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Theme Anchor Charts: Chapter 7
(Example, for Teacher Reference)
RL.4.1, RL.4.2
Directions: Ensure the following evidence is represented on the appropriate anchor chart.
	Theme
	Evidence

	Inequality is injustice
	Myrtle being asked to move to another car of the train because of the color of her skin (pages 86–88)

	Stand up for what is right
	Mr. Martin standing up to the conductor when he asks Mabel to move to the Jim Crow car of the train (pages 86–88)


Idioms, Adages, and Proverbs Anchor Chart

(Example, for Teacher Reference)
L.4.5b
	Idiom
	An expression whose meaning is not predictable from the words

	Adage and

Proverb
	A traditional saying expressing a common experience or observation


	Idiom/adage/proverb
	Is it an idiom, adage, or

proverb?
	What does it mean?

	Die/drop like flies
	Idiom
	Lots of people or things stop doing what they are doing at the same or a similar time.

	Don’t judge a book by its cover
	Adage/Proverb
	Don’t judge someone by how they look

	Don’t put all your eggs in one basket
	Adage/Proverb
	Don’t put all of your hope, or money, in one place

	A friend in need is a friend indeed
	Adage/Proverb
	Helping out friends when they really need it shows you are a true friend


Close Reading Note-catcher: "The Girl Who Acted before Rosa Parks"
(Example, for Teacher Reference)

RI.4.1, RI.4.4, L.4.4
	After school on March 2, 1955, Claudette Colvin walked to downtown Montgomery with three of her classmates. She and her friends were going to take the city bus home from school that day. When they boarded the bus, they sat behind the first five rows, which were reserved for white passengers. A young white woman boarded the bus after Colvin and her friends and found nowhere to sit because the white section was full.
	1. Where was everyone sitting on the bus? Sketch the layout of the bus, including where Claudette Colvin and her classmates sat. (RI.4.1)
Student sketches should reflect the details in the text with Claudette and her classmates sitting behind the first five rows.

	Bus drivers had the authority to make black passengers move for white passengers, even if they were sitting in the black section. The bus driver asked Colvin and her friends to get up, which her friends immediately did. She refused to move. On her mind were the lessons she had learned throughout her life, especially during Negro History Month at her school just days before. Though her friends' seats (one next to Colvin and two across the aisle) were now vacant, the white woman refused to sit in them because, according to Jim Crow laws, black people could not sit next to next to white people. They had to sit behind white people to show their inferiority. When asked again, Colvin refused to get up.
	2. Why did Claudette refuse to move? Underline evidence in the text to support your answer. (RI.4.1)
Because she thought about the “Negro History Month” lessons she had learned about at school, “days before.”


	The bus driver alerted the traffic police, and three stops later, a traffic officer came onto the bus and asked her why she was sitting there and why she would not get up. She replied, "because it's my constitutional right," and told him she was not breaking the segregation law by sitting there. The traffic officer told the bus driver that the police needed to get involved. A stop or two later, two police officers came onto the bus and instructed Colvin to get up. She refused. She later said, "I could not move because history had me glued to the seat … Sojourner Truth's hands were pushing me down on one shoulder and Harriet Tubman's hands were pushing me down on another shoulder."
	3. Why did Claudette Colvin think of Sojourner Truth and Harriet Tubman when told by the police to move? (RI.4.1)
Because they were famous African Americans who had stood up for what is right, and she had probably learned about them in “Negro History Month” at her school.

	The police officers each grabbed one of her arms, kicked her, threw her books from her lap, and "manhandled" her off the bus. They shoved her in their police car, handcuffed her through the windows, and took her off to jail. She was the first person to be arrested for challenging Montgomery's bus segregation laws.
	4. How did the police officers treat Claudette? How do you know? Use evidence from the text to support your answer.
They treated her very badly. The text says they “kicked her,” and it also describes how they “threw her books” and “shoved her in their police car.” This language shows they treated her with very little respect.


Blattman, Elissa. "The Girl Who Acted before Rosa Parks." National Women’s History Museum. 17 Feb. 2017. Web. Used by permission. https://www.nwhm.org/blog/ throwbackthursday-the-girl-who-acted-before-rosa-parks/
Glossary

	Word
	Definition in your own words
	Translation

(optional)

	authority
	The power or right to give orders or make decisions
	

	vacant
	Empty
	

	inferiority
	Lower in status than another or others
	

	constitutional
	Related to a set of rules/laws governing a state
	


	Close Reading Note-catcher: "The Girl Who Acted before Rosa Parks"
	RI.4.1, RI.4.4, L.4.4

Name: _________________________________________________________ Date: ___________________

	1. Where was everyone sitting on the bus? Sketch the layout of the bus, including where Claudette Colvin and her classmates sat. (RI.4.1)

	
	
	After school on March 2, 1955, Claudette Colvin walked to downtown Montgomery with three of her classmates. She and her friends were going to take the city bus home from school that day. When they boarded the bus, they sat behind the first five rows, which were reserved for white passengers. A young white woman boarded the bus after Colvin and her friends and found nowhere to sit because the white section was full.


	2. Why did Claudette refuse to move? Underline evidence in the text to support your answer. (RI.4.1)
	3. Why did Claudette Colvin think of Sojourner Truth and Harriet Tubman when told by the police to move? (RI.4.1)

	Bus drivers had the authority to make black passengers move for white passengers, even if they were sitting in the black section. The bus driver asked Colvin and her friends to get up, which her friends immediately did. She refused to move. On her mind were the lessons she had learned throughout her life, especially during Negro History Month at her school just days before. Though her friends' seats (one next to Colvin and two across the aisle) were now vacant, the white woman refused to sit in them because, according to Jim Crow laws, black people could not sit next to next to white people. They had to sit behind white people to show their inferiority. When asked again, Colvin refused to get up.
	The bus driver alerted the traffic police, and three stops later, a traffic officer came onto the bus and asked her why she was sitting there and why she would not get up. She replied, "because it's my constitutional right," and told him she was not breaking the segregation law by sitting there. The traffic officer told the bus driver that the police needed to get involved. A stop or two later, two police officers came onto the bus and instructed Colvin to get up. She refused. She later said, "I could not move because history had me glued to the seat … Sojourner Truth's hands were pushing me down on one shoulder and Harriet Tubman's hands were pushing me down on another shoulder."


	4. How did the police officers treat Claudette? How do you know? Use evidence from the text to support your answer.
	Blattman, Elissa. "The Girl Who Acted before Rosa Parks." National Women's History Museum. 17 Feb. 2017. Web. Used by permission. https://www.nwhm.org/blog/ throwbackthursday-the-girl-who-acted-before-rosa-parks/


	The police officers each grabbed one of her arms, kicked her, threw her books from her lap, and "manhandled" her off the bus. They shoved her in their police car, handcuffed her through the windows, and took her off to jail. She was the first person to be arrested for challenging Montgomery's bus segregation laws.
	


	
	Translation (optional)
	
	
	
	

	
	Definition in your own words
	
	
	
	

	Glossary
	Word
	authority
	vacant
	inferiority
	constitutional


Close Reading Guide:
“The Girl Who Acted before Rosa Parks”
RI.4.1, RI.4.4, L.4.4
Time: 25 minutes
	Directions and Questions
	Teaching Notes

	1. Where was everyone sitting on the bus? Sketch the layout of the bus, including where Claudette Colvin and her classmates sat (RI.4.1)
	· Throughout this close read, students will work in triads to discuss answers to the questions you ask. Use different strategies to have them respond, such as cold calling, selecting volunteers, or responding chorally as a group. Refer to the Close Reading Note-catcher: “The Girl Who Acted before Rosa Parks.”
· Read the text aloud and invite students to read along silently in their heads as you read.
· Think-Triad-Share:
“What is the gist of this text? What is it mostly about?” (a girl called Claudette Colvin who refused to move on a segregated bus and was arrested as a result)

· Focus students on the opening two sentences: “After school on March 2, 1955, Claudette Colvin walked to downtown Montgomery with three of her classmates. She and her friends were going to take the city bus home from school that day. When they boarded the bus, they sat behind the first five rows, which were reserved for white passengers.” Read these lines aloud and then invite students to read them chorally with you.
· Ask Q1 and invite students to sketch the inside of the bus based on the text they have read so far on their notecatchers. Model sketching a simple view from above.
· Focus students on the next sentence: “A young white woman boarded the bus after Colvin and her friends and found nowhere to sit because the white section was full.” Read it aloud and then invite students to read it chorally with you.
· Invite students to add to their sketches to show that the front five rows were full.


	Directions and Questions
	Teaching Notes

	2. What does authority mean? (RI.4.4, L.4.4) 

3. Why did Claudette refuse to move? Underline evidence in the text to support your answer. (RI.4.1)

4. What does vacant mean? (RI.4.4, L.4.4)

5. What does inferiority mean? (RI.4.4, L.4.4)
	· Focus students on the next sentence: “Bus drivers had the authority to make black passengers move for white passengers, even if they were sitting in the black section.” Read it aloud and then invite students to read it chorally with you.
· Ask Q2 and invite students to use the vocabulary strategies listed on the Close Readers Do These Things anchor chart. Tell students to record their answers in the glossary.
· Read the rest of the paragraph aloud and invite students to read it chorally with you.
· Think-Triad-Share:
“What connections are you making between what happened to Claudette and what happened in Chapter 7 of The Hope Chest?” (Like Claudette, Myrtle was told to move because of segregation laws.)

· Ask Q3 and invite students to record their answers on their note-catchers.
· Focus students on the next sentence: “Though her friends’ seats (one next to Colvin and two across the aisle) were now vacant, the white woman refused to sit in them because, according to Jim Crow laws, black people could not sit next to next to white people.” Read it aloud and then invite students to read it chorally with you.
· Tell students that Jim Crow laws were terrible laws separating white people and African Americans in the Southern states of the United States. The laws were made by white people, who felt they were superior, or better, and felt they deserved to be treated better. Emphasize that this was racism and is now illegal. Tell students that this separation of white people from African Americans was called segregation.
· Ask Q4 and invite students to read the rest of the sentence around the word to determine the meaning. Tell them to record the meaning of the word in the glossary.
· Focus students on the next sentence: “They had to sit behind white people to show their inferiority. When asked again, Colvin refused to get up.” Read it aloud and then invite students to read it chorally with you.


	Directions and Questions
	Teaching Notes

	
	· Ask Q5 and invite students to read the rest of the sentence around the word to determine the meaning. Tell them to record the meaning of the word in the glossary.
· Think-Triad-Share:
“What is the gist of this paragraph? What is it mostly about?” (Claudette and her classmates were asked to move for a white woman, but Claudette refused.)

	6. What does constitutional mean? (RI.4.4, L.4.4)

7. Why did Claudette Colvin think of Sojourner Truth and Harriet Tubman when told by the police to move? (RI.4.1)
	· Focus students on the next two sentences, from “The bus driver alerted the traffic police …” to “… breaking the segregation law by sitting there.” Read this section aloud and then invite students to read it chorally with you.
· Focus students on what Claudette said: “because it’s my constitutional right.”
· Ask Q6 and invite students to use the vocabulary strategies listed on the Close Readers Do These Things anchor chart. Tell students to record their answers in the glossary.
· Think-Triad-Share:
“What did Claudette mean by saying it’s her constitutional right? How do you know?” (She was right—she was not breaking the law by sitting there. It says so in the text after the quote from Claudette.)

· Focus students on the next four sentences, from “The traffic officer told the bus driver …” to “… hands were pushing me down on another shoulder.”
· Help students understand that Sojourner Truth and Harriet Tubman were two African American women who are famous for fighting to end slavery in the United States.


	Directions and Questions
	Teaching Notes

	
	· Think-Triad-Share:
“What connections are you making between this part of the text and what it said earlier in the text about why Claudette refused to move when she was first asked?” (Claudette must have learned about Sojourner Truth and Harriet Tubman as part of “Negro History Month.”)

· Ask Q7 and invite students to record their answers on their note-catchers.
· Think-Triad-Share:
· “What is the gist of this paragraph? What is it mostly about?” (Even when the police came, Claudette refused to move.)

	8. How did the police officers treat Claudette? How do you know? Use evidence from the text to support your answer. (RI.4.1)
	· Focus students on the final paragraph. Read it aloud and then invite students to read it chorally with you.

· Ask Q8 and invite students to record their answers on their note-catchers.

· Think-Triad-Share:

“What is the gist of this paragraph? What is it mostly about?” (The police officers took Claudette off the bus with force, and she was put in jail and charged.)

“Does this account describe how Claudette felt? Why not?” (No, because it is a secondhand account, so the person writing it doesn’t know how she felt.)
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