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	Module Lessons
	Grade 4: Module 2: End-of-Unit 3 Assessment
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End-of-Unit 3 Assessment: Writing Choice #2 of the Choose-Your-Own-Adventure Narrative

(For Teacher Reference)

This assessment centers on CCSS ELA RI.4.9, W.4.3b, W.4.3c, W.4.3d, W.4.3e, W.4.4, W.4.9b, W.4.10, L.4.1d, L.4.2a, L.4.2b, L.4.2d, L.4.3a, L.4.3b, L.4.3c, and L.4.6 and has two parts. In Part I, students answer selected response questions targeting assessment of language and reading standards. In Part II, students write Choice #2 for their choose-your-own-adventure narrative. In this narrative conclusion, students will also feature another defense mechanism of their animal.

CCSS Assessed:

· RI.4.9: Integrate information from two texts on the same topic in order to write or speak about the subject knowledgeably.

· W.4.3: Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences.

b. Use dialogue and description to develop experiences and events or show the responses of characters to situations.

c. Use a variety of transitional words and phrases to manage the sequence of events.

d. Use concrete words and phrases and sensory details to convey experiences and events precisely.

e. Provide a conclusion that follows from the narrated experiences or events.

· W.4.4: Produce clear and coherent writing in which the development and organization are appropriate to task, purpose, and audience.

· W.4.9b: Apply grade 4 Reading standards to informational texts (e.g., “Explain how an author uses reasons and evidence to support particular points in a text”).

· W.4.10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.

· L.4.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

d. Order adjectives within sentences according to conventional patterns (e.g., a small red bag rather than a red small bag).

· L.4.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

a. Use correct capitalization.

b. Use commas and quotation marks to mark direct speech and quotations from a text.

c. Spell grade-appropriate words correctly, consulting references as needed.

· L.4.3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a. Choose words and phrases to convey ideas precisely.

b. Choose punctuation for effect.

c. Differentiate between contexts that call for formal English (e.g., presenting ideas) and situations where informal discourse is appropriate (e.g., small-group discussion).

· L.4.6: Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases, including those that signal precise actions, emotions, or states of being (e.g., quizzed, whined, stammered) and that are basic to a particular topic (e.g., wildlife, conservation, and endangered when discussing animal preservation).

 Writing Choice #2 of the Choose-Your-Own-Adventure Narrative, Part 1
(Suggested Answers, for Teacher Reference)
1. A student is writing a story for class. She needs to correct the punctuation and grammar usage mistakes in her story. Read the paragraph from the draft of her story and rewrite it with the correct punctuation, capitalization, and grammar. (L.4.2a, L.4.2b)
At first, she considered trying to swim away, but she knew the big quick tiger shark was much too fast. In a panic she thought, what should I do? How can I defend myself”
At first, she considered trying to swim away, but she knew the big, quick tiger shark was much too fast. In a panic she thought, “What should I do? How can I defend myself?”

2. Choose the sentence that is punctuated correctly. (L.4.2b)

A. The shark hid behind a rock and said to himself, “that fish looks like tasty prey.”
B. “The shark hid behind a rock” and said to himself that fish looks like tasty prey.
C. “The shark hid behind a rock and said to himself that fish looks like tasty prey.”
D. The shark hid behind a rock and said to himself, “That fish looks like tasty prey.”

3. Rewrite the sentences below to include adjectives from the word boxes in the correct order. (L.4.1d)
	bony 

useful


A. The armadillo has a shell for protection.
The armadillo has a useful, bony shell for protection.
The rules for ordering adjectives dictate that words that describe an opinion (useful) come before words that describe a material (bony).
	small

pointed 


B. The hedgehog has spines for protection.

The hedgehog has small, pointed spines for protection.
The rules for ordering adjectives dictate that words that describe
 a size (small) come before words that describe a shape (pointed).
Directions: A student is writing a narrative for his class about a pufferfish’s encounter with a predator. Read the draft of a paragraph from the story and complete the tasks that follow.
Perry the pufferfish swished slowly through the seaweed, hunting for a tasty clam to eat. The warm ocean water flowed around him. A sea anemone swam by, nervously looking at Perry’s bright spines. Looking toward the ocean floor, Perry spotted something. Could it be? Was it a mussel hiding in its shell? Yes, it was ☐ He swam down to take a closer look.

4. The writer wants to include a punctuation mark in the box ☐ that conveys his meaning to a reader. Which punctuation mark would be the most appropriate choice? (L.4.3b)

A. :

B. ?

C. !

An exclamation point should be chosen for effect, to show Perry’s excitement at finding the mussel.
5. The writer wants to replace the underlined word to make his meaning clearer. Which word would be a better choice? (W.4.3d, L.4.3a, L.4.6)

A. dove

B. drifted

C. dropped

D. floated

“Dove” is the most precise word choice because, unlike “dropped,” it implies that Perry is moving intentionally. Drifted and floated do not make sense in this passage.

6. A class of fourth-graders was given the following plan for a narrative. Read the plan and the directions that follow.
Task: choose-your-own-adventure narrative
Audience: students, teachers, and parents
Purpose: to entertain and teach the reader about how your expert animal defends itself
Two students wrote narratives using the plan. Read the passages below.

	Student 1:
	Student 2:

	Peter Opossum pricked his ears back. “Crunch, crunch.” Sticks breaking! This wasn’t just twigs breaking from a skunk or fox walking along the forest floor. It was loud. It could only mean one thing. It had to be a bobcat! Peter Opossum looked between the trees and bushes. Over there! A bobcat! What should he do? The only answer was to play dead. Quickly, Peter fell to the ground and rolled to one side. He rounded his back and went limp, letting his tongue hang out of his mouth. Cracking his eyes open just enough to keep track of the bobcat, Peter watched as it sniffed around looking for a snack. Keeping still, he waited until the bobcat bounded off, chasing after a different scent. When the coast was clear, he slowly got up. He was safe!
	An opossum was in the forest looking for some grass or nuts to eat. This was dangerous because a bobcat was also in the forest looking for food. The bobcat is a predator of the opossum, which means it eats opossums as part of its diet. The opossum heard the bobcat in the forest, too. When an opossum hears a predator, it plays dead. This makes the predator not interested in the opossum anymore. The opossum lay down on the ground, rounded his back, and let his tongue hang out of his mouth. He opened his eyes and watched the bobcat. The bobcat came close and sniffed the opossum, noticed it was already dead and ran off to chase a different scent. Once the bobcat was gone, the opossum got up. He was safe!


Which passage is more appropriate for this task, purpose, and audience? Why? (W.4.4, L.4.3c)
Student #1

Student 1’s narrative is the most appropriate because it uses descriptive language and details to develop the character and the setting. This piece is written in a narrative style, which both entertains and informs the reader. 
Student 2’s piece informs but does not entertain. The writer recounts events in a straightforward way, occasionally stepping outside the narrative to explain events (“The bobcat is a predator of the opossum, which means it eats opossums as part of its diet.”). The style used in the second piece would be better suited to informative/explanatory writing, where the primary purpose is to provide and explain factual information.

Note: The pieces above illustrate the types of choices students need to make when writing their own narratives. If students are struggling with appropriate style, consider discussing the differences between the two pieces with students as a mini lesson after the assessment has been taken.

Writing Choice #2 of the Choose-Your-Own-Adventure Narrative, Part 2
Directions: You have already written an introduction and Choice #1 for your Choose-Your-Own-Adventure narrative. Write Choice #2 of your narrative. Other students, teachers, and parents will read your narrative for pleasure and to learn more about how your expert animal defends itself.
Develop a second ending for your narrative that shows how your animal responds to the encounter with a predator described in the introduction. Describe the experience or events that show how your animal uses the chosen defense mechanism to survive. Choose the most important information from your sources to include in your resolution. Then write an ending to your narrative that is at least two paragraphs long. Use dialogue and description to show your characters’ actions, thoughts, and feelings, and add sensory details to describe experiences and events precisely. Clearly organize your narrative by using transitional words and phrases to show the sequence of events.
REMEMBER: A well-written, research-based narrative: 

· Uses dialogue and descriptions to show characters’ actions, thoughts, and feelings
· Uses transitional words and phrases to show the sequence of events
· Uses sensory details to describe experiences and events precisely
· Uses a narrative voice and engages the reader
· Follows rules of writing (spelling, punctuation, and grammar)
· Incorporates research from at least two sources
Now, begin work on the second ending to your narrative. Manage your time carefully so that you can:
1. Read the introduction you have already written, the Unit 1 and 2 texts used in your research, and your research notes.
2. Plan the second ending to your narrative.
3. Write the second ending to your narrative.
4. Use the What makes a Good Narrative? checklist to revise and edit the second ending to your narrative to be sure it meets all the criteria.

(Sample Proficient Response: Scorepoint 3, for Teacher Reference)
	Use rows A, C, E, F, H, and I on the Narrative Writing: Grade 4 rubric and sample response below to assess student writing.

Note: Student response should center on the student’s own expert animal.

	
	

	Marty heard the quiet “ribbit” of the toad again. “Oh, no,” gasped Marty, “he’s headed my way!” Marty was terrified. Luckily, instinct took over. Without even really knowing what he was doing, Marty felt his body quickly curl up. Now his hard, black and yellow exoskeleton was protecting him. By the time the toad looked over to where Marty had been eating the leaf, Marty had blended right in with the small, round, black and yellow pebbles around him.
	Describes Marty’s thoughts, feelings, and actions as he responds to seeing the toad.
Narrative accurately incorporates information from research about the animal’s defenses.
Uses dialogue, concrete words and phrases (all I see are rocks and pebbles), and sensory details (his hard, black and yellow exoskeleton) to convey experiences precisely.

	“Hey, where’d that millipede go?” the disappointed toad asked himself. “He was there just a second ago! Now all I see are rocks and pebbles!”
The toad looked around for another second and then noticed a fly sitting on a nearby flower. Giving up on looking for the millipede, he hopped away toward the fly instead.
Finally Marty was safe! He carefully unrolled himself and finished eating his leaf.
	A variety of transitional words and phrases (Now, By the time, Finally) smoothly move the reader through the sequence of events.

	
	Provides a conclusion that follows from the narrated events.
Piece is written in an appropriate style.

	
	A strong narrative voice engages the reader.


	Examples of Language standards emphasized in this module:
L.4.1d Marty had blended right in with the small, round, black and yellow pebbles around him.
L.4.2a, L.4.2b, L.4.2d “Oh, no,” gasped Marty, “he’s headed my way!”
L.4.3b Now all I see are rocks and pebbles!


Writing Choice #2 of the Choose-Your-Own-Adventure Narrative, Part 1
Name: ________________________ Date: _______________

1. A student is writing a story for class. She needs to correct the punctuation and grammar usage mistakes in her story. Read the paragraph from the draft of her story and rewrite it with the correct punctuation, capitalization, and grammar. (L.4.2a, L.4.2b)
At first, she considered trying to swim away, but she knew the big quick tiger shark was much too fast. In a panic she thought, what should I do? How can I defend myself”
	

	

	


2. Choose the sentence that is punctuated correctly. (L.4.2b)

A. The shark hid behind a rock and said to himself, “that fish looks like tasty prey.”
B. “The shark hid behind a rock” and said to himself that fish looks like tasty prey.
C. “The shark hid behind a rock and said to himself that fish looks like tasty prey.”
D. The shark hid behind a rock and said to himself, “That fish looks like tasty prey.”
3. Rewrite the sentences below to include adjectives from the word boxes in the correct order. (L.4.1d)

	bony 

useful


A. The armadillo has a shell for protection.
	


	small

pointed 


B. The hedgehog has spines for protection.
	


Directions: A student is writing a narrative for his class about a pufferfish’s encounter with a predator. Read the draft of a paragraph from the story and complete the tasks that follow.
Perry the pufferfish swished slowly through the seaweed, hunting for a tasty clam to eat. The warm ocean water flowed around him. A sea anemone swam by, nervously looking at Perry’s bright spines. Looking toward the ocean floor, Perry spotted something. Could it be? Was it a mussel hiding in its shell? Yes, it was ☐ He swam down to take a closer look.
4. The writer wants to include a punctuation mark in the box ☐ that conveys his meaning to a reader. Which punctuation mark would be the most appropriate choice? (L.4.3b)

A. :

B. ?

C. !

5. The writer wants to replace the underlined word to make his meaning clearer. Which word would be a better choice? (W.4.3d, L.4.3a, L.4.6)

A. dove

B. drifted

C. dropped

D. floated

6. A class of fourth-graders was given the following plan for a narrative. Read the plan and the directions that follow.

Task: choose-your-own-adventure narrative
Audience: students, teachers, and parents
Purpose: to entertain and teach the reader about how your expert animal defends itself
Two students wrote narratives using the plan. Read the passages below.
	Student 1:
	Student 2:

	Peter Opossum pricked his ears back. “Crunch, crunch.” Sticks breaking! This wasn’t just twigs breaking from a skunk or fox walking along the forest floor. It was loud. It could only mean one thing. It had to be a bobcat! Peter Opossum looked between the trees and bushes. Over there! A bobcat! What should he do? The only answer was to play dead. Quickly, Peter fell to the ground and rolled to one side. He rounded his back and went limp, letting his tongue hang out of his mouth. Cracking his eyes open just enough to keep track of the bobcat, Peter watched as it sniffed around looking for a snack. Keeping still, he waited until the bobcat bounded off, chasing after a different scent. When the coast was clear, he slowly got up. He was safe!
	An opossum was in the forest looking for some grass or nuts to eat. This was dangerous because a bobcat was also in the forest looking for food. The bobcat is a predator of the opossum, which means it eats opossums as part of its diet. The opossum heard the bobcat in the forest, too. When an opossum hears a predator, it plays dead. This makes the predator not interested in the opossum anymore. The opossum lay down on the ground, rounded his back, and let his tongue hang out of his mouth. He opened his eyes and watched the bobcat. The bobcat came close and sniffed the opossum, noticed it was already dead and ran off to chase a different scent. Once the bobcat was gone, the opossum got up. He was safe!


Which passage is more appropriate for this task, purpose, and audience? Why? (W.4.4, L.4.3c)
	

	

	

	

	

	

	

	

	

	

	

	


Writing Choice #2 of the Choose-Your-Own-Adventure Narrative, Part 2
Directions: You have already written an introduction and Choice #1 for your Choose-Your-Own-Adventure narrative. Write Choice #2 of your narrative. Other students, teachers, and parents will read your narrative for pleasure and to learn more about how your expert animal defends itself.
Develop a second ending for your narrative that shows how your animal responds to the encounter with a predator described in the introduction. Describe the experience or events that show how your animal uses the chosen defense mechanism to survive. Choose the most important information from your sources to include in your resolution. Then write an ending to your narrative that is at least two paragraphs long. Use dialogue and description to show your characters’ actions, thoughts, and feelings, and add sensory details to describe experiences and events precisely. Clearly organize your narrative by using transitional words and phrases to show the sequence of events.
REMEMBER: A well-written, research-based narrative 

· Uses dialogue and descriptions to show characters’ actions, thoughts, and feelings
· Uses transitional words and phrases to show the sequence of events
· Uses sensory details to describe experiences and events precisely
· Uses a narrative voice and engages the reader
· Follows rules of writing (spelling, punctuation, and grammar)
· Incorporates research from at least two sources
Now, begin work on the second ending to your narrative. Manage your time carefully so that you can:
1. Read the introduction you have already written, the Unit 1 and 2 texts used in your research, and your research notes.
2. Plan the second ending to your narrative.
3. Write the second ending to your narrative.
4. Use the What makes a Good Narrative? checklist to revise and edit the 
second ending to your narrative to be sure it meets all the criteria.[image: image1.emf]
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