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	Module Lessons
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What Happens and How Does Jack Feel About It? Anchor Chart
(Example, for Teacher Reference)

RL.4.1, RL.4.3
	Pages
	What happens?
	How does Jack feel about it?
	How do you know? Use evidence from the text to support your answer

	1-2


	Jack begins this journal and struggles to write poetry.
	Frustrated or annoyed. Jack doesn’t want to write poetry, and his brain is empty.
	He writes, “I don’t want to,” and he says “Can’t do it. Brain’s empty.”

	3
	Jack reads a poem about a red wheelbarrow and white chickens.
	Confused. Jack doesn’t understand the poem.


	He says “I don’t understand the poem about the red wheelbarrow and the white chickens …”

	4
	Jack writes a poem about a blue car.


	Ashamed or afraid. Jack doesn’t like the poem and is perhaps ashamed/afraid of what others might think.


	He says, “I don’t like it” and asks that it not be read aloud or put on the board.

	6-7
	Jack reads a new poem about snowy woods and is asked to write more about the blue car.
	Confused and angry. Jack doesn’t understand the snowy woods poem and doesn’t want to write more about the blue car.
	He says, “What was up with the snowy woods poem?” and “I don’t want to write about that blue car.”


What Makes a Poem a Poem? Anchor Chart

(Example, for Teacher Reference)

	Title of Poem
	Notices
	Characteristics of Poetry

	“The Red Wheelbarrow” by William Carlos Williams 


	· The poem is a sentence, with a period at the end, that has been divided into four chunks.

· Each chunk has two lines.

· The first line of each chunk has three words, while the second line has only one word.

· Doesn’t rhyme (free verse)

Words that help me see:

· Uses contrasting colors, red and white
	Structure (how the poem is organized):

· Stanza: a group of lines divided by a space

· Line: a row with a group of words

Rhyme and Meter (whether the poem rhymes and the rhythm or beat)

Free verse: doesn’t rhyme or have a rhythm

Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)

	“Stopping by Woods on a Snowy Evening” by Robert Frost
	· Four stanzas

· Each stanza has four lines

· Last word of first, second, and fourth line always rhymes—regular pattern.

· Last word of third line does not.

Words that help me see:

· “fill up with snow”

· “The darkest evening of the year”

· “The woods are lovely, dark and deep.”

Words that help me hear:

· “harness bells a shake”

· “the sweep / Of easy wind and downy flake.”

The final two lines are repeated.
	Structure (how the poem is organized)

Rhyme and Meter (whether the poem rhymes and the rhythm or beat)

Imagery (words and phrases an author uses to help the reader imagine with the senses—sight, sound, touch, taste, smell)

Repetition (repeated words and phrases)


I Notice/I Wonder Note-catcher: “Stopping by Woods on a Snowy Evening”

(Example, for Teacher Reference)
RL.4.2, RL.4.5

	I Notice
(things I see)
	I Wonder
(questions I have)

	Student responses will vary.


	Student responses will vary.

	Theme: Take the time to stop and appreciate the beauty around you.


	Supporting Detail: The rhythm or meter of the poem and the pattern of rhymes in each stanza (know/though/snow; queer/near/year) are predictable and soothing, as if taking the time to stop and appreciate beauty can be a peaceful and relaxing thing, even when in a rush.
	Supporting Detail: The imagery also helps the reader understand that the woods were beautiful and worth stopping for when he describes them as “lovely, dark and deep.”


I Notice/I Wonder Note-catcher: 
“Stopping by Woods on a Snowy Evening”

RL.4.2, RL.4.5

Name: ____________________________________ Date: ___________________
	I Notice
(things I see)
	I Wonder
(questions I have)

	
	

	Theme: 



	Supporting Detail: 
	Supporting Detail: 


Close Reading Guide: “Stopping by Woods on a Snowy Evening”

(Example, for Teacher Reference)
RL.4.1, RL.4.2, RL.4.5

Total Time: 20 minutes
	Questions
	Teaching Notes

	5 minutes

1. What do you notice about though and the word at the end of the first line, know?
RL.4.5 (They rhyme.)
2. What do you notice about snow and the words at the end of the first and second lines, though and know? RL.4.5 (They rhyme.)


	· Tell students that because this is an old poem, some of the language and the word order might be challenging to understand at first, so in this close read they will dig in to think about it to better understand.

· Guide students through an intentional Think-Triad-Share, leaving adequate time for each student to think, ask the question, and share. Cold call students to share out:

“What is the gist of this stanza? What is it mostly about?” 
(Responses will vary, but may include: A man stopped in the woods to watch the snow. He was not seen by the person who owned the woods because he lived in the village.)

· Invite students to follow along, reading silently in their heads as you read the first stanza aloud.

· Reread the first line and invite students to turn to their triad to say that line in their own words. Invite partner C to go first, then A, then B. Use equity sticks to select students to share their responses with the whole group and clarify. (I think I know who owns these woods.)

· Read the first two lines and invite students to discuss the following question with their triad. Then use equity sticks to select students to share out:

“Where does he live? How do you know?” (in the village— it says, “his house is in the village”)



Close Reading Guide: “Stopping by Woods on a Snowy Evening”
(Example, for Teacher Reference)
	Questions
	Teaching Notes

	3. What pattern do you notice in the first stanza with rhyming words? RL.4.5 (The words at the end of the first, second, and fourth lines rhyme. The word at the end of the third line does not rhyme.)
	· Point to the word though at the end of the second line and say it aloud. Invite students to put their finger on that word. Invite students to discuss Q1 with their triads and use equity sticks to select students to share with the whole group.

· Read the first three lines and invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“Why won’t he see the writer stopping there? How do you know?” (because he lives in the village)

· Read the whole stanza and invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“Why did the writer stop? How do you know?” (to “watch his woods fill up with snow”)

“What is the poet helping us to imagine here? Which senses is he activating? Use evidence from the poem.” (Sight. He describes woods filling up with snow) 

· Point to the word snow at the end of the fourth line and invite students to put their finger on that word. Invite students to turn and talk to their triad about Q2. Then use equity sticks to select students to share out.

· Invite students to turn and talk to their triad about Q3. Then use equity sticks to select students to share out.

· Invite students to revise their sketches of the poem according to their new understanding.

· Invite students to discuss with triads and to add new notices and/or wonders to their note-catchers.



	5 minutes


4. What pattern do you notice in the second stanza with rhyming words? RL.4.5 (The words at the end of the first, second, and fourth lines rhyme. The word at the end of the third line does not rhyme.)
	· Invite students to follow along, reading silently in their heads as you read the second stanza aloud.

· Guide students through an intentional Think-Triad-Share, leaving adequate time for each student to think, ask the question, and share. Cold call students to share out:

“What is the gist of this stanza? What is it mostly about?” (Responses will vary, but may include: They stopped between the woods and a frozen lake. His horse thought it strange.)

· Reread the first line and focus students on the word queer. Invite students to put their finger on this word.


Close Reading Guide: “Stopping by Woods on a Snowy Evening”

(Example, for Teacher Reference)
	Questions
	Teaching Notes

	
	· Invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“What word could you replace queer with to mean the same thing? What is a synonym of queer? Use a dictionary if you need to.” (strange) 

· Invite students to discuss the following question with their triad and use equity sticks to select students to share with the whole group:

“What new information do we know about the writer from this line?” (He has a horse with him.) 

· Read the first three lines and invite students to turn and talk to their triad. Then use equity sticks to select students to share with the whole group:

“What new information do we know about where the writer and the horse have stopped?” (between the woods and a frozen lake)

· Invite students to revise their sketches of the poem according to their new understanding.

· Read the whole stanza and invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“What new information do we know?” (It is the darkest night of the year.)

“What is the poet helping us to imagine here? Which senses is he activating? Use evidence from the poem.” (Sight. He describes being between woods and a frozen lake, and the darkness.) 

· Tell students that this probably means the shortest day of the year, which is usually in December.

· Point to the word year at the end of the fourth line and invite students to put their finger on that word. Invite students to turn and talk to their triad about Q4. Then use equity sticks to select students to share out.

· If students didn’t notice this before they read the poem, add this to the rhyme and meter group on the What Makes a Poem a Poem? anchor chart.

· Invite students to turn and talk to their triad and to add new notices and/or wonders to their note-catchers.




Close Reading Guide: “Stopping by Woods on a Snowy Evening”

(Example, for Teacher Reference)
	Questions
	Teaching Notes

	5 minutes

5. What pattern do you notice in the third stanza with rhyming words? RL.4.5 (The words at the end of the first, second, and fourth lines rhyme. The word at the end of the third line does not rhyme.)
	· Invite students to follow along, reading silently in their heads as you read the third stanza aloud.

· Guide students through an intentional Think-Triad-Share, leaving adequate time for each student to think, ask the question, and share. Cold call students to share out:

“What is the gist of this stanza? What is it mostly about?” (Responses will vary, but may include: The horse shook its harness because it was confused.)

· Reread the first line and invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“Who is he in this line? How do you know?” (The horse. We know because at the end of the second stanza the writer was talking about the horse, so this is a continuation.)

“What new information do we know from this line?” (The horse is wearing a harness with bells on.) 

· Invite students to revise their sketches of the poem according to their new understanding.

· Read the first two lines and invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“Why did the horse think there was a mistake?” (because they had stopped in the middle of nowhere)

· Read the whole stanza and invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“What is a downy flake? What makes you think that?” (Snow. We know is snowing, and snow is often described as snow flakes. Downy means soft.) Students may need support understanding this.

“There are two sounds—what are they? How do you know?” (The sound of the horses’ harness bells, and the sound of the wind and snow. It says, “The only other sound’s the sweep / Of easy wind and downy flake.”)

“What is the poet helping us to imagine here? Which senses is he activating?” (Sound. He describes the sound of the harness bells and the sound of the wind and snow.)


Close Reading Guide: “Stopping by Woods on a Snowy Evening”

(Example, for Teacher Reference)
	Questions
	Teaching Notes

	
	· Point to the word flake at the end of the fourth line and invite students to put their finger on that word. Invite students to turn and talk to their triad about Q5. Then use equity sticks to select students to share out.

· Invite students to revise their sketches of the poem according to their new understanding.

Invite students to turn and talk to their triad and to add new notices and/or wonders to their note-catchers.

	5 minutes

6. What do you notice about the final two lines of the poem? Why do you think the writer did this? RL.4.5 (They repeat. This emphasizes how far the person has to go and how he is.)

7. What pattern do you notice in the fourth stanza with rhyming words? RL.4.5 (The words at the end of the first, second, and fourth lines rhyme. The word at the end of the third line does not rhyme.)
	· Invite students to follow along, reading silently in their heads as you read the fourth stanza aloud.

· Guide students through an intentional Think-Triad-Share, leaving adequate time for each student to think, ask the question, and share. Cold call students to share out:

“What is the gist of this stanza? What is it mostly about?” (Student responses will vary, but could include: Even though the woods are lovely in the falling snow, the man must keep going because he is tired and has a long way to go and promise to keep.)

· Reread the first line and invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“What does the writer think of the woods? How do you know?” (He thinks they are deep, dark and lovely. He tells us so.)

· Read the first two lines and invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“What does this line tell you?” (that the writer has promises to keep) Students may need help inferring that this means that even though the writer is enjoying looking at the snow falling on the woods, he needs to move on.

· Read the whole stanza. Invite students to turn and talk to their triad. Then use equity sticks to select students to share out:

“What is the poet helping us to imagine here? Which senses is he activating?” (sight—dark, deep woods)


Close Reading Guide: “Stopping by Woods on a Snowy Evening”

(Example, for Teacher Reference)
	Questions
	Teaching Notes

	
	· Invite students to turn and talk to their triad about Q6 and Q7. Then use equity sticks to select students to share out.

· If productive, use a Goal 1 Conversation Cue to encourage students to clarify the conversation about what the poet is helping the reader to imagine and the senses he is activating:

“So, do you mean _____?” (Responses will vary.)

· Invite students to revise their sketches of the poem according to their new understanding.

· Invite students to turn and talk to their triad and to add new notices and/or wonders to their note-catchers.




Exit Ticket: Summarizing the Poem

RL.4.2
Name: ____________________________________ Date: ___________________
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MODULE LESSONS


Grade 4: Module 1: Unit 1: Lesson 4


Analyzing Poetry: Pages 6–7 of Love That Dog and “Stopping by Woods on a Snowy Evening”
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