as:

“What are the different sections of the podcast script?” (the story or narrative opening 
section, the social and scientific effects or ideas section, the tools/mindset/habits of 
character section, and the message section)

	� If necessary, record these four sections on the board for students who need more visual 
support.  Also, as necessary, explain that although the Model Podcast Script includes 
two different outbreaks of the plague, their epidemic is unlikely to have two outbreaks in 
the same place. Therefore, their podcast scripts should follow the structure of the four 
sections but not necessarily include a jump in time.
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“How might you include the different sections of the podcast script on the note-catcher?” 
(The story section includes characters, setting, problem, response, and resolution. The 
scientific and social ideas section is its own part on the note-catcher. The tools/mindset/
character is its own section on the note-catcher. The deeper message is its own section 
on the note-catcher.)

“Do your research questions have a space to get answered on the note-catcher? Where 
on the note-catcher do the research questions belong?” (Yes, the research questions get 
answered in the story section, the social and scientific ideas section, the tools/mindset/
character section, and the deeper message section.)

	� Remind students that the focus of their research is to answer their questions about 
epidemics. If necessary, use one group’s work as a model note-catcher to improve others’ 
note-catchers.

	� Ensure that each student has created their own version of the same note-catcher as the 
rest of their triad. Invite students to record their additional related research questions 
above the note-catcher.

	� Repeated routine: invite students to reflect on their progress toward the learning target.

Closing and Assessment

A. Partner Share – W.7.7 (5 minutes)
	� Ask students to join with a classmate not in their triad and share their note-catcher. They 

can then use ideas from their partner’s note-catcher to improve their own. Students can 
share their improvements with their triads before researching in the next lesson.

Homework

A. Record and Refine Research Questions
	� Students record additional research questions and refine the questions as necessary.

B. Analyze Interactions of Individuals, Events, and Ideas
	� In preparation for the mid-unit assessment, students reread the first section of the model 

podcast script and complete Homework: Analyze Interactions: Model Podcast Script, 
Part I to answer selected and constructed response questions about how the individuals, 
events, and ideas interact in the script.
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Lesson 3: Create a Podcast: Begin Research

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� RI.7.1, W.7.7, W.7.8, L.7.4

Supporting Standards

These are the standards that are incidental—no direct instruction in this lesson, but practice 
of these standards occurs as a result of addressing the focus standards.

	� RI.7.3, RI.7.4, L.7.6

Daily Learning Targets

	� I can research to answer questions about epidemics. (RI.7.1, W.7.7, W.7.8)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lesson 3 (L.7.4)

	� Work Time B: Research on the Epidemic Research note-catcher (RI.7.1, W.7.7, W.7.8)

Agenda

1.	 Opening

A.	Engage the Learner – L.7.4 (5 minutes)

2.	 Work Time

A.	Mini-Lessons: Introduce Research – W.7.7 (10 minutes)

B.	 Research – W.7.8 (25 minutes)

3.	 Closing and Assessment

A.	Triad Share – SL.7.1 (5 minutes)

4.	 Homework

A.	Analyze Interactions of Individuals, Events, and Ideas: In preparation for the mid-
unit assessment, students reread the second section of the model podcast script 
and complete Homework: Analyze Interactions: Model Podcast Script, Part II to 
answer selected and constructed response questions about how the individuals, 
events, and ideas interact in the script.

B.	 Synthesize Research and Refine Questions: Students complete Homework: 
Synthesize Research and Refine Questions to reflect on the individuals, events, 
and ideas emerging about their epidemic. Then they refine their research 
questions as necessary.
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Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� L.7.4 – Opening A: On an entrance ticket, students grapple to recall the definitions of 

research terms.

	� W.7.7 – Work Time A: Students grapple with the steps for conducting research on a topic, 
including: refining a research question, evaluating sources, and gathering information.

	� W.7.8 – Work Time B: Students refine their research questions and evaluate sources for 
credibility and reliability.

	� SL.7.1 – Closing and Assessment A: Students engage in a collaborative share, building on 
others’ ideas and expressing their research progress and plans clearly.

	� The Think-Pair-Share protocol is used in this lesson. Protocols are an important feature 
of our curriculum because they are one of the best ways we know to engage students in 
discussion, inquiry, critical thinking, and sophisticated communication. A protocol consists 
of agreed-upon, detailed guidelines for reading, recording, discussing, or reporting that 
ensure equal participation and accountability in learning.

Opportunities to Extend Learning
	� Students who have experience with any of the research steps should be authorized as 

experts on those steps and allowed to teach or mentor the class or individual students on 
the steps. Also, these students can be released to work immediately on research rather 
than attending to the mini-lessons on the research steps.

How It Builds on Previous Work
	� Before this lesson, students have been reading about epidemics in Patient Zero and various 

articles. In Lessons 1 and 2, they chose an epidemic and collected questions they have 
about their topic. Here, they draw on these skills as they read and take notes to answer 
their research questions.

Support All Students
	� In Work Times A and B, students may need additional support with each of the steps of the 

research process. Provide sentence frames and modeling to support students with refining 
research questions. Partner students who might benefit from modeling and support with a 
student who is skilled at researching and note-taking. For students needing extra support 
with research, identify several sources (websites, articles, videos) at varying reading levels 
(e.g., from Newsela or Gale databases) that will answer as many of the research questions 
as possible, and make this list of sources available to them. Also, make the Researchers Do 
These Things handout into a checklist or roadmap that students can use to guide them in 
the process. 

	� Optionally show a video on the basics of using a search engine (or, if students are ready, a 
video on using advanced search-engine tools). There are also online videos on evaluating 
sources, quoting, paraphrasing, citing sources, etc. 

	� Note there is a differentiated version of the Epidemic Research note-catcher used in Work 
Time B in the separate Teacher’s Guide for English Language Learners. 
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	� The subject matter in research materials students find may include descriptions of death 
and disease. Continue to monitor students to determine if there are issues surfacing as a 
result of the content of this chapter that need to be discussed as a whole group, in smaller 
groups, or individually.

Assessment Guidance
	� Circulate to monitor students’ ability to refine their questions, evaluate sources, identify 

important information, and take notes (including quoting, paraphrasing, and citing 
sources). Monitor common issues to use to identify research mini-lessons in the next lesson.

Down the Road
	� In the next lesson, students will continue researching and will learn more about the 

interactions among individuals, events, and ideas in their epidemic as they gather 
information to answer their research questions.

In Advance
	� Before modeling the research process for students, test-drive the research process and 

find suitable links to use in Work Time A. Practice the process to ensure the links work 
and the process goes smoothly. Use the suggestions in Work Time A to choose a research 
question from the Questions about Epidemics anchor chart, and then do the following 
to prepare:

1.	 Refine the question.

2.	 Use search terms or keywords in a search engine. 

3.	 Evaluate the sources on the results page.

4.	 Choose one reliable, credible source. 

5.	 Review it to find several pieces of information to answer the model question.

6.	 Record the information in quotes or paraphrases.

	� Also, consider students’ assessments and achievements in Module 1, Unit 2, Lessons 1–6, 
to determine which Research Mini-lessons to focus on in this and the following lesson.

	� Ensure there is a copy of Entrance Ticket: Unit 3, Lesson 3 at each student’s workspace.

	� Gather devices on which students can conduct research (computers or tablets). Ensure 
the devices work, are charged, and can access the internet.

	� Post the applicable anchor charts (see Materials list).

Technology & Multimedia

	� Work Time A: a computer or tablet with projector to demonstrate the 
research process

	� Work Time B: computers or tablets for each student to begin the research process
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Vocabulary
	� accuracy, cite, credibility, relevance, research, search terms (A)

Key

(A): Academic Vocabulary

(DS): Domain-Specific Vocabulary

Materials from Previous Lessons

Teacher

	 Close Readers Do These Things anchor chart (one for display; from Unit 1, Lesson 4, 
Work Time A)

	 Academic word wall (one for display; from Unit 1, Lesson 1, Opening A)

	 Questions about Epidemics anchor chart (one for display; from Module 2, Unit 1  
Lesson 2, Work Time A)

	 Researchers Do These Things anchor chart (example for teacher reference) (from 
Module 1, Unit 2, Lesson 3, Work Time A)

	 Researchers Do These Things anchor chart (one for display; from Module 1, Unit 2, 
Lesson 3, Work Time A)

	 Epidemic Research note-catcher (for teacher reference) (from Module 2, Unit 3,  
Lesson 2, Work Time C)

	 Research Mini-Lessons (for teacher reference) (from Module 2, Unit 3, Lesson 2, 
Work Time B)

Student

	 Vocabulary log (one per student; from Module 1, Unit 1, Lesson 2, Work Time A)

	 Epidemic Research note-catcher (from Module 2, Unit 3, Lesson 2, Work Time C)

	 Epidemic Research note-catcher  (optional; see Teacher's Guide for English Language 
Learners)

New Materials

Teacher

	 Computer or tablet with projector (see Technology and Multimedia) 

	 Entrance Ticket: Unit 3, Lesson 3 (answers for teacher reference)

	 Epidemic Research planner (example for teacher reference)

	 Homework: Analyze Interactions: Model Podcast Script, Part II (answers for teacher 
reference) (see Homework Resources)

	 Homework: Synthesize Research and Refine Questions (example for teacher reference) 
(see Homework Resources)
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Student

	 Entrance Ticket: Unit 3, Lesson 3 (one per student)

	 Online or print dictionaries (including ELL and home language dictionaries; one per 
small group of students)

	 Epidemic Research planner (one per student and one for display)

	 Researcher's Toolbox (one per student and one for display)

	 Device for internet research (one per student; see Technology and Multimedia))

	 Homework: Synthesize Research and Refine Questions (one per student) (see Homework 
Resources)

	 Homework: Analyze Interactions: Model Podcast Script, Part II (one per student) (see 
Homework Resources)

Opening

A. Engage the Learner – L.7.4 (5 minutes)
	� Repeated routine: students respond to questions on Entrance Ticket: Unit 3, Lesson 3.

	� Once students have completed their entrance tickets, use a total participation technique 
to review their responses. As necessary, use the vocabulary strategies on the Close 
Readers Do These Things anchor chart to review the words on the entrance ticket. 
Record the words on the academic word wall with translations in home languages, where 
appropriate, and invite students to record or revise any in their vocabulary logs.

	� Repeated routine: follow the same routine as with the previous lessons to review the 
learning target and the purpose of the lesson, reminding students if the learning target is 
similar or the same as in previous lessons.

Work Time

A. Mini-Lessons: Introduce Research – W.7.7 (10 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can research to answer questions about epidemics.”

	� Inform students that in this lesson, they will begin to research to answer their epidemic 
research question. Display the Questions about Epidemics anchor chart, and remind 
students that they have been collecting questions about both medical and social epidemics. 
Remind students that in the previous lesson, they used the Model Podcast Script to 
generate and refine their research questions. They also continued this work for homework 
in the previous lesson.
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	� Remind students that research questions should be

	– not too narrow nor too broad;

	– specific to this topic;

	– significant—important not only to you, but to others; and

	– answerable using sources (i.e., not philosophical questions).

	� Reference the Researchers Do These Things anchor chart as needed. See the 
Researchers Do These Things anchor chart (example for teacher reference).

	� Before teaching students the steps of researching, display one of the questions students 
generated in the previous lesson (such as, “Where and when did the epidemic take place?”). 
Then ask students to Think-Write-Pair-Share in response to the following questions:

“How might you research to answer your question? What are the steps you would take?”

	� During the Share, note the correct responses in the correct order on the Researchers Do 
These Things anchor chart. See the Researchers Do These Things anchor chart (example 
for teacher reference).

	� Ask students to join with their podcast triads as you display and distribute the Epidemic 
Research planner. With students, review the Research Jobs and Due Dates chart, 
explaining that students will determine in their triads what aspects of the epidemic they 
need to research and which member of the triad will conduct that part of the research. As 
necessary, model breaking a research question into research jobs (For example, one of us 
will research: Where and when did the epidemic take place? Who was affected? What was it 
like to be in the epidemic? How might the epidemic have started? Someone else will research: 
What were the medical effects of the epidemic? What were the social effects of the epidemic? 
And another will research: What tools did epidemiologists use to solve the problem? What 
character traits and mindsets did individuals involved in the epidemic exhibit? What lesson 
was learned from this epidemic?).

	� Ensure that students make these decisions in their triads and record responsibilities on 
their Epidemic Research planner, in the Research Jobs and Due Dates chart. As necessary, 
consult the Epidemic Research planner (example for teacher reference).

	� Allow several minutes for students to determine and assign research jobs. Note that the 
jobs will likely change over the course of this and the next research lesson as students 
refine their knowledge of the epidemic, complete their tasks, and discover new tasks.

	� Once students have determined and assigned their research tasks, distribute the 
Researcher's Toolbox and ask students to retrieve their Epidemic Research note-
catcher. Review the steps in the Research Mini-Lessons and teach only those that the 
class needs to learn.

	� Repeated routine: invite students to reflect on their progress toward the learning target.
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Work Time

B. Research – W.7.8 (25 minutes)
	� Redirect students’ attention to the learning target:

“I can research to answer questions about epidemics.”

	� Release those students who are ready to research independently to begin doing so, noting 
that there is a space on the Epidemic Research note-catcher for them to record their 
refined research questions and generate a list of search terms. Also, remind students to 
carefully evaluate their sources.

	� Circulate and support students using the suggestions in the Research Mini-Lessons on Using 
a Search Engine and Determining the Relevance and Credibility of Sources. As necessary, 
direct students to their Epidemic Research note-catcher , which supports students by 
delineating clear steps in the research process. Students who need this support may want to 
transition from the planner and note-catcher they used in the previous lesson. 

	� Circulate and identify common issues to inform the research mini-lessons students might 
need in the next lesson.

	� Repeated routine: invite students to reflect on their progress toward the learning target.

Closing and Assessment

A. Triad Share – SL.7.1 (5 minutes)
	� Ask students to review their notes and annotate the most interesting or strongest 

information they found to answer their research questions and complete their research 
task. Then have students join with their podcast triad to share their refined question and 
the interesting or strong information they found to answer it.

Homework

A. Analyze Interactions of Individuals, Events, and Ideas
	� In preparation for the mid-unit assessment, students reread the second section of the 

model podcast script and complete Homework: Analyze Interactions: Model Podcast 
Script, Part II to answer selected and constructed response questions about how the 
individuals, events, and ideas interact in the script.

B. Synthesize Research and Refine Questions
	� Students complete Homework: Synthesize Research and Refine Questions to reflect 

on the individuals, events, and ideas emerging about their epidemic. Then they refine their 
research questions as necessary.
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Lesson 4: Create a Podcast: Continue Research

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� RI.7.1, RI.7.3, W.7.7, W.7.8

Supporting Standards

These are the standards that are incidental—no direct instruction in this lesson, but practice 
of these standards occurs as a result of addressing the focus standards.

	� RI.7.2

Daily Learning Targets

	� I can research to answer questions about epidemics. (RI.7.1, W.7.7, W.7.8)

	� I can analyze how individuals, ideas, and events influenced one another during an 
epidemic. (RI.7.3)

Ongoing Assessment
	� Opening A: Entrance Ticket, Lesson 4 (RI.7.3)

	� Work Time A: Epidemic Research note-catcher (RI.7.1, W.7.7, W.7.8)

Agenda

1.	 Opening

A.	Engage the Learner – RI.7.3 (5 minutes)

2.	 Work Time

A.	Research – W.7.7, W.7.8 (30 minutes)

3.	 Closing and Assessment

A.	Research Synthesis – RI.7.3 (10 minutes)

4.	 Homework

A.	Synthesize Epidemic Research and Refine Questions: Students use Homework: 
Synthesize Research and Refine Questions from Lesson 3 homework to continue 
to reflect on the individuals, events, and ideas emerging about their epidemic. 
Then they refine their research questions as necessary.

B.	 Analyze Interactions of Individuals, Events, and Ideas: In preparation for the mid-
unit assessment, students review their responses to their previous homeworks 
analyzing the model podcast script and complete Homework: Analyze 
Interactions: Model Podcast Script, Part III to answer constructed response 
questions about how the individuals, events, and ideas interact in the script.
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Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� RI.7.3 – Opening A: On an entrance ticket, students recall how to analyze the interactions 

among individuals, events, and ideas. 

	� W.7.7 – Work Time A: Students review any necessary research skills such as refining their 
research questions, finding and evaluating sources, and gathering information by quoting 
or paraphrasing accurately and citing their sources.

	� W.7.8 – Work Time A: Students research to answer their questions about epidemics, 
including refining their research questions, finding and evaluating sources, and gathering 
information by quoting or paraphrasing accurately and citing their sources.

	� RI.7.3 – Closing and Assessment A: Students work in their research triads to analyze the 
interactions among individuals, events, and ideas in a text.

	� In this lesson, students practice the habits of character of integrity and responsibility as 
they work independently to do online research.

	� The Think-Write-Pair-Share and Thumb-O-Meter protocols are used in this lesson. Protocols 
are an important feature of our curriculum because they are one of the best ways we know to 
engage students in discussion, inquiry, critical thinking, and sophisticated communication. 
A protocol consists of agreed-upon, detailed guidelines for reading, recording, discussing, or 
reporting that ensure equal participation and accountability in learning.

Opportunities to Extend Learning
	� Students who have experience with any of the research steps should be authorized as 

experts on those steps and allowed to teach or mentor the class or individual students on 
the steps.

How It Builds on Previous Work
	� In Lesson 2, students learned or reviewed the steps for researching to answer a question 

and began researching. As they were researching, common issues were identified. The 
needs identified inform the choice of research mini-lessons in this lesson.

Support All Students
	� Note there is a differentiated version of Entrance Ticket: Unit 3, Lesson 4 used in Opening 

A in the separate Teacher’s Guide for English Language Learners. 

	� In Work Time A, students may need additional support with each of the steps of the 
research process. Provide sentence frames and modeling to support students with refining 
research questions. Partner students with a student who is skilled at researching and note-
taking for modeling and support. If several students need support, create a strategy group, 
and teach one or more of the Research Mini-Lessons. 

	� Also, support students at varied reading levels by recommending databases for different 
reading levels (e.g., Newsela or Gale). 

	� Continue to monitor students to determine if there are issues surfacing as a result of the 
content of this lesson that need to be discussed as a whole group, in smaller groups, or 
individually.
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Assessment Guidance
	� Circulate to monitor students’ ability to refine their questions, evaluate sources, identify 

important information, and take notes (including quoting, paraphrasing, and citing 
sources).

Down the Road
	� In the next lesson, students will complete their mid-unit assessments, demonstrating their 

skills both in research and analyzing the interactions of individuals, events, and ideas.

In Advance
	� Based on the common errors identified in the previous lesson, identify mini-lessons to 

facilitate during Work Time A. This may be whole group or a small group, depending on 
the need.

	� Ensure there is a copy of Entrance Ticket: Unit 3, Lesson 4 at each student’s workspace.

	� Gather devices on which students can conduct research (computers or tablets). Ensure 
the devices work, are charged, and can access the internet.

	� Post the learning targets and applicable anchor charts (see Materials list).

Technology & Multimedia

	� Work Time B: computers or tablets for each student to continue the research 
process

Vocabulary
	� N/A

Materials from Previous Lessons

Teacher

	 Close Readers Do These Things anchor chart (one for display; from Unit 1, Lesson 4, 
Work Time A)

	 Academic word wall (one for display; from Module 1, Unit 1, Lesson 1, Work Time A)

	 Questions about Epidemics anchor chart (one for display; from Module, 2, Unit 1, Lesson 
2, Work Time A)

	 Researchers Do These Things anchor chart (one for display; from Module 1, Unit 2, 
Lesson 2, Work Time B)

	 Homework: Synthesize Research and Refine Questions (example for teacher reference) 
(from Module 2, Unit 3, Lesson 3, Homework B)

	 Work to Become Ethical People anchor chart (one for display; from Module 1, Unit 1, 
Lesson 2, Opening B)

	 Work to Become Effective Learners anchor chart (one for display; from Module 1, Unit 1, 
Lesson 5, Work Time A)
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	 Research Mini-Lessons (for teacher reference) (from Module 2, Unit 3, Lesson 2, 
Work Time A)

Student

	 Patient Zero by Marilee Peters (text; from Module 2, Unit 1, Lesson 1, Work Time C)

	 Vocabulary log (one per student; from Module 1, Unit 1, Lesson 2, Work Time A)

New Materials

Teacher

	 Homework: Analyze Interactions: Model Podcast Script, Part III (answers for teacher 
reference) (see Homework Resources)

Student

	 Entrance Ticket: Unit 3, Lesson 4 (one per student)

	 Entrance Ticket: Unit 3, Lesson 4  (optional; see Teacher’s Guide for English Language 
Learners)

	 Computer or tablet (one per student; see Technology and Multimedia)

	 Homework: Analyze Interactions: Model Podcast Script, Part III (one per student; see 
Homework Resources)

Opening

A. Engage the Learner – RI.7.3 (5 minutes)
	� Repeated routine: Students respond to questions on Entrance Ticket: Unit 3, Lesson 4  

and Entrance Ticket: Unit 3, Lesson 4 , as necessary. The differentiated entrance ticket 
supports students with comprehension and writing with sentence frames. 

	� Once students have completed their entrance tickets, use a total participation technique to 
review their responses to item 1.

	� Then allow time for podcast triads to join together and share their responses to the 
entrance tickets (as well as their responses to Homework: Synthesize Research and 
Refine Questions). Then triads can make a plan for their research time in this lesson, 
dividing the new tasks and setting new goals for questions they must answer in order to tell 
the story of the events, individuals, and ideas in the epidemic they are researching. Invite 
students to retrieve their Epidemic Research planner and record their new questions, 
plans, and tasks for research in Research Jobs and Due Dates chart.

	� Repeated routine: follow the same routine as with the previous lessons to review learning 
targets and the purpose of the lesson, reminding students of any learning targets that are 
similar or the same as in previous lessons.
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Work Time

A. Research – W.7.7, W.7.8 (30 minutes)
	� Review the learning target relevant to the work to be completed in this section of the lesson:

“I can research to answer questions about epidemics.”

	� Inform students that they will continue their research to answer their questions about 
epidemics, especially about the key events, individuals, and ideas involved in the epidemic. 
Focus students on the Close Readers Do These Things anchor chart, Questions about 
Epidemics anchor chart, and Researchers Do These Things anchor chart, and ask 
them to retrieve their Researcher’s Toolbox and Epidemic research note-catcher or 
Epidemic research note-catcher .

	� Remind students that doing online research requires integrity and responsibility. As 
necessary, review these habits of character on the Work to Become Ethical People and 
Work to Become Effective Learners anchor charts. Ask students to Think-Pair-Share:

“Why does online research require integrity and responsibility? How do you plan to 
show these traits today?” (Answers will vary, but may include: When doing online 
research, we must stay focused on our topic because it’s tempting to look at other things 
online. This focus takes integrity, being honest with ourselves about what we’re doing, 
and responsibility, using the freedom and trust we’re given to do our best work and 
grow as students.)

	� Allow students several minutes to review their notes, then have them Turn and Talk 
to share their plan for researching. Use a Thumb-O-Meter to assess who needs help 
researching. Depending on needs, pair students or draw them into a small group to assist 
them, using the suggestions in Research Mini-Lessons (for teacher reference). If 
many students need support, group them by steps in the research process (e.g., groups of 
students working together to refine their questions, take notes, and find and evaluate new 
sources). 

	� Repeated routine: three minutes before the end of the time, refocus the group and invite 
students to reflect on their progress toward the relevant learning target.

Closing and Assessment

A. Research Synthesis – RI.7.3 (10 minutes)
	� Review the learning target relevant to the work to be completed in this section of the lesson:

“I can analyze how individuals, ideas, and events influence one another.”

	� Remind students that one of their focuses while researching is how the individuals, events, 
and ideas interact in the sources they are finding. Ask students to retrieve their copies of 
Homework: Synthesize Epidemic Research and Refine Questions and spend a few minutes 
adding any details they discovered in their research about the key events, individuals, and 
ideas in their epidemic.
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	� Then ask students to join with their triad to share the new details they each found in their 
research. Encourage students to listen to their triad members and then make connections 
between and across all three members’ research. Then they can orally tell the story of the 
epidemic and identify any further research needs they have, recording those needs on the 
Epidemic Research planner in the Research Jobs and Due Dates chart.

	� Invite students to reflect on their progress toward the relevant learning targets and the 
habits of character focus in this lesson, especially integrity and responsibility, discussing 
what went well and what could be improved next time.

Homework

A. Synthesize Epidemic Research and Refine Questions
	� Students use Homework: Synthesize Research and Refine Questions from Lesson 3 to 

continue to reflect on the individuals, events, and ideas emerging about their epidemic. 
Then they refine their research questions as necessary.

B. Analyze Interactions of Individuals, Events, and Ideas
	� In preparation for the mid-unit assessment, students review their responses to their 

previous homeworks analyzing the model podcast script and complete Homework: 
Analyze Interactions: Model Podcast Script, Part III to answer constructed response 
questions about how the individuals, events, and ideas interact in the script.
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Lessons 5–6: Mid-Unit 3 Assessment: Research to Answer a 
Question

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� RI.7.1, RI.7.3, RI.7.4, W.7.7, W.7.8, L.7.4a, L.7.6

Supporting Standards

These are standards that are incidental—no direct instruction in this lesson, but practice of 
these standards occurs as a result of addressing the focus standards.

	� L.7.1a

Daily Learning Targets

	� I can research to answer questions about epidemics. (W.7.7, W.7.8)

	� I can analyze how individuals, ideas, and events influence one another. (RI.7.3)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lessons 5–6

	� Work Time A: Mid-Unit 3 Assessment: Research to Answer a Question, Part I (RI.7.3, 
RI.7.4, L.7.4a)

	� Work Time B: Language Dive: “Disease Detective,” Paragraph 10 note-catcher (RI.7.3, L.7.1a)

	� Work Time C: Mid-Unit 3 Assessment: Research to Answer a Question, Part II note-
catcher (student-generated) (RI.7.1, W.7.7, W.7.8, L.7.6)
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Agenda

1.	 Opening

A.	Engage the Learner (5 minutes)

2.	 Work Time

A.	Mid-Unit 3 Assessment: Research to Answer a Question, Part I (30 minutes)

B.	 Language Dive: “Disease Detective” – RI.7.3, L.7.1a (10 minutes)

C.	 Mid-Unit 3 Assessment: Research to Answer a Question, Part II (30 minutes)

3.	 Closing and Assessment

A.	Track Progress: Research – W.7.7, W.7.8 (15 minutes)

4.	 Homework

A.	Compare “Disease Detective” and Patient Zero: Students reread pages 50 and 52 in 
Patient Zero and the “Disease Detective” article from the Mid-Unit 3 Assessment. 
Then they complete Homework: Compare “Disease Detective” and Patient Zero 
to compare epidemiologist Richard Besser’s methods to those of John Snow.

B.	 Independent Research Reading: Students read for at least 20 minutes in their 
independent research reading text. Then they select a prompt and write a 
response in their independent reading journal.

Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� RI.7.3 – Work Time A: Students complete Part I of their mid-unit assessment as they read 

and analyze an article for the interaction of individuals, events, and ideas.

	� RI.7.3 – Work Time B: In a Language Dive, students explore a sentence from “Disease 
Detectives” to better understand how individuals, events, and ideas interact.

	� W.7.7 – Work Time C: Students complete Part II of their mid-unit assessment as they 
gather information to answer a research question from multiple print and digital sources, 
using search terms effectively, assessing the credibility and accuracy of each source, and 
quoting or paraphrasing the information appropriately. (RI.7.1, RI.7.3, W.7.7, W.7.8)

	� W.7.7 – Closing and Assessment A: Students track progress on their abilities to research to 
answer a question assessing their effectiveness at drawing on several sources to answer a 
question.

	� W.7.8 – Closing and Assessment A: Students track progress on their abilities to research 
to answer a question assessing their effectiveness at quoting or paraphrasing information 
from sources.

	� Two lessons have been allocated for this assessment to ensure sufficient time for students 
to analyze “Disease Detectives” and conduct research. If these are taught in two separate 
lessons rather than together as one block, revisit the learning targets and the task at the 
beginning of the second 45-minute lesson to remind students of the task and purpose.

	� The Think-Pair-Share protocol is used in this lesson. Protocols are an important feature 
of our curriculum because they are one of the best ways we know to engage students in 
discussion, inquiry, critical thinking, and sophisticated communication. A protocol consists 
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of agreed-upon, detailed guidelines for reading, recording, discussing, or reporting that 
ensure equal participation and accountability in learning.

	� In the article read in this lesson, Dr. Richard Besser demonstrates perseverance and 
initiative as he solves the mystery of the E. coli outbreak.

	� Since students will use this article for homework after this assessment, it is provided in the 
Student Workbook and not in the assessment materials.

Opportunities to Extend Learning
	� Allow those students who complete the mid-unit assessments early to research another 

question from the anchor chart with the purpose of sharing their knowledge with the class.

How It Builds on Previous Work
	� In the first half of this unit, students researched in small groups and independently to 

gather relevant information for their performance tasks. Additionally, students returned 
to texts from previous units to analyze them for the interaction of individuals, events, and 
ideas. This lesson continues those routines in an assessment, wherein students conduct 
independent research and answer questions related to a new article related to epidemics.

Support All Students
	� If students receive accommodations for assessments, communicate with the cooperating 

service providers regarding the practices of instruction in use during this study as well as 
the goals of the assessment.

	� In Work Time A, students should be reading the text independently. However, if some or 
all students need more support, read several pages aloud and then release students to read 
independently, in pairs, or in small groups. 

	� For some students, this assessment may require more than the time allotted. Provide time 
over multiple days if necessary. 

	� Continue to monitor students to determine if there are issues surfacing as a result of the 
content of this lesson that need to be discussed as a whole group, in smaller groups, or 
individually.

Assessment Guidance
	� All assessment materials (student prompt, answer key and sample student responses) are 

included in the Assessment Overview and Resources.

	� When assessing and providing feedback on this assessment, use the answer key and sample 
student responses to help complete students’ Track Progress recording forms.

	� In this assessment, students are tracking progress toward the following anchor standards:

	– W.7: By the end of Grade 12, I will be able to: conduct short as well as more sustained 
research projects based on focused questions, demonstrating understanding of the 
subject under investigation.

	– W.8: By the end of Grade 12, I will be able to: gather relevant information from 
multiple print and digital sources, assess the credibility and accuracy of each source, 
and integrate the information while avoiding plagiarism.
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Down the Road
	� In the next lesson, students will be introduced to the prompt for the end-of-unit assessment 

and begin planning and drafting their podcast scripts for their performance tasks.

	� Students’ Mid-Unit 3 Assessments will be returned in Lesson 10 with feedback.

In Advance
	� Prepare online resources for the Mid-Unit 3 Assessment: Research to Answer a Question.

	� Ensure there is a copy of Entrance Ticket: Unit 3, Lessons 5–6 at each student’s workspace.

	� Gather devices on which students can conduct research (computers or tablets). Ensure 
the devices work, are charged, and can access the internet.

	� Post the learning targets and applicable anchor charts (see Materials list).

Technology & Multimedia

	� Work Time C: computers or tablets for each student to research to answer a 
question

Vocabulary
	� main ideas, research, supporting details (A)

Key

(A): Academic Vocabulary

(DS): Domain-Specific Vocabulary

Materials from Previous Lessons

Teacher

	 End of Unit 2 Assessments with feedback (one per student; from Module 2, Unit 2,  
Lesson 15, Work Time A)

	 Academic word wall (one for display; from Module 1, Unit 1, Lesson 2, Work Time A)

	 Domain-specific word wall (one for display; from Module 1, Unit 1, Lesson 2, Work Time A)

	 Close Readers Do These Things anchor chart (one for display; from Module 1, Unit 1, 
Lesson 4, Work Time A)

	 Strategies to Answer Selected Response Questions anchor chart (one for display; from 
Module 1, Unit 1, Lesson 3, Opening A)

	 Work to Become Effective Learners anchor chart (one for display; from Module 1, Unit 1, 
Lesson 5, Work Time A)

	 Researchers Do These Things anchor chart (one for display; from Module 1, Unit 2, 
Lesson 3, Work Time A)

Student

	 Researcher’s Toolbox (one per student; from Module 2, Unit 3, Lesson 2, Work Time A)
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	 Independent reading journal (one per student; begun in Module 1, Unit 1, Lesson 6, 
Work Time B)

New Materials

Teacher

	 Mid-Unit 3 Assessment: Research to Answer a Question (answers for teacher reference) 
(see Assessment Overview and Resources)

	 Language Dive Guide: “Disease Detective,” Paragraph 10 (for teacher reference)

	 Green-colored writing implement

	 Language Dive: “Disease Detective,” Paragraph 10 note-catcher (example for teacher 
reference)

	 Homework: Compare “Disease Detective” and Patient Zero (answers for teacher 
reference) (see Homework Resources)

Student

	 Entrance Ticket: Unit 3, Lessons 5–6 (one per student)

	 Online or print dictionaries (including ELL and home language dictionaries; one per 
small group of students)

	 Mid-Unit 3 Assessment: Research to Answer a Question (one per student; see Assessment 
Overview and Resources)

	 “Disease Detective” (one per student)

	 Language Dive: “Disease Detective,” Paragraph 10 note-catcher (one per student)

	 Language Dive: “Disease Detective,” Paragraph 10 sentence chunk strips (one per pair of 
students)

	 Device for internet research (one per student; see Technology and Multimedia)

	 Track Progress: Research (one per student and one for display)

	 Sticky notes (several per student)

	 Homework: Compare “Disease Detective” and Patient Zero (one per student; see 
Homework Resources)

Opening

A. Engage the Learner (5 minutes)
	� Return students’ End of Unit 2 Assessments with feedback, and allow students time to 

review feedback and write their name on the board if they require support.

	� Repeated routine: Students respond to questions on Entrance Ticket: Unit 3, Lessons 
5–6. Students may choose whether to share their goals for this assessment with a partner.

	� Repeated routine: follow the same routine as with the previous lessons to review learning 
targets and the purpose of the lesson, reminding students of any learning targets that are 
similar or the same as in previous lessons.



Epidemics

274       

U
ni

t 3
: L

es
so

ns
 5

–6

Work Time

A. Mid-Unit 3 Assessment: Research to Answer a Question, Part I (30 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can analyze how individuals, ideas, and events influence one another.”

	� Inform students that over the course of two lessons, they will complete a mid-unit 
assessment. In this lesson, they will complete the first part.

	� Distribute Mid-Unit 3 Assessment: Research to Answer a Question and the article 
“Disease Detective.”

	� Read aloud the directions for Part I of the assessment while students follow along. Answer 
clarifying questions.

	� Tell students that for this part of the assessment, they will read a new article about 
epidemics and analyze how individuals, events, and ideas interact. Remind students of 
their work throughout the module in analyzing how individuals, events, and ideas interact.

	� Before students begin the first part of this assessment, incorporate reflection on and 
awareness of the following academic mindsets: “This work has value for me.” “I can 
succeed at this.” and “My ability and competence grow with my effort.”

	� Ask:

“What value does the task of a reading assessment have for you beyond this class? 
Why?” (Responses will vary, but may include: this task has a lot of value for me because 
I will have to take assessments in most of my high school and college classes.)

“What will help you succeed on this assessment?” (Responses will vary, but may include: 
using my strategies to answer selected-response questions and writing a paragraph 
with a topic sentence, at least two pieces of evidence, and a concluding statement will 
help me succeed on this task.)

	� Direct students’ attention to the following materials:

	– Academic word wall and domain-specific word wall

	– Close Readers Do These Things anchor chart

	– Strategies to Answer Selected Response Questions anchor chart

	– Online or print dictionaries

	� Remind students to refer to these materials as they read the assessment text and answer 
the assessment questions.

	� Remind students that because this is an assessment, they should complete it independently 
in silence. Focus students on the Work to Become Effective Learners anchor chart and 
review perseverance, taking initiative, and taking responsibility. Remind students that 
because they will be reading and answering questions independently for the assessment, 
they will need to practice these habits.

	� Invite students to begin the assessment.

	� While they are taking the assessment, circulate to monitor and document their test-
taking skills.
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	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning targets.

Work Time

B. Language Dive: “Disease Detective,” Paragraph 10 – RI.7.3, L.7.1a (10 minutes) 
	� Repeated routine: follow the same routine as with the previous lessons to facilitate a 

Language Dive with the following reflection sentence from the text model essay:

	– “Like police, today's disease detectives also might look for ‘fingerprints.’”

	� Use the accompanying materials to facilitate the Language Dive:

	– Language Dive Guide: “Disease Detective,” Paragraph 10 (for teacher reference)

	– Language Dive: “Disease Detective,” Paragraph 10 note-catcher

	– Language Dive: “Disease Detective,” Paragraph 10 sentence strip chunks

Work Time

C. Mid-Unit 3 Assessment: Research to Answer a Question, Part II (30 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can use sources to answer a research question.”

	� Before students begin the second part of this assessment, incorporate reflection on and 
awareness of the following academic mindsets: “This work has value for me.” “I can 
succeed at this.” and “My ability and competence grow with my effort.”

	� Ask:

“What value does the task of researching have for you beyond this class? Why?” 
(Responses will vary, but may include: this task has a lot of value for me because I will 
have to research in most of my high school and college classes.) 

“What will help you succeed on this assessment?” (Responses will vary, but may 
include: using the research skills I learned in class and trying hard will help me succeed 
on this task.)

	� Transition students to Part II of the Mid-Unit 3 Assessment: Research to Answer a 
Question. Read aloud the directions for this part of the assessment as students follow 
along. Answer clarifying questions. Also, focus students on the Researchers Do These 
Things anchor chart and Researcher’s Toolbox to guide them when researching.

	� Remind students that because this is an assessment, they should complete it independently 
in silence.

	� Invite students to begin the assessment.

	� While they are taking the assessment, circulate to monitor and document their test-
taking skills.
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	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning target.

Closing and Assessment

A. Track Progress: Research – W.7.7, W.7.8 (15 minutes)
	� Give students specific positive feedback on their completion of the Mid-Unit 3 Assessments 

(e.g., “I noticed a lot of you were quoting the web pages and citing your sources.”).

	� Focus students on the Work to Become Effective Learners anchor chart. Remind students 
that they will take responsibility for their own learning as they track their progress.

	� Distribute Track Progress: Research. Remind students that successful learners keep 
track of and reflect on their own learning. Remind them that they have done this after 
every assessment.

	� Distribute sticky notes so students can mark up their work with evidence. Tell students 
the sticky notes are for them to find evidence in their assessment work of the following 
criteria:

	– W.7.7

	– W.7.8

	� Guide students through completing the form.

	� Invite students to reflect on the habits of character and academic mindset focus in this 
lesson, discussing what went well and what could be improved next time.

	� Ask students to Think-Pair-Share:

“What helped you to be successful at that assessment task? How much effort did you 
put in on the task? How did your effort affect your learning?” (Responses will vary, but 
may include: Using the research skills I learned in class and trying hard helped me to 
successfully complete it and confirm my understanding of how to research to answer a 
question.)

	� Before students leave class, ensure they have their copy of the article “Disease Detective” 
for the homework activity.

Homework

A. Compare “Disease Detective” and Patient Zero
	� Students reread pages 50 and 52 in Patient Zero and the “Disease Detective” article 

from the Mid-Unit 3 Assessment. Then they complete Homework: Compare “Disease 
Detective” and Patient Zero to compare epidemiologist Richard Besser’s methods to 
those of John Snow.

B. Independent Research Reading
	� Students read for at least 20 minutes in their independent research reading text. Then 

they select a prompt and write a response in their independent reading journal.
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Lesson 7: Create a Podcast: Draft a Narrative Lead

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� W.7.3, SL.7.6

Supporting Standards

These are the standards that are incidental—no direct instruction in this lesson, but practice 
of these standards occurs as a result of addressing the focus standards.

	� W.7.2, W.7.4, W.7.5, L.7.6

Daily Learning Targets

	� I can determine criteria for an effective narrative lead in a podcast. (W.7.3)

	� I can write the narrative lead of a podcast script using effective techniques and relevant 
descriptive details. (W.7.3)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lesson 7 (W.7.3)

	� Work Time B: Narrative lead draft (W.7.3)

Agenda

1.	 Opening

A.	Engage the Learner – W.7.3 (5 minutes)

2.	 Work Time

A.	Analyze a Model Narrative Lead in a Podcast Script – W.7.3 (15 minutes)

B.	 Draft a Narrative Lead for a Podcast Script – W.7.3 (15 minutes)

3.	 Closing and Assessment

A.	Triad Share – SL.7.6 (10 minutes)

4.	 Homework

A.	Finish Drafting Narrative Lead: Students finish drafting their narrative lead, 
making sure to include a hook, characters, and problem, as well as narrative 
techniques such as dialogue, pacing, and description.

B.	 Independent Research Reading: Students read for at least 20 minutes in their 
independent research reading text. Then they select a prompt and write a 
response in their independent reading journal.
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Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� W.7.3 – Opening A: On an entrance ticket, students identify narrative techniques in the 

podcast they listened to in Lesson 1.

	� W.7.3 – Work Time A: Students analyze the techniques and structure of a narrative lead to 
the Model Podcast Script.

	� W.7.3 – Work Time B: Students draft a narrative lead for their podcast script that engages 
the reader and uses a variety of narrative techniques to establish the context of the 
epidemic.

	� SL.7.6 – Closing and Assessment A: Students share their narrative leads with their triads 
and discuss how the narrative lead may require less formal English than the rest of the 
podcast script.

	� In this lesson, students focus on working to become effective learners by collaborating 
with others in analyzing and sharing narrative leads and taking responsibility for their 
own work as they draft a narrative lead. These activities also involve working to become 
ethical people as they practice compassion and respect listening to one another’s work.

	� If homework is not an option for students and they don’t finish their narrative lead in this 
lesson, then in Work Time A of Lesson 8 they can work with their triad to finish a lead 
from their three partially completed leads.

Opportunities to Extend Learning
	� Release more responsibility more quickly to students as they comprehend the tasks or 

concepts. For example: 

	– If time allows, encourage students to share elements of their podcast script from 
the planner with the whole class and explain why they chose a certain narrative 
technique.

	– Allow those students who are skilled with planning to offer their services as “expert 
planners” to other groups who may need some support.

	� An optional Mini Language Dive, intended for use after students analyze a model narrative 
lead in a podcast script in Work Time A, is available in the Teacher’s Guide for English 
Language Learners. 

How It Builds on Previous Work
	� In previous lessons, students have listened to a podcast to determine criteria for an effective 

podcast and researched the epidemics over several lessons. In this lesson, students draw 
on this work as they begin drafting their podcast scripts on the epidemic they researched.

Support All Students
	� For students who may be overwhelmed by too much print on a page, reduce anxiety and 

support sustained effort by offering a copy of the model podcast script with one paragraph 
per page. 

	� Note there are student and teacher versions of the Narrative Writing Plan graphic 
organizer  in the separate Teacher’s Guide for English Language Learners. 
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Assessment Guidance
	� Review students’ narrative leads to ensure they are on the right track for writing an 

effective podcast lead.

Down the Road
	� In the next lesson, students will combine the best parts of their narrative leads into one 

lead for the group’s podcast script and independently draft another section of the podcast 
script for their triad.

In Advance
	� Ensure there is a copy of Entrance Ticket: Unit 3, Lesson 7 at each student’s workspace. 

Also, cue up the podcast students listened to in Lesson 1 of this unit so that it is playing 
when students enter and as they complete their entrance ticket.

	� Post the learning targets and applicable anchor charts (see Materials list).

Technology & Multimedia

	� Opening A: Device to play podcast

	� Continue to use the technology tools recommended throughout previous 
modules to create anchor charts to share with families; to record students as 
they participate in discussions and protocols to review with students later and to 
share with families; and for students to listen to and annotate text, record ideas 
on note-catchers, and word-process writing.

Vocabulary
	� narrative nonfiction (DS)

Key

(A): Academic Vocabulary

(DS): Domain-Specific Vocabulary

Materials from Previous Lessons

Teacher

	 Criteria of an Effective Narrative anchor chart (one for display; from Module 1, Unit 3, 
Lesson 4, Work Time B)

	 Equity sticks (from Module 1, Unit 1, Lesson 1, Opening A)

	 Model Podcast Script: “Story of the Epidemic of 1994” (for teacher reference) (from 
Module 2, Unit 3, Lesson 2, Work Time A)

	 Domain-specific word wall (one for display; from Module 1, Unit 1, Lesson 1, Opening A)

	 Epidemic Research note-catcher and planner (for teacher reference) (from Module 2, 
Unit 3, Lesson 2, Work Time C)
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	 Work to Become Effective Learners anchor chart (from Module 1, Unit 1, Lesson 5, 
Work Time A)

	 Work to Become Ethical People anchor chart (Module 1, Unit 1, Lesson 2, Opening B)

Student

	 Model Podcast Script: “Story of the Epidemic of 1994” (one per student; from Module 2, 
Unit 3, Lesson 2, Work Time A)

	 Vocabulary log (one per student; from Module 1, Unit 1, Lesson 2, Work Time A)

	 Narrative Writing checklist from Module 1 (optional; from Module 1, Unit 3, Lesson 4) 

	 Epidemic Research note-catcher (one per student; from Module 2, Unit 3, Lesson 2, 
Work Time C)

	 Independent reading journal (one per student; begun in Module 1, Unit 1, Lesson 6, 
Work Time B)

New Materials

Teacher

	 Device to play podcast

	 Narrative Writing checklist (for teacher reference) 

	 Narrative Writing Plan graphic organizer  (for teacher reference) (optional; see 
Teacher’s Guide for English Language Learners)

Student

	 Entrance Ticket: Unit 3, Lesson 7 (one per student)

	 Narrative Writing checklist (one per student)

	 Narrative Writing Plan graphic organizer  (optional; see Teacher’s Guide for English 
Language Learners)

Opening

A. Engage the Learner – W.7.3 (5 minutes)
	� Repeated routine: Students respond to questions on Entrance Ticket: Unit 3, Lesson 7. 

Play the podcast students listened to in Lesson 1 of this unit as students enter and as they 
complete their entrance ticket.

	� Once students have completed their entrance tickets, use a total participation technique 
to review their responses.

	� Repeated routine: follow the same routine as with the previous lessons to review learning 
targets and the purpose of the lesson, reminding students of any learning targets that are 
similar or the same as in previous lessons.
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Work Time

A. Analyze a Model Narrative Lead in a Podcast Script – W.7.3 (15 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can determine criteria for an effective narrative lead in a podcast.”

	� Display the Criteria of an Effective Narrative anchor chart, and distribute blank copies 
of the Narrative Writing checklist. Ask students to retrieve their copies of the Model 
Podcast Script, and reread aloud the narrative lead section, titled “Story of the Epidemic 
of 1994,” as students follow along. Ask students to Think-Pair-Share:

“What is the purpose of this section of the podcast?” (to engage the reader and provide 
context) 

“What type of writing is used in this section?” (narrative) 

“Why it is effective to begin the script in this way?” (engages the reader and 
provides context)

	� Direct students to use the anchor chart and checklist to identify some of the characteristics 
of an effective narrative used in this section of the script. As necessary, model identifying 
characteristics from the checklist in the first paragraph of the script and annotating the 
displayed script. For example, note how context is established and the description of 
the setting.

	� Ask students to form their podcast triads and take about 5 minutes to annotate the narrative 
lead section, “Story of the Epidemic of 1994,” of the Model Podcast Script. Then use equity 
sticks to have volunteers share some of the characteristics they identified. Consult the 
Model Podcast Script (for teacher reference) for sample annotations.

	� Explain that the criteria for an effective narrative lead to their podcast script and the criteria 
for an effective narrative are the same because in the beginning of their podcast, they will 
tell a story using real information. This is called narrative nonfiction, when a writer or 
speaker uses tools from narrative to make their stories about real events interesting and 
engaging. Record this term on the domain-specific word wall, and ask students to record 
it in their vocabulary logs.

	� Allow several minutes for students to work in their podcast triads to complete the third 
column of the Narrative Writing checklist, drawing on their learning from the model and 
their experience listening to the podcast in the opening activity. Note that there are several 
criteria that they will not consider for their narrative leads, which have been indicated on 
their copies of the Narrative Writing checklist. If students need more support, they may 
use their copies of the Narrative Writing checklist from Module 1, noting differences 
between their narratives about Lost Children and these about epidemics.  Circulate 
to identify any criteria to review as a class, using the Narrative Writing checklist (for 
teacher reference) for sample criteria as necessary.
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Work Time

B. Draft a Narrative Lead in a Podcast Script – W.7.3 (15 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can write the narrative lead of a podcast script using effective techniques and 
relevant descriptive details.”

	� Tell students that they will now begin to draft a narrative lead for their podcast scripts 
individually before sharing with their triads. Explain that even though students will 
plan and eventually make their podcasts in triads, they will first write the narrative 
lead individually. Then the best parts of their individual narratives will be combined to 
create the narrative lead for their podcast presentation. Invite students to retrieve their 
Epidemic Research note-catcher and Narrative Writing checklist to help guide their 
writing. As necessary, remind students that their narrative leads should provide context 
about the epidemic and include a hook, some dialogue, and descriptive details. If students 
need additional support in developing their narrative lead, provide them with a copy of 
the Narrative Writing Plan graphic organizer . Consult the Narrative Writing Plan 
graphic organizer (for teacher reference) for possible responses to guide students in 
completing the graphic organizer.

	� Remind students that as they draft, they should be thinking about how they will eventually 
present their scripts as a podcast and should write accordingly. Tell students that it is 
okay to adopt both a conversational tone and a formal tone at the appropriate times in 
their scripts.

	� Focus students on the Work to Become Effective Learners anchor chart, specifically: “I 
persevere.” Remind students that since they will be working independently, they will need 
to persist through challenges as they draft.

	� Invite students to begin drafting. Circulate to support students as they work.

Closing and Assessment

A. Triad Share – SL.7.6 (10 minutes)
	� Instruct students to reread the narrative lead they have written and star a best part, 

considering what makes it best. Students can use their Narrative Writing checklist to 
identify a section that aligns closely to one of the criteria on the checklist.

	� Return students to their podcast triads, taking turns sharing out the best parts of their 
podcast scripts. Students who are listening should note where they hear strong narrative 
techniques in their classmates’ scripts. As necessary, display the Work to Become Ethical 
People anchor chart, and remind students to practice compassion and respect as they 
listen to one another’s scripts.

	� Ask volunteers to define formal English and informal English. Formal English is used in 
most school papers;  textbooks; newspaper and magazine articles; and school, business, 
and political presentations. It includes complete sentences and standard grammar, 
spelling, and punctuation. Informal English is used in most personal conversations and
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	� some fiction and personal writing. It may include slang, incomplete sentences, and 
nonstandard grammar, spelling, and punctuation. Ask students to reread their narrative 
leads and Think-Triad-Share:

“Where did you use formal English in your narrative lead? Where did you use more 
informal English? What was the effect of the formal or informal English?” (Responses 
will vary, but may include: I used formal English in most of my narrative lead, but in 
the hook, I used informal English to show emotion in the dialogue and how people speak 
naturally.)

	� Note that in the narrative lead of a podcast script, students will likely use both informal 
and formal English. In the rest of their podcast script, they are likely to use more 
formal English.

	� Invite students to reflect on the habits of character focus in this lesson, discussing what 
went well and what could be improved next time.

Homework

A. Finish Drafting Narrative Lead
	� Students finish drafting their narrative lead, making sure to include a hook, characters, 

and problem, as well as narrative techniques such as dialogue, pacing, and description.

B. Independent Research Reading
	� Students read for at least 20 minutes in their independent research reading text. Then 

they select a prompt and write a response in their independent reading journal.
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Lesson 8: Create a Podcast: Draft a Podcast Script

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� W.7.2, W.7.5, L.7.3a, L.7.4

Supporting Standards

These are the standards that are incidental—no direct instruction in this lesson, but practice 
of these standards occurs as a result of addressing the focus standards.

	� W.7.3, W.7.4, W.7.7, W.7.8, L.7.6

Daily Learning Targets

	� I can work with my peers to strengthen the narrative lead of my podcast script. (W.7.5)

	� I can choose language that expresses ideas precisely and concisely, recognizing and 
eliminating wordiness and redundancy. (L.7.3a)

	� I can write one section of a podcast script to convey ideas and information from my 
research. (W.7.2)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lesson 8 (L.7.4)

	� Work Time A: Podcast script draft (W.7.2, W.7.5, L.7.3a)

Agenda

1.	 Opening

A.	Engage the Learner – L.7.4 (5 minutes)

2.	 Work Time

A.	Combine Narrative Leads – W.7.5 (15 minutes)

3.	 Closing and Assessment

A.	Draft a Podcast Script – W.7.2 (25 minutes)

4.	 Homework

A.	Revise Podcast Scripts: Students revise and edit their section of the podcast script 
for clarity and style in preparation for the next lesson, in which triad members 
combine their sections and present their full scripts to another triad in a Tuning 
protocol.

B.	 Independent Research Reading: Students read for at least 20 minutes in their 
independent research reading text. Then they select a prompt and write a 
response in their independent reading journal.
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Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� L.7.4 – Opening A: On an entrance ticket, students use strategies to define unknown words 

and then paraphrase a standard. Then students use their new knowledge of the standard 
to identify parts of their narrative lead that need to be revised for precision, concision, 
wordiness, or redundancy.

	� W.7.5 – Work Time A: Students work in their triads to combine their narrative leads to 
create one strong narrative lead.

	� W.7.2 – Closing and Assessment A: Students divide the three remaining sections of their 
podcast script among their triad members and draft their section, conveying ideas, 
concepts, and information through the selection, organization, and analysis of relevant 
content from their research.

	� Students focus on working to become effective learners by collaborating to share 
their progress and work with their triad to make a better product and persevering 
independently on drafting their section of the podcast script. These activities also involve 
working to become ethical people as they practice compassion and respect listening to one 
another’s work.

	� If homework is not an option and they didn’t finish their narrative lead in the previous 
lesson, then in Work Time A they can work with their triad to finish a lead from their three 
partially completed leads. For this lesson’s homework, students can take time to revise 
their portion of their script in Lesson 9.

Opportunities to Extend Learning
	� Release more responsibility more quickly to students as they comprehend the tasks or 

concepts. For example:

	– Allow students who finish drafting early to begin researching tools that will help 
them record and produce the podcast.

	– Encourage those students who excel at writing to mentor peers.

How It Builds on Previous Work
	� In the previous lesson, students focused on analyzing a narrative lead in a model podcast 

script and drafting their own narrative lead. In this lesson, students use their narrative lead 
drafts to create one strong narrative lead for the triad podcast. Then they draw on their 
research from earlier in the unit to draft one section of the collaborative podcast script.

Support All Students
	� Students may need additional support drafting their section of the podcast scripts. 

Consider providing extra support by grouping these students together and working with 
them by providing scaffolding and supporting questions. 

Assessment Guidance
	� Review students’ drafts as they work on them. Ask students to compare their drafts to the 

Model Podcast Script and identify what elements they are missing or would like to change.
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Down the Road
	� In the next lesson, students will work in their triads to piece together their sections of the 

podcast script to make a complete script. Students then present their scripts to another 
triad in a Tuning protocol focused on the content of the scripts.

In Advance
	� Ensure there is a copy of Entrance Ticket: Unit 3, Lesson 8 at each student’s workspace.

	� Determine whether students will choose the section of the podcast script they will each 
write or whether they will be assigned a section. Note that the message section is likely the 
easiest to write, as it is the shortest and simplest. Therefore, it may be necessary to assign 
this section to students who need more support with writing. 

	� Post the learning targets and applicable anchor charts (see Materials list).

Technology & Multimedia

	� Work Time A: Students may use a document-sharing platform (such as http://
eled.org/0158) to share and combine their narrative leads.

	� Continue to use the technology tools recommended throughout previous 
modules to create anchor charts to share with families; to record students as 
they participate in discussions and protocols to review with students later and to 
share with families; and for students to listen to and annotate text, record ideas 
on note-catchers, and word-process writing.

Vocabulary
	� concisely, eliminating, precisely, redundancy, wordiness (A)

Key

(A): Academic Vocabulary

(DS): Domain-Specific Vocabulary

Materials from Previous Lessons

Teacher

	 Academic word wall (one for display; from Module 1, Unit 1, Lesson 1, Opening A)

	 Narrative Writing checklist (one for display; from Module 2, Unit 3, Lesson 7, Work Time A)

	 Epidemic Research note-catcher (example for teacher reference) (from Module 2, Unit 3, 
Lesson 2, Work Time C)

	 Work to Become Effective Learners anchor chart (one for display; from Module 1, Unit 1, 
Lesson 5, Work Time A)

	 Work to Become Ethical People anchor chart (one for display; from Module 1, Unit 1, 
Lesson 2, Opening B)

	 Model Podcast Script: “Story of the Epidemic of 1994” (for teacher reference) (from 
Module 2, Unit 3, Lesson 2, Work Time A)
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Student

	 Narrative lead for the podcast script (student-generated; from Module 2, Unit 3, Lesson 7, 
Work Time B)

	 Epidemic Research note-catcher (one per student; from Module 2, Unit 3, Lesson 2, 
Work Time C)

	 Narrative Writing checklist (one per student; from Module 2, Unit 3, Lesson 2, 
Work Time A)

	 Model Podcast Script: “Story of the Epidemic of 1994” (one per student; from Module 2, 
Unit 3, Lesson 2, Work Time A)

	 Independent reading journal (one per student; begun in Module 1, Unit 1, Lesson 6, 
Work Time B)

New Materials

Teacher

	 Entrance Ticket: Unit 3, Lesson 8 (answers for teacher reference)

Student

	 Entrance Ticket: Unit 3, Lesson 8 (one per student)

Opening

A. Engage the Learner – L.7.3 (5 minutes)
	� Repeated routine: students respond to questions on Entrance Ticket: Unit 3, Lesson 8.

	� Once students have completed their entrance tickets, use a total participation technique to 
review their responses to items 1 and 2. Note that students will review their responses to item 
3 in Work Time A. Then add precisely, concisely, eliminating, wordiness, and redundancy to 
the academic word wall with translations in home languages where appropriate. Consult 
the Entrance Ticket: Unit 3, Lesson 8 (answers for teacher reference) for sample 
definitions. Invite students to add the words to their vocabulary logs.

	� Repeated routine: follow the same routine as with the previous lessons to review learning 
targets and the purpose of the lesson, reminding students of any learning targets that are 
similar or the same as in previous lessons.

Work Time

A. Combine Narrative Leads – W.7.5 (15 minutes)
	� Review the appropriate learning targets relevant to the work to be completed in this 

section of the lesson:

“I can work with my peers to strengthen the narrative lead of my podcast script.”

“I can choose language that expresses ideas precisely and concisely, recognizing and 
eliminating wordiness and redundancy.”
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	� Tell students that they will now work in their triads to share and combine their narrative 
leads to produce one strong lead for their podcast script. Ask students to retrieve their 
copies of the narrative leads that they wrote in the previous lesson as well as their 
Epidemic Research note-catcher and Narrative Writing checklist to help guide their 
decisions about how to combine their leads. Offer some strategies for using their drafts 
to create a strong narrative lead for the group’s podcast. They may want to use the hook 
or opening of one lead, the middle of another lead, and the ending of another lead. They 
may want to try to knit together the “best parts” students shared with one another in 
the previous lesson. Or they may want to use one triad member’s lead as the base and 
add sentences from the other two members’ leads. Explain that they will each be writing 
another section of the podcast, so they will have other opportunities to contribute to the 
podcast as well.

	� Focus students on the Work to Become Effective Learners and Work to Become Ethical 
People anchor charts, specifically: collaboration, respect, empathy, and compassion. 
Remind students that since they will be working together to create one lead out of their 
three leads, they must collaborate and keep in mind respect and the feelings of their triad-
mates when they share their written work.

	� Invite students to join with their triad and begin sharing and combining their leads. 
Circulate to support students as they work, making suggestions on how they can create 
the strongest lead from their three drafts. When students have finished, invite them to edit 
the collaborative draft, recognizing and eliminating wordiness and redundancy.

	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning targets.

Closing and Assessment

A. Draft a Podcast Script – W.7.2 (25 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can write one section of a podcast script to convey ideas and information from my 
research.”

	� Inform students that, together, they will now draft the other three sections of their podcast 
script: the scientific and social effects or ideas section, the tools/mindset/character 
section, and the message section. Remind students that they researched information for 
each of these sections. Explain that each member of the triad will use this information to 
write and present one section of the podcast script. As needed, assign the sections or allow 
several minutes for triads to assign responsibility for each section. Then ask students to 
retrieve their Epidemic Research note-catcher and begin drafting their section. If students 
need more support, encourage them to orally rehearse with a partner what they will write 
in their section. 

	� Circulate and provide support as needed, directing them to the research questions and 
answers on their Epidemic Research note-catcher as well as the language and structures 
used in the same section of the Model Podcast Script.

	� Invite students to reflect on the learning target and habits of character focus in this lesson, 
discussing what went well and what could be improved next time.
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Homework

A. Revise Podcast Scripts
	� Students revise and edit their section of the podcast script for clarity and style in preparation 

for the next lesson, in which triad members combine their sections and present their full 
scripts to another triad in a Tuning protocol.

B. Independent Research Reading
	� Students read for at least 20 minutes in their independent research reading text. Then 

they select a prompt and write a response in their independent reading journal.
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Lesson 9: Create a Podcast: Revise the Script

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� W.7.5, SL.7.4, SL.7.6, L.7.3a

Supporting Standards

These are the standards that are incidental—no direct instruction in this lesson, but practice 
of these standards occurs as a result of addressing the focus standards.

	� W.7.3, W.7.4, L.7.6

Daily Learning Targets

	� I can present my findings in a focused and coherent manner, emphasizing salient 
points. (SL.7.4)

	� I can use relevant descriptions, facts, details, and examples to help the listener understand 
my epidemic. (SL.7.4)

	� I can offer kind, specific, and helpful feedback to my peers. (W.7.5)

	� I can choose language that expresses ideas precisely and concisely, recognizing and 
eliminating wordiness and redundancy. (L.7.3a)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lesson 9 (SL.7.4)

	� Work Time A: Podcast script (SL.7.4, L.7.3a)

	� Work Time B: Tuning protocol feedback (W.7.5, SL.7.4)
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Agenda

1.	 Opening

A.	Engage the Learner – SL.7.4 (5 minutes)

2.	 Work Time

A.	Combine and Revise Podcast Script – SL.7.4 (15 minutes)

B.	 Tuning Protocol: Content – SL.7.4 (20 minutes)

3.	 Closing and Assessment

A.	Plan Revisions – W.7.5 (5 minutes)

4.	 Homework

A.	Research and Revise: Students conduct any additional research necessary for 
completing their section of their podcast script. Then they revise and edit their 
section of the podcast script for clarity and style in preparation for the next 
lesson, in which they present their full scripts to another triad in a second Tuning 
protocol focused on presentation skills.

B.	 Practice Presentation: Students practice presenting their part of the script, 
reading it aloud slowly, clearly, and with enunciation and emphasis.

Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� SL.7.4 – Opening A: On an entrance ticket, students discuss the most important skills for 

effective presentations.

	� SL.7.4 – Work Time A: Students collaborate to combine and revise their podcast scripts, 
focusing on presenting their findings, descriptions, facts, and details in a coherent manner.

	� SL.7.4 – Work Time B: Students present their podcast scripts to another small group in 
a Tuning protocol, to receive feedback on arrangement of findings, descriptions, facts, 
details, and other elements in the podcast script.

	� W.7.5 – Closing and Assessment A: Students make a plan for revising their podcast scripts, 
based on feedback in the Tuning protocol.

	� Students focus on becoming effective learners as they collaborate with partners to combine 
and revise their podcast scripts. They also work on contributing to a better world by using 
their strengths to help others grow as they offer kind, specific, and helpful feedback during 
the Tuning protocol.

	� The Think-Pair-Share and Tuning protocols are used in this lesson. Protocols are an 
important feature of our curriculum because they are one of the best ways we know to 
engage students in discussion, inquiry, critical thinking, and sophisticated communication. 
A protocol consists of agreed-upon, detailed guidelines for reading, recording, discussing, 
or reporting that ensure equal participation and accountability in learning.
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	� Student triads practice presenting their script before and during the Tuning protocol. 
Triads must determine who will present the narrative lead. Each member of the triad 
must present the section they wrote. Suggest that one student read the lead in addition 
to their section; or that they divide up the lead into beginning, middle, and end and each 
member of the triad reads one part; or that group members assume the role of particular 
“characters” in the script, reading the appropriate lines of dialogue.

	� Note that while the SL.7.4 standard calls for students to present “claims and findings,” 
students will present findings in this module and claims and findings in their presentations 
in Module 4, when they have learned how to make and support a claim.

	� If homework is not an option, then in Work Time A of Lesson 10 they can revise before and 
after they practice their portion of the podcast script.

Opportunities to Extend Learning
	� Release more responsibility more quickly to students as they comprehend the tasks or 

concepts. For example:

	– If students finish revising and practicing their script, encourage them to partner with 
other groups to help them revise their scripts.

How It Builds on Previous Work
	� In previous lessons, students have focused on writing and revising sections of their podcast 

scripts independently. In this lesson, they work together to combine their sections into a 
single script and practice presenting in order to receive feedback on the arrangement and 
content of the script.

Support All Students
	� Note there is a differentiated version of Entrance Ticket: Unit 3, Lesson 9 used in Opening 

A in the separate Teacher’s Guide for English Language Learners. 

	� Students may need additional support engaging in a productive Tuning protocol with 
peers. Consider modeling a productive exchange and highlighting exemplary feedback for 
groups who may need extra support. 

Assessment Guidance
	� Monitor students’ discussion around combining and revising their scripts and preparing 

for the Tuning protocol to ensure that they understand the expectations for the Tuning 
protocol and final scripts.

Down the Road
	� In the next lesson, students will practice their presentation before engaging in another 

Tuning protocol for feedback on presentation skills.
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In Advance
	� Ensure there is a copy of Entrance Ticket: Unit 3, Lesson 9 at each student’s workspace.

	� Post the learning targets and applicable anchor charts (see Materials list).

Technology & Multimedia

	� Continue to use the technology tools recommended throughout previous 
modules to create anchor charts to share with families; to record students as 
they participate in discussions and protocols to review with students later and to 
share with families; and for students to listen to and annotate text, record ideas 
on note-catchers, and word-process writing.

Vocabulary
	� coherent, emphasize, findings, salient (A)

Key

(A): Academic Vocabulary

(DS): Domain-Specific Vocabulary

Materials from Previous Lessons

Teacher

	 Close Readers Do These Things anchor chart (one for display; from Module 1, Unit 1, 
Lesson 4, Opening A)

	 Academic word wall (one for display; from Module 1, Unit 1, Lesson 1, Opening A)

	 Work to Contribute to a Better World anchor chart (one for display; from Module 1, Unit 3, 
Lesson 5, Work Time A)

	 Peer Critique anchor chart (one for display; from Module 1, Unit 2, Lesson 14, Work Time B)

Student

	 Vocabulary log (one per student; from Module 1 Unit 1, Lesson 2, Opening A)

	 Narrative lead and section of the podcast script (student-generated; from Module 2, Unit 3, 
Lessons 7 and 8)

	 Epidemic Research note-catcher (one per student; from Module 2, Unit 3, Lesson 2, 
Work Time C) 

	 Directions for Tuning Protocol (one per student and one for display; from Module 2, Unit 2, 
Lesson 15, Work Time B)

New Materials

Teacher

	 Entrance Ticket: Unit 3, Lesson 9 (answers for teacher reference)

	 Presentation checklist (for teacher reference)
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Student

	 Entrance Ticket: Unit 3, Lesson 9 (one per student)

	 Entrance Ticket: Unit 3, Lesson 9  (optional; see Teacher’s Guide for English Language 
Learners)

	 Presentation checklist (one per student and one for display)

	 Sticky notes (several per student)

Opening

A. Engage the Learner – SL.7.4 (5 minutes)
	� Repeated routine: Students respond to questions on Entrance Ticket: Unit 3, Lesson 

9 and Entrance Ticket: Unit 3, Lesson 9 , as necessary. The differentiated entrance 
ticket supports students in writing responses with a word bank and sentence starters. 

	� Once students have completed their entrance tickets, ask for volunteers to share their 
responses to the discussion prompts, as well as examples of how they may revise their 
scripts to prepare for their presentations.

	� Repeated routine: follow the same routine as with the previous lessons to review learning 
targets and the purpose of the lesson, reminding students of any learning targets that are 
similar or the same as in previous lessons.

	� With students, use the vocabulary strategies on the Close Readers Do These Things 
anchor chart to deconstruct the words findings (information found; conclusions 
drawn), emphasize (to give special attention to; to stress), salient (extremely noticeable 
or important), and coherent (logically ordered or connected). Record on the academic 
word wall with translations in home languages, where appropriate, and invite students to 
record the words in their vocabulary logs.

Work Time

A. Combine and Revise Podcast Script – SL.7.4 (15 minutes)
	� Review the appropriate learning targets relevant to the work to be completed in this 

section of the lesson:

“I can present my findings in a focused and coherent manner, emphasizing salient  
points.”

“I can use include relevant descriptions, facts, details, and examples to help the listener 
understand my epidemic.”

	� Inform students they will combine and revise their podcast scripts, focusing on the content 
and language of the scripts. Tell students that today’s lesson will provide an opportunity 
to think more deeply about how listeners will understand the information in their script.

	� Ask:

“What are some of the ways we might revise a piece of writing if we intend for people 
to listen to it, instead of reading it?” (Responses will vary, but may include: We should 
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think about how people only get to listen to things once, usually, so we should focus on 
making sentences simple and clear. We can also think of ways to revise our writing to 
emphasize different words or sentences when we speak.)

	� Display and distribute the Presentation checklist. Inform students that as they combine 
their scripts today, they will use the first three rows of this checklist. Read aloud the first 
three rows. Then ask students to Think-Pair-Share:

“How will the first three criteria on the Presentation checklist help you make decisions 
about the content and language of your presentation?” (The Presentation checklist 
focuses on “emphasizing salient points” and presenting findings in a “focused and 
coherent” way, which helps remind us to really focus on emphasizing what is most 
important in a spoken presentation.)

	� Confirm for students that the Presentation checklist will help them consider how to refine 
the content and language of their written scripts so that their podcasts will be effective 
when the scripts are read aloud.

	� Allow several minutes for students to generate criteria for the third column of the first 
three rows of the Presentation checklist based on this discussion. Students can work 
independently or in triads. Circulate to identify any criteria to review as a class, using the 
Presentation checklist (for teacher reference) for sample criteria as necessary.

	� Invite students to join with their triads and retrieve their podcast scripts to begin 
combining and making revisions to their scripts, focusing on transitions between sections; 
using clear, concise language to present findings about the epidemic and highlight 
important points; and including pertinent facts, details, and examples in each section. 
Students should retrieve their Epidemic Research note-catcher to make sure they 
have included all the important facts, details, and examples in all the sections of their 
podcast script.

	� Circulate to support students as they work. Ask questions to guide their thinking:

“What are the key findings you want to include about the epidemic?” (For students 
who need more support, ask, “What did you learn about the epidemic? Where did you 
include that information in your script?” )

“Do you present your findings in a focused and coherent manner?” (For students who 
need more support, ask, “Do you tell the events of the epidemic in order? Do you use 
transition words between paragraphs and sections?” )

“Do you emphasize salient points?” (For students who need more support, ask, “Do 
you have an exciting hook or opening? Do you end with a message and reflection on the 
epidemic?” )

“Do you use descriptions, facts, details, and examples to help the reader understand 
your epidemic?” (For students who need more support, ask, “Do you include dialogue 
and description to make some events seem exciting?” )

	� Invite students to record “Y” for Yes and the date in the final column of their Presentation 
checklist if they feel the criteria marked on their checklist have been achieved in their 
writing in this lesson.

	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning targets.
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Work Time

B. Tuning Protocol: Content – SL.7.4 (20 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can offer kind, specific and helpful feedback to my peers.”

	� Explain that they will now share their script with another triad to get feedback on the 
content. Allow several minutes for triads to determine who will read the narrative lead. 
(See Teaching Notes for suggestions on dividing the narrative lead.) Other sections will be 
read by the person who wrote the section.

	� Move students into groups with their own podcast triad and another podcast triad, and 
invite them to label their groups A and B.

	� Distribute sticky notes.

	� Focus students on the Work to Contribute to a Better World anchor chart, specifically: 
“I use my strengths to help others grow.” Remind students that as they work to critique the 
other triad’s work, they will need to use their strengths.

	� Tell students they are going to provide the other triad with kind, specific, and helpful 
feedback against the first three criterion on the Presentation Checklist.

	� Direct students’ attention to the Peer Critique anchor chart, and remind them of what 
peer critique looks and sounds like.

	� Display and distribute Directions for Tuning Protocol, and read them aloud for the 
group. Invite students to ask questions to ensure that they understand the protocol. 
Remind them of the Tuning protocol they participated in during Unit 2.

	� Tell students that for this Tuning protocol and the one in the next lesson, those students 
giving feedback can play the role of producers, who are responsible for giving feedback 
on the podcast and making sure it is the best it can possibly be. Students giving feedback 
should focus on the first three rows of the Presentation checklist, putting themselves in 
the roles of listeners and telling the presenting group whether their content is clear and 
engaging. Explain that in the next lesson, they will have a chance to revise their scripts in 
response to this feedback and prepare for a Tuning protocol based on how they present the 
content, focusing on the last four items of the Presentation checklist.

	� Invite students to retrieve their podcast scripts and Presentation checklists, and instruct 
students to begin the Tuning protocol.

	� Circulate to support students as they work to give feedback to one another. Emphasize 
that students are not to make revisions yet, as they will be doing this in the next lesson.

	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning target.
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Closing and Assessment

A. Plan Revisions – W.7.5 (5 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can choose language that expresses ideas precisely and concisely, recognizing and 
eliminating wordiness and redundancy.”

	� Ask students to remain in their podcast triads and work together to plan their revisions 
based on the Tuning protocol in this lesson. Remind students that as they make a plan 
for revision, they should consider the work they did in the previous lesson to express 
themselves precisely and concisely and to eliminate wordiness and redundancy. Inform 
students that they will have time to revise their podcast scripts for homework and in the next 
lesson before engaging in a second Tuning protocol with peers on their presentation skills.

	� Invite students to reflect on the learning target and the habits of character focus in this 
lesson, discussing what went well and what could be improved next time.

Homework

A. Research and Revise
	� Students conduct any additional research necessary for completing their section of their 

podcast script. Then they revise and edit their section of the podcast script for clarity and 
style in preparation for the next lesson, in which they present their full scripts to another 
triad in a second Tuning protocol focused on presentation skills.

B. Practice Presentation
	� Students practice presenting their part of the script, reading it aloud slowly, clearly, and 

with enunciation and emphasis.
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Lesson 10: Create a Podcast: Practice the Presentation

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� SL.7.4, SL.7.6, L.7.3a, W.7.5

Supporting Standards

These are the standards that are incidental—no direct instruction in this lesson, but practice 
of these standards occurs as a result of addressing the focus standards.

	� W.7.4, L.7.6

Daily Learning Targets

	� I can use adequate volume and clear pronunciation. (SL.7.4)

	� I can adapt my speech for a podcast, using formal English when appropriate. (SL.7.6)

	� I can choose language that expresses ideas precisely and concisely, recognizing and 
eliminating wordiness and redundancy. (L.7.3a)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lesson 10 (W.7.5)

	� Work Time A: Revisions on each student’s copy of their podcast script (W.7.5, L.7.3a)

	� Work Time B: Presentation checklist (SL.7.4, SL.7.6)

Agenda

1.	 Opening

A.	Engage the Learner – W.7.5 (5 minutes)

2.	 Work Time

A.	Practice Podcast Presentation – SL.7.4 (15 minutes)

B.	 Tuning Protocol: Presentation Skills – SL.7.4 (20 minutes)

3.	 Closing and Assessment

A.	Debrief Tuning Protocol – SL.7.4 (5 minutes)

4.	 Homework

A.	Revise the Podcast Script: Students use the suggestions developed during 
the Tuning protocol and Closing and Assessment A to improve their podcast 
presentation.

B.	 Practice Presentation: Students practice presenting their part of the script, 
reading it aloud slowly, clearly, and with enunciation and emphasis.
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Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� W.7.5 – Opening A: On an entrance ticket, students record one thing they developed and 

strengthened in their writing based on feedback from peers.

	� SL.7.4 – Work Time A: Students practice presenting their podcast, focusing on volume, 
pronunciation, enunciation, and emphasis.

	� SL.7.4 – Work Time B: Students engage in a Tuning protocol to practice and improve 
presentation skills such as adequate volume and clear pronunciation.

	� SL.7.4 – Closing and Assessment A: Students debrief the Tuning protocol for adequate 
volume and clear pronunciation.

	� Students focus on working to contribute to a better world by improving their presentation 
skills for the class, the school, the community, and even the world.

	� The Tuning protocol is used in this lesson. Protocols are an important feature of our 
curriculum because they are one of the best ways we know to engage students in discussion, 
inquiry, critical thinking, and sophisticated communication. A protocol consists of agreed-
upon, detailed guidelines for reading, recording, discussing, or reporting that ensure equal 
participation and accountability in learning.

	� Student triads practice presenting their script before and during the Tuning Protocol. 
Based on how the presentation went, triads may need to reconsider who will read the 
narrative lead, dividing it among each member of the triad or asking one member to read 
the whole lead in addition to their section. 

	� If homework is not an option for students, then allow several minutes at the end of this 
lesson or the beginning of Lesson 11 for students to apply the feedback from their peers.

Opportunities to Extend Learning
	� Release more responsibility more quickly to students as they comprehend the tasks or 

concepts. For example: 

	– Allow those students who are skilled with presentation skills to offer their 
services as “expert presenters” to other groups who may need some modeling of 
presentation skills.

How It Builds on Previous Work
	� In the previous lesson, students focused on revising their podcast script for content. In this 

lesson, students expand on this work while also looking more closely at how to improve 
the oral presentation of their podcast script.

Support All Students
	� The subject matter of the podcast scripts may include descriptions of death and disease. 

Continue to monitor students to determine if there are issues surfacing as a result of the 
content of the podcast scripts needs to be discussed as a whole group, in smaller groups, 
or individually.

	� Students may need additional support providing feedback in the Tuning protocol. They 
may need to listen to their classmates’ podcast script presentation more than once. Provide 
these students with a copy of the script for them to read ahead of time to familiarize 
themselves with the content and possible issues they may recommend. Also, if possible, 



Epidemics

300       

U
ni

t 3
: L

es
so

n 
10

create a recording of the presentations and give students the opportunity to listen to the 
recording multiple times, in a quieter space, before providing feedback. 

	� Provide students with the opportunity to move to quieter spaces in the classroom, or 
use “office cubbies” to support their focus during the presentation practice and Tuning 
protocol. 

	� Invite students to voice record their revisions to their podcast script if writing or typing 
while listening to feedback is too challenging. 

Assessment Guidance
	� Review students’ Presentation checklists to ensure success on the End of Unit 3 Assessment.

Down the Road
	� In the next lesson, students will deliver their podcast scripts for the End of Unit 3 

Assessment.

In Advance
	� Ensure there is a copy of Entrance Ticket: Unit 3, Lesson 10 at each student’s workspace.

	� Prepare

	– Recording devices for each small group

	� Post the learning targets and applicable anchor charts (see Materials list).

Technology & Multimedia

	� Work Time A: Computers to revise the podcast scripts 

	� Work Time B: A recording device to record the presentation of the podcast 
scripts in the Tuning protocol

Vocabulary
	� N/A

Materials from Previous Lessons

Teacher

	 Presentation checklist (one for display; from Module 2, Unit 3, Lesson 9, Work Time A)

	 Presentation checklist (for teacher reference) (from Module 2, Unit 3, Lesson 9, 
Work Time A)

	 Work to Contribute to a Better World anchor chart (one for display; from Module 1, Unit 3, 
Lesson 5, Work Time A)

	 Peer Critique anchor chart (one for display; from Module 1, Unit 2, Lesson 14, Work Time B)
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Student

	 Podcast script (student-generated; from Module 2, Unit 3, Lessons 7 and 8)

	 Presentation checklist (one per student; from Module 2, Unit 3, Lesson 9, Work Time A)

	 Directions for Tuning Protocol (one per student and one for display; from Module 2, Unit 2, 
Lesson 15, Work Time B)

New Materials

Teacher

	 N/A

Student

	 Entrance Ticket: Unit 3, Lesson 10 (one per student)

	 Sticky notes (several per student)

Opening

A. Engage the Learner – W.7.5 (5 minutes)
	� Repeated routine: students respond to questions on Entrance Ticket: Unit 3, Lesson 10.

	� Once students have completed their entrance tickets, invite them to review their responses 
in their podcast triads. Ensure that revisions are related to the Presentation checklists, 
as opposed to minor conventions edits.

	� Repeated routine: follow the same routine as with the previous lessons to review learning 
targets and the purpose of the lesson, reminding students of any learning targets that are 
similar or the same as in previous lessons.

Work Time

A. Practice Podcast Presentation – SL.7.4 (15 minutes)
	� Review the appropriate learning targets relevant to the work to be completed in this 

section of the lesson:

“I can use adequate volume and clear pronunciation.”

“I can adapt my speech for a podcast, using formal English when appropriate.”

	� Ask students to retrieve their Presentation checklists, and focus on the following criteria:

	– SL.7.4: I use adequate volume. I use clear pronunciation.

	– SL.7.6: I adapt speech to a variety of contexts and tasks, demonstrating command of 
formal English when indicated or appropriate.

	– L.7.3: I can use knowledge of language and its conventions when speaking.
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	� Invite students to mark or highlight these criteria, as they will be the focus of the Tuning 
protocol. Then have students Turn and Talk to say the criteria in their own words, 
recording these paraphrases in the third column of their Presentation checklists. As 
necessary, model doing so with one of the criteria, recording paraphrases on the board for 
students to reference. Consult the Presentation checklist (for teacher reference) for 
sample responses.

	� Ask students to retrieve their podcast scripts. Explain that they will practice presenting 
their podcast with their triads, coaching one another on adequate volume, clear 
pronunciation, and formal English. Remind students that they will each read the section 
of the script they wrote and that one or more of the members of the triad should read the 
narrative lead. (See Teaching Notes for suggestions on dividing the narrative lead.)

	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning targets.

Work Time

B. Tuning Protocol: Presentation Skills – SL.7.4 (20 minutes)
	� Explain that they will now present their podcast to another triad to get feedback on their 

presentation skills.

	� Move students into groups with their own podcast triad and another podcast triad, and 
invite them to label their groups A and B.

	� Distribute sticky notes.

	� Focus students on the Work to Contribute to a Better World anchor chart, specifically: 
“I use my strengths to help others grow.” Remind students that as they work to critique the 
other triad’s work, they will need to use their strengths.

	� Tell students they are going to provide the other triad with kind, specific, and helpful 
feedback against the criterion.

	� Direct students’ attention to the Peer Critique anchor chart, and remind them of what 
peer critique looks and sounds like.

	� Display and distribute Directions for Tuning Protocol, and review them as necessary. 
Remind students that they have participated in a Tuning protocol in the previous lesson. 
Invite students to share issues, solutions, and best practices for Tuning protocols.

	� Ask students to retrieve their podcast scripts and Presentation checklists and encourage 
them to provide feedback to their classmates based on the Presentation checklist. Remind 
students to consider their peers’ use of language. Are they using formal English when 
appropriate and informal English when appropriate? Are they using conventions so that 
everyone can understand what they mean?

	� Circulate to support students as they work to give feedback to one another. Emphasize 
that students are not to make revisions yet, as they will be doing this later in the lesson.

	� Repeated routine: Invite students to reflect on their progress toward the relevant 
learning target.
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Closing and Assessment

A. Debrief Tuning Protocol – SL.7.4 (5 minutes)
	� Invite students to debrief the Tuning Protocol. Ask the following questions:

“What did you enjoy about the Tuning Protocol?”

“What are you taking away from this process related to presentation skills?”

“How will you improve your presentation tomorrow based on the Tuning Protocol?”

	� Invite students to reflect on the habits of character focus in this lesson, discussing what 
went well and what could be improved next time.

Homework

A. Revise the Podcast Script
	� Students use the suggestions developed in class in the Tuning Protocol and Closing and 

Assessment A to improve their podcast presentation.

B. Practice Presentation
	� Students practice presenting their part of the script, reading it aloud slowly, clearly, and 

with enunciation and emphasis.
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Lesson 11: End of Unit 3 Assessment: Present Podcast Script

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� SL.7.4, SL.7.6, L.7.3, L.7.6

Supporting Standards

These are standards that are incidental—no direct instruction in this lesson, but practice of 
these standards occurs as a result of addressing the focus standards.

	� RI.7.10

Daily Learning Targets

	� I can present my findings in a focused and coherent manner, emphasizing salient 
points. (SL.7.4)

	� I can use adequate volume and clear pronunciation. (SL.7.4)

	� I can adapt my speech for a podcast, using formal English when appropriate. (SL.7.6)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lesson 11

	� Work Time A: End of Unit 3 Assessment: Podcast Script presentations (SL.7.4, SL.7.6, 
L.7.3, L.7.6)

Agenda

1.	 Opening

A.	Engage the Learner (5 minutes)

2.	 Work Time

A.	End of Unit 3 Assessment: Present Podcast Script (25 minutes)

3.	 Closing and Assessment

A.	Independent Research Reading Share – RI.7.10 (15 minutes)

4.	 Homework

A.	Podcast Plan, Exemplar, and Image: Students complete Homework: Podcast 
Plan, Exemplar, and Image to reflect on their recording today, and note how 
they will improve their recording in the following lesson. Also, students listen 
to an exemplar podcast and note the strengths of the podcast. Finally, students 
create an image for their podcast. Students may draw or find an online image to 
manipulate.
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Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� RI.7.10 – Closing and Assessment A: Students share their reading and comprehension of 

literary nonfiction in the Grades 6–8 text-complexity band proficiently.

	� For the End of Unit 3 Assessment, students present their podcast script, focusing on 
presenting their findings in a coherent manner, emphasizing salient points, and using 
adequate volume and clear pronunciation. Students also adapt their speech for the 
podcast, using formal English when appropriate. (SL.7.4, SL.7.6, L.7.3, L.7.6)

	� In this lesson, students focus on working to contribute to a better world by presenting 
their knowledge for the class.

Opportunities to Extend Learning
	� Release more responsibility more quickly to students as they comprehend the tasks or 

concepts. For example: 

	– Allow those students who are confident public speakers to coach students who are 
less confident with tips and strategies. Allow time before the presentations for these 
students to coach others. Ask these expert students to present first to model strong 
presentation skills.

How It Builds on Previous Work
	� In previous lessons, students have focused on revising their podcast script for content and 

improving their presentation skills. In this lesson, students synthesize their growth with 
content and presentation skills to create more than they thought possible.

Support All Students
	� The subject matter of the podcast script presentations may include descriptions of death 

and disease. Continue to monitor students to determine if there are issues surfacing as 
a result of the content of the podcast scripts needs to be discussed as a whole group, in 
smaller groups, or individually.

	� Students may need additional support having the courage to present in front of their peers. 
Provide strategies such as calming breathing techniques, positive visualization techniques, 
and discussion of crew support. Consider alternatives such as presenting in small groups 
or one-on-one while other students are engaged in other activities. 

Assessment Guidance
	� Assessment materials (student copy, answer key with sample student responses, 

Presentation rubric) are included in the Assessment Overview and Resources. When 
assessing and providing feedback on this assessment, use the Presentation rubric.

	� For large classes, consider dividing the class into smaller groups and giving each group 
a device for them to record the presentations for assessment purposes and for use in the 
performance task.

Down the Road
	� In the next lessons, students will create their final podcast by uploading their recording 

from today’s end of unit assessment, or by re-recording, and then sound editing with 
sound effects and music.
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In Advance
	� Ensure there is a copy of Entrance Ticket: Unit 3, Lesson 11 at each student’s workspace.

	� Prepare

	– Recording devices

	� Post the learning targets and applicable anchor charts (see Materials list).

Technology & Multimedia

	� Work Time A: Recording devices to record the presentation of the podcast scripts

Vocabulary
	� N/A

Materials from Previous Lessons

Teacher

	 Presentation checklist (one for display; from Module 2, Unit 3, Lesson 9, Work Time A)

	 Work to Become Effective Learners anchor chart (one for display; from Module 1, Unit 1, 
Lesson 5, Work Time A)

	 Work to Contribute to a Better World anchor chart (one for display; from Module 1, Unit 3, 
Lesson 5, Work Time A)

	 One or more device(s) for recording presentations (see Technology and Multimedia)

	 Independent Reading Sample Plans (for teacher reference) (see the Tools page:  
http://eled.org/tools)

Student

	 Mid-Unit 3 Assessment: Research to Answer a Question with feedback (one per student; 
from Module 2, Unit 3, Lessons 5–6)

	 Presentation checklist (one per student; from Module 2, Unit 3, Lesson 9, Work Time A)

	 Podcast script (student-generated; from Module 2, Unit 3, Lessons 7 and 8)

New Materials

Teacher

	 End of Unit 3 Assessment: Podcast Script Presentations (for teacher reference) (see 
Assessment Overview and Resources)

	 Presentation rubric (for teacher reference) (see Assessment Overview and Resources)

	 Homework: Podcast Plan, Exemplar, and Image (answers for teacher reference)

Student

	 Entrance Ticket: Unit 3, Lesson 11 (one per student)

	 End of Unit 3 Assessment: Podcast Script Presentations (one per student) (see Assessment 
Overview and Resources)
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	 Homework: Podcast Plan, Exemplar, and Image (one per student; see Homework 
Resources)

Opening

A. Engage the Learner (5 minutes)
	� Return students’ Mid-Unit 3 Assessments with feedback, and allow students time to 

review feedback and write their name on the board if they require support.

	� Repeated routine: Students respond to questions on Entrance Ticket: Unit 3, Lesson 11. 
Students may or may not choose to share their goals for this assessment with a partner.

	� Repeated routine: follow the same routine as with the previous lessons to review learning 
targets and the purpose of the lesson, reminding students of any learning targets that are 
similar or the same as in previous lessons.

Work Time

A. End-of-Unit 3 Assessment: Present Podcast Script (25 minutes)
	� Review the appropriate learning targets relevant to the work to be completed in this 

section of the lesson:

“I can present findings in a focused and coherent manner, emphasizing salient points.”

“I can use appropriate eye contact, adequate volume, and clear pronunciation.”

“I can adapt my speech for a podcast, using formal English when appropriate.”

	� Inform students that over the course of this lesson, they will complete an end of unit 
assessment by presenting their podcast script. Remind students of their work throughout 
lessons 7–10, improving their narrative writing and presentation skills.

	� Ask students to retrieve their copies of the Presentation checklist. Distribute the End of 
Unit 3 Assessment: Podcast Script Presentations.

	� Read aloud the assessment while students follow along. Answer clarifying questions.

	� Before students begin to present, incorporate reflection on and awareness of the following 
academic mindsets: “This work has value for me.” “I can succeed at this.” and “My ability 
and competence grow with my effort.”

	� Ask:

“What value does the task of a presentation have for you beyond this class? Why?” 
(Responses will vary, but may include: this task has a lot of value for me because I will 
continue to make presentations in most of my high school and college classes, and in my 
work life as well.) 

“What will help you succeed on this assessment?” (Responses will vary, but may 
include: Improving my performance based on the feedback and revisions gained from 
the Tuning protocols in Lessons 8 and 9 will help me do well on this assessment. Taking 
a deep breath and calming myself down before I begin speaking will also help.)
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“How has your ability and competence grown with your effort?” (Responses will vary, 
but may include: As my group revised and responded to feedback, our podcast script 
and our presentation improved. We worked really hard to make it better, and it shows.)

	� Focus students on the Work to Become Effective Learners and the Work to Contribute 
to a Better World anchor charts. Review perseverance and collaboration. Remind 
students that because they will be challenging themselves with a presentation and 
working to perform as a group, they will need these skills. Review “I apply my learning 
to help our school, the community, and the environment.” Remind students that because 
they will turn this recording into a podcast, they will share it with a wider audience than 
this classroom, which will contribute to a better world.

	� Invite students to retrieve their podcast scripts and begin the assessment. Record each 
presentation. Use the recording to assess presentation skills on the Presentation rubric. 
For large classes, consider dividing the class into smaller groups and giving each a device 
to record the presentations for assessment purposes and for use in the performance task.

	� Remind students who are not presenting to remain silent so that the recordings will be as 
clean as possible for use in the performance task.

	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning targets.

Closing and Assessment

A. Independent Research Reading Share – RI.7.10 (15 minutes)
	� Repeated routine: follow the same routine as with the previous lessons to guide students 

to share their independent research reading, reminding students that the purpose of 
research reading is to build their content knowledge, domain-specific vocabulary, and 
achievement on reading complex texts.

	� Refer to the Independent Reading Sample Plans (see the Tools Page: http://eled.org/
tools) to guide students through a research reading share, or use another routine.

	� Invite students to reflect on the habits of character focus in this lesson, discussing what 
went well and what could be improved next time.

Homework

A. Podcast Plan, Exemplar, and Image
	� Students complete Homework: Podcast Plan, Exemplar, and Image to reflect on their 

recording today, and note how they will improve their recording in the following lesson. Also, 
students listen to an exemplar podcast and note the strengths of the podcast. Finally, students 
create an image for their podcast. Students may draw or find an online image to manipulate.
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Lessons 12–13: Performance Task: Create a Podcast

CCS Standards

Focus Standards

These are the standards the instruction addresses.

	� SL.7.5

Supporting Standards

These are the standards that are incidental—no direct instruction in this lesson, but practice 
of these standards occurs as a result of addressing the focus standards.

	� W.7.6, SL.7.4, SL.7.6, L.7.1

Daily Learning Targets

	� I can use multimedia components like music and sound effects to clarify and emphasize 
points. (SL.7.5)

Ongoing Assessment
	� Opening A: Entrance Ticket: Unit 3, Lessons 12–13 (SL.7.5)

	� Closing and Assessment A: Presentation checklist (SL.7.5)

Agenda

1.	 Opening

A.	Engage the Learner – SL.7.5 (5 minutes)

2.	 Work Time

A.	Find Sound Effects – SL.7.5 (25 minutes)

B.	 Sound Edit – SL.7.5 (40 minutes)

3.	 Closing and Assessment

A.	Self-Assess on Presentation Checklist – SL.7.5 (5 minutes)

B.	 Chalk Talk – SL.7.5 (15 minutes)

4.	 Homework

A.	Publish the Podcast: If students don’t publish their podcast in class and technology 
allows, they can do so for homework based on school policy and teacher guidance 
and recommendations for family, friends, and/or social media.

Teaching Notes

Alignment to Assessment Standards and Purpose of Lesson
	� SL.7.5 – Opening A: On an entrance ticket, students listen to a podcast clip to identify 

multimedia components they hear and then generate possible components they might use 
in their own podcast.
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	� SL.7.5 – Work Time A: Students find words and key phrases in their script that require 
multimedia components.

	� SL.7.5 – Work Time B: Students sound edit using dialogue, sound effects, and music to 
support listeners in understanding their findings and emphasizing salient points.

	� SL.7.5 – Closing and Assessment A: Students self-assess their skills in effectively using 
multimedia components. 

	� SL.7.5 – Closing and Assessment B: Students record how others effectively use multimedia 
components.

	� Students focus on working to contribute to a better world by presenting their knowledge in 
a podcast that will be published to a wider audience. Students also work on being effective 
learners, as using technology to create a podcast can be difficult. Students will need to 
practice perseverance and collaboration to succeed at this task.

	� Creating a podcast gives students the opportunity to practice perseverance and 
collaboration skills that they can apply to many other tasks in and out of school. Using 
technology and precision may be challenging for students, but they will grow and produce 
a product of which they can be proud. 

	� The Chalk Talk protocol is used in this lesson. Protocols are an important feature of our 
curriculum because they are one of the best ways we know to engage students in discussion, 
inquiry, critical thinking, and sophisticated communication. A protocol consists of agreed-
upon, detailed guidelines for reading, recording, discussing, or reporting that ensure equal 
participation and accountability in learning.

	� Students engage in the following new protocol in this lesson (instructions for which 
appear at the first point of use in the lesson and in the Classroom Protocols document; see 
the Tools page: http://eled.org/tools):

	– Chalk Talk: A written protocol in which students respond in writing, in a central 
place (such as a piece of chart paper), to an important, open-ended question—
silently. It is a way to promote discussion and awareness of issues, perspectives, or 
academic challenges. Chalk Talks bypass the social roadblocks that often impede 
classroom communication, and ensure that all voices are heard. A Chalk Talk is also 
an excellent way to promote awareness of patterns and problems, as students reflect 
on the information they have shared.

	� At the end of class, encourage and assist students to publish their podcasts to an audience 
based on school policy and teacher guidance and recommendations: family, friends, and/
or social media. Or, if technology and policies allow, students can publish their podcasts 
on their own for homework.

Opportunities to Extend Learning
	� Release more responsibility more quickly to students as they comprehend the tasks or 

concepts. For example: 

	– Allow those students who know how to find sound effects and place them 
appropriately to do so independently without group discussion.

	– For students who know how to sound edit, have them become class experts and 
support others with this work.
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How It Builds on Previous Work
	� Throughout this unit, students have planned and written their podcasts and practiced 

their presentations of them in preparation for the performance task.

Support All Students
	� Continue to monitor students to determine if there are issues surfacing as a result of the 

content of podcasts that need to be discussed as a whole group, in smaller groups, or 
individually.

	� If students need more time to complete their podcasts, establish a podcast working station 
with devices that students can visit when they have finished other class work. 

	� Students may need additional support figuring out where to place sound effects and music 
and how to sound edit. Work in small groups with these students, or allocate a student 
expert to support students with this work. 

	� Note there are differentiated versions of Entrance Ticket: Unit 3, Lessons 12–13 used in 
Opening A and Chalk Talk Questions about Podcasts used in Closing and Assessment B in 
the separate Teacher’s Guide for English Language Learners. 

Assessment Guidance
	� Review student work during and after the lesson either to provide specific feedback and 

suggestions or to identify common issues that could be used as whole-group teaching points.

Down the Road
	� In the next lesson, students will launch the third module, on the Harlem Renaissance.

In Advance
	� Ensure there is a copy of Entrance Ticket: Unit 3, Lessons 12–13 at each student’s workspace.

	� Prepare

	– Devices for each group to use for sound editing

	– Bookmarked sound-editing websites for students

	– Devices for each student to use when listening to the podcasts

	– Headphones for each student

	– Recordings of student responses to End of Unit 3 Assessment: Present a Podcast Script

	– Chart paper posted around the room with the titles of each podcast

	� Review the Chalk Talk Directions and Norms and the Chalk Talk Questions about Podcasts.

	� Post the learning targets and applicable anchor charts (see Materials list).
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Technology & Multimedia

	� Work Time A: Prepare technology for students to create their podcast—for 
example, http://eled.org/0166, http://eled.org/0119, http://eled.org/0185, http://
eled.org/0186, http://eled.org/0187, or http://eled.org/0188. Model for the group 
how to use it, and be prepared to support students with the technology as they 
use it. If technology is unavailable, invite students to create their own sound 
effects and dramatic music in a live performance. 

	� If time allows, students can add a title image to their podcast’s title icon by 
creating it.

	– Without technology and scanning it in;

	– With an online drawing tool like http://eled.org/0146; or

	– With free online sources such as http://eled.org/0147 or http://eled.org/0152.

Vocabulary
	� clarify, emphasize, multimedia components, sound effects (A)

Key

(A): Academic Vocabulary

(DS): Domain-Specific Vocabulary

Materials from Previous Lessons

Teacher

	 Close Readers Do These Things anchor chart (one for display; from Module 1, Unit 1, 
Lesson 4, Opening A)

	 Academic word wall (one for display; from Module 1, Unit 1, Lesson 2, Work Time A)

	 Performance Task anchor chart (one for display; from Module 2, Unit 1, Lesson 1, 
Work Time B)

	 Model Podcast Script: “Story of the Epidemic of 1994” (one for display; from Module 2, 
Unit 3, Lesson 2, Work Time A)

	 Work to Contribute to a Better World anchor chart (one for display; from Unit 3,  
Lesson 5, Work Time A)

	 Presentation checklist (from Module 2, Unit 3, Lesson 9, Work Time A)

Student

	 Vocabulary log (one per student; from Module 1, Unit 1, Lesson 2, Work Time A)

	 Model Podcast Script: “Story of the Epidemic of 1994” (one per student; from Module 2, 
Unit 3, Lesson 2, Work Time A)

	 Student response to End of Unit 3 Assessment: Present a Podcast Script (one per triad; 
from Unit 3, Lesson 11, Work Time A)

	 Presentation checklist (from Module 2, Unit 3, Lesson 9, Work Time A)
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New Materials

Teacher

	 Entrance Ticket: Unit 3, Lessons 12–13 (example for teacher reference)

	 How to Sound Edit chart (for teacher reference)

	 Chalk Talk Directions and Norms (for display and posted around the room)

	 Chalk Talk Questions about Podcasts (for display and posted around the room)

	 Chalk Talk Questions about Podcasts  (optional; see Teacher’s Guide for English 
Language Learners)

Student

	 Entrance Ticket: Unit 3, Lessons 12–13 (one per student)

	 Entrance Ticket: Unit 3, Lessons 12–13  (optional; see Teacher’s Guide for English 
Language Learners)

	 Sticky notes (3 per student; for Chalk Talk)

	 Different-colored pencil or marker (one per student, a different color per student; for 
Chalk Talk)

Opening

A. Engage the Learner – SL.7.5 (5 minutes)
	� Repeated routine: Students respond to questions on Entrance Ticket: Unit 3, Lessons 

12–13 and Entrance Ticket: Unit 3, Lessons 12–13 , as necessary. The differentiated 
entrance ticket supports students’ comprehension and written responses with 
word banks. 

	� Once students have completed their entrance tickets, use a total participation technique 
to review their responses. 

	� Repeated routine: follow the same routine as with the previous lessons to review learning 
targets and the purpose of the lesson, reminding students of any learning targets that are 
similar or the same as in previous lessons. 

	� With students, use the vocabulary strategies on the Close Readers Do These Things 
anchor chart to deconstruct the words multimedia components (the combination of 
sound, still pictures, and video), sound effects (artificially produced sounds, as of thunder, 
traffic, or animal noise, for theater, radio, film, or television), clarify (to make easier to 
understand; make clear), and emphasize (to give particular attention to; stress). Record 
on the academic word wall with translations in home languages, where appropriate, and 
invite students to record the words in their vocabulary logs.
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Work Time

A. Find Sound Effects – SL.7.5 (25 minutes)
	� Review the appropriate learning target relevant to the work to be completed in this section 

of the lesson:

“I can use multimedia components like music and sound effects to clarify and 
emphasize points.”

	� Focus students on the Performance Task anchor chart, and remind them of the criteria 
for an effective podcast. Remind students that in this lesson, they will create their podcasts 
from their scripts and recordings.

	� Also remind students of the goal for the work they are doing with their podcasts: creating 
a story that teaches others about an epidemic in the local community and how to respond 
in crisis.

	� Display the Model Podcast Script, and have students retrieve their copies. Model the 
process of reading for key details, pausing on specific parts of the model and assessing 
whether those spots need highlighting with sound effects. Read aloud the first paragraph 
of the Model Podcast Script. Explain that certain words will require emphasis with sound 
effects and to clarify their meaning. Discuss how placing sound effects before words like 
panic and caution tape provides emphasis and meaning to the words. Those words are also 
important to the main idea of the story: Surat, India, was in a state of panic.

	� Discuss how placing frightening, jarring music at the very start of the podcast provides 
emphasis and clarifies the feelings of panic and fear. The music builds meaning.

	� Invite students to work in their podcast triads to figure out where they would put sound 
effects and music in the next few paragraphs, from “‘But why?’ probed Divya,” to, “In 2002 
they would have another chance to react.”

	� Using a total participation response, discuss students’ decisions. Remind them that sound 
effects and music are placed in podcasts to add emphasis and to clarify meaning. If students 
add sound effects and music to words that do not require it, explain that sometimes less is 
more. The important thing is to add emphasis to key words and phrases.

	� Have students retrieve their student response to End of Unit 3 Assessment: Present a 
Podcast Script. Invite them to begin annotating to indicate where to add sound effects, 
which sound effects to add, where to add music, and what kind of music to add.

	� Invite students to search for the sound effects and music they have chosen. Remind them 
of their time limit, and explain that it is important to work quickly to find a sound effect or 
music, and then move on to the next one. Remind students of how to write search terms 
for the best possible outcome. Consider timing students on this work, so that they move 
efficiently and effectively through this process. Highlight times aloud or on the board, and 
encourage students to work in a focused manner.

	� Depending on time, students can also work on designing a title image for their podcasts. 
If they were able to create images for homework, students can work on transferring them 
(by scanning them). If not, consider guiding students through an image search using a free 
online source. See Technology and Multimedia for suggestions.
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	� If there is no time to find pictures or illustrations, have students generate ideas for what 
picture they would add to their podcast and why.

	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning target.

Work Time

B. Sound Edit – SL.7.5 (40 minutes)
	� Inform students that the appropriate learning target relevant to the work to be completed 

in this section of the lesson is the same as in the previous section:

“I can use multimedia components like music and sound effects to clarify and 
emphasize points.”

	� Remind students of the academic mindset, “This work has value for me.” Ask:

“What value does sound editing have for me?” (Responses will vary, and may include: 
I can learn a valuable skill that will serve me in school and potentially even in a career 
down the line.)

“Does this work have value for me even if I do not want a career in technology?” 
(Responses will vary, and may include: yes, working hard on something will help me to 
produce something I can be proud of.)

	� Focus students on the Work to Contribute to a Better World anchor chart, specifically 
on the habit of using strengths to help others grow. Remind students that some of them 
have strengths in working with technology, and some need help growing in their use of 
technology.

	� Invite student experts to teach the basics of sound editing using an online tool such as 
http://eled.org/0166. If students do not volunteer to do so, take the lead on this until 
noticing student experts, and provide them with this opportunity. Model the process, and 
record steps on the How to Sound Edit chart (see sample modeling below and on the chart 
for teacher reference). These steps may vary depending on the podcast software used:

1.	 Upload the recording of your script. Listen to it, and rerecord as necessary. The script 
becomes the main track. Music and sound-effect tracks will then be layered above or 
below the main track.

2.	 Add sound effects and music by uploading, recording, or selecting sound effects from 
the program. 

3.	 Insert the sound effect or music clip where it belongs in your script. Listen to the 
script, and place the clip just below or above that spot. Drag and drop clips and/or 
shorten them as needed. Adjust the volume of the clip as needed. Consider volume so 
that listeners can hear the script over the sound effects and music.

4.	 For sound effects or music to interrupt the script, record the script in pieces. Then 
add the sound effects or music in between the pieces.

	� Some students may choose to re-record their podcast from Lesson 10. If they choose to do 
so, remind them of the time limit, and consider only one or two more shots at recording 
before moving on to sound editing.
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	� Invite student experts to support groups with splicing together narration, sound effects, 
and music to create a completed podcast.

	� Repeated routine: invite students to reflect on their progress toward the relevant 
learning target.

Closing and Assessment

A. Self-Assess on the Presentation Checklist – SL.7.5 (5 minutes)
	� Students note their strengths and learning opportunities on the Presentation checklist, 

self-assessing their podcasts, especially their use of multimedia components to emphasize 
important points. (SL.7.5) If students feel comfortable doing so, they may share with a 
partner one star and one stair from the checklist.

Closing and Assessment

B. Chalk Talk – SL.7.5 (15 minutes)
	� Explain that they will have the opportunity to share their podcasts and respond to others’ 

podcasts through a protocol called Chalk Talk. Post a piece of chart paper for each triad, 
and ask them to write the title of their podcast at the top of the chart paper. Distribute 
three devices and three headphones to each triad, and ask them to cue up their podcast so 
that others can listen to it at that station. If there are not enough devices in the classroom, 
students can listen to the podcasts together at a station, but the volume will have to be 
low enough so as not to distract other groups. Also, near the chart paper, post the Chalk 
Talk Directions and Norms and the Chalk Talk Questions about Podcasts—also the 
Chalk Talk Questions about Podcasts , as necessary. The differentiated questions 
handout supports students in writing responses with sentence starters.  Read aloud 
the Directions and Norms, modeling each step on the board for students who need more 
visual support.  Then read aloud each question and cold-call on a number of students to 
ensure understanding with questions such as:

“What should you notice in the podcast you listen to?”

“What does it mean to celebrate a group’s podcast?”

	� Release students to begin the Chalk Talk, ensuring that students respond to at least one of 
the posted questions at every station they visit in the allotted amount of time.

	� During the Chalk Talk, circulate. Walk around, read, and gently point students to interesting 
comments. Remind students of the norms, if needed, particularly that of silence.

	� Using a total participation technique, invite students to share patterns and themes that 
emerged from the Chalk Talk.

	� Ask:

“What can we celebrate about these podcasts?”
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Homework

A. Publish the Podcast
	� If students don’t publish their podcast in class and technology allows, they can do so for 

homework based on school policy and teacher guidance and recommendations for family, 
friends, and/or social media.




