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Informational Texts Anchor Chart
(For Teacher Reference)
W.4.2, W.4.4, L.4.3c

Teacher Directions: Write the following on chart paper to create this anchor chart. Leave space at the bottom to add to it throughout the unit.

Informational Texts

· Informational texts inform or teach a reader about a topic.

· Informational texts are focused on the same topic throughout the piece.

· Informational texts group related information in paragraphs and sections.

· Informational texts have precise vocabulary.

· Informational texts are based on research the author does before writing and list sources used in research.

· Informational texts often have pictures or other visuals that support the text.

· Informational texts are clearly presented and easy to understand.

Introductory Paragraph

· Introduction that catches the reader’s attention and gives some background information: Describe your animal. What does it look like, where does it live, what are its predators?

· Focus statement: [Your animal] has two main defense mechanisms to protect itself from predators. When it’s near a predator, it [first defense mechanism] or [second defense mechanism].

· Point 1: One defense mechanism that helps your animal survive

· Point 2: Another defense mechanism that helps your animal survive
For ELLs: Language Dive Guide II:
“Fight to Survive!”
(For Teacher Reference)

	Rationale
	This sentence was chosen for its complexity and because students encounter and use it repeatedly throughout the module. In Part I of this Language Dive, in Unit 1, Lesson 7, students practiced using the that relative clause structure and paraphrasing this sentence to describe the main idea of “Fight to Survive!” Here, in Part II, they use this sentence and their paraphrases to help them state the focus of the informative text about their expert group animals. Students will apply their understanding of the meaning and purpose of this sentence when writing and revising the introduction to their informative texts in this lesson and upcoming lessons.

	Time
	10 Minutes

	Throughout the Language Dive
	· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference.

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.


	Reconstruct
	· Scramble the sentence strip chunks so that the sentence doesn’t make sense and display so all students can see. Say:

“This is a sentence from ‘Fight to Survive!’ In Unit 1, we completed the first part of a Language Dive with this sentence. We deconstructed, reconstructed, and practiced the sentence. Today, we will reconstruct and practice the sentence again in a different way.”

· Tell them that playing with the chunks out of order like a puzzle can help them figure out how English works. Say:

“Put the chunks of the sentence in the correct sequence.”

· Invite students to work with their partners. Cold call students to come to the front to put the chunks in the correct order for the whole class to see.

· Invite students to place their finger on the final sentence in the first paragraph of “Fight to Survive!”: Over many generations, they have developed both physical and behavioral defense mechanisms that allow them to survive.
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with a partner.

· Ask:

“What do you recall about what you learned from this sentence from the Language Dive in Unit 1?” (Students discussed and used that to describe something and then paraphrased this sentence.)

“Based on your close reading of ‘Fight to Survive!’ in Lesson 2, how has your understanding of this sentence changed?” (Responses will vary.)

· Explain that today students will participate in Part II of the Language Dive and think about how the sentence is important to “Fight to Survive!” and to writing their informative texts.

· Ask:

“Can you paraphrase the sentence?” (Responses will vary, but may include: Over thousands of years, their bodies and the ways they act have changed so they are better protected from predators.)


	Reconstruct
	· If productive, cue students with a challenge:

“Can you figure out the purpose of this sentence from ‘Fight to Survive!’? Why do you think that?” (This sentence states the focus, or the main idea of the article. The rest of the article describes the physical and behavioral defense mechanisms of different animals.)

· Invite students to think about their expert group animal. Ask:

“What is a physical defense mechanism that your expert group animal has developed that keeps it safe from predators?” (Responses will vary.)

“What is a behavioral defense mechanism that your expert group animal has developed that keeps it safe from predators?” (Responses will vary.)

· Invite students to sketch their expert group animal using a physical and also a behavioral defense mechanism on their note-catcher.

· Remind students that at the end of Language Dive Part I, they were invited to think about how their understanding of this sentence might help them write about their expert group animal.

· Say:

“How will your understanding of this sentence help you when writing an informational text about your expert group animal?” (It shows how to state the focus of my informative text by describing how my animal uses its body and behaviors to help it survive.)

· Say:

“Modify this Language Dive sentence to talk with your partners about how your expert group protects itself from other animals.”

· To provide heavier support, display the sentence frames: 


Over many generations, _________ [expert group animal] has developed _________ that allow it to survive.

To protect itself from predators, _________ [expert group animal] _________.

· Invite students to add their sentences to their notecatchers. (Response will vary.)

· If productive, cue students to think about their thinking:

“How does our discussion of this sentence over Units 1 and 2 add to your ability to write? I’ll give you time to think and discuss with a partner.” (Responses will vary, but may include: It helped me think about how to write ideas in my words and use what I’ve already read to help me state a focus for an informative text.)
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