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	End of Unit 2 Assessment: Compare and Contrast A Long Walk to Water and 
“The ‘Lost Girls’ of Sudan”


(For Teacher Reference)
Students write the essays they have been planning over the previous several lessons. In their essays, students draw on evidence to compare and contrast the novel A Long Walk to Water and the informational article “The ‘Lost Girls’ of Sudan” to analyze how the author of the novel uses or alters history.
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	CCSS Assessed


· RL.7.1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

· RL.7.9: Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history.

· RI.7.1: Cite several pieces of textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.

· W.7.2: Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

· W.7.2a: Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information, using strategies such as definition, classification, comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia when useful to aiding comprehension.

· W.7.2b: Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples.

· W.7.2c: Use appropriate transitions to create cohesion and clarify the relationships among ideas and concepts.

· W.7.2d: Use precise language and domain-specific vocabulary to inform about or explain the topic.

· W.7.2e: Establish and maintain a formal style.

· W.7.2f: Provide a concluding statement or section that follows from and supports the information or explanation presented.

· W.7.4: Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.)

· W.7.6: Use technology, including the Internet, to produce and publish writing and link to and cite sources as well as to interact and collaborate with others, including linking to and citing sources.

· W.7.9: Draw evidence from literary or informational texts to support analysis, reflection, and research.

· W.7.9a: Apply grade 7 Reading standards to literature (e.g., “Compare and contrast a fictional portrayal of a time, place, or character and a historical account of the same period as a means of understanding how authors of fiction use or alter history”).

· W.7.9b: Apply grade 7 Reading standards to literary nonfiction (e.g. “Trace and evaluate the argument and specific claims in a text, assessing whether the reasoning is sound and the evidence is relevant and sufficient to support the claims”).

· W.7.10: Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
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(Example for Teacher Reference)

Write an Essay

Use all rows on the Grade 7 Informative-Explanatory Writing rubric and the sample proficient response to assess student writing. Save a copy of the scored essays to use as a baseline assessment. These pieces can be used to measure the progress of individual students throughout the year, as well as to identify common instructional needs in a class.

Sample Proficient Response: Scorepoint 3 (For Teacher Reference)
W.7.2d, L.7.6: Precise language and domain-specific vocabulary well chosen for task, purpose, and audience. Introduction incorporates topic.

W.7.2a: Effectively communicated and strongly maintained focus. Focus statement explains essay topic.

W.7.2a: Clear, logical progression of ideas with strong connections between and among ideas. Paragraph links to first part of focus statement.

The Second Sudanese Civil War forced millions of people from their homes. This included thousands of “Lost Children” from Sudan. Like the character Salva in A Long Walk to Water by Linda Sue Park, these children were forced to wander in search of somewhere safe. Their journey took them through southern Sudan, Ethiopia, and Kenya. A Long Walk to Water is a novel, but it is based on history. Other texts tell us about these events as well. “The ‘Lost Girls’ of Sudan” by Ishbel Matheson tells the story of some of the “Lost Girls” of Sudan. Comparing the two texts shows that Park’s novel is historically accurate. Many of the details about people and places are the same in both texts. However, the authors focus their attention differently in the two accounts.

The novel and Matheson’s article describe similar places and people. For example, Park writes about Kakuma, the refugee camp in Northern Kenya. Matheson writes about the camp as well. Both authors describe how bad things were at Kakuma. Park explains that “Kakuma had been a dreadful place” (84). Matheson explains how a doctor called it “a prison, where young women are especially vulnerable.” This is one real life place they both describe similarly. Both authors also talk about the role of women in Sudan. Matheson describes the lives of the women living at Kakuma. She writes about a girl at the camp, Grace Anyieth. Grace has a lot of chores, like “cooking, cleaning, washing, fetching water.” This shows what life was like for women in real life. Park describes something similar in the novel. She shows how the character Nya’s life was also full of chores. “To the pond and back . . .” she writes, “nearly a full day of walking altogether. This was Nya’s daily routine. . . . Daily. Every single day” (20). Park clearly based her novel on real people and places.

While Park hasn’t changed history, she does focus her attention differently from Matheson. In her book, Park pays very little attention to “The Lost Girls” of the war. Park does refer to others, besides boys and men, being on the journey and at the camps. For example, Park writes, “There were families who managed to escape together, but again, as in Ethiopia, most of the refugees were orphaned boys and young men” (84). However, there are no descriptions of the specific challenges faced by “Lost Girls” in the novel. In contrast, Matheson focuses on the “Lost Girls.” She describes how girls were made to be “unpaid servant[s].” They were also placed with guardians who were “supposed to protect them.” Instead these people sold them off as brides for a good price. Matheson also describes how girls were not given the same chance as the boys to live in the United States. This is a focus of Matheson’s text. But Park makes no mention of these challenges for the “Lost Girls.”

W.7.2b: Effective use of various elaborative techniques; quoted and paraphrased evidence from novel and informational text is integrated, relevant, and specific.

W.7.2b: Effective use of various elaborative techniques; evidence is integrated, relevant, and specific. Provides evidence from informational text and explains how this shows the novel’s author left out this information.

W.7.2c: Appropriate transitions create cohesion and clarify relationships among ideas and concepts. While moves from describing how author stays true and provides a link to next paragraph about how author’s focus differs.

W.6.2f: Conclusion follows from and supports explanation and offers ideas about impact on reader. 
W.7.4, W.7.2e: Establishes and maintains formal style and objective tone. No contractions or slang; mostly compound and complex sentences. 
W.7.2a: Well-chosen formatting, graphics, or multimedia enhance comprehension. Essay is formatted following Painted Essay® structure; predictable structure enhances comprehension.

Park hasn’t changed history, but she does not include much about the “lost girls” in her story. Both texts describe Kakuma and the roles of females in general. But the authors have chosen to focus their attention differently. This could be because the two texts have different purposes. Park was trying to tell Salva’s story in A Long Walk to Water. It is not surprising that his story focuses on the “Lost Boys.” In contrast, Matheson wanted to highlight the suffering of the girls. She did this because their story hadn’t been told as much as the story of the “Lost Boys.” She writes, “Few have thought to inquire about the fate of the ‘Lost Girls.’” This is important. The story of the “Lost Girls” has been untold for too long. While Park did a good job of telling Salva’s story, Matheson has given us a missing piece.
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Write an Essay

Throughout this unit, you have been planning an essay to answer the question How has the author of A Long Walk to Water used or altered history in the novel? In this assessment, you will draft the essay you have been planning.

REMEMBER: A well-written, informational piece

· clearly states a focus and stays focused throughout the piece;

· uses accurate and relevant examples, details, and quotations to explain your thinking;

· groups information logically, in a way that makes your thinking clear to the reader; and

· follows rules of writing (spelling, punctuation, and grammar).

Now, begin work on your essay. Manage your time carefully so that you can complete the steps below:

1. Review your plans for the essay on your Compare and Contrast Writing Plan graphic organizer.

2. Draft the essay.

3. Use the Informative-Explanatory Writing Checklist to revise and edit your essay.

4. Reread your essay checking for good reasoning, evidence, and organization.

5. Check your essay for spelling, punctuation, and grammar mistakes.

Use the following documents to assist you in writing your essay:

· Similarities and Differences: A Long Walk to Water and “The ‘Lost Girls’ of Sudan” note-catcher (from Unit 2, Lesson 8, Work Time B)

· A Long Walk to Water (text; one per student; from Unit 1, Lesson 1, Work Time C)

· “The ‘Lost Girls’ of Sudan” article (from Unit 2, Lesson 1, Work Time A)

· Compare and Contrast Writing Plan graphic organizer

· Vocabulary log (from Unit 1, Lesson 2, Opening A)

· Online or print dictionaries (including ELL and home language dictionaries)
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