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Homework: Esperanza Rising
Questions about “Las Papayas”
(Example, for Teacher Reference)

1. Reread pages 44–45. How does Mama respond to Tio’s marriage proposal after the re? What does that tell you about Mama as a person? What does she see as her role in the family?

Mama is still trying to be strong, “looking like a fierce statue.” Mama knows that she must protect Esperanza and the servants, and her only way of doing that is by accepting the uncle’s proposal. “Mama looked at Esperanza with eyes that said ‘forgive me.’” This tells you that Mama is willing to sacrifice for her family.  

2. Reread page 51. Why does Abuelita give the crocheting to Esperanza? How does Esperanza show she ill is not ready to face the situation?  Abuelita gives the crocheting to Esperanza to help her pass the time while they are apart. 
“While you are waiting, finish this for me.” She also wants Esperanza to learn a lesson about life, that you are sometimes going through hard times but there will be good times too. “Right now you are in the bottom of a valley and your problems loom big around you. But soon you will be at the top of a mountain again.” Esperanza wants to avoid saying goodbye, while Abuelita faced the situation even though it was sad. “She buried her head....”  

3. Reread pages 55–56. How does Miguel demon rate that he is ready for this challenge? What characteristic does he show during this time? How is this different from Esperanza?

Miguel is showing great strength while they are leaving the rancho by helping his father lead them out of the situation. “Miguel and Alfonzo lead them through the grape rows.... Miguel walked ahead.” Miguel could be considered brave and mature because he is not thinking about the past, but instead heading toward the future. On the other hand, Esperanza is thinking  of only the past. “Sadness and anger tangled in Esperanza’s stomach as she thought of all that she was leaving.” 
 How Were the Human Rights of Characters
in Esperanza Rising Threatened? Anchor Chart

(Example, for Teacher Reference)
RL.5.1, RI.5.1 
	Chapter of Esperanza Rising 
	Description of event and quote from text (Esperanza Rising) 
	Connections to UDHR 

(Which articles?) 
	Who? 

(Which character(s)?) 
	How were the character’s human rights threatened? 

	Las Uvas 
	On page 12, Mama tells Esperanza, “The wealthy ill own most of the land while some 

of the poor have not even a garden plot.... Some peasants are forced to eat cats.” 
	Keep trying Asking someone for help 
	the poor 
	On the simplified version, the article is titled “Food and Shelter for All.” If they are forced to eat cats, they do not have “a good life,” as it says they should. 

	Las Uvas 
	Papa is killed by bandits who don’t understand that he has given land to many of his workers. On page 22 it says, “When the wagon stopped, Esperanza could see a body in back, completely covered with a blanket.” 
	Articles 1, 3, and 5 
	Papa 
	Esperanza’s father is killed. This threatens the “right to life” in Article 3. It also threatens being “treated in the same way” in Article 1, and “Nobody has any right to hurt us” in Article 5. 


	Chapter of Esperanza Rising 
	Description of event and quote from text (Esperanza Rising) 
	Connections to UDHR 

(Which articles?) 
	Who? 

(Which character(s)?) 
	How were the character’s human rights threatened? 

	Las Papayas 
	The land is left to Luis rather than Mama. On page 30 it says, “It is not customary to leave land to women and since Luis was the banker on the loan, Sixto left the land to him.” 
	Article 17 
	Mama 
	The land the house is on is left to Luis rather than Mama because she is a woman, but the article says that “everyone has the right to own things.” 

	Las Papayas 
	Miguel describes that Esperanza’s uncles would treat his family like animals.  On page 36 he says, “But your uncles ... you know their reputation. They would take it all away and treat us like animals.” 
	Article 23 
	Miguel and his family 
	If the family stayed, Esperanza’s uncles would treat them badly. Article 23 says that “Every grown- up has the right to do a job, to a fair wage for their work.” 

	Los Higos
	The uncles arranged a re to burn their house down. On page 43 it says, “They all knew that the uncles had arranged there.” 


	Articles 3 and 17
	Mama and Esperanza
	The uncles burn the house down, which threatened their lives. Article 3 says, “We all have the right to life.” Article 17 says, “Nobody should take our things from us without a good reason.” 



Article 17 of the UDHR
(1) Everyone has the right to own property alone as well as in association with others. 

(2) No one shall be arbitrarily deprived of his property. 

Close Reading Guide: Article 17 of UDHR
(For Teacher Reference)
RL.5.4, L.5.4b
Time: 30 Minutes

	Directions and Questions
	Teaching Notes

	1. What is the gist of  this article? What is it mostly about?  

2. Use the context  as a clue to the meaning of the word association. Write what you think it means. (L.5.4a)  

3. Check the meaning  in the dictionary. Were you close? 

 

4. How would you  say Part 1 of the article in your own words?  


	· Throughout this close read, students will work in pairs to discuss answers to the questions you ask. Use different strategies to have them respond, such as cold calling, selecting volunteers, or responding chorally as a group.  

· Refer to the Close Reading Note-catcher: Article 17 (example, for teacher reference) for answers to the questions.  

· Read the whole article aloud as students read along silently in their heads.  

· Invite students to turn and talk with their partner and then cold call students to share out:  “What is this article about?” (It’s about the right to own property.)  

· Point out the use of the word he rather than she and remind students that on official documents like this, he is often used to mean “a person.” So, although it says he, it is referring to all people.  

· Ask Question 1. Give students 3 minutes to work in pairs to nd the gist of Article 17 and to record it on their note-catcher.  

· Cold call students to share the gist with the whole group.  

· Focus students on Part 1 of the article. Invite them to follow along, reading silently in their heads as you read it aloud.  

· Invite students to circle unfamiliar vocabulary and use the strategies recorded on the Close Readers Do These Things anchor chart to find the meaning of the words they don’t know.
· Ensure students under and that in this context property means things that belong to us.  

· Focus students on the phrase “as well as in association with.” Invite them to place their finger on the word association.  

· Ask Question 2. Invite students to work in pairs to complete their note-catcher.  

· Cold call students to share out.  

· Ask Question 3. Invite students to work in pairs to complete their note-catcher.  

· Cold call students to share out.  




	Directions and Questions
	Teaching Notes

	
	· Ask students to turn and talk with their partner, and then cold call students to share their responses with the whole group:  “So what does ‘in association with’ mean?” (along with, at the same time as)  

· Ask Question 4. Give 30 seconds of think time. Invite partner B to say it aloud to partner A, and then invite partner A to say it aloud to partner B.  

· Invite students to record their response on their note-catcher.  

· Select volunteers to share out.  

	LANGUAGE DIVE
	Throughout the Language Dive:  

· Consider focusing student attention on subjects with predicates structure by using blue and red markers to code the sentence (subject: blue; predicate: red). One purpose of this Language Dive is to reinforce these parts of the sentence, introduced in Lesson 6, and ELLs have the opportunity to investigate them again in the Lesson 8 Language Dive for ELLs (optional).  

· Encourage rich conversation among students about the meaning of each of the sentence rip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.  

· Record and display student responses next to or underneath the target language for visual reference.  

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.  

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.  




	Directions and Questions
	Teaching Notes

	LANGUAGE DIVE
(continued)

	· Welcome students to their first Grade 5 Language Dive. Display this term.  

· Tell students you will give them time to think and discuss with their partner. Ask:

“What do you think a Language Dive is?” (Responses will vary.) 

· After inviting responses, write and display student ideas.  

· If productive, cue students to clarify the conversation by confirming what they mean. If necessary, prompt student responses with sentence frames: “Yes, you’ve got it” or “No, sorry, that’s not what I mean. What I mean is _____.”

· Ask:

“So, do you mean _____?” (Responses will vary.)  

· Confirm or amend and display student ideas.  

	5. Can you read the 

sentence aloud in your pairs? 


	Deconstruct 
· Tell students about the first step in the Deconstruct stage: “When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us under and our focus question.” 

· Invite students to put their finger by this sentence: Everyone has the right to own property alone as well as in association with others.  

· Read aloud the sentence twice. Ask Question 5.  

· Tell students you will give them time to think and discuss with their partners.

· Ask:

“What is the meaning of this sentence?” (Responses will vary.)  “How does this sentence add to your understanding of the guiding question?” (Responses will vary.)  

· After inviting responses, write and display student ideas.  

	
	· Say: “Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the r chunk of this sentence.”  

· Display and read aloud the following sentence rip chunk: Everyone  

· Tell students that highlighting language can help them notice important structures and patterns.  

· Underline Everyone in blue and invite students to do the same on their note-catcher.  

· Ask:

“Who is this sentence about?” (all people in the world)

“Can you smile at everyone in this classroom?” (Look for students to smile at you and all of their classmates.)  

· Write and display student ideas.  

· 


	Directions and Questions
	Teaching Notes

	 
	· Say: “You did well figuring out what the r chunk means, and why it’s important. Let’s talk about the second chunk.”  

· Display and read aloud the following chunk:  has the right  

· Underline has the right in red and invite students to do the same on their note-catcher.

· • Ask: 

“What does everyone have? What does this chunk tell us?” (the right. This chunk tells us more about everyone, what right everyone possesses, what everyone has just because he or she is human: the right.) 
· • Write and display student ideas. 

	
	· Say: “You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”  

· Display and read aloud the following chunk: to own property alone  

· Underline to own property alone in red and invite students to do the same on their note- catcher.  

· Ask:

“What right does everyone have?” (to own property alone)  “What’s another way to say alone?” (on your own, by yourself)  “What property do you own alone?” (Responses will vary, but may include: a backpack.)  

· Write and display student ideas.  

· Tell students that movement and acting out can help them figure out the meaning of sentences and chunks.  

· Students can hold property they own alone (e.g., a pencil) and stand separately, saying Everyone has the right to own property alone.  

	
	· Say: “You did well figuring out what the r three chunks mean, and why they’re important. Let’s talk about the fourth chunk.” 

· Display and read aloud the following chunk: as well as  

· Underline as well as in red. Invite students to do the same on their note-catcher.  

· Tell students that saying something in their own words can help them figure out the meaning of sentences and chunks.

· Ask: 

“What’s another way to say ‘as well as’?” (and, and also, plus, in addition) 
· Write and display student ideas. 


	Directions and Questions
	Teaching Notes

	5. “Discuss why we underlined everyone in blue and the remaining chunks in red. What if we remove everyone?” 


	Reconstruct 
· Say: “You did well figuring out what all of the chunks mean, and why they’re important.”  

· Tell students they will now go from the Deconstruct to the Reconstruct age. Say:

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.” 

	
	· Read aloud the sentence on display: Everyone has the right to own property alone as well as in association with others.  

· Students can stand, first alone with their pencil, saying Everyone has the right to own property alone, and then together in a group in the classroom, saying as well as in association with others.  

· Point again to the chunks on display and the blue and red underlining: Everyone has the right to own property alone as well as in association with others.  

· Ask Question 7. Experiment with removing the Everyone chunk and rereading the sentence aloud. Tell students you will give them 1 minute to think and discuss with their partner.  

· If productive, cue students to expand the conversation by saying more:

“Can you say more about that?” (Responses will vary.)  

· After providing 1 minute of think time and inviting responses, write and display student ideas.  

· Invite students to label the parts of the sentence on their note-catcher: “S” for subject, “P” for predicate.  

· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does this Language Dive add to your understanding of the guiding question?” (Responses will vary.)  




	Directions and Questions
	Teaching Notes

	6. Use this frame to talk with your partners about Article 17 and Article 23


	Reconstruct 
· Say: “You did well putting the chunks back together again and talking about how this Language Dive has added your understanding of the meaning of the sentence and the guiding question.”

· Tell students they will now go from the Reconstruct to the Practice age: “You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s art to use the language in the sentence for our own speaking and writing.”  

· Display the sentence frame: _____ has the right to _____ as well as _____.  (subject + predicate ‘has the right to’ + noun phrase + ‘as well as’ + noun phrase)  

· Ask Question 8. Tell students you will give them time to think and discuss with their partners.  

· If productive, cue students to clarify their sentences by confirming what they mean:

“So, do you mean _____?” (Responses will vary. Ensure that students are using the structure meaningfully.)  

· Write and display student ideas.  

	END OF LANGUAGE DIVE
	· Tell students you will give them time to think and discuss with their partner.

· Ask:

“Based on your experience today, now what do you think a Language Dive is?” (A Language Dive is a conversation about a sentence from a complex text. We dive beneath the surface of the sentence to understand how the phrases, the structures, and the details create the meaning of the entire sentence. We discuss how the sentence is important to the text and to writing.)  

· Write and display student ideas. 

	9. What does deprived mean? Underline the correct answer. (RI.5.4, L.5.4c) 

a. not given toys 

b. suffering a lack of something 

c. not allowed to play outside after 5 p.m. 

d. suffering from having too much of something 
	· Focus students on Part 2 of the article. Invite students to follow along, reading silently in their heads as you read it aloud.  

· Invite students to put their finger on the word  arbitrarily.  

· Ask Question 9. Invite students to work in pairs to determine the meaning of this word. Remind them of the strategies listed on the Close Readers Do These Things anchor chart.
· Cold call students to share the definition of arbitrarily in their own words with the whole group and the strategy they used.  

 

	Directions and Questions
	Teaching Notes

	10. Which statement best represents Part 2 of the article? Underline the correct answer. (RI.5.1) 

a. People have the right to take what they want from others.  

b. People have the right to only own things alone. 

c. People have the right to own property. 

d. No one should 

have their property taken away without good reason. 

11. What nickname 

would you give this article? (RI.5.4) 


	·  Ask Question 10 and read the options aloud. Invite students to work in pairs to determine the meaning of this word. Remind them of the strategies listed on the Close Readers Do These Things anchor chart.
· Cold call students to share the definition of deprived in their own words with the whole group and the strategy they used.
· Ask Question 11 and read the options aloud. Invite students to work in pairs to record their response on their note-catcher.  

· Select volunteers to share with the whole group.  

· Ask Question 12. Give 30 seconds of think time. Invite partner B to say it aloud to partner A, and then invite partner A to say it aloud to partner B.  

· Invite students to record their response on their note-catcher.  

· Select volunteers to share out.  



	12. What are the main ideas of Article 17 of the Universal Declaration of Human Rights? Underline all of the correct answers. (RI.5.2) 

a. Everyone has  the right to own property.  

b. No one should  touch the property of others.  

c. Everyone  has the right to take any property they like.  

d. No one should  have property taken away without good reason.  
	· Remind students of what the main ideas of a text are: the main points that the author wants you to understand and to take away from reading the text. Tell students that there is often more than one idea in a text, which is why the learning target says main ideas rather than just main idea.  

· Remind students of the strategies listed on the Strategies to Answer Selected Response Questions anchor chart.  

· Focus students on Question 13 and tell them to cover the possible answers either with their hand or with a piece of paper. Emphasize that as they are looking for main ideas, students will underline more than one answer. 
· Invite students to Think-Pair-Share, leaving adequate time for partners to think, ask each other the question, and share: 

“What are the main ideas of Article 27?” 
· Invite students to uncover the answers and to underline all of the correct answers. Remind them of the answers they discussed with their partner.  

· Use equity sticks to select students to share their responses with the whole group.  



	Directions and Questions
	Teaching Notes

	13. Choose at least one supporting detail to support each of the main ideas you underlined in Question 9. Quote accurately from the text. (RI.5.1, RI.5.2) 

	·  Focus students on Question 14 and invite them to work with their partner to choose at lea one detail from Article 17 to support each of the main ideas.  

· Remind students to quote accurately from the text, which means using quotation marks and writing the text exactly as it is in the source.  

· Use equity sticks to select students to share their responses with the whole group.  



	14. Use your simplified version of 

the UDHR and the actual text of Article 17 to write 

a summary of Article 17 of the UDHR. (RI.5.1, RI.5.2, RI.5.9) 


	· Read Question 15. Remind students that summaries briefly give us the main points of a text so we can determine whether we want or need to read it.  

· Invite them to refer to the Criteria for an Effective Summary anchor chart and to the Model Summary: Article 16 of the UDHR.  

· Give students 1 minute to think before asking partner B to share his or her oral summary with partner A. Partner A can go as soon as partner B has finished.  

· Invite students to write their summaries.  

· Circulate to support students as they write.  


Close Reading Note Catcher:
Article 17 of the UDHR
RI.5.4, RI.5.2, RI.5.4, RI.5.9, L.5.4 


Name: ____________________________________ Date: ___________________
1. What is the gist of this article? What is it mostly about? (RI.5.1)
	

	


2. Use the context as a clue to the meaning of the word association. Write what you think it means. (L.5.4a) 

	

	


3. Check the meaning of the word association in the dictionary. Were you close? (L.5.4c) 

Circle:             Yes               No 
4. How would say Part 1 of the article in your own words? (RI.5.4) 

	

	


5. Read aloud with your partner: 

Everyone has the right to own property alone as well as in association with others. 
6. Discuss why we underlined everyone in blue and the remaining chunks in red. What if we remove everyone? 

7. Use this frame to talk with your partners about Article 17 and Article 23 in the UDHR. 

	
	the right to
	

	as well as
	



8. What does arbitrarily mean? Write the answer in your own words. (RI.5.4, L.5.4c) 

	

	


7. What does deprived mean? Underline the correct answer. (RI.5.4, L.5.4c)

not given toys

suffering a lack of something

not allowed to play outside after 5 p.m.

suffering from having too much of something  

10. Which statement be represents Part 2 of the article? Underline the correct answer. (RI.5.1): 

a. People have the right to take what they want from others.  

People have the right to only own things alone.  

People have the right to own property.  

No one should have their property taken away without good reason.

  
11. What nickname would you give this article? (RI.5.4)  

	

	


4. What are the main ideas of Article 17 of the Universal Declaration of Human Rights? Underline all of the correct answers. (RI.5.2)

a  Everyone has the right to own property.  

b  No one should touch the property of others.  

c  Everyone has the right to take any property they like.  

d  No one should have property taken away without good reason.  

5. Choose at least one supporting detail to support each of the main ideas you underlined in Question 9. Quote accurately from the text. (RI.5.1, RI.5.2)  

	Main Ideas
	1.
	2.

	Supporting details
(quote accurately from the text)
	
	


6. Use your simplified version of the UDHR and the actual text of Article 17 to write a summary of Article 17 of the UDHR. (RI.5.1, RI.5.2, RI.5.9) 

Refer to the Criteria for an Effective Summary anchor chart for what to include in your summary. 

	

	

	

	

	

	


Close Reading Note Catcher:
Article 17 of the UDHR
(Example, for Teacher Reference)
RI.5.4, RI.5.2, RI.5.4, RI.5.9, L.5.4 

1. What is the gist of this article? What is it mostly about? (RI.5.1)
Sample response: Everyone has the right to own things.
	

	


2. Use the context as a clue to the meaning of the word association. Write what you think it means. (L.5.4a) 

Sample response: along with
	

	


3. Check the meaning of the word association in the dictionary. Were you close? (L.5.4c) 

Circle:             Yes               No 

4. How would say Part 1 of the article in your own words? (RI.5.4) 

Sample Response: Everyone has the right to own things alone or with others. 
	

	


5. Read aloud with your partner: 

Everyone has the right to own property alone as well as in association with others. 

6. Discuss why we underlined everyone in blue and the remaining chunks in red. What if we remove everyone? 

Sample response: Blue signals the subject of the sentence: everyone. Red signals the predicate: “has the right to own property alone as well as in association with others.” The subject is a noun, which tells us the people the sentence is about. The predicate is a verb phrase, which tells us more about everyone, what they have the right to. If we remove “Everyone,” the sentence is confusing and ungrammatical. Most English sentences need at least one subject with a predicate. 

7. Use this frame to talk with your partners about Article 17 and Article 23 in the UDHR. 

	All people have
	the right to
	receive equal pay for equal work 

	as well as
	to own property


8. What does arbitrarily mean? Write the answer in your own words. (RI.5.4, L.5.4c) 

Sample response: at random, without good reason.
	

	


7. What does deprived mean? Underline the correct answer. (RI.5.4, L.5.4c)

not given toys

suffering a lack of something

not allowed to play outside after 5 p.m.

suffering from having too much of something  

10. Which statement be represents Part 2 of the article? Underline the correct answer. (RI.5.1): 

a. People have the right to take what they want from others.  

People have the right to only own things alone.  

People have the right to own property.  

No one should have their property taken away without good reason.

  

11. What nickname would you give this article? (RI.5.4)  

Sample response: the right to own things
	

	


8. What are the main ideas of Article 17 of the Universal Declaration of Human Rights? Underline all of the correct answers. (RI.5.2)

Everyone has the right to own property.  

No one should touch the property of others.  

Everyone has the right to take any property they like.  

No one should have property taken away without good reason.  

9. Choose at least one supporting detail to support each of the main ideas you underlined in Question 9. Quote accurately from the text. (RI.5.1, RI.5.2)  

	Main Ideas
	1. Everyone has the right to own property. 


	2. No one should have property taken away without good reason. 



	Supporting details
(quote accurately from the text)
	Part 1 of the article says, “Everyone has the right to own property.” 


	Part 2 of the article says, “No one shall be arbitrarily deprived of his property.”




10. Use your simplified version of the UDHR and the actual text of Article 17 to write a summary of Article 17 of the UDHR. (RI.5.1, RI.5.2, RI.5.9) 

Refer to the Criteria for an Effective Summary anchor chart for what to include in your summary. 

The Universal Declaration of Human Rights was written by the United Nations to protect all people everywhere. The simplified version of Article 17 describes it as “the right to your own things.” One of the main ideas of this article is that everyone has the right to own property. Part 1 of the article says, “Everyone has the right to own property.” Another main idea of this article is that no one should have property taken away without good reason. Part 2 of the article says, “No one shall be arbitrarily deprived of his property.” Article 17 protects our ownership of things. 
Sentence Strip Chunks

Name: ____________________________________ Date: ___________________

Directions: Create sentence strip chunks as shown below. Follow the instructions in the Close Reading Guide. 
	Everyone

	has the right 

	to own property alone

	as well as

	in association with others.
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