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	Module Lessons
	Grade 5: Module 1: Unit 3: Lesson 2
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Working to Contribute to a Better World
Anchor Chart
Teacher Directions: Write the following on chart paper, leaving space at the bottom to add to it throughout the unit. 

Put learning to use to improve communities 
	Habit of character
	What does it mean?
	What does it look like?

	I apply my learning to help our school, the community, and the environment.
	· Creating products such as posters, leaflets, or videos for the school or community.  

· Putting together presentations for the school or the community.

· Organizing an event to benefit the school, the community, or the environment. 
	• “Did you know that ...?” 



	I use my strengths to help others grow.
	
	


Working to Contribute to a Better World
Anchor Chart
(Example, for Teacher Reference)

Teacher Directions: Write the following on chart paper, leaving space at the bottom to add to it throughout the unit. 

Put learning to use to improve communities 
	Habit of character
	What does it mean?
	What does it look like?

	I apply my learning to help our school, the community, and the environment.
	· Creating products such as posters, leaflets, or videos for the school or community.  

· Putting together presentations for the school or the community. 
· Organizing an event to benefit the school, the community, or the environment.  
	· “Did you know that ...?” 

	I use my strengths to help others grow. 

	· Helping someone with something that I can do well (for example, helping someone read or spell something)  

· Sharing my work with someone to explain how it meets the criteria  

· Providing kind, specific, and  helpful peer feedback  
	· “I think I can help you with that?” 
· “Is there anything I can help you with?” 
· “I can see how your work meets this criteria, but have you thought about...?” 


Perfect Verb Tenses
L.5.1b

Perfect Verb Tenses 

verb: a word that describes an action or state of being 
We use different forms of a verb to show when an action happened. This is called verb tense. Verb tense shows if an action happened in the past, in the present, or will happen in the future. There are several verb tenses: the simple verb tenses, the progressive verb tenses, and the perfect verb tenses. 
The perfect verb tenses are used to show action already completed and are formed by adding the auxiliary form of have to the past participle of the verb. 
Present Perfect Tense: a form of a verb that shows something began in the past and continues into the present but just ended. 
The present perfect tense uses the auxiliary “has” or “have.” 

	Simple Past Tense
	Present Perfect Tense

	I walked one mile. 
	I have walked one mile. 

	He told them we are his cousins. 
	“He has told them we are his cousins.” (p. 102, Esperanza Rising) 

	She did her homework. 
	


Past Perfect Tense: a form of a verb that shows something began, continued, and was completed in the past, before another action. 
The present perfect tense uses the auxiliary “had.” 
	Simple Past Tense
	Past Perfect Tense

	I walked. 
	I had walked. 

	She saw people sweep. 
	“She had seen people sweep many times.” (p. 115–116, Esperanza Rising) 

	She did her homework. 
	


Future Perfect Tense: a form of a verb that shows an action that will begin, continue for a while, and then be completed at a specified time in the future. 
The present perfect tense uses the auxiliary “will have.” 

	Simple Past Tense
	Future Perfect Tense

	Saturday I will walk. 
	By Saturday morning, I will have walked. 

	She will do her homework later. 
	


Monologue Planning Graphic
Organizer: Miguel’s Monologue
W.5.3, W.5.4, W.5.5

	Situation:
	Narrator:

	
	

	Beginning 
Establish a situation. 

Use concrete language and sensory details to describe the situation.

· What is happening? 

· What is the setting (when and where the event takes place)? 


	Middle 
Explain how the character responds to the event or situation.

· What does the narrator do? 

· What does he or she say?  

· What does the narrator think?  

· What does the narrator feel?


	Situation:
	Narrator:

	
	

	Introduce the characters. 

· What does the audience need to know about the narrator? 
	

	End

	Provide a sense of closure. 

Reflect: What deep thought or big understanding might your character have as a result of having experienced this event or situation? 




Monologue Planning Graphic
Organizer: Miguel’s Monologue
(Example, for Teacher Reference)
W.5.3, W.5.4, W.5.5

	Situation:
	Narrator:

	
	

	Beginning 
Establish a situation. 

Use concrete language and sensory details to describe the situation.

· What is happening? 

Esperanza’s house, El Rancho de las Rosas, is on fire. 


“Papa was shaking me and shouting ‘FIRE, FIRE! GET UP, GET UP!’”; “my heart lurched as I saw that it was indeed her house aglow with fire” 


“choking on thick smoke,” “aglow with fire,” “the air was thick with smoke,” “we could see flames licking at all of the windows on the first floor” 


Miguel’s father went into the house to look for Esperanza and her family. “Papa shouted a warning to me not to follow him.” 

· What is the setting (when and where the event takes place)? 

Esperanza’s house; nighttime 

“I awoke with a start,” “alone and afraid in her bedroom”


	Middle 
Explain how the character responds to the event or situation.

· What does the narrator do? 

Miguel tries to comfort Esperanza and her mother. 

He realizes Abuelita is still inside, so he runs inside to find her. 

He covers his nose and mouth while looking around for Abuelita. 

He heard a cough and ran toward it, finding Abuelita. 

When he’s back outside, his mother screams at him and his father wrestles him to the ground, rolling him over and over because his shirt is on fire. 

· What does he or she say?  

He asks Esperanza where Abuelita is.
· What does the narrator think?  

He wonders where Abuelita is.

· What does the narrator feel?

He feels concern and worry for where Señora Ortega and Abuelita are.


	Situation:
	Narrator:

	The fire at Esperanza’s house.
	Miguel

	Introduce the characters. 

· What does the audience need to know about the narrator? 

Miguel lives near Esperanza. He cares very much about Esperanza and her family, and is very worried about them. 

“My first thought was of Esperanza,” “my heart lurched,” “waited for what felt like hours” 


	

	End

	Provide a sense of closure. 

Reflect: What deep thought or big understanding might your character have as a result of having experienced this event or situation? 

He realizes he would risk his own life in order to save Esperanza and her family because of how much they mean to him. 




Narrative Writing Checklist

W.5.2, W.5.4, W.5.9, L.5.1, L.5.2, L.5.3, L.5.6 


Name: ____________________________________ Date: ___________________
	Standard
	Characteristics of Effective Informative Writing 
	Characteristics of My Literary Essay 
	Yes?
No?

	W.5.9 
	I use information from sources to craft the characters, setting, or events in my story. 
	
	

	W.5.3a 
	The events in my narrative are clear and connected. 
	
	

	W.5.3a
	I use details and description to introduce the narrator and establish the situation. 
	
	

	W.5.3a
	My narrative has a central problem. 
	
	

	W.5.3a
	I organize events in a sequence that unfolds naturally. 
	
	

	W.5.3b
	I use dialogue and description to show what characters are doing, thinking, and feeling and how they respond to situations. 
	
	


	Standard
	Characteristics of Effective Informative Writing 
	Characteristics of My Literary Essay 
	Yes?
No?

	W.5.3b
	I “slow down” important events by adding detail and use transitions to “speed up” events that are not important. 
	
	

	W.5.3c 


	I use a variety of transitional words and phrases to show the sequence of events. 
	
	

	W.5.3d L.5.3 (partial) L.5.6 
	I include sensory details and choose words carefully to help the reader imagine experiences or events. 
	
	

	W.5.3e 


	My narrative has a satisfying conclusion. 
	
	

	W.5.4 L.5.3 (partial) 


	I use a narrative voice that is appropriate to the story 

I’m telling and engages the reader.
	
	

	L.5.1 
	My words and sentences follow the rules of writing. 
	
	

	L.5.2
	The spelling, capitalization, and punctuation are correct.
	
	


Monologue Planning Graphic
Organizer: Esperanza Rising
W.5.3, W.5.4, W.5.5

	Situation:
	Narrator:

	
	

	Beginning 
Establish a situation. 

Use concrete language and sensory details to describe the situation.

· What is happening? 

· What is the setting (when and where the event takes place)? 


	Middle 
Explain how the character responds to the event or situation.

· What does the narrator do? 

· What does he/she say?  

· What does the narrator think?  

· What does the narrator feel?


	Situation:
	Narrator:

	
	

	Introduce the characters. 

· What does the audience need to know about the narrator? 
	

	End

	Provide a sense of closure. 

Reflect: What deep thought or big understanding might your character have as a result of having experienced this event or situation? 




Exit Ticket: Forming the
Perfect Verb Tenses

L.5.1b 


Name: ____________________________________ Date: ___________________
1. Underline the verb in the present perfect verb tense in this sentence: 

Miguel has worked at the railroad in California. 

2. Underline the correct answer to this question: What does the verb tense show in this sentence? 

· the action is still happening  

· the action happened in the past  

· the action started in the past and was just completed  

· the action started in the past and was just completed  

3. Complete the sentences: 

Esperanza ________________ finished crocheting the blanket by the time Abuelita comes to California. 

	will have
	have


Before her mother came home from the hospital, Esperanza _________________ washed all the blankets. 

	had
	will have


Exit Ticket: Forming the
Perfect Verb Tenses
(Answers, for Teacher Reference)
L.5.1b 


Name: ____________________________________ Date: ___________________
4. Underline the verb in the present perfect verb tense in this sentence: 

Miguel has worked at the railroad in California. 
5. Underline the correct answer to this question: What does the verb tense show in this sentence? 

· the action is still happening  

· the action happened in the past  

· the action started in the past and was just completed  

· the action started in the past and was just completed  

6. Complete the sentences: 

Esperanza ________________ finished crocheting the blanket by the time Abuelita comes to California. 

	will have
	have


Esperanza will have finished crocheting the blanket by the time Abuelita comes to California. 

Before her mother came home from the hospital, Esperanza _________________ washed all the blankets. 

	had
	will have


Before her mother came home from the hospital, Esperanza had washed all the blankets. 

For ELLs: Language Dive Guide 
Part I: Miguel’s Monologue
(For Teacher Reference)


Rationale: This sentence was chosen for its use of the simple past tense and past perfect tense, and to reinforce the instruction on forming and using perfect verb tenses in Lesson 2. Invite students to discuss each chunk briefly, but slow down to focus on the highlighted structure that she had seen Abuelita. Students can apply their understanding of the content and structure as they plan and write monologues in the past and past perfect tense in the first 
half of this unit, and as they complete future writing and speaking tasks. Depending on student need and time, consider dividing this Language Dive across several days or assigning parts of the note-catcher for homework. For example, on Day 1 complete the Deconstruct; on Day 2, briefly review the Deconstruct and complete the Reconstruct and Practice. Note that this Language Dive sentence will be used again for all students in the Lesson 3 Language Dive, which will focus on the perfect tenses. 
Time: 20 minutes
	Throughout this Language Dive:  

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.  

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.  

· Record and display student responses next to or underneath the target language for visual reference.  

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.  

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.  


	Deconstruct

	· Invite students to put their finger by the sentence from the third paragraph of Miguel’s Monologue: I ran to her, and she confirmed that she had seen Abuelita in the burning house.  

· Invite students to chorally read the sentence aloud with you, then ask them to turn to a partner and take turns reading the sentence aloud.  

· Ask:

“What is the meaning of this sentence?” (Responses will vary.)
“How does this sentence add to your understanding of the guiding question?” (Responses will vary.)

“Do the events happen in the present, past, or future? What, in the sentence, makes you think so?” (They happened in the past. Miguel is telling the story after it happened, and the monologue is written in the past tense.)  

· Invite students to think about the events that the sentence describes, and then discuss them with a partner.  

· Invite students to sketch the sequence of events on their note-catchers.  

	· If necessary, follow a process similar to the one below for each key word in the sentence that is unfamiliar to students.  

· Tell students that you will give them time to use their dictionary, and write or sketch on their note-catcher. Say: “There is one word in this sentence you might not know: confirmed.”

“Place your finger on confirmed. What is the translation of confirmed in our home languages? What is the meaning of confirmed? What, in the sentence, makes you think so?”  

· After providing time, call on student volunteers to share. Ask other students to choose one translation to quietly repeat. Invite them to say their chosen translation aloud when you give the signal. Choral repeat the translations and the word in English. Invite self- and peer correction of the pronunciation of the translations and the English. (potvrzena in Czech; it means to tell someone that something he or she feared has for sure happened or will happen; in this sentence, confirmed has the -ed ending, so it is in the past tense and means Señora Ortega told Miguel something had happened recently.)  

	· Display and read aloud the following chunk: I ran to her  

· Place your finger on I ran to her and invite students to do the same.

· Ask: 

“Who is this chunk about? Who is I in this chunk? What, in the text, makes you think so?” (Miguel. He is the narrator in this monologue.)

“Who is her in this chunk? What, in the text, makes you think so?” (Señora Ortega. The sentence before this one tell us Miguel sees her.)

“What did Miguel do? Why” (ran to Señora Ortega to find out about Abuelita)

“Look at the verb ran. Is it in the past simple tense, or is it in the past perfect tense? How do you know?” (past simple; the action happened in the past. ran is the past simple of the base verb run. It does not use the past perfect helping  verb had.)  

· Consider challenging students to replace past simple run with past perfect had run. Invite them to discuss in pairs how the meaning of the sentence changes, and whether it still makes sense.  

· Invite students to act out the roles of Miguel and Senora Ortega in this chunk. 


	· Display and read aloud the following chunk: and she confirmed  

· Place your finger on she and invite students to do the same.  

· Ask: 

“Who is this chunk about? Who is she in this chunk? What, in the text, makes you think so?” (Señora Ortega; she is who Miguel ran to.)

“What did Señora Ortega do?” (confirmed)  

· Place your finger on confirmed and invite students to do the same.

“When did the action in this chunk happen? What, in the chunk, makes you think so?” (In the past, because confirmed is the past tense of confirm.)  

· Consider challenging students to replace past simple confirmed with past perfect had confirmed. Invite them to discuss in pairs how the meaning of the sentence changes, and whether it still makes sense.  

· Invite students to act out the roles of Miguel and Senora Ortega in the first two chunks. 

	· Display and read aloud the following chunk: that she had seen Abuelita  

· Ask:

“Who is this chunk about? Who is she in this chunk? What, in the text, makes you think so?” (still Señora Ortega because she is who Miguel ran to.)

“What had Señora Ortega done in this chunk?” (She had seen Abuelita.)

“Place your finger on had seen. What verb tense is this?” (past perfect)

“What does this tell us about when Señora Ortega had seen Abuelita?” (It tells us that she had seen Abuelita for a moment in the house before she came outside and confirmed that she had seen her.)  

· Ask, then invite students to write the formula on their note-catcher:

“What is the formula for the past perfect verb tense?” (past perfect = had + past participle)  “How can we change had seen so that it is in the past simple tense?” (saw)  

· Invite students to discuss with an elbow partner and change the verb in their note-catchers.

“How would changing the verb to past simple change the meaning of the sentence?” (We would not know exactly when this action was completed, so it might mean that Señora Ortega was not sure Abuelita was still in the house. It might mean that she saw Abuelita for an instant rather than for a short period of time.)

“Would that meaning make sense?” (No. Señora Ortega was not sure if Abuelita was still in the house. She was telling Miguel that she saw her for a few moments, but could not see her anymore.)  

· If productive, use a Goal 2 Conversation Cue to encourage students to listen carefully:  “Who can repeat what your classmate said?” (Responses will vary.)  

· Invite students to add the events to the timeline on their note-catchers.  

· Remind students that had seen is written in the past perfect tense, and shows that the action began, continued for a moment, and was completed in the past before another action.  

· Invite students to act out the roles of Miguel and Senora Ortega in the first three chunks.

· Display and read aloud the following chunk: in the burning house. 
· Ask: 

“Where had Señora Ortega seen Abuelita?” (in their house, which was on fire) 


	Reconstruct

	· Point to and read the entire sentence on display: I ran to her, and she confirmed that she had seen Abuelita in the burning house.  

· Invite one student to narrate the sentence as others in different groups act out the sequence of events.  

· Tell students you will give them time to think and write or sketch. Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“How can we use the past simple and past perfect to write our own narratives?” (Responses will vary, but may include: When we write, we can use the past perfect verb tense to show that something happened, continued for a moment, and was completed before another action in the story.)  

· If productive, use a Goal 2 Conversation Cue to encourage students to listen carefully:  

· “Who can repeat what your classmate said?” (Responses will vary.)  

· Ask:

“Now what do you think is the meaning of this sentence?” (Responses will vary.)  “How does this Language Dive add to your understanding of the guiding question?” (Responses will vary.)  

	Practice

	· Display the sentence frames: 

Esperanza felt angry when she remembered that her uncles ___________________ down her house. (burn) 

Esperanza’s mother did not want to accept the offer that her uncle __________________. (make) 

We played tag after we ____________________ lunch. (eat) 

· Say: 

“Complete the frames by discussing them with your part- ner. Change the verb in the parentheses to the past perfect tense to show the sequence in which the actions happened.” 
“Draw a timeline on the back of your note-catcher to show the sequence of events in each sentence.” 


For ELLs: Language Dive Note Catcher: 
Part I: Miguel’s Monologue
Name: ____________________________________ Date: ___________________
	I ran to her, and she confirmed that she had seen Abuelita in the burning house. 
Sketch the events that happened in the sentence in sequence.

1.                                             2.                                          3. 

Change the past perfect verb to past simple: 

I ran to her and she confirmed that she had seen Abuelita in the burning house. 

Complete the sequence of events on the timeline: 
(past) 
(present) 

(future) 

[___________________________________|______________|___________] 

                                                                                                        and she confirmed 

past perfect tense = _______________ + _________________ 

Complete the sentences with the past perfect form of the verb in parentheses: 

Esperanza felt angry when she remembered that her uncles _____________ _______________ down her house. (burn) 

Esperanza’s mother did not want to accept the offer that her uncle _________________ ________________. (make) 

We played tag after we ________________ ________________ lunch. (eat) 


For ELLs: Language Dive Sentence Strip Chunks
Part I: Miguel’s Monologue
Name: ____________________________________ Date: ___________________

Directions: Create sentence strip chunks as shown below. Follow the instructions in the Close Reading Guide. 
	I ran to her,

	and she confirmed

	that she had seen Abuelita

	in the burning house.
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Writing Narrative Texts: Planning the Beginning of a Monologue
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