	Module Title
	Grade X: Module X: Unit X: Lesson X


	Epidemics
	Grade 7: Module 2: Unit 2 Homework Resources (for Families)



Unit 2: Write to Inform: Are Social Epidemics Real?
Common Core State Standards addressed: 

· RI.7.1, RI.7.2, RI.7.8, RI.7.10

· W.7.2, W.7.2a, W.7.2b, W.7.2c, W.7.2d, W.7.2e, W.7.2f, W.7.4, W.7.5, W.7.6, W.7.9b, W.7.10

· SL.7.1, SL.7.1a, SL.7.1b, SL.7.1c, SL.7.1d, L.7.2

· L.7.4, L.7.6
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 Guiding Questions and Big Ideas
What are epidemics? How do they develop? 
· Epidemics can be medical or social. There are similarities and differences to epidemics, depending on whether they are social or medical in nature.
· Social epidemics can be positive or negative. 
· Epidemics spread through contagion as well as social networks.
How do people respond to an epidemic?
· People’s response to epidemics affects their overall impact. When people respond with positive character traits and logic, epidemics can be contained. When people respond with fear and selfishness, epidemics often spread.
What is the role of character and mindset in solving epidemic crises?
· Epidemiologists can respond to epidemics with integrity, initiative, responsibility, and perseverance. Doctors or caregivers can respond to patients with compassion, respect, and empathy.
What methods and tools help people to solve epidemics?
· People use logic, the scientific method, and innovation to solve mysterious epidemics.
What will your student be doing at school?
In Unit 2, students transfer the knowledge about how scientists think about and investigate medical epidemics to the study of social epidemics. Some social epidemics students explore are how kindness can be contagious and how emotions and trends spread from person to person. Students explore the topic of social epidemics through various articles that describe the basic terms and theories behind social and emotional contagion. Students practice summarizing the central ideas of the articles as well as analyzing their arguments. In small groups, students participate in discussions in preparation for the mid-unit assessment, a text-based discussion in which students evaluate whether the authors of an article have provided sufficient evidence and reasoning for their claims connecting social and disease epidemics.

In the second half of the unit, students learn and practice the skills necessary for completing their end of unit assessment, an informative essay that answers the question: how do social scientists use ideas from the study of epidemics to understand and explain human behavior? Students engage in the full writing process, from planning to drafting to peer critique to revision. By the end of the unit, students have the skills and knowledge to think critically about the latest research about how emotions, ideas, and behaviors spread. This prepares them for further investigation of the topic in Unit 3, as they engage in their own research and develop a podcast script related to a social or disease epidemic.

Throughout the unit, students continue to focus on respect, empathy, and compassion as they respond to one another’s ideas and skills in written work and in discussions. Students also practice collaboration and taking initiative during discussions. They practice integrity and perseverance as they work independently on assessments. And they take responsibility for their own learning as they track progress on their assessments. 

In this unit, students continue to read nonfiction texts at their level as they choose independent research reading texts. Students should complete 20 minutes of independent research reading for homework when they are not reading a chapter from the anchor text. Students should also continue independent research reading over weekends.

How can you support your student at home?
Talk with your student about social epidemics or how ideas, behaviors, and emotions spread among people.

Read books and articles with your student. Discuss the central ideas and the arguments and whether the evidence is relevant and sufficient and the reasoning sound. You may use questions such as the following for your conversations:

· What are the main ideas in this book or article? 

· How does the author say ideas spread?

· What evidence do the authors use to support their claims or points? Is the evidence relevant or related to the claim? Is the evidence sufficient (is there enough)?

· Is the reasoning sound? (Do the authors make sense when they explain how the evidence supports the points?)

Unit 2: Homework
In Lessons 1 and 4, students finish the classwork of writing summaries of the articles they read in class. Then they use context and, if necessary, a dictionary to determine the meaning of unfamiliar vocabulary in the articles.

In Lessons 2–3, 6–11, and 13–15, homework focuses on research reading for which students read a topic-related book of choice and answer a question related to the unit’s ideas and skills. 

In Lessons 3 and 5, students fill out the section on their argument note-catchers about how the author is making connections between medical and social epidemics in the article they read in class.

In Lesson 5, students set character and academic goals and make plans for achieving them in the text-based discussion in the following lesson.

In Lessons 5 and 12, students reread the note-catchers they’ve completed in previous lessons to prepare for the assessment in the following lesson.
	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	1
	Students participate in a close read of “Kindness Contagion” to determine two central ideas of the article and trace them over the course of the text. Students conclude the lesson by beginning to write a summary of the article, which they finish for homework.
	1. Students finish their summaries of “Kindness Contagion,” tracing the development of central ideas across the article.

2. Students use context and, if necessary, a dictionary to determine the meaning of unfamiliar vocabulary in “Kindness Contagion.” Then they record the words and their definitions in the correct section of their vocabulary log.
	Lesson 2


	

	2
	Students reread “Kindness Contagion” and review the central ideas. Then they continue analyzing the article by working collaboratively to identify claims, evidence, and reasoning. Students conclude the lesson by participating in a collaborative discussion on the article’s argument. 
	3. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 3
	

	3
	Students continue their collaborative analysis of the argument in “Kindness Contagion” by evaluating whether the evidence is relevant and sufficient and the reasoning is sound. Then they conclude the lesson by participating in a collaborative discussion on the strength of the article’s argument.
	4. Students fill out the section on their Argument: “Kindness Contagion” note-catchers about how the author is making connections between medical and social epidemics in this article.

5. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 4


	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	4
	Students participate in a close read of “Conflicting Ideas” to determine two central ideas of the article and trace them over the course of the text. Students conclude the lesson by beginning to write a summary of the article, which they finish for homework.
	6. Students finish their summaries of “Conflicting Ideas,” tracing the development of central ideas across the article.

7. Students use context and, if necessary, a dictionary to determine the meaning of unfamiliar vocabulary in “Conflicting Ideas.” Then they record the words and their definitions in the correct section of their vocabulary log.
	Lesson 5


	

	5
	Students reread “Conflicting Ideas” and work independently to analyze and evaluate the argument in preparation for the mid-unit assessment in the following lessons. They conclude the lesson by practicing their collaborative discussion skills. 
	8. Students fill out the section on their Argument: “Conflicting Ideas” note-catchers about how the author is making connections between medical and social epidemics in this article.

9. Students reread the argument note-catchers they’ve written in previous lessons to prepare for the mid-unit assessment.

10. Homework: Set Goals: Students record their character and academic goals for the text-based discussion in the mid-unit assessment of the following lessons.
	Lesson 6


	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	6–7
	Students complete the mid-unit assessment, reading a new article about social epidemics and analyzing the argument by identifying and evaluating claims, evidence, and reasoning.
	11. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.

12. Homework: Read “Crime-Solving Strategies” Handout: Students read the paragraph on crime-solving strategies in preparation for the practice peer essay they will begin writing in Lesson 8.
	Lesson 8


	

	8
	Students analyze a model informative essay using the Painted Essay® structure. Then they work in pairs to plan their own peer informative essay.
	13. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 9


	

	9
	Students use the Painted Essay® structure to analyze the introduction of the Model Informative Essay. Then they participate in a Language Dive on the focus statement of the Model Informative Essay. Students conclude the lesson by drafting the introduction to their peer essay.
	14. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 10


	

	10
	Students use the Painted Essay® structure to analyze the Proof Paragraphs of the Model Informative Essay. Then they draft the first Proof Paragraph of their peer essay, focusing on choosing the best evidence to support their point. Students conclude the lesson by sharing a best piece of evidence with another peer group.
	15. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 11


	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	11


	Students analyze strong topic and concluding sentences in the Proof Paragraphs of the Model Informative Essay. Students conclude the lesson by drafting the second Proof Paragraph of their peer essay, focusing on the topic and concluding sentences.
	16. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 12


	

	12


	Students use the Painted Essay® structure to analyze the conclusion paragraph of the Model Informative Essay. Then they participate in a Language Dive on a sentence from the conclusion of the Model Informative Essay. Finally, students draft the conclusion paragraph of their peer essay, focusing on restating the focus and offering a reflection.
	17. To prepare for the end of unit assessment in the following lesson, students reread their note-catchers and articles from Unit 2, Lessons 1–7, and take notes.
	Lesson 13


	

	13–14


	Students first review their note-catchers, articles, and notes to plan their informative essay. Then they complete their end of unit assessment by independently writing an informative essay about how social scientists use ideas from epidemiology to explain human behavior. Students conclude the lesson by tracking their progress on writing informative essays.
	18. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 15


	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	15


	Students first practice identifying strong evidence and elaboration in the Model Informative Essay. Then they participate in a Tuning protocol to give feedback to their peers on their informative essays from the end of unit assessment. Finally, students revise and edit their own essays based on peer feedback.
	19. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Unit 3, Lesson 1


	


Independent Reading 

Directions: Remember to record responses to research reading in the front of your independent reading journal and responses to choice reading in the back. Try to choose a different prompt each time.

Record any new vocabulary in your vocabulary log. Underline vocabulary found during independent reading.

Record:

· Date

· Title and author of your reading book

· Pages you have read

· Prompt

· Response

Example:

Date: 02/17/19

Book Title and Author: “Kindness Contagion”

Pages Read: whole article 

Prompt: What are the central ideas of this text?

Response: Conformity can be good or bad, but positive conformity can spread both through specific actions and in broader ways.

Consider using the following independent reading prompts.

· What are the central ideas of this text?

· How are the central ideas developed?

· What is the main claim of this text?

· What are the points into which the main claim can be broken down?

· What evidence does the author use to support those points? Is the evidence relevant? Is it sufficient?

· What reasoning does the author use to support or explain the points? Is the reasoning sound?

· Choose one new word from your reading today, and analyze it on a vocabulary square.
	Definition in your own words


	Synonyms (words with the same meaning)



	Words with the same affix or root


	Sketch



	Translation in home language (if appropriate)




Vocabulary

Directions: In the classroom, you have been recording words from your texts in your vocabulary log. Throughout this unit, you have been research reading topic-related books at home to build your knowledge of social and medical epidemics and recording words in your independent reading journal.

Choose a word from your research reading or from a text you’ve read in class, and add the word to your vocabulary log. Try to choose a different word to add and to practice a different vocabulary strategy each time. For each word, be sure to add the following:

20. The definition, or meaning, of the word

21. The vocabulary strategy you used to figure out the meaning of the word

22. A sketch or diagram that helps you to better understand the meaning of the word

Record new vocabulary in vocabulary logs, and mark academic vocabulary with a symbol—for example, a star:

· Academic vocabulary: Words you might find in informational texts on many different topics. For example, the words evidence and rationale are words that could be found in books on any topic.

· Domain-specific vocabulary: Words about a particular topic. For example, the words tadpoles, frogspawn, and amphibian are some that would be found on the topic of frogs.

Vocabulary Strategies

As a reminder, the vocabulary strategies we’ve been working on in class are:

· Context: read the sentence around the word.

· Look at the affixes for clues.

· Look at the root of the word for clues.

· Use a dictionary.

· Discuss the word with another person (after attempting some of the above strategies).
Homework: Set Goals

SL.7.1

(Example for Teacher Reference)

Directions: Underline one character goal and one academic goal for the text-based discussion in the mid-unit assessment of the following lessons. Then write about how you plan to achieve these goals.

Character Goals

· I assume positive intent.

· I respect others’ ideas and feelings.

· I collaborate and work with my peers to have a successful discussion.

· I take initiative to keep the discussion on topic and to include all of my classmates.

Responses will vary.

How do you plan to achieve this character goal?

Responses will vary, but may include: I plan to keep track of who has spoken and who has not, then ask classmates who have not spoken what their ideas are about the topic.

Academic Goals

· I listen carefully and wait my turn to speak. (I do not interrupt.)

· I ask questions to better understand what people are saying.

· I make comments that contribute to the discussion.

· I respond to questions to help people better understand what I am saying and to build on the discussion.

· I stay on topic.

· I link my ideas to those of others.

· I speak in complete sentences.

· I acknowledge new information expressed by others and, when warranted, modify my own views.

Responses will vary.

How do you plan to achieve this academic goal?

Responses will vary, but may include: I plan to highlight important information I want to share on my note-catchers, so that I am prepared for the discussion. 

Homework: Read “Crime-Solving Strategies”

RI.7.2

(Answers for Teacher Reference)

Directions: Read the following paragraph on crime-solving strategies in preparation for the practice peer essay you will begin writing in Lesson 8. As you read, annotate the paragraph by underlining the central idea(s) and circling the supporting details.

Crime-Solving Strategies 

Perhaps you’ve seen it on television or read it in a mystery story: the detective who puts together the clues, finds the criminal, and solves the crime. It’s not always as easy as the movies make it seem. But police detectives do have some tools that help them solve crimes. 
For example, detectives and their colleagues use scientific methods to examine evidence at a crime scene. This is known as forensic science. It can help identify physical evidence such as fingerprints or DNA. Detectives also interview witnesses and people who may know something about the crime. They gather information from people using the “shoe-leather” method, going door to door to learn more about what crimes might be happening and where. Mapping also helps detectives keep track of where crimes are happening, so they can identify patterns and look for trends. Mapping also helps them decide whether they should increase the number of police officers in a certain area. Today, detectives also use computers to keep track of criminals and analyze evidence. These are just some of the ways detectives solve crimes. What other methods might they use in the future? For now, that’s a mystery!

Responses key: underlines to indicate underlined central idea and italics to indicate circled supporting details

Written by EL Education for instructional purposes

Sources:

Osterburg, James W., and Richard H. Ward. Criminal Investigation: A Method for Reconstructing the Past. Anderson, 2014.

“What Is Forensic Science?” American Academy of Forensic Sciences. 20 Mar. 2019. https://aafs.org/Home/Resources/Students/What-is.aspx 

Homework: Review Note-Catchers and Articles

RI.7.8

(Answers for Teacher Reference)

Directions: To prepare for the end of unit assessment in the following lesson, reread the following note-catchers and articles from Unit 2, Lessons 1–7:

· “Kindness Contagion” article from Module 2, Unit 2, Lesson 1

· Close Read: “Kindness Contagion” note-catcher from Module 2, Unit 2, Lesson 1

· Argument in “Kindness Contagion” note-catcher from Module 2, Unit 2, Lessons 2–3

· “Conflicting Ideas” article from Module 2, Unit 2, Lesson 4

· Close Read: “Conflicting Ideas” note-catcher from Module 2, Unit 2, Lesson 4

· Argument in “Kindness Contagion” note-catcher from Module 2, Unit 2, Lesson 5

· “Are Social Epidemics Real?” article from Module 2, Unit 2, Mid-Unit Assessment, 
Lessons 6–7

· Argument: “Are Social Epidemics Real?” note-catcher from Module 2, Unit 2, Mid-Unit Assessment, Lessons 6–7

Then take notes using the note-catcher below.

	Text
	Main Claim

	“Kindness Contagion”


	Kindness is contagious and takes on new forms as it spreads.

	“Conflicting Ideas”


	Although people want to study ideas as if they were like germs, the research shows that ideas don’t spread like germs.

	“Are Social Epidemics Real?”


	Social contagion is real because social epidemics spread in similar ways to diseases and because people catch behaviors from others.


	Text


	According to this article, how do social scientists use epidemics to explain human behavior?

	“Kindness Contagion”


	In the title, the author says that kindness can spread “like a virus.” The writer of this article talks about the experiments he and his colleagues did to examine how kindness can spread. He talks about kindness in the same way people talk about epidemics. He says kindness is “contagious” and that it “infects” people. 

	“Conflicting Ideas”


	Many people use ideas from medical epidemics to study the spread of ideas, but the writer says this is hard to test. Then he/she looks at a specific example of Facebook sign-ups to show that ideas don’t spread in exactly the same way as germs.

	“Are Social Epidemics Real?”


	The “Law of the Few” shows how ideas spread like germs. “Mirror neuron system” shows that people infect others with their facial expressions and feelings.


Homework: Set Goals

SL.7.1

Name:
Date:


Directions: Underline one character goal and one academic goal for the text-based discussion in the mid-unit assessment of the following lessons. Then write about how you plan to achieve these goals.

Character Goals

· I assume positive intent.

· I respect others’ ideas and feelings.

· I collaborate and work with my peers to have a successful discussion.

· I take initiative to keep the discussion on topic and to include all of my classmates.

How do you plan to achieve this character goal?

Academic Goals

· I listen carefully and wait my turn to speak. (I do not interrupt.)

· I ask questions to better understand what people are saying.

· I make comments that contribute to the discussion.

· I respond to questions to help people better understand what I am saying and to build on the discussion.

· I stay on topic.

· I link my ideas to those of others.

· I speak in complete sentences.

· I acknowledge new information expressed by others and, when warranted, modify my own views.

How do you plan to achieve this academic goal?

Homework: Read “Crime-Solving Strategies”

RI.7.2

Name:
Date:


Directions: Read the following paragraph on crime-solving strategies in preparation for the practice peer essay you will begin writing in Lesson 8. As you read, annotate the paragraph by underlining the central idea(s) and circling the supporting details.

Crime-Solving Strategies 

Perhaps you’ve seen it on television or read it in a mystery story: the detective who puts together the clues, finds the criminal, and solves the crime. It’s not always as easy as the movies make it seem. But police detectives do have some tools that help them solve crimes. For example, detectives and their colleagues use scientific methods to examine evidence at a crime scene. This is known as forensic science. It can help identify physical evidence such as fingerprints or DNA. Detectives also interview witnesses and people who may know something about the crime. They gather information from people using the “shoe-leather” method, going door to door to learn more about what crimes might be happening and where. Mapping also helps detectives keep track of where crimes are happening, so they can identify patterns and look for trends. Mapping also helps them decide whether they should increase the number of police officers in a certain area. Today, detectives also use computers to keep track of criminals and analyze evidence. These are just some of the ways detectives solve crimes. What other methods might they use in the future? For now, that’s a mystery!

Written by EL Education for instructional purposes

Sources:

Osterburg, James W., and Richard H. Ward. Criminal Investigation: A Method for Reconstructing the Past. Anderson, 2014.

“What Is Forensic Science?” American Academy of Forensic Sciences. 20 Mar. 2019. https://aafs.org/Home/Resources/Students/What-is.aspx 
Homework: Review Note-Catchers and Articles

RI.7.8

Name:
Date:


Directions: To prepare for the end of unit assessment in the following lesson, reread the following note-catchers and articles from Unit 2, Lessons 1–7:

· “Kindness Contagion” article from Module 2, Unit 2, Lesson 1

· Close Read: “Kindness Contagion” note-catcher from Module 2, Unit 2, Lesson 1

· Argument in “Kindness Contagion” note-catcher from Module 2, Unit 2, Lessons 2–3

· “Conflicting Ideas” article from Module 2, Unit 2, Lesson 4

· Close Read: “Conflicting Ideas” note-catcher from Module 2, Unit 2, Lesson 4

· Argument in “Kindness Contagion” note-catcher from Module 2, Unit 2, Lesson 5

· “Are Social Epidemics Real?” article from Module 2, Unit 2, Mid-Unit Assessment, 
Lessons 6–7

· Argument: “Are Social Epidemics Real?” note-catcher from Module 2, Unit 2, Mid-Unit Assessment, Lessons 6–7

Then take notes using the note-catcher below.

	Text
	Main Claim

	“Kindness Contagion”


	

	“Conflicting Ideas”


	

	“Are Social Epidemics Real?”


	


	Text


	According to this article, how do social scientists use epidemics to explain human behavior?

	“Kindness Contagion”


	

	“Conflicting Ideas”


	

	“Are Social Epidemics Real?”


	


� Teacher note: Please complete the Anticipated Date column according to your schedule.


� Teacher note: Please complete the Anticipated Date column according to your schedule.


� Teacher note: Please complete the Anticipated Date column according to your schedule.


� Teacher note: Please complete the Anticipated Date column according to your schedule.


� Teacher note: Please complete the Anticipated Date column according to your schedule.


� Some of the prompts will not be appropriate for the text students are reading. Invite students to choose a prompt that works for the text they have just read.
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