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Excerpt of Pages 41–42 of The Most Beautiful 
Roof in the World
Focusing question: What does the author’s use of concrete language and sensory detail help you understand about the rainforest?

Meg’s voice spins out into the night. The words dissolve into the thick, humid air of the rainforest. They become meaningless sounds in the darkness. The palm viper coiled in the buttressed roots of the acacia tree might hear them, but more meaningful is the flick of an anole’s tail on a nearby philodendron leaf. An ocelot on the prowl has passed the empty web of the slingshot spider and moves toward the strange sounds. A chameleon clamps two toes on one side of a stem and three on the other and listens to the soft burr of noise from inside, the place it cannot see. In the understory, above the chameleon, a frog slaps its sticky padded feet on a palm frond and freezes—are these the sounds of its enemy, the coati? And far overhead, in the canopy, a fruit bat cocks its sonar toward the dark little cabin one hundred feet below as it swoops through the night dropping a seed here, a seed there. The words, the strange sounds, melt into the night as a tiny bromeliad begins to grow in silence and invisibility high above. The bat flies on. 

Lasky, Kathryn. The Most Beautiful Roof in the World. New York: Houghton Mifflin Harcourt, 1997.

Glossary
dissolve: to disintegrate or scatter so as to vanish

humid: having a high amount of water vapor; damp; moist

coil: to wind in a circle
buttress: anything that gives support
buttressed: to give support to with a buttress

flick: a sharp, light snap or blow
sonar: a method for locating objects by means of transmitted and reflected sound waves (acronym for “sound navigation and ranging”)
Rainforest Animals and Plants
viper: a poisonous snake with long, hollow fangs

fruit bat: any of various tropical fruit-eating bats such as the flying fox
chameleon: any of a variety of lizards capable of changing skin color to blend with the environment
ocelot: a spotted wild cat of Central and South America, similar to but smaller than a leopard
coati: a small tree-dwelling mammal, related to the raccoon, with a flexible snout and long ringed tail, found in Mexico and Central and South America

acacia tree: any of several tropical trees of the mimosa family

anole*: lizard of the iguana family that has a brightly colored dewlap and the ability to change color

Definitions from Wordsmyth online dictionary http://kids.wordsmyth. net/we/
Close Reading Guide: The Most Beautiful Roof in the World, Pages 41–42

(For Teacher Reference)

RL.5.1, RL.5.4, L.5.4, L.5.4b, L.5.4c, L.5.5

Focusing question: What does the author’s use of concrete language and sensory detail help you understand about the rainforest?

Time: 30 minutes
	Directions
and Questions
	Teaching Notes

	1. What does the author mean by “the words dissolve into the thick, humid air of the rainforest”? What does that tell us about the sound? (RL.5.4, L.5.4c)
2. What does the author’s choice of the words “meaningless sounds” help you to understand about the rainforest? (L.5.5)
	· Pair up students. Focus them on the focusing question at the top of their text sheet.

· Throughout this close read, students will work in pairs to discuss answers to the questions you ask and to annotate their texts. Use different strategies to have them respond, such as cold calling, selecting volunteers, or responding chorally as a group.

· Invite students to read the first two sentences aloud to their partner:

“Meg’s voice spins out into the night. The words dissolve into the thick, humid air of the rainforest. They become meaningless sounds in the darkness.”

· Ask Question 1 and invite students to use the glossary to help them answer the question. (The words fade out into the rainforest.)

· Focus students on the word meaningless.

· Ask and invite students to use their affix lists if they need to:

“What other words can you think of with the suffix -less?” (Responses will vary but may include pointless, useless.)

“What does the suffix -less at the end of the word mean?” (without)

“So what does meaningless mean?” (without meaning)

“What are the meaningless sounds in the darkness the passage refers to?” (Meg’s words)

· Ask Question 2. (The words don’t matter to the animals and plants in the rainforest.)

· Read aloud the following and invite students to follow along silently in their heads:

“The palm viper coiled in the buttressed roots of the acacia tree might hear them, but more meaningful is the flick of an anole’s tail on a nearby philodendron leaf.”

· Invite students to circle the name of the creature that “might hear” Meg’s words. (palm viper)

· Explain that a viper is a snake and invite students to review the meaning of the word coiled using the glossary and to re-create that movement with their bodies after a countdown of 3–1. 


	Directions
and Questions
	Teaching Notes

	3. What is more meaningful to the palm viper than Meg’s words? (RL.5.1)

4. Why did the author choose to use the word flick here rather than saying “the touch of an anole’s tail”? What does this word choice do for the reader?
	· Focus students on the phrase buttressed roots of the acacia tree.
· Invite them to work in pairs to use the glossary to determine what buttressed roots are. (supporting roots)

· Show students an image of an acacia tree.

· Ask:

“Now that you know what an acacia tree looks like, how did this phrase help you as a reader?” (It helps the reader imagine more precisely where the snake is coiled.)

· Ask and invite students to use their affix lists if they need to:

“What suffix do you see in the word meaningful?” (-ful)

“What other words do you know with this suffix?” (Responses will vary but may include delightful, disrespectful, faithful.)

“What does the suffix -ful at the end of the word mean?” (full of)

“What does the word meaningful mean?” (full of meaning)

· Invite students to work with their partner to underline the words in this sentence that answer Question 3. (the flick of an anole’s tail on a nearby philodendron leaf)

· Focus students on the word flick. Ask:

“What does flick mean?” (a sudden sharp movement)

· Invite students to re-create that movement using one hand as a leaf and the other as the anole’s tail after a countdown of 3–1.

· Ask Question 4. (Flick helps the reader imagine the sharpness of the movement and the sound.)

· Ask:

“From the palm viper’s point of view, why would the flick of an anole’s tail on a nearby philodendron leaf be a more meaningful sound than Meg’s words?” (Because the anole is a predator that could be a risk to the palm viper.)

	5. Why did the author choose to use the word prowl here rather than saying “an ocelot walking around”? What does this word choice do for the reader?

6. To the ocelot, what do Meg’s words sound like? (Rl.5.1)
	· Invite students to read the following sentence aloud to their partner:

“An ocelot on the prowl has passed the empty web of the slingshot spider and moves toward the strange sounds.”

· Explain that an ocelot is a cat and focus students on the words on the prowl.

· Ask:

“What does prowl mean?” (moving around quietly and carefully in search of prey, perhaps low to the ground)

· Invite students to get up out of their seats to prowl around the room. Then invite them to walk around the room. Then to prowl again.

· Ask Question 5. (Prowl helps the reader imagine an animal moving quietly and carefully on a mission, whereas walk means the cat might not be moving so slowly and carefully.)


	Directions
and Questions
	Teaching Notes

	
	· Invite students to work with their partner to underline the words in the sentence that answer Question 6. (They sound strange.)

	LANGUAGE DIVE
	Throughout the Language Dive:

Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

Record and display student responses next to or underneath the target language for visual reference.

Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.

	7. What is the meaning of this sentence?
	Deconstruct

· Invite students to put their finger by the sentence: A chameleon clamps two toes on one side of a stem and three on the other and listens to the soft burr of noise from inside, the place it cannot see.

· Read aloud the sentence twice.

· Ask students to turn to an elbow partner and take turns reading aloud the sentence.

· Ask Question 7. (Responses will vary.)

· Ask:

“How does this sentence add to your understanding of the guiding question?” (Responses will vary.)

· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.


	Directions
and Questions
	Teaching Notes

	
	· Tell students that you will give them time to use their dictionary, and write or sketch on their note-catcher. Say:

“There are some words and phrases in this sentence that you might not know: chameleon, clamps, stem, soft burr.”

“Place your finger on soft burr. What is the meaning of burr? What, in the sentence or text, makes you think so?” (L.5.4.a, L.5.4.c, RL.5.4) (a rolled or rough pronunciation of the sound r; The sentence talks about the chameleon listening to a noise.)

“Can you make a soft burr noise?” (Listen for students to roll an r with their tongue.)

· Display and read aloud the following chunk: A chameleon clamps two toes

· Say:

“What is this sentence about?” (a chameleon)

“What does the chameleon do?” (clamps two toes)

“Imagine you are a chameleon. Imagine your hands are chameleon feet. Show me two toes.” (Look for students to hold up two fingers.)

· Display and read aloud the following chunk: on one side of a stem

· Say:

“Where does the chameleon clamp two toes?” (on one side of a stem)

“Imagine your pencil is a stem. Clamp two toes on one side of a stem.” (Look for students to put two fingers on one side of the pencil or sketch the same.)

	8. Can you figure out why the author left out the words toes, side, and of the stem in the third chunk?
	· Display and read aloud the following chunk: and three on the other

· Ask:

“And three what?” (toes)

“And three toes on the other what?” (side)

“And three toes on the other side of what?” (of the stem)

“So, what is the complete chunk?” (and three toes on the other side of the stem)

· Ask Question 8. (Ellipsis. If you’ve just written the same function words in a previous phrase, you can leave them out in a subsequent phrase if the meaning remains clear. It’s shorter and usually makes reading faster and easier.)

· Invite students to write toes and side of the stem in the appropriate brackets on their note-catcher.

· Invite students to “clamp three on the other.” (Look for students to put their remaining fingers on the other side of the pencil or sketch the same.)


	Directions
and Questions
	Teaching Notes

	9. Can you figure out why the author used the word clamps here? What if the author used the word places instead?
	· Point and read aloud the three chunks on display: A chameleon clamps two toes on one side of a stem and three on the other

· Focus students on clamps and invite them to again re-create with their own hands what the chameleon does on the sides of a stem after a countdown of  3-2-1. Invite students to check how many fingers they have on each side of the object they are clamping.

· Ask Question 9. (Clamps helps the reader imagine how the chameleon tensed its grip on the stem in response to Meg’s words.)

	10. From inside what? What, in the text, makes you think so? Underline the language in the text that helps you understand where the noise is coming from.
	· Display and read aloud the following chunk: and listens to the soft burr of noise from inside,

· Ask:

“What else does the chameleon do?” (listens to the soft burr of noise from inside)

“Can you make a soft burr noise?” (Listen for students to make a quiet, rough sounding rrr whirring.)

· Ask Question 10. (Responses will vary because the reference is not clear, but the most likely reference is from inside the cabin. Students should point out that the paragraph is about Meg’s voice spinning from the cabin and the viper that might hear her voice. However, some students may say that the reference is from inside the stem because the chameleon is more likely interested in listening to the sound of an insect that may be moving through a stem.)

· Ask:

“Why didn’t the author write where the noise is coming from?” (ellipsis)

“What do you think about the use of ellipsis in this phrase? Is the meaning clear? Why?” (Responses will vary.)

· Invite students to write the cabin or the stem in the appropriate brackets on their note-catcher.

· Invite students to act out the sentence so far, clamping their toes on a stem and listening.

· Display and read aloud the following chunk: the place it cannot see.

· Ask:

“What does it refer to?” (the chameleon)

“Can you figure out why Lasky added this chunk onto the previous chunk?” (to describe inside in the previous chunk

“So what is the place that the chameleon cannot see?” (inside the cabin/stem)

“Why does the author tell us that the chameleon cannot see inside the cabin or stem?” (Responses will vary but may include: to emphasize that the chameleon is relying on sense of sound to experience the situation.)


	Directions
and Questions
	Teaching Notes

	11. Now what do you think is the meaning of the sentence?

12. Can you give some examples of concrete language and sensory detail in this sentence?
	Reconstruct

· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display them so all students can see.

· Ask students to come to the front and put the chunks in the correct order for the whole class to see.

· Point to and read the entire sentence on display: A chameleon clamps two toes on one side of a stem and three on the other and listens to the soft burr of noise from inside, the place it cannot see.
· Say:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

	
	· Ask Questions 11 and 12. (Question 11: A chameleon clamps onto a stem and listens to Meg’s voice coming from the cabin. It doesn’t know what’s going on because it can’t see inside the cabin. Question 12: Concrete language examples: clamps two toes, side of a stem. Sensory details examples: clamps, soft burr of noise, cannot see.)

· Invite students to sketch some of the concrete language and sensory detail on their note-catcher.

· Ask:

“How does this Language Dive add to your understanding of the guiding question?” (Responses will vary.)

	END OF LANGUAGE DIVE
	Practice

· Display the sentence frame:

· The palm viper_____ and listens to the anole, the enemy it _____.

· Say:

“A previous sentence in the paragraph is about the palm viper. Use the frame to tell your partner a similar sentence about a palm viper. Use some concrete language and sensory detail.”




	Directions
and Questions
	Teaching Notes

	
	· Consider modeling a sentence, brainstorming a phrase bank, or providing an image to support student talk. (A palm viper grips tightly to the acacia roots and listens to the anole, the enemy it avoids at all costs.)

· Ask:

“Can you post the language chunks around the room on the appropriate Language Chunk Wall?”

· Examples:

	
	Language to capture a reader’s imagination or attention
	Verbs and verb phrases (actions and states)
	Adjectives and adjectival phrases and clauses (describing nouns)

	
	A chameleon clamps two toes on one side of a stem  and three on the other and listens to the soft burr of noise from inside,
	A chameleon clamps two toes and listens to the soft burr of noise from inside,
	the place it cannot see.

	13. Why does the author choose to use the word slap here rather than saying, “A frog puts its sticky padded feet on a palm frond?” What does this word choice do for the reader?

14. What does the frog do when he hears Meg’s voice? (RL.5.1)
15. What does the frog think the sound of Meg’s words might be? (RL.5.1)
	· Read aloud the following and invite students to follow along silently in their heads:

“In the understory, above the chameleon, a frog slaps its sticky padded feet on a palm frond and freezes—are these the sounds of its enemy, the coati?”

· Focus students on the word slap and invite them to re-create that with their own feet on the floor after a countdown of 3–1.

· Ask:

“What does this word tell you about what the frog did with its feet?” (It moved them quickly, and when the frog’s feet touched the palm frond, it sounded like a slap.)

· Ask Question 13. (Slap helps us to imagine the sound and the speed of the frog’s feet.)

· Ask Questions 14 and 15 and invite students to work with their partner to underline the words in the sentence that answer those questions. (Question 15: freezes; and Question 16: the sounds of its enemy, the coati)


	Directions
and Questions
	Teaching Notes

	16. How does the bat react once its sonar detects Meg’s voice? (RL.5.1)
	· Invite students to read the following sentences aloud to their partner:

“And far overhead, in the canopy, a fruit bat cocks its sonar toward the dark little cabin one hundred feet below as it swoops through the night dropping a seed here, a seed there. The words, the strange sounds, melt into the night as a tiny bromeliad begins to grow in silence and invisibility high above. The bat flies on.”

	17. Why does the author choose to use the word cocks here rather than saying, “A fruit bat turns its sonar”? What does this word choice do for the reader?

18. How does the author describe Meg’s words? (RL.5.1)
19. According to the text, what do Meg’s words do? (RL.5.1)
	· Ask Question 16 and invite students to work with their partner to underline the words in the sentence that answer the question. (cocks its sonar and flies on)

· Focus students on the word cocks and ask them what it means. (tilt in a particular direction)

· After a countdown from 3–1, invite them all to re-create that movement with their head toward a sound that you make by clapping your hands.

· Ask Question 17. (It emphasizes how small the movement is; a turn is a bigger movement, but cocking the head is a tilt.)

· Ask Questions 18 and 19 and invite students to work with their partner to underline the words in the sentence that answer these questions. (Question 19: the strange sounds; Question 20: melt into the night)


Language Dive Note-catcher III:
The Most Beautiful Roof in the World
	[ellipsis]: the omission of words or phrases that are clearly understood from context
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	A chameleon clamps two toes on one side of a stem and three [               ]
on the other [                         ] and listens to the soft burr of noise fro
 inside [                         ], the place it cannot see.

	Sketch some of the concrete language and sensory details in this sentence.
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	The palm viper __________ and listens to the anole, the enemy it __________.


Language Dive Sentence Strip Chunks III:
The Most Beautiful Roof in the World
Directions: Create sentence strip chunks as shown below. Follow the instructions in the Language Dive Guide.


	A chameleon clamps two toes

	on one side of a stem

	and three on the other

	and listens to the soft burr of noise from inside,

	the place it cannot see.


Concrete and Sensory Language Anchor Chart

(Example, for Teacher Reference)

W.5.3d

Teacher directions: Write the following on chart paper to create this anchor chart. Information will be added to the Definition and Function and Example columns during Work Time B.

“A chameleon clamps two toes on one side of a stem and three on the other and listens to the soft burr of noise from inside, the place it cannot see.”
	
	Definition and function
	Examples

	Sensory details
	details that describe for readers how things look, sound, feel, smell, and taste, so that readers can imagine the experience as if they were there
	 “… listens to the soft burr of noise from inside …”

	Concrete words and phrases
	provide precise details and specific identifying information to give your mind something solid to imagine when you read a sentence; concrete words and phrases often precisely describe sensory experiences (how things look, smell, taste, feel, sound)
	“… clamps two toes on one side of a stem and three on the other …”


Compare:

1. A chameleon clamps two toes on one side of a stem and three on the other.

2. A chameleon holds onto a stem.

Concrete and Sensory Language Anchor Chart

(Example, for Teacher Reference)

W.5.3d

Teacher directions: Write the following on chart paper to create this anchor chart. Information will be added to the Definition and Function and Example columns during Work Time B.

“A chameleon clamps two toes on one side of a stem and three on the other and listens to the soft burr of noise from inside, the place it cannot see.”

	
	Definition and function
	Examples

	Sensory details
	
	

	Concrete words and phrases
	
	


Compare:

3. A chameleon clamps two toes on one side of a stem and three on the other.

4. A chameleon holds onto a stem.

Exit Ticket: What does the author’s use of concrete language and sensory detail help you understand about the rainforest?

RL.5.4

Name: ____________________________________ Date: ___________________
Choose a concrete word or phrase or an example of sensory language from the excerpt of text you read today. What did it help you to understand about the rainforest? How? Remember that concrete words and phrases are those that provide precise details and specific identifying information, and sensory details are about how things look, sound, taste, touch, and feel.

	

	

	

	

	

	

	

	


Exit Ticket: What does the author’s use of concrete language and sensory detail help you understand about the rainforest?

(Example, for Teacher Reference)
RL.5.4

Choose a concrete word or phrase or an example of sensory language from the excerpt of text you read today. What did it help you to understand about the rainforest? How? Remember that concrete words and phrases are those that provide precise details and specific identifying information, and sensory details are about how things look, sound, taste, touch, and feel.

The use of the word “coiled” helped me to understand how the palm viper reacted to Meg’s words, and the use of “buttressed roots of the acacia tree” helped me imagine the area in which the snake settled.[image: image1.emf]
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