	Module Title
	Grade X: Module X: Unit X: Lesson X


	Epidemics
	Grade 7: Module 2: Unit 3 Homework Resources (for Families)



Unit 3: Spread the Message: How to Respond to Epidemics
Common Core State Standards addressed: 

· RI.7.1, RI.7.3, RI.7.4

· W.7.7, W.7.8

· SL.7.4, SL.7.6

· L.7.3a, L.7.4, L.7.6
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 Guiding Questions and Big Ideas
What are epidemics? How do they develop? 
· Epidemics can be medical or social. There are similarities and differences to epidemics, depending on whether they are social or medical in nature.
· Social epidemics can be positive or negative.
· Epidemics spread through contagion as well as social networks.
How do people respond to an epidemic?
· People’s response to epidemics affects their overall impact. When people respond with positive character traits and logic, epidemics can be contained. When people respond with fear and selfishness, epidemics often spread.
What is the role of character and mindset in solving epidemic crises?
· Epidemiologists can respond to epidemics with integrity, initiative, responsibility, and perseverance. Doctors or caregivers can respond to patients with compassion, respect, and empathy.
What methods and tools help people to solve epidemics?
· People use logic, the scientific method, and innovation to solve mysterious epidemics.
What will your student be doing at school?
In Unit 3, students work in small groups to create a podcast about a social or medical epidemic that concerns them or their community. Over the course of the unit, students choose an epidemic topic, conduct research, write a script for their podcast, and use technology to record and sound edit their podcast. Students begin this podcast creation by listening to an exemplar podcast and reading a model podcast script about an outbreak of the plague in India. Students analyze what makes this model podcast strong and build a list of criteria for success from their observations. Students then begin researching to gather information for their podcast, participating in a series of mini-lessons as needed to review research skills learned in Module 1, such as: refining research questions, creating a research note-catcher, generating search terms, evaluating the relevance and credibility of sources, etc. Additionally, students consider how individuals, events, and ideas in their epidemic interact as they research. For the mid-unit assessment, students first read an article and answer questions to analyze the interaction of individuals, events, and ideas in a text. In the second part of the mid-unit assessment, students conduct their own research to answer a question prompted by the article read in the first part of the assessment.

In the second half of Unit 3, students work in their small groups to plan, write, and create their podcast. First, each member of the group drafts a narrative opening to the group script, being sure to include narrative elements such as a hook, characters, and the important events of the epidemic. Then the groups combine and refine these narratives into one strong lead for their podcast script, being sure to include narrative techniques such as dialogue, pacing, and description. Students then divide the rest of the script-writing among the members of their group to write the remaining three sections of the script: the social and scientific ideas, the tools/mindsets/habits of character, and the message or lessons learned. Based on peer feedback, students revise their script to present their research findings in a coherent and engaging way. Students also practice presenting their scripts in their groups, receiving feedback on presentation skills like volume and clarity. For their end of unit assessment, students present their script to their classmates, focusing on all the skills they practiced throughout the unit. Students end the module by turning their podcast presentations into actual podcast recordings with music and sound effects. Students use sound-editing skills as well as collaboration to produce a high-quality podcast to publish for their classmates, community, or even the world by posting it online.

Throughout the unit, as students research, they trace the habits of character that people demonstrate —such as respect, empathy, collaboration, initiative, responsibility, perseverance, citizenship, and service—as they solve medical mysteries and take care of the sick. Additionally, students focus on respect, empathy, and compassion as they respond to one another’s ideas and skills in written work and in discussions. Students also practice collaboration and taking initiative during discussions. They practice integrity and perseverance as they work independently on assessments. And they take responsibility for their own learning as they track progress on their assessments.

In this unit, students continue to read nonfiction texts at their level as they choose independent research reading texts. Students should complete 20 minutes of independent research reading for homework when they are not reading a chapter from the anchor text. Students should also continue independent research reading over weekends.

How can you support your student at home?
Talk with your student about social and medical epidemics or how germs, ideas, behaviors, and emotions spread among people.

Listen to podcasts (if possible, about epidemics), and discuss:

· What makes this podcast interesting? What sound effects and music do the producers use? How do the sound effects and music help emphasize important points?

· How do the speakers organize their information? Do they tell a story? How else do they organize the information?

· Do the speakers use formal or informal English? What is the effect of the formal or informal English?

Also, support students with practicing their podcast script (see homework in Lessons 9 and 10 in the chart below).

Unit 3: Homework
In Lessons 1–4, students prepare to draft their podcast script by engaging in activities such as listening to a podcast, recording and refining research questions, and synthesizing their research.

In Lessons 2–6, homework focuses on preparing for and practicing the mid-unit assessment skills of analyzing the interactions among individuals, events, and ideas.

In Lessons 5–8, students conduct research reading in which they read a topic-related book of choice and answer a question related to the unit’s ideas and skills. 

In Lessons 7–10, students continue to work on the draft of their podcast script by finishing the draft of their narrative lead, revising the script, and conducting more research.

In Lessons 9–10, students prepare for their end of unit assessment presentation by practicing their presentations.

In Lessons 11–13, students work on their podcast performance task by engaging in activities such as planning for rerecording their podcast, listening to an exemplar podcast, creating an image for their podcast, and publishing their podcast beyond the classroom.
	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	1
	Students review the performance task of working in a triad to make a podcast about an epidemic that concerns them or their community. Then students listen to an exemplary podcast and note the features, techniques, and main ideas with supporting details. Finally, students join with their podcast triads to brainstorm a topic and research questions for their podcast.
	1. Students listen to a podcast and collect ideas for what makes it strong. Then then write a goal for their own podcast.
	Lesson 2


	

	2


	Students analyze a model podcast script to determine the purpose and content of the different sections, which prepares them to conduct research for their own script. Based on this analysis, students then generate research questions and design a note-catcher to guide them in finding and recording information for each section of their podcast script. Finally, students share their note-catcher with a partner outside of their triad to refine their research questions and ensure they are seeking and recording the right kind of information for their podcast script.
	2. Students record additional research questions and refine the questions as necessary.

3. Homework: Analyze Interactions: Model Podcast Script, Part I: In preparation for the mid-unit assessment, students reread the first section of the model podcast script and answer selected and constructed response questions about how the individuals, events, and ideas interact in the script.
	Lesson 3


	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	3


	Students begin researching to gather information for their podcast script, participating in research mini-lessons as necessary. At the end of class, students share their most interesting or strongest information they found to answer their research questions.
	4. Homework: Synthesize Epidemic Research and Refine Questions: Students reflect on the individuals, events, and ideas emerging about their epidemic. Then they refine their research questions as necessary.

5. Homework: Analyze Interactions: Model Podcast Script, Part II: In preparation for the mid-unit assessment, students reread the second section of the model podcast script and answer selected and constructed response questions about how the individuals, events, and ideas interact in the script.
	Lesson 4


	

	4


	Students continue researching to gather information for their podcast script, participating in research mini-lessons as necessary. At the end of class, students synthesize their research by orally rehearsing the narrative of the epidemic they have researched, considering how individuals, events, and ideas interacted during the epidemic.
	6. Homework: Synthesize Epidemic Research and Refine Questions: Students use the note-catcher from the Lesson 3 homework to continue to reflect on the individuals, events, and ideas emerging about their epidemic. Then they refine their research questions as necessary.

7. Homework: Analyze Interactions: Model Podcast Script, Part III: In preparation for the mid-unit assessment, students review their responses to their previous homework analyzing the model podcast script and answer constructed response questions about how the individuals, events, and ideas interact in the script.
	Lesson 5


	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	5–6


	Students complete their mid-unit assessment by reading a new article, answering selected and constructed response questions to analyze how individuals, events, and ideas interact in the text. Students continue the assessment by conducting research to answer a question raised by the article read in the first part of the assessment.
	8. Homework: Compare “Disease Detective” and Patient Zero: Students reread pages 50 and 52 in Patient Zero and the “Disease Detective” article from the Mid-Unit 3 Assessment. Then they compare epidemiologist Richard Besser’s methods to those of John Snow.

9. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 6


	

	7


	Students analyze the narrative lead of the model podcast script, noting narrative techniques such as dialogue, description, and pacing. Then students independently draft a narrative lead to their podcast script. Students share the best part of their scripts with their triads, preparing them for combining the leads into one strong lead in the following lesson.
	10. Students finish drafting their narrative lead, making sure to include a hook, characters, and problem, as well as narrative techniques such as dialogue, pacing, and description.

11. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 8


	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	8


	Students work in their triads to combine their three narrative leads into one lead, revising to eliminate wordiness or redundancy. Then each member of the triads independently writes one of the three remaining sections of their podcast script. 
	12. Students revise and edit their section of the podcast script for clarity and style in preparation for the next lesson, in which triad members combine their sections and present their full scripts to another triad in a tuning protocol.

13. Students read for at least 20 minutes in their independent research reading text. Then they select a prompt and write a response in their independent reading journal.
	Lesson 9


	

	9


	Students work in their triads to combine all the independently written sections to create a complete podcast script, revising for wordiness and redundancy. Students then present their podcast script to another triad in a tuning protocol, receiving feedback on the organization and content of the script. Triads make a plan for revision based on the feedback from the Tuning protocol.
	14. Students conduct any additional research necessary for completing their section of their podcast script. Then students revise and edit their section of the podcast script for clarity and style in preparation for the next lesson, in which they present their full scripts to another triad in a second Tuning protocol focused on presentation skills.

15. Students practice presenting their part of the script, reading it aloud slowly, clearly, and with enunciation and emphasis.
	Lesson 10


	

	Lesson
	Lesson Content
	Homework Practice
	Due In
	Anticipated Date


	10


	In triads, students practice their podcast presentation, focusing on adequate volume, clarity of speech, and use of formal English when necessary. Then students present their podcast to another triad and receive feedback on volume, clarity, and formal English. Triads debrief the Tuning protocol to ensure they are ready to present their podcasts to the class in the end of unit assessment.
	16. Students use the suggestions developed during the Tuning protocol and Closing and Assessment A to improve their podcast presentation.

17. Students practice presenting their part of the script, reading it aloud slowly, clearly, and with enunciation and emphasis.
	Lesson 11


	

	11


	Students complete their end of unit assessment by making their podcast presentation for the class. Then students close the lesson by sharing about their independent research reading. 


	18. Homework: Podcast Plan, Exemplar, and Image: Students reflect on their recording today, and note how they will improve their recording in the following lesson. Also, students listen to an exemplar podcast and note the strengths of the podcast. Finally, students create an image for their podcast. Students may draw or find an online image to manipulate.
	Lesson 12


	

	12–13


	Students complete their performance task by turning their end of unit assessment into an actual podcast with sound effects, music, and other elements. Triads work together to record and sound edit their podcast, adding sound effects and music. Then students share their podcast with the class, the community, and possibly the world by posting it online.
	19. If students don’t publish their podcast in class and technology allows, they can do so for homework based on school policy and teacher guidance and recommendations for family, friends, and/or social media.


	Lesson 13


	


Independent Reading 

Directions: Remember to record responses to research reading in the front of your independent reading journal and responses to choice reading in the back. Try to choose a different prompt each time.

Record any new vocabulary in your vocabulary log. Underline vocabulary found during independent reading.

Record:

· Date

· Title and author of your reading book

· Pages you have read

· Prompt

· Response

Example:

Date: 02/17/19

Book Title and Author: Patient Zero
Pages Read: Chapter 1 

Prompt: How does the writer organize information? By telling a story? Or in a different way?

Response: The writer tells a story in the white sections. Then in the red and black sections, the writer organizes the information in different ways, such as by explanation, chronology (in order by time), problem solution, and argument.

Consider using the following independent reading prompts.

· What text features or techniques does the writer use to emphasize important points?

· How does the writer organize information? By telling a story? Or in a different way?

· Does the writer use formal or informal English? What is the effect of the formal or informal English?

· If you were to use this information in a podcast, how would you change it? What sound effects and music would you use? Where? Why?

· Choose one new word from your reading today, and analyze it on a vocabulary square.
	Definition in your own words


	Synonyms (words with the same meaning)



	Words with the same affix or root


	Sketch



	Translation in home language (if appropriate)




Vocabulary

Directions: In the classroom, you have been recording words from your texts in your vocabulary log. Throughout this unit, you have been research reading topic-related books at home to build your knowledge of social and medical epidemics and recording words in your independent reading journal.

Choose a word from your research reading or from a text you’ve read in class, and add the word to your vocabulary log. Try to choose a different word to add and to practice a different vocabulary strategy each time. For each word, be sure to add the following:

20. The definition, or meaning, of the word

21. The vocabulary strategy you used to figure out the meaning of the word

22. A sketch or diagram that helps you to better understand the meaning of the word

Record new vocabulary in vocabulary logs, and mark academic vocabulary with a symbol—for example a star:

· Academic vocabulary: Words you might find in informational texts on many different topics. For example, the words evidence and rationale are words that could be found in books on any topic.

· Domain-specific vocabulary: Words about a particular topic. For example, the words tadpoles, frogspawn, and amphibian are some that would be found on the topic of frogs.

Vocabulary Strategies

As a reminder, the vocabulary strategies we’ve been working on in class are:

· Context: read the sentence around the word.

· Look at the affixes for clues.

· Look at the root of the word for clues.

· Use a dictionary.

· Discuss the word with another person (after attempting some of the above strategies).
Homework: Analyze Interactions: 
Model Podcast Script, Part I

RI.7.1, RI.7.3

(Answers for Teacher Reference)

Directions: Reread the first section of the Model Podcast Script: “The Story of the Epidemic of 1994.” Answer the following questions to practice analyzing the interactions of individuals, events, and ideas.

23. Who were some the individuals involved in the 1994 plague?

Answers will vary, but may include: general public, pharmacists, businessmen, officials in hospitals, doctors, city officials, children in slums, police.

24. What actions did these individuals take in response to the event of the 1994 plague? 

Answers will vary, but may include: they panicked and reacted in fear and confusion, elbowing and shoving their way onto trains and buses; took antibiotics and fled the city; prepared quarantine zones; closed schools, restaurants, parks, factories, businesses; stayed inside or wore medical masks or cloth over their faces; cordoned off the slums and ordered people to stay inside.

25. Which medical ideas about the plague were most likely influencing the actions of these individuals? Underline all that apply.

a. The plague was extremely deadly.
b. The plague was extremely contagious.
c. People had to leave the country to prevent the plague.

d. People had to leave the country to find cures for the plague.

e. The plague could be cured with medicines such as antibiotics.
f. The plague could be controlled by understanding information.

g. The plague could be prevented by avoiding contact with others.
26. Which social ideas about the plague were most likely influencing the actions of these individuals? Underline all that apply.

a. Rich people could not contract the plague.

b. Poor people were the original source of the plague.
c. Rats and fleas were the original source of the plague.

d. Poor people should be responsible for caring for the rich during an outbreak.

e. Rich people should be responsible for caring for the poor during an outbreak.

f. People should only take care of themselves and their families during an outbreak.
g. People should work together to take care of all sick and dying during an outbreak.
Homework: Analyze Interactions: 
Model Podcast Script, Part II

RI.7.1, RI.7.3

(Answers for Teacher Reference)

Directions: In the Model Podcast Script, reread the third section, titled “Tools, Mindset, and Character.” Answer the following questions to practice analyzing the interactions of individuals, events, and ideas.

27. Who were some the individuals involved in the 2002 plague?

Answers will vary, but may include: general public, people infected with the plague and others they came in contact with, government officials, scientists, and healthcare workers.

28. How did the individuals react to the 2002 plague?

Answers will vary, but may include: they raced to find a solution; had a plan; stopped the plague in its tracks; sent scientists to the source; used the shoe-leather method to gather information and identify patient zero; gave antibiotics; fumigated villages to kill lice; conducted a public campaign about how the plague spread and can be treated and prevented.

29. Which medical ideas about the plague were most likely influencing the actions of these individuals? Underline all that apply.

a. The plague was extremely deadly.

b. The plague was extremely contagious.

c. People had to leave the country to prevent the plague.

d. People had to leave the country to find cures for the plague.

e. The plague could be cured with medicines such as antibiotics.
f. The plague could be controlled by understanding information.
g. The plague could be prevented by avoiding contact with others.

30. Which social ideas about the plague were most likely influencing the actions of these individuals? Underline all that apply.

a. Rich people could not contract the plague.

b. Poor people were the original source of the plague.

c. Rats and fleas were the original source of the plague.
d. Poor people should be responsible for caring for the rich during an outbreak.

e. Rich people should be responsible for caring for the poor during an outbreak.

f. People should only take care of themselves and their families during an outbreak. 

g. People should work together to take care of all sick and dying during an outbreak.
Homework: Synthesize Research 
and Refine Questions

RI.7.1, RI.7.3, W.7.7, W.7.8

(Example for Teacher Reference)

Research Details 

Directions: Use the organizer below to synthesize the information from your sources. Record the events, individuals, and ideas that you are discovering in the story of the epidemic you are researching.

	A. Story of the Epidemic

	What

What are the main events of the epidemic?
	Responses will vary, but may include: people panicked and reacted in fear, elbowing and shoving their way onto trains and buses; took antibiotics and fled the city; prepared quarantine zones; closed schools, restaurants, parks, factories, businesses; stayed inside or wore medical masks or cloth over their faces; cordoned off the slums and ordered people to stay inside.

	Who

Who are the people involved? How do they respond to the epidemic? What character traits and mindsets do they show?
	Responses will vary, but may include: 
People involved were the general public, pharmacists, businessmen, officials in hospitals, doctors, city officials, children in slums, police. Few positive character traits or mindsets; some doctors stayed behind to help others, which shows compassion and empathy.

	Why

Why are people responding as they are? What scientific or social ideas do people believe?
	Responses will vary, but may include: 
Scientific/Medical Ideas:
· The plague was extremely deadly.
· The plague was extremely contagious.
· The plague could be cured with medicines such as antibiotics.
· The plague could be prevented by avoiding contact with others.
Social Ideas:
· Poor people were the original source of the plague.
· People should only take care of themselves and their families during an outbreak.


	B. Research Plan

	New Questions

Based on your above responses (or lack of responses), what new research questions do you have?
	Responses will vary, but may include: did anyone respond positively during the plague outbreak?

	Search Terms

What search terms will you use to answer these new questions?
	Responses will vary, but may include: people helped during 1994 Indian plague; selfless acts during 1994 Indian plague.

	Triad Plan

How will you divide the research work with the other members of your triad?
	Responses will vary.


Analyze Interactions: 
Model Podcast Script, Part III

RI.7.1, RI.7.3

(Answers for Teacher Reference)

Directions: Reread your responses to the homework in Lessons 2 and 3 on Analyze Interactions: Model Podcast Script, Parts I and II. Answer the following questions to practice analyzing the interactions of individuals, events, and ideas.

31. How did people’s reactions differ from 1994 to 2002?

Answers will vary, but may include: In 1994, people reacted with fear, confusion, and panic. In 2002, they reacted by trying to find a solution, helping others with prevention, medicine, and education.

32. How did people’s medical and social ideas about the plague change from 1994 to 2002?

Answers will vary, but may include: In 1994, people believed that the plague was extremely deadly and contagious. They also believed that the plague could be prevented by avoiding contact with others. In 2002, people believed the plague could be cured with medicine and could be controlled by understanding and gathering information. In 1994, people believed that poor people were the source of the plague and that they should just help themselves and their families during the outbreak. In 2002, people believed that rats and fleas were the source of the plague and that people should work together to help the sick and dying.

33. What mindsets and habits of character fostered these changes in ideas from 1994 to 2002?

Answers will vary, but may include: People in 2002 became effective learners. They took initiative, persevered, and collaborated to solve a problem that just a few years before had overwhelmed them and their country. They also showed that they were ethical people by treating the victims in the village with compassion, empathy, and respect. They gave the villagers medicine and taught them about prevention instead of shunning and scaring them as they had done in the 1994 breakout. Finally, those involved helped contribute to a better world by educating the public and stopping the spread of panic. These positive actions helped to create a healthy, equitable community in the village and throughout all of India.
Homework: Compare “Disease Detective” 
and Patient Zero
RI.7.3

(Answers for Teacher Reference)

Directions: Reread pages 50 and 52 of Patient Zero and “Disease Detective” from the Mid-Unit 3 Assessment. Using evidence from both texts, explain how Dr. Richard Besser used the “mapping” and “shoe-leather method” that John Snow pioneered.

Just like John Snow, Besser used “mapping” and the “shoe-leather method” to solve the mystery of the E. coli epidemic. The article talks about how he “began asking questions,” about what the children had in common and what they ate. He “went door-to-door” in their towns to learn more about the cases. This was a good example of the shoe-leather method in which Snow also went “door to door” (52) in the area of the cholera epidemic to gather information. Besser also “mapped where the patients lived,” which was something Snow also “pioneered” (50) to show the connection between “disease outbreaks and risk factors.” Patient Zero says that Snow’s map is “still studied” (50) by epidemiology students. He really does seem to be the “father of epidemiology” (52)!
Source: Peters, Marilee. Patient Zero. Annick Press, 2014.

Homework: Listen to a Podcast

SL.7.2

Name:
Date:


Directions: Find a podcast online that interests you by using a search engine and the search terms podcast and epidemics. Listen to the podcast, and collect ideas on the lines below for what makes it strong. Then then write a goal for your own podcast.
What makes this podcast strong?

Based on what you heard in this podcast, what goal do you have for your own podcast?

Homework: Analyze Interactions: 
Model Podcast Script, Part I

RI.7.1, RI.7.3

Name:
Date:


Directions: Reread the first section of the Model Podcast Script: “The Story of the Epidemic of 1994.” Answer the following questions to practice analyzing the interactions of individuals, events, and ideas.

34. Who were some the individuals involved in the 1994 plague?

35. What actions did these individuals take in response to the event of the 1994 plague? 

36. Which medical ideas about the plague were most likely influencing the actions of these individuals? Underline all that apply.

a. The plague was extremely deadly.

b. The plague was extremely contagious.

c. People had to leave the country to prevent the plague.

d. People had to leave the country to find cures for the plague.

e. The plague could be cured with medicines such as antibiotics.

f. The plague could be controlled by understanding information.

g. The plague could be prevented by avoiding contact with others.

37. Which social ideas about the plague were most likely influencing the actions of these individuals? Underline all that apply.

a. Rich people could not contract the plague.

b. Poor people were the original source of the plague.

c. Rats and fleas were the original source of the plague.

d. Poor people should be responsible for caring for the rich during an outbreak.

e. Rich people should be responsible for caring for the poor during an outbreak.

f. People should only take care of themselves and their families during an outbreak.

g. People should work together to take care of all sick and dying during an outbreak.

Homework: Analyze Interactions: 
Model Podcast Script, Part II

RI.7.1, RI.7.3

Name:
Date:


Directions: In the Model Podcast Script, reread the third section, titled “Tools, Mindset, and Character.” Answer the following questions to practice analyzing the interactions of individuals, events, and ideas.

38. Who were some the individuals involved in the 2002 plague?

39. How did the individuals react to the 2002 plague?

40. Which medical ideas about the plague were most likely influencing the actions of these individuals? Underline all that apply.

a. The plague was extremely deadly.

b. The plague was extremely contagious.

c. People had to leave the country to prevent the plague.

d. People had to leave the country to find cures for the plague.

e. The plague could be cured with medicines such as antibiotics.

f. The plague could be controlled by understanding information.

g. The plague could be prevented by avoiding contact with others.

41. Which social ideas about the plague were most likely influencing the actions of these individuals? Underline all that apply.

a. Rich people could not contract the plague.

b. Poor people were the original source of the plague.

c. Rats and fleas were the original source of the plague.

d. Poor people should be responsible for caring for the rich during an outbreak.

e. Rich people should be responsible for caring for the poor during an outbreak.

f. People should only take care of themselves and their families during an outbreak. 

g. People should work together to take care of all sick and dying during an outbreak.

Homework: Synthesize Research and 
Refine Questions

RI.7.1, RI.7.3, W.7.7, W.7.8

Name:
Date:


Research Details 

Directions: Use the organizer below to synthesize the information from your sources. Record the events, individuals, and ideas that you are discovering in the story of the epidemic you are researching.

	A. Story of the Epidemic

	What

What are the main events of the epidemic?


	

	Who

Who are the people involved? How do they respond to the epidemic? What character traits and mindsets do they show?


	

	Why

Why are people responding as they are? What scientific or social ideas do people believe?


	


	B. Research Plan

	New Questions

Based on your above responses (or lack of responses), what new research questions do you have?


	

	Search Terms

What search terms will you use to answer these new questions?


	

	Triad Plan

How will you divide the research work with the other members of your triad?


	


Analyze Interactions: 
Model Podcast Script, Part III

RI.7.1, RI.7.3

Name:
Date:


Directions: Reread your responses to the homework in Lessons 2 and 3 on Analyze Interactions: Model Podcast Script, Parts I and II. Answer the following questions to practice analyzing the interactions of individuals, events, and ideas.

42. How did people’s reactions differ from 1994 to 2002?

43. How did people’s medical and social ideas about the plague change from 1994 to 2002?

44. What mindsets and habits of character fostered these changes in ideas from 1994 to 2002?

Homework: Compare “Disease Detective” 
and Patient Zero
RI.7.3

Name:
Date:


Directions: Reread pages 50 and 52 of Patient Zero and “Disease Detective” from the Mid-Unit 3 Assessment. Using evidence from both texts, explain how Dr. Richard Besser used the “mapping” and “shoe-leather method” that John Snow pioneered.

Homework: Podcast Plan, Exemplar, and Image

SL.7.4

Name:
Date:


Directions: Based on your self-assessment of the end of unit presentation of your podcast script, answer the questions below.

45. Is your podcast recording as strong as it could be? Why or why not?

46. How will you improve your recording in the following lesson?

Listen to an Exemplar

SL.7.2

Directions: Find a podcast online that interests you by using a search engine and the search terms podcast and epidemics. Listen to the podcast, and collect ideas on the lines below for what makes it strong. Then then write a goal for your own podcast.

47. What Makes This Podcast Strong:

48. Based on what you heard in this podcast, what goal do you have for your own podcast?

Create an Image

Directions: In the space below or in a separate online document, create an image for your podcast. These images are what people see when they search for podcasts. They are similar to a music album cover. You may draw or find an online image to manipulate. This icon will be used wherever the podcast is published.

� Teacher note: Please complete the Anticipated Date column according to your schedule.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


�Teacher note: Please complete the Anticipated Date column according to your schedule.


� Some of the prompts will not be appropriate for the text students are reading. Invite students to choose a prompt that works for the text they have just read.
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