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	Grade 7: Module 2B: Unit 2: Lesson 3

Analyzing Character: Launching Pygmalion, Part 2


	Long-Term Targets Addressed (Based on ELA CCSS)

	I can cite several pieces of text-based evidence to support an analysis of literary text. (RL.7.1)

I can analyze the interaction of literary elements of a story or drama. (Rl.7.3)

I can select high-quality texts to read independently. (RL.7.11a and b)



	Supporting Learning Targets
	Ongoing Assessment

	· I can track the development of Eliza Doolittle as a character through the play Pygmalion. 
· I can cite specific evidence from the play Pygmalion to determine Eliza’s internal and external characteristics. 
	· Eliza Character Tracker

· Checking for Understanding Entry Task: Pygmalion, Section 1

· Reader’s Notes: Pygmalion, Section 1


	Agenda
	Teaching Notes

	1. Opening

A. Checking for Understanding Entry Task (12 minutes)

2. Work Time

A. Introducing the Eliza Character Tracker (3 minutes)

B. Close Read: Pygmalion, Section 2 (20 minutes)

C. Guided Practice: Eliza Character Tracker (7 minutes)

3. Closing and Assessment 

A. Previewing Homework and Reviewing Learning Targets (3 minutes)

4. Homework

A. Finish filling in the Eliza Character Tracker for Section 2.

B. Independent reading (20 minutes).
	· In the early lessons in this unit, students are introduced to several new routines to support them in reading Pygmalion. Therefore, there is more modeling of how to do specific routines. Students watch you model how to use the Reader’s Notes to complete the daily Checking for Understanding entry task, as well as strategies students might use to make meaning of this text when reading for homework. 

· The lesson provides significant scripting as a resource for teachers. However, consider what type of modeling will best support your students and adapt the modeling to meet your style and their needs.

· This lesson introduces the Checking for Understanding entry task. Students answer several questions about the previous night’s homework using their Reader’s Notes and the text of the play. Decide how you want to collect these and use the information and communicate that clearly to students. Especially during the first part of the unit, consider the entry task as useful formative data to guide instruction (rather than as an assessment for a grade). Encourage students to use the task as a self-check: If they can answer the questions correctly, they are understanding the homework reading; if they cannot, they should consider how to change their homework practices (for example, by doing more rereading). 

· Consider how you might present this routine to students to ensure that they understand it as a tool that you and they will use to help them become better readers, rather than as a way to “catch” students who aren’t reading at home. Emphasize that reading, rereading, and taking good notes are important strategies for making meaning. Consider how your grading structures might be used to recognize effort and thoroughness on the Reader’s Notes and success with the Checking for Understanding entry task. 

· This lesson, plus Lessons 4 and 5, focuses on helping students understand Eliza, one of the main characters, in preparation for writing an argumentative essay on how she changes over the course of the play. The closing gives students an opportunity to synthesize what they have learned about Eliza so far.

· In advance: Pygmalion is a difficult text. Consider what type of pep talk or planning in class will help your students be successful with completing more rigorous reading assignments for homework. Time is built in to discuss this with students. Emphasize the use of practices such as rereading and focus on helping students engage with the main character. Consider what your students need to discuss.


	Agenda
	Teaching Notes (continued)

	
	· Review: Reader’s Notes: Pygmalion, Section 2 (for teacher reference). Note that the teacher’s edition for Section 1 was provided at the end of Lesson 2, when the notes were distributed to students. This will be the case throughout the unit; see the Unit 2 Overview for details.

· Post: Learning targets.


	Lesson Vocabulary
	Materials

	internal/external characteristics
	· Pygmalion (play; one per student) 

· Checking for Understanding Entry Task: Pygmalion, Section 1 (one per student and one to display)
· Reader’s Notes: Pygmalion, Section 1 (from Lesson 2; for teacher reference) 
· Document camera
· Checking for Understanding Entry Task: Pygmalion, Section 1 (answers, for teacher reference) 

· Diversity Discussion Appointments handout (from Unit 1, Lesson 4)

· Eliza Character Tracker: Parts 1 and 2 (one per student and one to display)

· Internal and External Identity anchor charts (from Unit 1, Lesson 10)

· Text-Dependent Questions: Pygmalion, Section 2 (one per student)
· Text-Dependent Questions: Pygmalion, Section 2 (answers, for teacher reference)


	Opening
	Meeting Students’ Needs

	A. Checking for Understanding Entry Task (12 minutes)
· Be sure students have their text, Pygmalion. Distribute Checking for Understanding Entry Task: Pygmalion, Section 1 to students as they enter. Tell them that usually they would complete this individually, but today you will guide them through the process. 

· Remind students that they can use their Reader’s Notes: Pygmalion, Section 1, and the play, to answer these questions. Remind them that the purpose of this is not to quiz them, but to show how they are doing with taking notes and with understanding character, plot, and setting in Pygmalion. You might say something like: 
· “The skills of reading, rereading, and taking notes are so important that you are going to work with your notes almost every day so that you can see how they help you and so that you get into the habit of reading carefully and taking good, thorough notes.”

· Display the Reader’s Notes: Pygmalion, Section 1 (for teacher reference) on a document camera. (Note: These were provided in the Lesson 2 supporting materials along with the student version of those sections, as will be the case throughout this unit. See the unit overview for details.) Give students a few moments to compare their notes to yours. 

· Prompt all students to raise their hands to represent how they feel about their ability to fill out their Reader’s Notes, using the Fist to Five Checking for Understanding technique. 

· Describe to the class any patterns that you notice in this early self-assessment. You might say something like: 

· “I see that a number of students are holding up 4s or 5s. Great! Many of you are confident in your ability to complete these Reader’s Notes since you had lots of practice with them in Module 1. I wonder if those of you who have held up 2s or 3s should concentrate on taking more notes, or rereading the text a few more times as you work.”

· Cold call a few students to point out some similarities and differences between your notes and theirs. Give them specific positive feedback for their efforts to understand the text. 

· Display the entry task and direct students to complete it individually as you model out loud. See the Checking for Understanding Entry Task: Pygmalion, Section 1 (answers, for teacher reference) for a suggested way to model this task. As you model out loud, also write your answers down to provide a record of what exemplary work looks like.

· When students are done with the entry task, notice and appreciate their success with completing the reading and note-taking assignment for homework. Assure them that it will get easier as they get used to the process and become stronger readers. Emphasize the importance of rereading. If appropriate, ask several students to share what they did to ensure that they were successful with the homework assignment.
	· Developing self-assessment and reflection supports all learners, but research shows it supports struggling learners most.

· For definitions of words in Pygmalion, refer to the teacher reference version of the Reader’s Notes. Also consider the Longman online dictionary at www.ldoceonline.com, or Merriam-Webster’s Word Central at www.wordcentral.com, both of which provide student-friendly definitions. 

· Some students may benefit from being privately prompted before they are called on in a cold call. Although cold calling is a participation technique that necessitates random calling, it is important to set a supportive tone so that its use is a positive experience for all.


	Work Time
	Meeting Students’ Needs

	A. Introducing the Eliza Character Tracker (3 minutes)

· Have students take out their Diversity Discussion Appointments handout (from Unit 1). Invite them to pair up with their Blue Hands appointment. 

· Distribute the Eliza Character Tracker Parts 1 and 2. Give pairs 1 minute to find one “notice” and one “wonder” about the Character Tracker. 

· Ask for volunteers to share their “notice” and “wonder.” During the course of this class examination of the Eliza Character Tracker, make sure these points are addressed, either by you or by the students’ comments:

· The Eliza Character Tracker will be used, as the title indicates, to “track” the changes in a character named Eliza Doolittle. Let the students know that they have actually already met this character in Section 1 and have them take a guess as to who it is (the Flower Girl). 

· The Eliza Character Tracker is divided into two sections, Part I and Part II. Part I is what will be used for the majority of the unit. Part II will be used at the end of reading the play, in Lesson 11. 

· The tracker asks students to track both Eliza’s internal and external identity characteristics. Remind them that they spent much of Unit 1 discussing both internal and external characteristics of identity. Point out that the Internal and External Identity anchor charts are still posted in the room, and they should refer to them in this lesson and in the future when needed. 
	· Consider modifying the Character Tracker ahead of time to meet student needs: simplifying the wording, including copies of the Internal and External Identity anchor charts, partial or entire fill-ins, and so on. 

· Review the definitions of identity, internal identity, and external identity if needed during Work Time A.


	Work Time (continued)
	Meeting Students’ Needs

	B. Close Read: Pygmalion, Section 2 (20 minutes)
· Tell students that will you  read Section 2 of the play aloud to them today. Preface this section by previewing the main actions: 

· We find out in this section that the Note Taker, who will become a very important character, is actually a phonetics expert named Henry Higgins. 

· Higgins meets another language expert named Colonel Pickering, who will also become a very important character. 

· The Flower Girl (Eliza Doolittle) remains frightened and insulted by Higgins but is fascinated by the boast Higgins makes that he could teach her to act like a duchess and no one would know the difference. 

· Tell students they will now read an excerpt from Section 2 closely to analyze what we know so far about Eliza Doolittle (referred to in this section as the Flower Girl). 

· Ask the students to raise their hands if they know which learning target this addresses. Wait for most of the students to raise their hands and then call on one to explain. Listen for: “I can track the development of Eliza Doolittle as a character through the play Pygmalion.” 
· Tell students that you will read the excerpt aloud, and they should read along silently. Ask them to underline words or phrases that help them understand how Eliza feels and acts in a certain way. Remind them that the words might not explicitly name an emotion (e.g., “she was sad”) but might implicitly show an emotion (e.g., “her eyes began to fill with tears”). 

· Remind them that it is essential to look at both the lines and the italicized stage directions for information about Eliza. 

· Read the excerpt aloud with expression, from “All the rest have gone ...” on page 22 to “And on the profits of it …” on page 23. (Refer to the Teaching Notes for Lesson 2 and the Unit 2 Overview for suggestions on how to present the play orally or auditorily to students.)

· Ask the students to “popcorn” (share out randomly as they choose) some of the words they underlined that refer to Eliza. Listen for them to note that Eliza is pitying herself, that she is sad and overwhelmed, but that she also has a small spark of resistance and a sense of self-worth. Probe for evidence for these answers, such as: “The stage directions say she is talking to herself in a pitying voice.” 
	


	Work Time (continued)
	Meeting Students’ Needs

	· Distribute Text-Dependent Questions: Pygmalion, Section 2. Have students fill them out with a partner. 
· Use Text-Dependent Questions: Pygmalion, Section 2 (answers, for teacher reference) to guide students through the answers.
	

	C. Guided Practice: Eliza Character Tracker (7 minutes)

· Have students look at their Eliza Character Trackers again. Tell them that now they will use their previous reading and the answers to the Text-Dependent Questions: Pygmalion, Section 2 to fill in the first few items of the Eliza Character Tracker. Model the first two entries under the document camera:

· “First, let’s focus on External Characteristics/Identity. What do we know about Eliza, from this lesson and the previous lesson, about her external identity?” 

· Consider referring students to the External Identity anchor chart for a refresher on what external identity consists of. 

· Listen for students to recall the detailed description of Eliza’s clothing and appearance from yesterday’s reading, her job, her socioeconomic status, and her Cockney accent. Record each of these details on the External Characteristics/Identity section of the Eliza Character Tracker under the document camera while students place them on their own Eliza Character Trackers. 

· If students have trouble remembering these details, cue them with statements such as: 

· “Yesterday, the author provided us with a lengthy description of Eliza’s appearance in the stage directions on pages 16-17.” 

· Move on to Internal Characteristics/Identity, saying something like this: 

· “Now, let’s use the Text-Dependent Questions: Pygmalion, Section 2 to make our first Internal Characteristics/Identity entry. We’ve determined from Eliza’s first three lines that she is pitying herself quietly (in murmurs), but that she is still willing to be angry out loud at the Note Taker and to stand up for herself. I’m going to record as follows across the chart, and you do the same: ‘Act I/angry, pitying herself, sense of self-worth/pitying herself in murmurs”…/pages 22 and 23.’” 

· Let students know that they will complete their entries on the Eliza Character Tracker for homework and that their Checking for Understanding Entry Task in Lesson 4 will be based on the Eliza Character Tracker.
	


	Closing and Assessment
	Meeting Students’ Needs

	A. Previewing Homework and Reviewing Learning Targets (3 minutes)

· Remind students that one thing readers do is to think about the main character in a play and try to understand her. They did this a lot when studying A Long Walk to Water (which actually had two main characters). They have seen Eliza interact with several other characters, settings, and events in Section 2. 

· Ask students to turn and talk with their partner: 

· “What have you learned about Eliza’s external and internal identity?” 

· “What seems to be important to her?”

· Cold call several students to share their answers, providing positive feedback for textual support. 

· When possible, try to create some suspense around what will happen to Eliza. For example: 

· “Eliza, the Note Taker and Colonel Pickering are going to meet again in Act II. I wonder what will happen.” 

· Preview the homework. Let students know that they will return to the regular routine of Reader’s Notes in Lesson 4.

· Encourage students to use what they learned from the Checking for Understanding entry task today to guide how they read and take notes this evening. Remind them that they will be completing the entry task on their own in the next lesson.
	· If some students are using the accommodations outlined in the unit overview, this is a good time to check in with them about how well those accommodations are supporting them in making meaning of this complex text.


	Homework
	Meeting Students’ Needs

	· Finish filling in the Eliza Character Tracker for Section 2.
· Independent reading (20 minutes). 
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Checking for Understanding Entry Task:

Pygmalion, Section 1
	Name:

	Date:


Use your Reader’s Notes from Section 1 of Pygmalion to answer the questions below. 
1.   What is the setting of the play in Act I?

	

	

	


2.   How does the Flower Girl react to the knowledge that a person is writing down everything she is saying?
	

	

	


3.   How does the setting affect the plot of Section 1?
	

	

	

	


Checking for Understanding Entry Task:

 Pygmalion, Section 1

(Answers, for Teacher Reference)
	Name:

	Date:


Note: You will want to display:

· Reader’s Notes: Pygmalion, Section 1 (for teacher reference)

· a blank copy of the entry task, on which you will write answers as you model 

It is important for students to not just see a completed entry task, but to follow your thinking as you use your Reader’s Notes to complete it. 

	1. What is the setting of the play in Act I?


	“I wrote this in my Setting column. It’s Covent Garden, under the portico of St. Paul’s Church. It’s raining, and late at night. It’s important for me to have gotten all this detail in, because it’s all part of the setting. It’s not just where the play is happening, but when, and what the weather was like, and so on.”

	2. How does the Flower Girl react to the knowledge that a person is writing down everything she is saying?
	“I have to look at my Plot column for this one. She is terrified. She thinks the unknown person is a policeman who is getting ready to charge her.”


	3. How does the setting affect the plot of Section 1?
	“This is going to be in the Interactions column, because I can tell from the question that the answer has something to do with the plot and the setting interacting. The rain has made all the characters take shelter in the same place, so that’s one way the plot is affected by the setting. Also, the rain causes Eliza to slip when she is hit by Freddy, which is part of the plot as well.”


Eliza Character Tracker: Part 1
	Name:

	Date:


	Who is Eliza on the Outside (External Characteristics/Identity)

	Act #
	Description of what Eliza looks like, sounds like, carries herself, etc).
	Textual Evidence


	Page #

	
	
	
	

	
	
	
	

	
	
	
	


Eliza Character Tracker: Part 1
	Who is Eliza on the Outside (External Characteristics/Identity)

	Act #
	Description of what Eliza looks like, sounds like, carries herself, etc).
	Textual Evidence


	Page #

	
	
	
	

	
	
	
	


Eliza Character Tracker: Part 1
	Who is Eliza on the Inside  (Internal  Characteristics/Identity)

	Act #
	Description of how Eliza views herself, what she believes, and other internal characteristics

	Textual Evidence:


	Page #

	
	
	
	

	
	
	
	


Eliza Character Tracker: Part 1
	Who is Eliza on the Inside  (Internal  Characteristics/Identity)

	Act #
	Description of how Eliza views herself, what she believes, and other internal characteristics

	Textual Evidence:


	Page #

	
	
	
	

	
	
	
	


Eliza Character Tracker: Part 2

	What has CHANGED EXTERNALLY in Eliza from Act 1 to Act 5?

	What is the change? (Reason)
	Why is it a change? (Evidence)

	 
	(Page # __ )

(Page # __ )

(Page # __ )



	What has CHANGED INTERNALLY in Eliza from Act 1 to Act 5?

	What is the change? (Reason)
	Why is it a change? (Evidence)

	
	(Page # __ )

(Page # __ )

(Page # __ )




Eliza Character Tracker: Part 2

	What has NOT CHANGED INTERNALLY in Eliza from Act 1 to Act 5?

	What has not changed? (Reason)
	How can you tell it hasn’t changed? (Evidence)

	 
	(Page # __ )

(Page # __ )

(Page # __ )




	My Claim: 

	

	

	

	

	

	


Text-Dependent Questions:

Pygmalion, Section 2
	Name:

	Date:


	Questions
	Answers

	1.   Taken together, what can we infer about the Flower Girl’s character from her first three lines on page 22? 

	

	2.   The stage directions for the Flower Girl’s next line read: with feeble defiance. Feeble means “weak.” If the Flower Girl is “weakly defiant,” what can we infer about her character from this line?

	

	3.   The stage directions for the Flower Girl’s line on page 23 read: … without daring to raise her head. What can we infer about her character from this line?


	

	4.   The Note Taker (Henry Higgins) tells us that he is a phonetics expert who can train people to speak “better” English, and that the Flower Girl’s current English will “keep her in the gutter until the end of her days.” What can we infer about the Flower Girl’s character from his words?


	


Text-Dependent Questions:
Pygmalion, Section 2

(Answers, for Teacher Reference)

	Questions
	Answers

	1.   Taken together, what can we infer about the Flower Girl’s character from her first three lines on page 22? 


	She has some sense of self-worth, but she’s also feeling very sorry for herself, so Eliza is aware that her life is difficult  (“hard enough for her to live”). 

	2.  The stage directions for the Flower Girl’s next line read: with feeble defiance. Feeble means “weak.” If the Flower Girl is “weakly defiant,” what can we infer about her character from this line?
	She’s willing to stand up for herself, but she is intimidated by the Note Taker. 

	3.  The stage directions for the Flower Girl’s line on page 23 read: … without daring to raise her head. What can we infer about her character from this line?
	She’s afraid of the Note Taker’s language and manner—she can be overwhelmed by another person who “bullies” her. 

	4.  The Note Taker (Henry Higgins) tells us that he is a phonetics expert who can train people to speak “better” English, and that the Flower Girl’s current English will “keep her in the gutter until the end of her days.” What can we infer about the Flower Girl’s character from his words?


	She is “in the gutter”—very poor. Her language is a product of being poor in London. 
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