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Model Literary Essay
W.4.2
William Carlos Williams was an award-winning poet who wrote 48 books of poetry and won prizes including the National Book Award and the Pulitzer Prize. He was also named Consultant in Poetry to the Library of National Congress. This famous poet found the inspiration for his poems in an unusual place. William Carlos Williams was inspired by everyday objects and the lives of common people, and you can see this in his poetry.
William Carlos Williams wrote about the things he knew. In A River of Words, a biography of Williams, Jen Bryant explains how at first “Willie” was inspired to write poetry by the sounds and rhythms of the work of the famous English poets read to him by his teacher Mr. Abbott. When he realized that he hadn’t seen a lot of the things he was writing about, he decided to write about ordinary things and people that he could see around him instead. He made notes about things he had heard, seen, or done, such as wheelbarrows and playing with toys, and wrote poems about them. He drew his inspiration from common objects and familiar people.
William Carlos Williams’s poems show us the beauty and importance of the people and objects in our everyday lives. For example, in “The Red Wheelbarrow,” Williams describes a red wheelbarrow, glazed with rain water, and how it is next to white chickens. This short poem helps us understand how beautiful and important the common wheelbarrow is. Another example is in the poem “This Is Just to Say,” where Williams describes some plums that he ate. In this poem, he says, “I have eaten the plums that were in the icebox” and explains how they tasted delicious, sweet, and cold. Williams was also inspired by the lives of common people. In the poem “Children’s Games II,” he describes little girls playing with pinwheels, hoops, and constructions made of bricks. William Carlos Williams’s poems help the reader appreciate how beautiful common things like wheelbarrows, plums, and little girls playing can be.
William Carlos Williams was inspired to write poetry about everyday people and things, and his work has also inspired others to write poetry. My favorite poem by William Carlos Williams is “The Woodthrush” because, like him, I like to watch birds in my garden. In the book Love That Dog by Sharon Creech, Jack writes his first poem about a blue car after reading “The Red Wheelbarrow” by William Carlos Williams.
Annotated Model Literary Essay
(For Teacher Reference)
W.4.2

	William Carlos Williams was an award-winning poet who wrote 48 books of poetry and won prizes including the National Book Award and the Pulitzer Prize. He was also named Consultant in Poetry to the Library of National Congress. This famous poet found the inspiration for his poems in an unusual place. William Carlos Williams was inspired by everyday objects and the lives of common people, and you can see this in his poetry.


	Paragraph 1 Gist: Background information about the poet and explains what the piece of writing will be about.

	William Carlos Williams wrote about the things he knew. In A River of Words, a biography of Williams, Jen Bryant explains how at first “Willie” was inspired to write poetry by the sounds and rhythms of the work of the famous English poets read to him by his teacher Mr. Abbott. When he realized that he hadn’t seen a lot of the things he was writing about, he decided to write about ordinary things and people that he could see around him instead. He made notes about things he had heard, seen, or done, such as wheelbarrows and playing with toys, and wrote poems about them. He drew his inspiration from common objects and familiar people.


	Paragraph 2 Gist: Description of what inspired the poet.

	William Carlos Williams’s poems show us the beauty and importance of the people and objects in our everyday lives. For example, in “The Red Wheelbarrow,” Williams describes a red wheelbarrow, glazed with rain water, and how it is next to white chickens. This short poem helps us understand how beautiful and important the common wheelbarrow is. Another example is in the poem “This Is Just to Say,” where Williams describes some plums that he ate. In this poem, he says, “I have eaten the plums that were in the icebox” and explains how they tasted delicious, sweet, and cold. Williams was also inspired by the lives of common people. In the poem “Children’s Games II,” he describes little girls playing with pinwheels, hoops, and constructions made of bricks. William Carlos Williams’s poems help the reader appreciate how beautiful common things like wheelbarrows, plums, and little girls playing can be.
	Paragraph 3 Gist: Description of examples from the poet’s poems of what inspired him.

	William Carlos Williams was inspired to write poetry about everyday people and things, and his work has also inspired others to write poetry. My favorite poem by William Carlos Williams is “The Woodthrush” because, like him, I like to watch birds in my garden. In the book Love That Dog by Sharon Creech, Jack writes his first poem about a blue car after reading “The Red Wheelbarrow” by William Carlos Williams.


	Paragraph 4 Gist: Reflects on the poet and his poems and connects to Love That Dog..


Key:

Red

Green

Yellow

Blue

Handout: Painted Essay Template
W.4.2

Name: ____________________________________ Date: ___________________
The Painted Essay
A tool for teaching basic essay
	
	Introduction

Catches readers’ attention
Gives some background information

	

	FOCUS STATEMENT

	Point 1
	Point 2


	
	Proof Paragraph 1
Gives evidence and reasons to support point 1

	


	
	Transition
Provides a transition between the ideas in
Proof Paragraph 1 and the ideas in Proof Paragraph 2

	

	
Proof Paragraph 2

Gives evidence and reasons to support point 2



	
	Conclusion
What?

	

	So What?




For classroom reproduction only
© Diana Leddy and The Vermont Writing Collaborative
The Painted Essay® is a registered trademark. Permission is granted for classroom use only. For more information about the Painted Essay and other teacher created tools for teaching writing, visit www.vermontwritingcollaborative.org.

Painting an Essay Lesson Plan
(For Teacher Reference)
W.4.2

Introduction (red):

1. Point to the first paragraph of the model literary essay and remind students of the gist statement for this paragraph. 
2. Read the sentences marked “red” on the annotated model literary essay (for teacher reference). Using a total participation technique, invite responses from the group:
“What is the purpose of the first sentences of this paragraph?” (They provide background information and grab readers’ attention so that they want to read more. For example, in the model, the introduction gives some background about the poet.)

3. Explain that you are going to color the first part of this paragraph in red because it is an eye-catching color, like the information catching the readers’ attention. Refer to the annotated model literary essay (for teacher reference).

4. Focus students on the first box at the top of their Painted Essay template that says “Introduction.” Invite students to paint this red, just as you did on the model literary essay. Emphasize that they are to stay in the lines and not to paint into the Focus Statement box.
5. When most have finished, instruct students to put their brushes down.


Focus Statement (green):

6. Repeat steps 1–5 with the next part of the model literary essay, the focus statement, marked “green” on the annotated model literary essay (for teacher reference). Students will paint in green. Ensure students understand that the focus statement provides the main idea that you want the reader to take away. For example, in the model, the focus statement explains that the author has identified what inspired the poet that he or she studied and that evidence of this can be found in the poet’s poems.
Points 1 and 2 (yellow and blue):
7. Repeat steps 1–5 with the next part of the model literary essay, points 1 and 2, marked “yellow”  and “blue” on the annotated model literary essay (for teacher reference). Students will paint in yellow and blue. Ensure students understand that the two points tell the reader the two big things that will be explained in the writing in support of the focus statement. For example, in the model, the two points are what inspired the poet and evidence of this in his poems.
8. Briefly check all student work before moving on to the next step. 
9. Repeat steps 1–5 with the next part of the model literary essay, Proof Paragraph 1, marked “yellow” on the annotated model literary essay (for teacher reference). Students will paint in yellow. Ensure students understand that the purpose of this paragraph is to give evidence and reasons to prove point 1. For example, in the model, this paragraph provides more detail about what inspired the poet described in point 1, and what made the poet’s poetry unique.

10. Briefly check all student work before moving on to the next step. 
Transition (yellow and blue):

11. Repeat steps 1–5 with the next part of the model literary essay, transition, marked “yellow and blue” on the annotated model literary essay (for teacher reference). Students will paint in both yellow and blue—their designs can be however they’d like, as long as both colors are identifiable (for example, students could paint blue and yellow stripes or blue and yellow polka dots). Ensure students understand that the purpose of this sentence is to provide a transition between the ideas in Proof Paragraph 1 and the ideas in Proof Paragraph 2. For example, in the model, this sentence links Proof Paragraph 1, which was about what inspired the poet, to Proof Paragraph 2, which gives evidence of this inspiration in his poems.
12. Briefly check all student work before moving on to the next step.
Proof Paragraph 2 (blue):

13. Repeat steps 1–5 with the next part of the model literary essay, Proof Paragraph 2, marked “blue” on the annotated model literary essay (for teacher reference). Students will paint in blue. Ensure students understand that the purpose of this paragraph is to give evidence and reasons to prove point 2. For example, in the model, this paragraph provides evidence from the poet’s poems of what inspired the poet, as described in point 2.
14.  Briefly check all student work before moving on to the next step. 
Conclusion (green, yellow, and blue):

15.  Point to the final paragraph of the model literary essay and remind students of the gist statement for this paragraph. 
16.  Read the final paragraph, sentences marked “green,” “yellow,” and “blue,” on the annotated model literary essay (for teacher reference). Using a total participation technique, invite responses from the group:
“What is the purpose of this final paragraph?” (The purpose is to wrap up the piece by restating the focus and adding some of your own thinking about why it is important. For example, in the model, this paragraph provides a reflection from the author on the poet and his poems, and connects the poet to Love That Dog.)
17.  Explain to students that you are going to color the first part of this paragraph in green, yellow, and blue because it is a mix of the focus statement, point 1, and point 2. Refer to the annotated model literary essay (for teacher reference).
18.  Invite students to mix their yellow and blue paints to make a shade of green. Explain that although the shade of green might be different from the color used for the focus statement, this shows that when they run the ideas in the yellow paragraph and the ideas in the blue paragraph through their own mind they come together to make something new—their own thinking on the topic!
19.  Invite students to use the green they made to paint the final box on their template.
20.  Review the structure of the model using the colors.
Informative Writing Checklist
Name: ____________________________________ Date: ___________________
	Standard
	Characteristics of Effective Informative Writing
	Characteristics of My Literary Essay
	Yes?
No?

	W.4.9
	My focus shows that I clearly understand the topic or text and is well supported with evidence from reliable sources.
	
	

	W.4.2a
	I state my topic clearly, and my writing stays focused throughout the piece.


	
	

	W.4.2a
	I have an introduction that gives the reader important information needed to understand the piece.


	
	

	W.4.2a
	I group related information in paragraphs and sections. Each paragraph or section explains a main idea.
	
	

	W.4.2a
	I use formatting, illustrations, and multimedia to help the reader understand information and ideas. 
	
	

	W.4.2b
	I use accurate and relevant facts, definitions, concrete details, quotations, or other information to explain my thinking.
	
	

	W.4.2c
	I use linking words to connect ideas.
	
	

	W.4.2e
	I have a conclusion that is clearly related to the focus and the information presented.
	
	


Informative Writing Checklist
Name: ____________________________________ Date: ___________________
	Standard
	Characteristics of Effective Informative Writing
	Characteristics of My Literary Essay
	Yes?
No?

	W.4.2d     L.4.6
	The words I use show that I am knowledgeable about this topic.


	
	

	W.4.4
	Information and ideas are clearly presented and easy to understand.
	
	

	W.4.4

L.4.3

L.4.6
	My writing is appropriate for this task, purpose, and audience.


	
	

	W.4.8 (partial)
	I provide a list of sources.
	
	

	L.4.1
	My words and sentences follow the rules of writing.
	
	

	L.4.2

L.4.3b
	My spelling, capitalization, and punctuation are correct.
	
	


For ELLs: Language Dive Guide: 
Model Literary Essay
(For Teacher Reference)


Rationale: This sentence is compelling because of its abstract and nuanced use of the word found and its connection to present and future content. Invite students to discuss each chunk briefly, but slow down to focus on the structure found the inspiration. Students will apply their understanding of the content and structure of this sentence when writing their informational essays in upcoming lessons.
Time: 15 minutes

	Throughout the Language Dive:


· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall. Monitor and guide conversation with total participation techniques and Conversation Cues.

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.

· Record and display student responses next to or underneath the target language for visual reference. 

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.



	Deconstruct

	· Remind students about the first step in the Deconstruct stage. Say: 

“When we do a Language Dive, first we read the sentence. We talk about what we think it means and how it might help us understand our guiding question.”

· Invite students to put their finger by the sentence from the first paragraph of the model literary essay: This famous poet found the inspiration for his poems in an unusual place.
· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with a partner. Ask:

“What is the meaning of this sentence? (Responses will vary.) 

“How does this sentence add to your understanding of the guiding question?” (Responses will vary.)

“Do you think this is a good focus statement for the essay? Why or why not?” (Responses will vary.)Record and display student responses next to or underneath the target language for visual reference. 



	· Say: 

“Next, we take the sentence apart, chunk by chunk. We figure out what each chunk means, and why it’s important. Let’s talk about the first chunk of this sentence.”
· Display and read aloud the following sentence strip chunk: This famous poet 

· Ask:

“Who is this sentence about?” (The sentence is about a poet, and the poet is famous, or well-known. The sentence is about William Carlos Williams. The subject of the sentence is William Carlos Williams.) 

· Ask: 

“Is this chunk a complete sentence? How do you know?” (No, it needs a verb that tells more about the poet.)

· Invite a student to underline the sentence strip chunk in the appropriate color (blue for the subject) and ask the rest of the class to do the same on their note-catchers. 



	· Say: 

“You did well figuring out what the first chunk means, and why it’s important. Let’s talk about the second chunk.”

· Display and read aloud the following chunk: found the inspiration
· Ask:

“What did William Carlos Williams do?” (thought of ideas for something; got inspired or motivated to do something)

“What do you think it looks like to find inspiration? What do you think William Carlos Williams looked like when he found inspiration? I’ll give you some time to think and write or sketch in your note-catcher.” 

· After providing time, invite students to act out their thinking. (Look for students to draw or express feelings of surprise, contentment, or discovery.)

· Ask: 

“Is this chunk a complete sentence? How do you know?” (No, it needs a subject.) 

“Do you think it is part of the subject or the predicate?” (the predicate, because it tells has a verb and tells more about the subject)

· Invite a student to underline the sentence strip chunk in red and ask the rest of the class to do the same on their note-catchers.




	Deconstruct

	· Say: 

“You did well figuring out what the first two chunks mean, and why they’re important. Let’s talk about the third chunk.”

· Display and read aloud the following chunk: for his poems
· Ask:

“For what kind of work did William Carlos Williams find inspiration?” (for the poems he wrote)
· Students can restate the sentence thus far replacing his poems with the title of one of the poems they know. (This famous poet found the inspiration for “The Red Wheelbarrow…”)

· Ask:

“Is this chunk a complete sentence? How do you know?” (No, it needs a subject and it is not a complete predicate.) 

“Do you think it is part of the subject or the predicate?” (the predicate, because it gives more information about the inspiration he found)

· Invite a student to underline the sentence strip chunk in red and ask the rest of the class to do the same on their note-catchers.



	· Say: 

“You did well figuring out what the first three chunks mean, and why they’re important. Let’s talk about the fourth chunk.”
· Display and read aloud the following sentence strip chunk: in an unusual place.
· Ask:

“Where did William Carlos Williams find inspiration?” (from places poets don’t usually find ideas; he got ideas from unexpected things) 

· Ask: 

“Is this chunk a complete sentence? How do you know?” (No, it doesn’t have a subject or a verb.) “Do you think it is part of the subject or the predicate?” (the predicate, because it tells us where the poet found his inspiration)
· Invite a student to underline the sentence strip chunk in red and ask the rest of the class to do the same on their note-catchers.




	Reconstruct

	· Say: 

“You did well figuring out what all of the chunks mean, and why they’re important.”

· Remind students they will now go from the Deconstruct to the Reconstruct stage. Say:

“Now that you’ve played with the chunks, let’s put them all back together again into a sentence. And let’s see how playing with the chunks adds to our understanding of the meaning of the sentence and our guiding question. Let’s see how reconstructing helps us understand how English works.”

· Read aloud the sentence on display: This famous poet found the inspiration for his poems in an unusual place.
· Ask:

“What other questions can we ask that will help us understand this sentence?” (Responses will vary.)

“Now what do you think is the meaning of this sentence?” (Responses will vary.)

“How does this sentence add to your understanding of the guiding question?” (Responses will vary)

“Is this a complete sentence? How do you know?” (Yes, because it has a subject and a predicate that tells more about the subject. The first word is capitalized and it has a period at the end.)

“Do you think this sentence is a good focus statement for the literary essay? Why or why not?” (Responses will vary, but may include: Yes, because it tells what the essay will be about and it is a complete sentence.)

· If productive, cue students to clarify the conversation by confirming what they mean:

“So, do you mean _____?” (Responses will vary.)



	Practice

	· Say: 

“You did well putting the chunks back together again and talking about how this Language Dive has added to your understanding of the meaning of the sentence and the guiding question.”

· Remind students they will now go from the Reconstruct to the Practice stage: 

“You’ve played with the sentence and figured out the meaning, and why it’s important to the guiding question. Now let’s start to use the language in the sentence for our own speaking and writing.”

· Display the sentence frame:

 ___________ found the inspiration for his/her poems in ____________. 
(name of expert group poet) found the inspiration in (source of inspiration)
· Say: 

“Use this frame to talk with your partners about where your expert group poet found the inspiration for his or her poems.” After providing time and inviting responses, write student ideas on the board and encourage students to add their thinking to their note-catchers. (Responses will vary.)




For ELLs: Language Dive Note-catcher:
Model Literary Essay
Name: ____________________________________ Date: ___________________
This famous poet found the inspiration for his poems in an unusual place.
	Sketch what William Carlos Williams might have looked like when he found inspiration.




____________________________________________ found inspiration for her/his poems in ___________________________________________.
For ELLs: Language Dive Sentence Strip Chunks: Model Literary Essay
Name: ____________________________________ Date: ___________________

Directions: Create sentence strip chunks as shown below.  Follow the instructions in the Language Dive Guide.
	This poet

	found the inspiration

	for his poems

	in an unusual place.
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Writing a Literary Essay: Analyzing a Model
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