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	Epidemics
	Grade 7: Module 2: Unit 1: Lesson 8



Entrance Ticket: Unit 1, Lesson 8

RI.7.4

(Answers for Teacher Reference)
Directions: As you enter class, respond to the following prompts.

1. This question has two parts. First, answer Part A. Then, answer Part B.

Read the following excerpt from Patient Zero, and answer the questions below.

“While Whitehead walked the streets, Snow spent hours every night in his study, poring over the data they’d collected.” (49)

Part A

What is the meaning of the phrase poring over as it appears in this sentence?

a. changing

b. imagining

c. questioning

d. studying
Part B
What does this phrase convey about Snow?

e. He was rushed for time.

f. He was bored with his work.

g. He was deliberate and careful.
h. He was frustrated by his results.

2. Read the following excerpt from Patient Zero, and answer the question below.

“Day after day he paced the streets, knocking on doors, trying to track down residents who had fled the neighborhood in the early days of the outbreak.” (49)

What does the phrase day after day help to convey about Whitehead’s personality?

a. his love of routine

b. his consistent energy
c. his boredom with his work

d. his carelessness with his work

Source: Peters, Marilee. Patient Zero. Annick Press, 2014.
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“The Grand Experiment” and “The Search Broadens”

· John Snow went house to house asking how many people had gotten sick, how many had died, and which company supplied their water.

· People in South London got their water from companies piping from the River Thames.

· The water company Southwark and Vauxhall drew its water downstream, where sewage (bodily waste) was dumped.

· The water company Lambeth piped its water from the clean part of the river upstream.

· Snow began his “Grand Experiment” to prove that cholera was spread through contaminated (dirty) water.

· The Broad Street outbreak began, so John worked on stopping that epidemic.

· Snow took samples from the local pumps in Soho.

· He knocked on doors and asked, “Has anyone in this house had cholera? Where do you get your water?”

· Snow discovered that everyone who drank from the Broad Street pump got sick.

“Do You Smell What I Smell?”

· London in 1854 was filthy (very dirty).

· Houses did not have running water and sewage. They used water pumps and cesspools (piles of human waste) instead.

· “Night-soil men” were supposed to take the contents of the cesspools away.

· The rising population in London made their jobs sought-after (wanted). So they raised their prices.

· Landlords waited to have their cesspools emptied. So they overflowed.

· Wealthy families’ homes were connected to sewers. Their waste went into the River Thames.

· The River Thames supplied the city’s water.

· London smelled, and disease spread there.

“Can You ‘Handle’ the Truth?” and “The Picture Comes into Focus”

· More than five hundred people died in Soho by September.

· Snow shared his results with the church council. He told them his water theory.

· The handle of the Broad Street pump was removed, and the epidemic ended.

· The church asked Snow to continue his investigation because it was not convinced that water was the problem.

· Henry Whitehead, the new assistant curate (religious leader) at St. Luke’s, offered to help Snow because he wanted to show that he was wrong.

· Whitehead knocked on doors, visited homes many times, and gathered information.

· Snow studied the data (information) they collected and mapped the information.

· The map showed the deadly effects of the contaminated (polluted) well.

“Mapping Outbreaks”

· Snow invented mapping for epidemiologists.

· The map of the Soho outbreak showed the connection between the Broad Street pump and the cholera outbreak.

· Today epidemiologists use software and apps to map epidemics.

Solve Patient Zero, Chapter 2 Note-Catcher

RI.7.3

(For Teacher Reference)

Use this note-catcher to keep track of reading done in preparation for an end of unit, text-based discussion on the following prompt: how do the events and key individuals in this excerpt interact to change our ideas about disease?

Directions: As you fill out the flowchart, consider: How do the events and ideas surrounding epidemics affect the individual? How does the individual affect the events and ideas?
	Ideas about Disease before the Cholera Epidemic

	Scientific

Lesson 8

Miasma causes disease to spread. It means bad air.
	Social

Lesson 8

Sanitation or cleanliness wasn’t paid attention to. London was a “city of filth.”
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	Major Events of the Cholera Epidemic
Lesson 8

5. The epidemic begins on Broad Street; in small area.

6. The only people who get sick are people in houses close to Broad Street pump that got their water from elsewhere did not get sick.
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	Actions of Key Individuals
Patient Zero:

Lesson 8

The first person who gets sick is Frances Lewis. Her mother Sarah Lewis emptied her child’s feces in cesspool near well because she didn’t know any better.

(Habits of Character):

Her mother tries to help by shutting the windows, hoping that would save her daughter.

This shows that she is compassionate towards her daughter. 

Investigators:

Lesson 8

One of the investigators is John Snow. To investigate the epidemic, he collected water samples and asked people where they got their water from.

Another investigator is Henry Whitehead. To investigate the epidemic, he gathered information from people about the disease.

(Habits of Character):

The first investigator shows perseverance and initiative when he studied cholera for twenty years and when he went from door to door.

The second investigator shows perseverance when he didn’t agree with Snow at first but helped him investigate, and by working hard to solve the mystery.
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	Ideas about Disease after the Cholera Epidemic

	Scientific
	Social


	Questions about the Epidemic

	How did John Snow test the water?

Was it common for people to throw out their waste near wells?

What other beliefs about disease did people have at the time?
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Lesson 9
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	Questions about the Epidemic


Mindsets and Habits of Character

Name:
Date:


Mindsets

· I belong to this academic community. (Connection)

· I can succeed at this. (Confidence)

· My ability and competence grow with my effort. (Perseverance)

· This work has value to me. (Relevance)
	Aspect of Character
	Habits of Character

	WORK TO BECOME EFFECTIVE LEARNERS: Develop the mindsets and skills for success in college, career, and life (e.g., initiative, responsibility, perseverance, collaboration).
	· I take initiative. This means I notice what needs to be done and do it.

· I take responsibility. This means I take ownership of my work, my actions, and my space.

· I persevere. This means I challenge myself. When something is hard, I keep trying and ask for help if I need it.

· I collaborate. This means I can work well with others to get something done.

	WORK TO BECOME ETHICAL PEOPLE: 
Treat others well, and stand up for what is right (e.g., empathy, integrity, respect, compassion).
	· I show empathy. This means I try to understand how others feel.

· I behave with integrity. This means I do the right thing, even when it is hard.

· I show respect. This means I treat myself, others, and the environment with care.

· I show compassion. This means I notice when people are sad or upset and reach out to help them.

	CONTRIBUTE TO A BETTER WORLD: 
Put learning to use to improve communities (e.g., citizenship, service).
	· I take care of and improve our shared spaces.

· I use my strengths to help others grow.

· I apply my learning to help our school, the community, and the environment.


Discussion Norms Anchor Chart

SL.7.1

(Example for Teacher Reference)

I listen carefully and wait my turn to speak. (I do not interrupt.)

I ask questions to better understand what people are saying.

I make comments that contribute to the discussion.

I respond to questions to help people better understand what I am saying and to build on the discussion.

I stay on topic.

I link my ideas to those of others.

I speak in complete sentences.

I assume positive intent.

I acknowledge when others express new ideas: “_____ just said something new. I’d like to hear more about what _____ said.”

When warranted, I modify my views: “_____’s comments have made me change my mind. I used to think _____. Now I think _____.”

	Cue
	Response

	Expand a Response

	· “Can you say more about that?”

· “Can you give an example?”

· “I’m interested in what you said about _____. Can you tell me more?”

· “Can you give us more details about _____?”

· “How did you come to that conclusion? What made you think that?”

· “What did you learn/do you hope to learn from _____? Why?”
	· “Sure, I think that _____.”

· “OK. One example is _____.”

	Clarify a Response

	· “So, do you mean _____?”

· “I’m not sure I understand _____. Can you clarify?”

· “Could you say that again? I’m not sure I understand.”
	· “Yes, you’ve got it.”

· “No, sorry, that’s not what I mean. I mean _____.”


5-Minute Mini Language Dive Guide

RI.7.3, L.7.1a

(For Teacher Reference)

Sentence

Despite their differences, the shy doctor and the young minister made a good team. (from page 49 of Patient Zero by Marilee Peters)
Lesson 8 Placement 

Lead this Mini after students read the text in Work Time A.
Rationale

· Daily Learning Target and Focus Standards: The sentence helps students to address the daily learning target (I can analyze how individuals, ideas, and events interact with one another.) and RI.7.3 by providing students with an opportunity to analyze the interactions between two individuals, John Snow and Henry Whitehead, during the Soho Cholera Outbreak of 1854. The sentence also helps students to address L.7.1a by providing an example of a phrase functioning as an adverb, which is used to add contextual information to the main clause of the sentence. Supporting standard: SL.7.1
· Language Structure: This sentence is compelling because it uses a prepositional phrase functioning as an adverbial phrase with the purpose of adding information to a sentence that describes interaction between two individuals. 
· Transfer: adverbial phrase + independent clause, when analyzing structure in Patient Zero on the Mid-Unit 1 Assessment and the End of Unit 1 Assessment. Students can also apply this structure when carrying out various writing tasks throughout this module and Modules 3 and 4.
Deconstruct

· Display and read aloud the sentence: Despite their differences, the shy doctor and the young minister made a good team.
· Ask:
“What is this sentence about?” (Responses may vary. Encourage and acknowledge all responses.)
“Who are the shy doctor and the young minister?” (John Snow is the young doctor, and Henry Whitehead is the young minister.)
· Read aloud the focus structure: Despite their differences,
· Ask:
“What other words or phrases could the writer have used here instead of despite?” (regardless of; even with; in spite of; even though [they had]; although [they had])
“Can you figure out if this chunk is a phrase or a clause? How do you know?” (We know this is a phrase because it starts with a preposition and does not have a subject or a verb.)
· As needed, remind students that phrases that start with prepositions are called prepositional phrases.
“What do you think the function of this prepositional phrase is in this sentence? Is it a noun, an adjective, or an adverb? How do you know?” (An adverb. It gives us more information about the verb phrase in the clause that follows [made a good team], and we know that adverbs describe verbs and adjectives.)
· Tell students that when prepositional phrases function as adverbs, we call them adverb phrases or adverbial phrases.
Reconstruct

· Read aloud the entire sentence on display: Despite their differences, the shy doctor and the young minister made a good team.
· Ask:
“Can we move Despite their differences, anywhere else in this sentence?” (Yes, we can also put it at the end or before the verb phrase between minister and made.)
· As time allows, invite students to write out three versions of the sentence, each with the adverb phrase in a different place. For heavier support, display the following sentences and ask students to notice the placement of the phrase, as well as variance in the use of commas and capitalization among the sentences:
Despite their differences, the shy doctor and the young minister made a good team.
The shy doctor and the young minister, despite their differences, made a good team.
The shy doctor and the young minister made a good team despite their differences.
· Ask:
“What if we remove Despite their differences?” (The sentence still make sense, but we no longer have as much information about the interactions between John Snow and Henry Whitehead.)
“How can we use adverbial phrases in our speaking or writing?” (to add information that describes the main action in a sentence)
· Ask:
“What does this sentence tell us about the interactions between John Snow and Henry Whitehead?” (They worked well together even though they sometimes disagreed.)
“Now what do you think is the meaning of this sentence?” (Responses will vary.)
“How does the Language Dive add to your understanding of the daily learning target 
(I can analyze how individuals, ideas, and events interact with one another.)?” 
(Responses will vary.)
Practice

· Display the sentence frame:
_________________________, John Snow determined each location where water

adverbial phrase

infected with Cholera had come from.

(preposition + noun phrase = adverbial phrase)
· Say:
“Add an adverbial phrase to the sentence to add additional information about the verb phrase in the main clause.”
· Note: For heavier support, display the following adverbial phrases for students to choose from to complete the sentence frame:
After extensive research,

By mapping out each case,

With careful detail,

· Answers will vary, but may include:
After extensive research, John Snow determined each location where water 

adverbial phrase

infected with Cholera had come from.

(preposition + noun phrase = adverbial phrase)

5-Minute Mini Language Dive Note-Catcher

Name:
Date:


Lesson 8

RI.7.3, L.7.1a

Sentence

Despite their differences, the shy doctor and the young minister made a good team. (from page 49 of Patient Zero by Marilee Peters)
Practice

__________________________________________________, John Snow determined each 


adverbial phrase

location where water infected with Cholera had come from.
(preposition + noun phrase = adverbial phrase) 

Lesson 11

RI.7.3, L.7.1a

Sentence

She refused to believe that she was transmitting typhoid, and it would be too dangerous to allow her to continue working as a cook. (from page 89 of Patient Zero by Marilee Peters)
Practice

“I want a respectful classroom environment.” 

__________________________________________________.


infinitive phrase
(to + base form of verb + object = infinitive phrase)
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