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	Grade 7: Module 2B: Unit 2: Lesson 2
Understanding Interactions:

Launching Pygmalion, Part 1



	Grade 7: Module 2B: Unit 2: Lesson 2
Understanding Interactions: Launching Pygmalion, Part 1


	Long-Term Targets Addressed (Based on ELA CCSS)

	I can cite several pieces of text-based evidence to support an analysis of literary text. (RL.7.1)

I can analyze the interaction of literary elements of a story or drama. (RL.7.3)

I can select high-quality texts to read independently. (RL.7.11a and b)



	Supporting Learning Targets
	Ongoing Assessment

	· I can analyze the play Pygmalion for internal and external characteristics of its main character, Eliza. 

· I can analyze how plot, character, and setting interact in Pygmalion. 
	· Text-Dependent Questions: Pygmalion, Section 1 


	Agenda
	Teaching Notes

	1. Opening

A. Entry Task: Settings in Pygmalion (5 minutes)

B. Introducing Learning Targets (2 minutes)

2. Work Time

A. Close Read: Section 1 of Pygmalion (23 minutes)

B. Guided Practice with Reader’s Notes (10 minutes)

3. Closing and Assessment

A. Reviewing Homework and Previewing Checking for Understanding Entry Task (5 minutes)

4. Homework

A. Complete Reader’s Notes: Pygmalion, Section 1 (Column 4 and Reader’s Dictionary).
B. Read independently for 20 minutes. 

	· This unit focuses on standard RL.7.3: Students analyze how the plot, setting, and characters in Pygmalion interact. In this lesson, they learn these terms and apply them to the first section of the play.
· Students have guided practice with the Reader’s Notes that they will use throughout their reading of the play. The Reader’s Notes for Pygmalion are similar to those for A Long Walk to Water from Module 1 as well as those used in Unit 1 of this module. As they read, students take gist notes (though this time the notes are organized by character, setting, and plot) and keep track of the new vocabulary they encounter. 
· As suggested in the Unit 2 Overview, decide how you will organize, check, and collect Reader’s Notes for Pygmalion. Consider checking the work most days but collecting it periodically to look it over more thoroughly. After evaluating students’ work, return these packets to the students so they can refer to them as they write their essays. It is possible to organize the Reader’s Notes differently to meet the needs of your students. In this lesson, explain to your students how their work will be organized and how you will check and collect it. 
· Pygmalion contains more difficult vocabulary and syntax than A Long Walk to Water. Teacher read-alouds, as well as Close Reading Guides, are used as a tool to help students access and enjoy this text. 

· Access to drama also depends heavily and uniquely on oral interpretation of the script. See the Unit 2 Overview for suggestions for how to deliver the script of Pygmalion auditorily. Find some way for students to hear the multiple voices, accents, and emotion that accompany the lines of the play and allow the script to be “lifted off the page.” This is especially important considering that the play’s plot centers upon the transformation of Eliza Doolittle’s speech. 
· In Section 1 and throughout Act I and II, it is critical for students to understand that Eliza is speaking in her Cockney accent. Later, her voice changes because of the influence of Henry Higgins’ training; this fact is also critical to understanding the play. If you are comfortable with mimicking accents or have stage training, consider making sure that when Eliza’s lines are read, they are read with the appropriate accent. If not, find a way for students to hear an audio version of the lines whenever possible. Refer to the Cockney station in the Gallery Walk of Lesson 1 as well, where needed. 

· Review: Reader’s Notes: Pygmalion, Section 1 (for teacher reference)

· Post: Learning targets.


	Lesson Vocabulary
	Materials

	elements, interact, plot, setting, character; italics, stage directions, pedestrian, portico, preoccupied, gumption, dialect, phonetic, unintelligible, amiable, sovereign (half-a-crown, tuppence, ha’pence, tanner); proximity, bloke, deprecating, sensibility, row, molestation
	· Setting Pictures A, B, and C (one of each to display or print out)

· Entry Task: Lesson 2 (one per student)

· Pygmalion (play; one per student)

· Text-Dependent Questions: Pygmalion, Section 1 (one per student)

· Close Reading Guide: Pygmalion, Section 1 (for teacher reference)

· British Dialect/Slang anchor chart (new; teacher-created)

· Reader’s Notes: Pygmalion, Section 1 (one per student)

· Reader’s Notes: Pygmalion, Section 1 (for teacher reference)


	Opening
	Meeting Students’ Needs

	A. Entry Task: Settings in Pygmalion (5 minutes)
· In advance, either post or project Setting Pictures A, B, and C. There is one picture for each setting in Pygmalion (Covent Garden, Henry Higgins’ laboratory, Mrs. Higgins’ parlor).

· Distribute Entry Task: Lesson 2 to students as they enter. Tell them that today they will start a new play, and that the entry task will let them look ahead to some of the places the play describes. 

· Direct students to complete the entry task individually and silently, just as they did in the previous lesson. 

· When students are done, call on several to share their answers. Prompt students: 
· “What did you see in that picture that helped you match it with the description?”
· Listen for students to notice that A is Covent Garden, B is Henry Higgins’ house, and C is Mrs. Higgins’ parlor.

· Tell the class that the time and place in which a story takes place is called the setting. Ask several students to predict the time and place for Pygmalion, but do not tell them the correct answer yet—assure them that they will be able to test their ideas when they start reading the play shortly.
	· Consider posting these three terms, along with visual representations, in the room: setting, character, and plot. Students will refer to them frequently in this unit.
· Consider posting the three pictures of the settings of Pygmalion in the classroom for the duration of the unit, to help students visualize the details of Victorian London. 

	B. Introducing Learning Targets (2 minutes)

· Direct students’ attention to the learning targets for today. Tell them that we often think about the elements of a story: the parts that make it up. Setting, which they just discussed, is one element; characters and plot are two other elements. 

· Ask students to define these words, giving examples from any common text (such as A Long Walk to Water). Listen for students to say that the characters are the people or other actors in a story and that the plot is the series of events in a story. 

· Next, ask students: 
· “What does it mean to analyze an interaction?” 
· Remind them that they have done this already in Unit 1. Listen for them to say that an “interaction” is the way aspects of a story or piece of text interact and influence one another. 

· Finally, have the students define “analyze.” Remind them that this is reviewing material from Unit 1. Listen for: “to examine something carefully; to understand it by looking at its parts.”
	· Discussing and clarifying the language of learning targets helps build academic vocabulary.


	Work Time
	Meeting Students’ Needs

	A. Close Read: Section 1 of Pygmalion (23 minutes)

Note: Bear in mind that Eliza Doolittle is not described by that name until Act II, and in Act I is known only as “the Flower Girl.” Don’t explain this yet to the students.

· Distribute the play Pygmalion to each student. Point out the title of the play—it has the same title as that of the myth they read in Lesson 10 of Unit 1. Clarify for them that the play is not about Pygmalion, but about a story that relates to the myth (how it relates will become clear as the students progress through the unit). Through their reading of the play Pygmalion, they will begin to think about questions like these:

· “What is identity?” (Remind them that this was the focus for Unit 1). 

· “Why does identity matter?”

· “Can identity change?”

· Distribute the Reader’s Notes: Pygmalion, Section 1. Ask students:
· “How are these Reader’s Notes similar to your Reader’s Notes for Unit 1?”

· “How are these Reader’s Notes different?” Listen for them to notice the similar format for the Reader’s Dictionary and the different headings for the gist notes. Tell students that, as in Unit 1, they’ll want to fill in the Reader’s Dictionary as they go but should probably wait until the end of a section to fill in the other notes. 

· Tell students that in most lessons, you or they will read aloud (or hear an audio version of the play). Remind them that when they are listening, they also need to be reading silently to themselves.

· Distribute and display the Text-Dependent Questions: Pygmalion, Section 1. 

· Use the Close Reading Guide: Pygmalion, Section 1 (see supporting materials) to guide students through a series of text-dependent questions related to Section 1.
	· Hearing a complex text read slowly, fluently, and without interruption or explanation promotes fluency and comprehension for students. They are hearing a strong reader read the text aloud with accuracy and expression and are simultaneously looking at and thinking about the words on the printed page. Be sure to set clear expectations that students read along silently in their heads as you read the text aloud.

· Providing models of expected work supports all learners, especially those who are challenged. 

· When reviewing graphic organizers or recording forms, consider using a document camera or chart paper to display the document for students who struggle with auditory processing.


	Work Time (continued)
	Meeting Students’ Needs

	B. Guided Practice with Reader’s Notes (10 minutes) 

· After finishing the close reading, display the student version of the Reader’s Notes: Pygmalion, Section 1 and model how to fill them out. (You may find the Reader’s Notes: Pygmalion, Section 1 to be a helpful resource, but it is useful for the students to actually watch you fill the chart in.) 

· With students’ input, quickly fill in setting (Covent Garden) and characters (the Daughter, the Mother, the Bystander, etc.).

· Then fill in the first part of the plot column (A family is caught in the rain, and the son cannot find a cab) and direct students to work with partners to add the next event to the plot column. 

· When they are done, ask several pairs to share out and add their entry (The son runs into the Flower Girl, who tries to sell a flower to the Mother) to the plot column. Ask: 

· “What makes plot notes effective?” 

· Listen for them to notice that effective plot notes are concise, list events in order, and focus only on central events (for example, the bear crashing in the woods is not included). 

· Finally, focus students on the fourth column of the chart. Explain that these questions will help them focus on the interaction of characters, setting, and plot. 

· Direct students to work with their seat partners to answer these questions. Circulate to support them as needed, directing them back to the text for evidence. Use your circulating to select several strong pairs to share out; script their answers as they share to create a common public record of a strong answer.
	


	Closing and Assessment
	Meeting Students’ Needs

	A. Reviewing Homework and Previewing Checking for Understanding Entry Task (5 minutes)

· Tell students that they will be doing a lot of rereading of Pygmalion at home. Set the purpose for rereading. You might say something like: 
· “In high school and college classes, students read at home and then use class time to talk about their reading. We will be doing the same thing. You will read carefully at home, and then we will work together in class to get to a deeper understanding of the play.”

· Tell students that this is a challenging play. Ask them to name some reading strategies that will help them read successfully on their own. Listen for them to name: visualizing what they read, connecting the play to their own experience, and slowing down to reread some paragraphs or even some pages to understand what is happening. Stress the importance of rereading. Assure them this is normal for difficult texts. Good readers are good readers because they reread. 

· Explain how the Reader’s Notes and daily entry task will help them understand the play. You might say something like: 
· “The Reader’s Notes will also help you understand the play and focus on what to reread. In addition, each class will start with a Checking for Understanding entry task based on the homework from the previous night. For this activity, you will be able to use your Reader’s Notes but not the play. The Checking for Understanding entry task is not a quiz, but it lets me and you see how you are doing with understanding the play and figuring out new words.” 
· Ask: “How will reading carefully and having strong Reader’s Notes help you on the Checking for Understanding tasks?” 

· Help students generate ideas for how they can make sure their reading at home is as effective as the reading they did in class. 

· Make sure they think about where and when they will read, and what strategies they will use if they get confused. Emphasize the importance of rereading and make sure that they understand that strong readers reread often. 
	


	Homework
	Meeting Students’ Needs

	· Complete Reader’s Notes: Pygmalion, Section 1 (Column 4 and Reader’s Dictionary).
· Read independently for 20 minutes. 
Note: In the next class, you will model how to use the Reader’s Notes to perform the entry task. The Reader’s Notes: Pygmalion Section 1 (teacher reference) may be a useful resource for you.
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Setting:

Picture A
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Architect: Charles Fowler
This image may be used without prior permission for any scholarly or educational purpose. victorianweb.org http://www.victorianweb.org/art/architecture/london/37i.html
Setting:

Picture B
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Monmouth Museum 
http://creativecommons.org/licenses/by-sa/3.0/deed.en

Setting:

Picture C
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Minnesota Historical Society. Public Domain
Entry Task: Lesson 2
	Name:

	Date:


Look carefully at the three pictures. Each picture shows a different setting in the play we are about to read. Read the descriptions of the settings below. Next to each description, write the letter of the picture that matches it.
	
	Covent Garden: Eliza Doolittle works here, and also meets Henry Higgins and Colonel Pickering here for the first time. 


	
	Mr. Higgins’ laboratory: This is what Henry Higgins’ laboratory (office) might have looked like, where Eliza comes to live and be instructed by Mr. Higgins on speech and manners for six months.


	
	Mrs. Higgins’ parlor: This is what the home of Henry Higgins’ mother might have looked like, where Eliza has her first introduction into British society, and also where she returns at the end of the play.


Text-Dependent Questions: Pygmalion, Section 1 
	Name:

	Date:


	Questions
	Answers

	1. Look up the word pedestrian in your Reader’s Dictionary, and then rewrite its sentence in the stage directions in your own words. 


	

	2. Here, the author is trying to convey the Flower Girl’s dialect by using phonetic spelling. Look up the words dialect and phonetic in your Reader’s Dictionary, and state in your own words what the author is attempting to do with this line. 


	

	3. What can we infer about the Flower Girl from the stage directions’ description of her appearance?


	

	4. The stage directions state that the phonetic spelling of the Flower Girl’s lines needs to be abandoned, as people who do not live in London will find her dialect unintelligible. What does unintelligible mean, given the context of its sentence? 


	



Text-Dependent Questions: Pygmalion, Section 1 
	Questions
	Answers

	5. We have two lines from the Note Taker on page 19 where he calls the Flower Girl “a silly girl” and then tells her to “shut up,” but also shows concern for her and good humor. What can we infer about his personality from these lines?
	

	6. In this section the Flower Girl is extremely worried that she is being watched by the police, or charged for misconduct by the “gentleman.” Her worries are justified, as they reflect the general treatment of working-class people in Victorian England. What can we infer about societal opinion of working-class people from these lines? 


	


Close Reading Guide: Pygmalion, Section 1 

(For Teacher Reference)
Time: 23 minutes
	Questions
	Close Reading Guide

	1.  Look up the word pedestrian in your Reader’s Dictionary, and then rewrite its sentence in the stage directions in your own words. 


	· Say to students: “Read in your heads while I read along with you aloud.” 

· Read the stage directions in italics straight through without interruption. 

· Inform students that they will see a great deal of italics in the play (review what italics are, if necessary). Clarify that whenever these are seen, they are called stage directions. Stage directions are just as important as the lines in a play; they give both the reader and the theater performers an idea of the setting, actions, and emotions that the author wants the play to convey to its audience. 

· Point out that these stage directions are painting a picture, in words, of the setting of Act 1. 

· Ask Question 1 and have students answer it in writing with their partners. Give students ample time to look the words up in their Reader’s Dictionary.

· Have students share out their answers. Listen for answers that include words and phrases such as: “people walking,” “walkers,” or “people on the sidewalk/in the street.” 

· Reread the phrase “Pedestrians running for shelter into the market and under the portico of St. Paul’s Church …”

· Say to students: “A portico is a covered walkway. Covent Garden in London has several of them. St. Paul’s Church is across the street from Covent Garden, which is why people might be sheltering there from the rain. Can you locate something that might be a portico in Setting Picture A?” Listen for students to identify the two roofed structures in the background of the picture as potential porticos. 

· Say to students: “Can you also identify the pedestrians in this picture?” Listen for students to indicate the people walking in the photograph.  


Close Reading Guide: Pygmalion, Section 1 

(For Teacher Reference)
	Questions
	Close Reading Guide

	
	· Read through the Flower Girl’s first line: “Nah, then, Freddy …”

· Ask students to repeat the line after you, slowly, with expression, pronouncing each word as it is written. This may bemuse and/or amuse students, which is just fine. 

	2.  Here, the author is trying to convey the Flower Girl’s dialect by using phonetic spelling. Look up the words dialect and phonetic in your Reader’s Dictionary, and state in your own words what the author is attempting to do with this line. 


	· Read Question 2 and have students answer it in writing with their partners. Give students ample time to look the words up in their Reader’s Dictionary.

· Have students share out their answers. Listen for answers such as: “The author is trying to convey the Flower Girl’s version of English by spelling each word the way it sounds.” 

· Read without interruption through the stage direction, “… she needs the services of a dentist.”  

	3.  What can we infer about the Flower Girl from the stage directions’ description of her appearance?


	· Read Question 3 and have students write the answers with their partners. 

· Have students share out their answers. Listen for answers such as: “She is clearly poor, because she is dirty, has shabby clothes, and hasn’t had her teeth taken care of.” 

· Read without interruption to the stage direction, “Here, with apologies, this desperate attempt to …”


Close Reading Guide: Pygmalion, Section 1 

(For Teacher Reference)
	Questions
	Close Reading Guide

	4.  The stage directions state that the phonetic spelling of the Flower Girl’s lines needs to be abandoned, as people who do not live in London will find her dialect unintelligible. What does unintelligible mean, given the context of its sentence? 


	· Read Question 4 and have students write the answers with their partners. 
· Have students share out their answers. Listen for something like: “People who live inside London might understand what the Flower Girl is saying because they would know the Cockney accent, but people outside London are going to have a hard time understanding it.”

· Point out to students that from now on, the Flower Girl’s lines are written in standard English, but until the play says otherwise, we must imagine her saying the lines in her Cockney accent. 

· Read to the line “I’ve nothing smaller than sixpence.”

· Pause and point out to the students that in the next set of lines, the characters discuss various forms of Victorian money (sixpence, tuppence, sovereign, and so on). Students do not need to know the exact meanings of these words, but they should be aware that they are all coins from the Victorian British monetary system.

· Read on to the line “there’s a bloke here behind …”

· Ask if students can guess from the context what bloke might mean. Listen for: “man” or “person.” 

· Let students know that bloke is British slang for “man.” Direct students’ attention to the British Dialect/Slang anchor chart. 

· Say something like: “We’re going to come across quite a few phrases in this play that are part of the British dialect and not part of American English. When we do, we’re going to record them, so we have a working dictionary to refer to as we read on.”

· Record bloke and its definition on the British Dialect/Slang anchor chart. 

· Read on to the line “What’s the row?” 


Close Reading Guide: Pygmalion, Section 1 

(For Teacher Reference)
	Questions
	Close Reading Guide

	
	· Indicate to students that row means “argument” or “conflict” in British slang. Record the word and its definition on the British Dialect/Slang anchor chart. 

· Read through to the Note Taker’s line, “Oh, shut up, shut up.”  

	5) We have two lines from the Note Taker on page 19 where he calls the Flower Girl “a silly girl” and then tells her to “shut up,” but also shows concern for her and good humor. What can we infer about his personality from these lines?


	· Read Question 5 and have students answer the question in writing with their partners. 

· Have students share out their answers. Listen for answers like: “He seems to have a good heart, but he’s also rude,” or “He’s not very nice to her, but he doesn’t seem like a bad guy.” Probe for evidence of these answers if needed, such as: “The stage directions say he’s in good humor.”  

· Read to the line: “… you need not begin by protecting me against molestation by young women unless I ask you.”
· Point out, with tact, that modern definitions of molestation do not apply here; in Victorian English, the term molestation means something much closer to “harassment.” 
· Read to the end of the section, stage directions “… where she resumes her seat and struggles with her emotion.”  


Close Reading Guide: Pygmalion, Section 1 

(For Teacher Reference)
	Questions
	Close Reading Guide

	6) In this section the Flower Girl is extremely worried that she is being watched by the police, or charged for misconduct by the “gentleman.” Her worries are justified, as they reflect the general treatment of working-class people in Victorian England. What can we infer about societal opinion of working-class people from these lines? 


	· Read Question 6 and have students answer the question in writing with their partners. 
· Have students share out their answers. Listen for responses such as: “We can infer that working-class people were mistrusted in a way that upper-class people were not.” Probe for evidence of these answers if needed, such as “Eliza is worried about a ‘gentleman’ turning her in to the police.”


Reader’s Notes: Pygmalion, Section 1
	Name:

	Date:


	Section
	Setting
	Characters
	Plot
	How do setting, character, and/or plot interact?

	1


	
	
	
	How does the rain in the setting create the action in the plot? 




Reader’s Notes: Pygmalion, Section 1 
Reader’s Dictionary 
	Word/Phrase
	Page
	Definition
	Word/Phrase
	Page
	Definition

	pedestrian
	15
	someone who walks
	amiable
	17
	

	phonetic
	17
	defined by sound
	proximity
	18
	

	dialect
	17
	a variety of a language used by the members of a particular group or class
	deprecating
	18
	

	unintelligible
	17
	
	sensibility
	18
	

	preoccupied
	15
	
	
	
	

	gumption
	15
	
	
	
	


Reader’s Notes: Pygmalion, Section 1 

(for Teacher Reference)

	Section
	Setting
	Characters
	Plot
	How do setting, character, and/or plot interact?

	1


	Covent Garden; raining, at night, under the portico of St. Paul’s Church 
	The Daughter

The Mother

The Bystander(s)

Freddy

The Flower Girl

The Gentleman

The Note Taker
	A family is caught in the rain, and the son cannot find a cab. The son, Freddy, runs into the Flower Girl, who tries to sell a flower to the Mother. A Gentleman arrives underneath the portico, and the Flower Girl also tries to sell a flower to him. Meanwhile, a Bystander alerts the Flower Girl that a strange man is taking down her words while she speaks to the gentleman. The Flower Girl is terrified and makes a scene. The Note Taker tells her he isn’t hurting her and is not a policeman. 
	How does the rain in the setting create the action in the plot? 

The rain is the reason the Flower Girl is introduced (through Freddy running into her), and why the Note Taker, Gentleman, and Flower Girl all come together (to get out of the rain). 


Reader’s Notes: Pygmalion, Section 1 

(for Teacher Reference)

Reader’s Dictionary 

	Word/Phrase
	Page
	Definition
	Word/Phrase
	Page
	Definition

	pedestrian
	15
	someone who walks
	amiable
	17
	kind

	phonetic
	17
	defined by sound
	proximity
	18
	closeness

	dialect
	17
	a variety of a language used by the members of a particular group or class
	deprecating
	18
	devaluing; putting down

	unintelligible
	17
	not understandable
	sensibility
	18
	sensitivity

	preoccupied
	15
	strongly focused and/or occupied by a task
	
	
	

	gumption
	15
	energy, assertiveness
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