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	End of Unit 2 Assessment: Desktop Teaching Activity: Access to Healthy Food


(For Teacher Reference)
In this two-part assessment, students participate in a Desktop Teaching protocol to share their research findings about how their topic of choice impacts access to healthy food with classmates. During the Desktop Teaching protocol, students prepare a mini lesson based on the topic they research in the second half of the unit and present their findings along with visual displays.
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	CCSS Assessed


· RI.8.1: Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

· SL.8.4: Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear pronunciation.

· SL.8.5: Integrate multimedia and visual displays into presentations to clarify information, strengthen claims and evidence, and add interest.

· L.8.6: Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.
End of Unit 2 Assessment, Part I: Desktop Teaching Activity Lesson Plan and Rubric

(For Teacher Reference)
Preparation

In Lessons 7–11, students plan and draft an informative essay about how the topic of their case study influences our access to healthy food.

In Lessons 12 and 13, students transfer context and evidence from their essay into the Desktop Teaching Activity Lesson Plan. Students also create or find multimedia/visual displays to add to their presentation and practice presenting.

In Lesson 12, students create their lesson plans for the End of Unit 2 Assessment, Part 1.

In Lesson 14, students present their Desktop Teaching Activity Lesson using their plans and visuals.

The written plan created in Lesson 12, and used during the presentation, will support your observations on the content of the Desktop Teaching Activity Lesson. Use the sample responses and the provided rubric to assess the strength of each student’s points, their ability to support their points with relevant evidence and well-chosen details, and their application of academic and domain-specific vocabulary.

Desktop Teaching Activity Lesson Plan: “GMOs”
	Research Question: How do GMOs influence our access to healthy food?

	Learning Goal: Students will be able to identify how GMOs influence our access to healthy food.

	Case Study Overview: The purpose of the study was to determine how GMOs influence our access to healthy food. Scientists use technology to splice new genes from one plant to another to create genetically modified foods. This biotechnology is used to make crops resistant to pests and disease and enhance our food. Agribusiness corporations support their claims that GMOs are safe. However, some consumers are skeptical because GMOs are unnatural and want more substantial research from scientists outside of these corporations.

	First Point

GMOs seem to improve access to healthy foods.
· “In fact, GMO canola oil has fewer trans fats than regular canola oil” (bestfoods.org).
· “Finally, the new genes in some corn make it harder for harmful insects to survive. This means that farmers who grow the GMO corn have been able to use fewer pesticides” (Brody, 2018).
· “First, GMO corn has increased the amount of corn available. A review of 6,000 studies between 1996 and 2016 showed that GMOs had increased production of corn by up to 25 percent” (Dovey, 2018).
	Second Point

The safety of GMOs is questionable.
· “Others point out that GMOs have not been in use long enough for us to be certain they are safe” (Brody, 2018).
· “For example, the New York Times reported in 2018 about a GMO called EnlistDuo. It is supposed to make crop plants more resistant to weed-killing chemicals. However, it has been found to increase the prevalence of a cancer called non-Hodgkins lymphoma” (Brody, 2018).

	I Notice:

· GMO plants last longer because they are resistant to pests and disease.
· Scientists can change the nature of foods with genetic engineering. 
· There isn’t much research on GMOs’ long-term effects on the human body.
· Some GMOs can cause cancer.
	I Wonder:

· What are some other foods that have been enhanced with GMOs? 
· What are the plans for additional research on the effects of GMOs on humans?
· How can scientists ensure the safety of GMOs before selling them to the public?

	Exit Ticket Question: Should we genetically engineer our food? Why or why not?


Grade 8 Research Presentation Rubric
To assess student progress, prepare one rubric for each student. Circle or highlight the appropriate column using the following key:

1 = Beginning
2 = Developing
3 = Proficient
4 = Advanced

Name:
Date: 


Conduct a short research project and present findings.

	4 - Advanced
	3 - Proficient
	2 - Developing
	1 - Beginning

	Cites the textual evidence that most strongly supports a nuanced and thorough analysis of what the text says explicitly as well as inferences drawn from the text
	Cites the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.
	Cites textual evidence that partially supports an analysis of what the text says explicitly as well as inferences drawn from the text
	Does not cite textual evidence that supports an analysis of what the text says explicitly as well as inferences drawn from the text

	Uses precise language and domain-specific vocabulary to manage the complexity of the topic
	Uses precise language and domain-specific vocabulary to inform about or explain the topic
	Appropriately uses some general academic and domain-specific vocabulary words
	Uses a basic vocabulary and/or incorrectly uses general academic and domain-specific vocabulary words

	Presents claims and findings, emphasizing salient points in a focused, coherent, and concise manner
	Presents claims and findings, emphasizing salient points in a focused, coherent manner 
	Presents claims and findings, names salient points
	Does not adequately present claims and findings, or name salient points

	Supports findings with relevant evidence, sound valid reasoning, and well-chosen details
	Supports findings with relevant evidence and well-chosen details
	Includes evidence, reasoning, and details
	Does not include evidence, reasoning, or details


End of Unit 2 Assessment, Part I: Desktop Teaching Activity Lesson Plan

Name:
Date: 

Directions: Complete the lesson plan template below using information from your essay. (RI.8.1, SL.8.4, L.8.6)

Desktop Teaching Activity Lesson Plan
	Research Question:

	Learning Goal:


	Case Study Overview:

	First Point
	Second Point

	I Notice:
	I Wonder:

	Exit Ticket Question:


End of Unit 2 Assessment, Part II: Desktop Teaching Activity: Access to Healthy Food

(For Teacher Reference)
Assessment

For the End of Unit Assessment, Part II in Lesson 14, students will use their Desktop Teaching Activity Lesson Plan to teach a small group of peers about their research findings.

During the presentation, use the checklist below to assess each student’s speaking and listening skills to measure their mastery of SL.8.4 and SL.8.5. After the presentations, collect their Desktop Teaching Activity Lesson Plans. Use this additional, written evidence to add to your observations of each student’s ability to offer relevant evidence and well-chosen details. Use the Desktop Teaching Activity rubric to assess each student’s lesson plan to measure their mastery of RI.8.1, SL.8.4, SL.8.5, and L.8.6. 

In preparation for the Desktop Teaching Activity, organize the room into small stations. 

Directions

· Split the class into three groups, preferably by case study topic.

· Assign each student in the first group a station.

· These students will be the “teachers” of Round 1.

· Students in the first group will set up their presentation materials, including their lesson plan, informative essay (optional), exit tickets, and multimedia/visual display.

· Assign the remaining students to one of the stations. Students should visit a station with a research topic that is different from their own in order to learn about a new topic.

· Give the “teachers” 5 minutes to present their research findings. Try using a timer that is visible for the entire class so students know how much time they have to present.

· Circulate throughout the room, and use the Presentation of Knowledge and Ideas checklist to assess each student’s speaking and listening skills. 

· After 5 minutes pass, give the “students” 2 minutes to answer their “teacher’s” exit ticket.

· Instruct each “teacher” to gather his or her materials and hand them in to you. You will use the Desktop Teaching Activity rubric to assess each student’s lesson plan, and check the exit tickets to make sure “students” were actively listening.

· Give the second group of “teachers” a few minutes to set up their presentation materials.

· Repeat the steps above for Round 2.

· Once Round 2 is complete, give the third group of “teachers” a few minutes to set up their presentation materials.

· Repeat the steps above for additional rounds as needed.

· After all rounds are finished, facilitate a whole-group share about the process and the case studies they learned about in this activity.

· Be sure you have collected all Desktop Teaching Activity Lesson Plans. They will be used to support your observations during this assessment.

Grade 8 Presentation of Knowledge and Ideas Checklist
To assess student progress, prepare one checklist for each student. For each criterion, circle the appropriate number using the following key:

1 = Beginning               2 = Developing               3 = Proficient               4 = Advanced

Name:
Date: 


Students orally present information, findings, and supporting evidence.

	Standards
	Presentation of Knowledge and Ideas

	SL.8.4
	Uses appropriate eye contact
	4
	3
	2
	1

	Notes

	SL.8.4
	Uses adequate volume
	4
	3
	2
	1

	Notes

	SL.8.4
	Uses clear pronunciation
	4
	3
	2
	1

	Notes

	SL.8.5


	Integrates multimedia and visual displays into presentations to clarify information, strengthen claims and evidence, and add interest
	4


	3


	2


	1



	Notes


End of Unit 2 Assessment, Part II: Desktop Teaching Activity

Name:
Date: 

Directions: Now that you have researched and written an essay about access to healthy food, you are going to teach your peers about your research findings. Using the one-page lesson plan graphic organizer and visuals you created in class, you are going to present your case study to a small group of classmates. The class will be organized into stations. Students will each take turns as “teachers” and show their small group of “students” what they learned. (SL.8.4, SL.8.5)

Be sure you have prepared
· a posted learning goal for participants,

· a visual that includes a title and your focus research question,

· an exit ticket for peers to answer after the presentation, and

· a Desktop Teaching Activity graphic organizer to use as speaking notes during the presentation.

Your presentation should include
· a brief overview of your case study,

· evidence for the advantages and disadvantages in your case study,

· inferences (“I Notice”) about the evidence you are discussing, and

· additional focus questions about the topic (“I Wonder”).

An effective presenter 
· clearly presents claims and findings,

· highlights important points using evidence,

· uses appropriate eye contact with the audience,

· uses multimedia/visual displays to support claims and findings, and

· uses academic and domain-specific language.

Your teacher will give you directions about where and how to set up your station.
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