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“An Incomplete Revolution”

(Example, for Teacher Reference)

RL.4.4, L.4.4

1. Thousands of African Americans, both slave and free, fought in the American Revolution. Many slaves hoped the war would bring about their emancipation. But their struggle for freedom had just begun.

March 5, 1770, began like any other day in Boston, Massachusetts. Outside the city’s Custom House, British soldiers stood guard as they had for two years. Many colonists hated the soldiers, who were a reminder that they had to obey British laws.

On that day, Crispus Attucks, a tall “near giant of a man,” joined a crowd gathering at the Custom House. A young boy was shouting rude remarks at a British solider. Suddenly, the soldier lost his temper and struck the boy with the butt of his gun.

The scene soon got out of hand. More colonists, armed with sticks and clubs, joined the mob. Frightened British soldiers fired into the crowd. When it was over, Attucks and four other Americans lay dead or dying.

The skirmish, known as the Boston Massacre, was one of several incidents that led to the American Revolution (1775–1783). Crispus Attucks, an escaped slave, was the first of many African Americans to die in the long struggle for American independence.

Gist: Thousands of African Americans fought in the American Revolution, hoping for freedom, and Crispus Attucks was the first African American man to die in the revolution.

2. The Struggle Begins

The American Revolution began in 1775 when American soldiers calling themselves “patriots” fired at British soldiers in Lexington and Concord, Massachusetts, sparking full-fledged battles. Approximately 25,000 to 30,000 African Americans, slave and free, took part in the major battles of the Revolution. But they fought for different reasons than white colonists.

Most white colonists who fought in the Revolution were angry because they had to pay taxes to Britain yet had no representatives in Britain’s parliament. They believed they had a God-given right to self-government and freedom. King George III was taking away those rights, they believed. 

Many African Americans, however, fought because they wanted freedom from slavery. They were willing to fight for whichever side promised them independence. “Whoever invoked the image of liberty, be he American or British,” wrote historian Benjamin Quarles, “could count on a ready response from African Americans.”

Gist: Many African Americans fought in the war because they wanted freedom from slavery.

3. An Offer of Freedom

In 1775, the British, in desperate need of soldiers, promised liberty and protection to slaves who would fight on their side. Between 10,000 and 20,000 African American men offered their services to the king. The British used them as laborers, orderlies, scouts, and spies. Slaves made excellent scouts and spies because they knew the location of local roads and rivers, which British soldiers did not.

The British also gave guns to African Americans. Lord Dunmore, British governor of the colony of Virginia, enlisted 500 slaves in what became known as “Lord Dunmore’s Ethiopian Regiment.” In a letter to England, Dunmore wrote, “My Negroes fought with skill and valor. Daily, new men arrive to join us.” It was the first African American regiment raised by either side during the Revolution.
Jupiter Charles was one of the slaves who fought in Lord Dunmore’s regiment. Jupiter told his mother why he wanted to fight for the British: “Mama, I could stay and let them [his masters] work me into a young grave, or I can fight my way and see how I end up. Besides, I have a score to settle.”

Many states desperately tried to prevent slaves from helping the British. The Virginia Gazette published frantic appeals for the loyalty of slaves tempted by Britain’s offer: “Be not then, ye negroes, tempted by the proclamation to ruin yourselves.”

American appeals often fell on deaf ears. A Baltimore newspaper described one incident in which 21 Maryland slaves stole their master’s boat and sailed away to the British.

Gist: The British promised freedom to African American slaves who would fight for them.

4. Patriot Soldiers

Britain’s policy of recruiting slaves terrified many American slave owners. When the Revolution began, African Americans could not enlist in the Continental Army. Slave owners feared that slaves might rebel if they were given guns. But as the need for soldiers grew, free African Americans, as well as slaves, were allowed to enlist.

Between 5,000 and 7,000 African Americans joined the Continental Army. Some did so because they believed in the ideals of freedom and liberty. Jehu Grant, who fled slavery and joined the patriots, remembered, “When I saw liberty poles and people engaged for support of freedom, I could not but like and be pleased with such a thing.” For slaves like Grant, the words of the Declaration of Independence had special meaning. “All men are created equal,” proclaims the Declaration, with rights to “Life, Liberty, and the Pursuit of Happiness.”

For slaves who could get to Rhode Island, fighting for the patriots brought freedom. In 1778, Rhode Island did not have enough white soldiers to send to the Continental Army. So the state declared that any slave who volunteered for the Rhode Island regiment would be set free.

Many African Americans responded to the call. One observer wrote, “Three quarters of the Rhode Island regiment consists of Negroes, and that regiment is the most neatly dressed, the best under arms, and the most precise in its maneuvers.”

Many slaves did not win freedom by fighting for the Americans. Some Northern slave owners sent their slaves to fight in their place. In some states, the master would receive the slave soldier’s pay or even be reimbursed (paid back) if his “property” were killed. Only in a few states did a master have to free a slave before sending him to fight.

Whatever their reasons for joining the patriots’ cause, many African Americans were rewarded for their courage and bravery. At the Battle of Bunker Hill, Peter Salem reportedly killed an important British officer and became a hero. Salem Poor, a free African American man, showed extraordinary courage during battle. Fourteen officers asked Congress to give Poor “the Reward due to so great and Distinguished a Character.”

James Armistead was a servant to General Charles Cornwallis, leader of the British forces. Armistead also was a patriot spy who reported everything he saw and heard to General Lafayette of the Continental Army. The information Armistead provided helped the patriots defeat Cornwallis at the Battle of Yorktown (1781), the final battle of the Revolution. On the recommendation of General Lafayette, the state of Virginia bought Armistead from his master and set him free. From that day on, he called himself James Armistead Lafayette.

Gist: Some African American slaves joined the Patriot army, the Continental Army, because they believed in freedom and independence.
5. Free at Last?

These are just a few of the many stories of African Americans who served in the American Revolution. The stories of many more may never be found or told. What is known is that by the end of the war, more than 100,000 slaves were either freed or had escaped.

African American would not forget their experiences in the Revolution. The American victory established the colonists’ right to self-government. But one important question remained unanswered: When would African Americans enjoy the freedoms they had fought so hard to win?

Gist: Many African Americans fought in the American Revolution, and more than 100,000 were either freed or had escaped by the end of the war.
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“An Incomplete Revolution”

Name: ____________________________________ Date: ___________________
6. Thousands of African Americans, both slave and free, fought in the American Revolution. Many slaves hoped the war would bring about their emancipation. But their struggle for freedom had just begun.

March 5, 1770, began like any other day in Boston, Massachusetts. Outside the city’s Custom House, British soldiers stood guard as they had for two years. Many colonists hated the soldiers, who were a reminder that they had to obey British laws.

On that day, Crispus Attucks, a tall “near giant of a man,” joined a crowd gathering at the Custom House. A young boy was shouting rude remarks at a British solider. Suddenly, the soldier lost his temper and struck the boy with the butt of his gun.

The scene soon got out of hand. More colonists, armed with sticks and clubs, joined the mob. Frightened British soldiers fired into the crowd. When it was over, Attucks and four other Americans lay dead or dying.

The skirmish, known as the Boston Massacre, was one of several incidents that led to the American Revolution (1775–1783). Crispus Attucks, an escaped slave, was the first of many African Americans to die in the long struggle for American independence.

7. The Struggle Begins

The American Revolution began in 1775 when American soldiers calling themselves “patriots” fired at British soldiers in Lexington and Concord, Massachusetts, sparking full-fledged battles. Approximately 25,000 to 30,000 African Americans, slave and free, took part in the major battles of the Revolution. But they fought for different reasons than white colonists.

Most white colonists who fought in the Revolution were angry because they had to pay taxes to Britain yet had no representatives in Britain’s parliament. They believed they had a God-given right to self-government and freedom. King George III was taking away those rights, they believed. 

Many African Americans, however, fought because they wanted freedom from slavery. They were willing to fight for whichever side promised them independence. “Whoever invoked the image of liberty, be he American or British,” wrote historian Benjamin Quarles, “could count on a ready response from African Americans.”

8. An Offer of Freedom

In 1775, the British, in desperate need of soldiers, promised liberty and protection to slaves who would fight on their side. Between 10,000 and 20,000 African American men offered their services to the king. The British used them as laborers, orderlies, scouts, and spies. Slaves made excellent scouts and spies because they knew the location of local roads and rivers, which British soldiers did not.

The British also gave guns to African Americans. Lord Dunmore, British governor of the colony of Virginia, enlisted 500 slaves in what became known as “Lord Dunmore’s Ethiopian Regiment.” In a letter to England, Dunmore wrote, “My Negroes fought with skill and valor. Daily, new men arrive to join us.” It was the first African American regiment raised by either side during the Revolution.

Jupiter Charles was one of the slaves who fought in Lord Dunmore’s regiment. Jupiter told his mother why he wanted to fight for the British: “Mama, I could stay and let them [his masters] work me into a young grave, or I can fight my way and see how I end up. Besides, I have a score to settle.”

Many states desperately tried to prevent slaves from helping the British. The Virginia Gazette published frantic appeals for the loyalty of slaves tempted by Britain’s offer: “Be not then, ye negroes, tempted by the proclamation to ruin yourselves.”

American appeals often fell on deaf ears. A Baltimore newspaper described one incident in which 21 Maryland slaves stole their master’s boat and sailed away to the British.

9. Patriot Soldiers

Britain’s policy of recruiting slaves terrified many American slave owners. When the Revolution began, African Americans could not enlist in the Continental Army. Slave owners feared that slaves might rebel if they were given guns. But as the need for soldiers grew, free African Americans, as well as slaves, were allowed to enlist.

Between 5,000 and 7,000 African Americans joined the Continental Army. Some did so because they believed in the ideals of freedom and liberty. Jehu Grant, who fled slavery and joined the patriots, remembered, “When I saw liberty poles and people engaged for support of freedom, I could not but like and be pleased with such a thing.” For slaves like Grant, the words of the Declaration of Independence had special meaning. “All men are created equal,” proclaims the Declaration, with rights to “Life, Liberty, and the Pursuit of Happiness.”

For slaves who could get to Rhode Island, fighting for the patriots brought freedom. In 1778, Rhode Island did not have enough white soldiers to send to the Continental Army. So the state declared that any slave who volunteered for the Rhode Island regiment would be set free.

Many African Americans responded to the call. One observer wrote, “Three quarters of the Rhode Island regiment consists of Negroes, and that regiment is the most neatly dressed, the best under arms, and the most precise in its maneuvers.”

Many slaves did not win freedom by fighting for the Americans. Some Northern slave owners sent their slaves to fight in their place. In some states, the master would receive the slave soldier’s pay or even be reimbursed (paid back) if his “property” were killed. Only in a few states did a master have to free a slave before sending him to fight.
Whatever their reasons for joining the patriots’ cause, many African Americans were rewarded for their courage and bravery. At the Battle of Bunker Hill, Peter Salem reportedly killed an important British officer and became a hero. Salem Poor, a free African American man, showed extraordinary courage during battle. Fourteen officers asked Congress to give Poor “the Reward due to so great and Distinguished a Character.”

James Armistead was a servant to General Charles Cornwallis, leader of the British forces. Armistead also was a patriot spy who reported everything he saw and heard to General Lafayette of the Continental Army. The information Armistead provided helped the patriots defeat Cornwallis at the Battle of Yorktown (1781), the final battle of the Revolution. On the recommendation of General Lafayette, the state of Virginia bought Armistead from his master and set him free. From that day on, he called himself James Armistead Lafayette.

10. Free at Last?

These are just a few of the many stories of African Americans who served in the American Revolution. The stories of many more may never be found or told. What is known is that by the end of the war, more than 100,000 slaves were either freed or had escaped.

African American would not forget their experiences in the Revolution. The American victory established the colonists’ right to self-government. But one important question remained unanswered: When would African Americans enjoy the freedoms they had fought so hard to win?
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Language Dive Guide:
“An Incomplete Revolution”

	Notes
	Modifications from Modules 1 and 2:

· As noted in Lesson 5, in addition to teacher-led questions and answers, there are suggested language goals that students should try to understand and apply for each chunk. Refer to Questions We Can Ask During a Language Dive in the Module 1 Appendix for a range of questions students might ask themselves and one another.

· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.

· This format provides greater freedom to choose how to help students understand the suggested language goals.

Continue to employ a number of approaches to enable students to understand these goals, (e.g., grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches). At the same time, draw on your understanding and experience of Language Dives from Modules 1 and 2 as you work with the new format.

	Sentence
	Many African Americans, however, fought because they wanted freedom from slavery. (from “An Incomplete Revolution,” Body Paragraph 7, in Lesson 7 supporting materials)

	Rationale
	This sentence is compelling and complex because it is composed of two clauses joined by a subordinating conjunction, allowing for an opportunity to address L.4.1f, with a focus on run-on sentences. It also connects to the guiding question by introducing the perspective of African American slaves during the Revolutionary War. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure: because they wanted freedom from slavery. Students will apply their understanding of the meaning and structure of this sentence as they discuss the reasons for the Revolutionary War, particularly focusing on the perspective of an African American slave.

	Time
	15 minutes


	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Consider referring to the Questions We Can Ask During a Language Dive anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon ✎

	Deconstruct
	Refer to the chunk chart for questions and language goals to support student grappling. Follow the same routine found in the Language Dive in Lesson XX to deconstruct the chosen sentence:

1. Whole group: display all sentence strip chunks, sequenced as a sentence; teacher reads aloud twice and students read aloud once with a partner.

2. Whole group: students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

3. Whole group: consider pre-teaching one or two key vocabulary words.

4. Whole group or small group: display first chunk and allow students to grapple with the meaning; repeat with others.

· As students discuss the focus structure, slow them down for extended conversation and practice of the focus structure (see suggested questions and Conversation Cues in the chunk chart).

· To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals to pose questions. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

	Practice (Focus structure)
	5. Small group: students play with the focus structure using the suggestions in the chunk chart. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


	Reconstruct
	6. Whole group: consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.

7. Whole group: students reconstruct the meaning of sentence and connection to guiding question, big idea, learning target. Refer to the Chunk Chart for specific Reconstruct suggestions on this sentence.

	Practice (Sentence)
	8. Whole group: students synthesize and play with the sentence. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


Language Dive Chunk Chart:
“An Incomplete Revolution”

	Many African Americans, however, fought

	Deconstruct:
Language Goals
	· African Americans: “Who is this sentence about?” African Americans living during the Revolutionary War. (subject/noun phrase)
· fought: “What did the African Americans do?” fought in the Revolutionary War. (irregular past tense verb)
· Many: “How many African Americans fought?” a lot of African Americans. (adjective)
· however: “Can you figure out why the author wrote however?” to signal he or she will emphasize the contrast between two groups of people: Most white colonists, discussed in the preceding paragraph, and many African Americans, discussed here (adverb)
· “Is this chunk a complete sentence? Why?” Yes. It has a subject and a predicate without a subordinating conjunction. Therefore, it is an independent clause and can stand on its own.
· Students can underline the subject in blue marker and the predicate in red marker. ✎

	because they wanted freedom from slavery.

	Deconstruct:
Language Goals
	· they: “Who is this chunk about? Who does they refer to?” African Americans (subject pronoun)

· wanted freedom: “What did African Americans want?” to be independent people (past tense verb phrase)

· from: “Can you figure out why the author wrote the preposition from?” to signal he or she would add information about the previous noun: freedom that involves separation or removal. (preposition)

· slavery: “What did African Americans want freedom from?” being enslaved and owned by other people. (noun)

· because: Circle because, and invite students to do the same. ✎
· because: “Can you figure out why the author wrote because at the beginning of this chunk?” to connect the subject-predicate in this chunk with the subject-predicate in the previous chunk; to signal he or she would give a reason for the first independent clause; to show a effect-cause relationship: African Americans fought < they wanted freedom. (subordinating conjunction)


	
	· “Is this chunk a complete sentence? Why?” No. It is a fragment because, although it has a subject with predicate, it begins with a subordinating conjunction. A chunk that begins with a subordinating conjunction must be joined to an independent clause—a complete sentence that stands on its own.

· because: “What if we remove because and make this two separate, complete sentences? How does the meaning of the sentence change?” Many African Americans fought, however. They wanted freedom from slavery. The effect-cause relationship is not as clear. We have to read the two complete sentences separately and then make the connection in our mind because clearly signals a reason.

· “How does this chunk add to your understanding of the perspective of an African American during the Revolutionary War?” Responses will vary. 

	Practice (Focus Structure)
	· Students can use the sentence frame to talk about their own lives, emphasizing the effect-cause relationship between the two clauses:

· My friends ____________ because they wanted ___________.

· To provide lighter support: Students can use a different conjunction to connect the two clauses. (Examples: even though, since, even if) “How does the meaning of the sentence change depending on the conjunction you use?”

· To provide heavier support: Provide a phrase bank for students to use when completing the frame. (Example: enjoyed sharing; everyone to feel included)

	Many African Americans, however, fought because they wanted freedom from slavery.

	Reconstruct
	· “How can you say this sentence in your own words?” Unlike Patriots and Loyalists, who fought for or against Britain, African American slaves fought for whichever side promised them freedom from slavery.

· “Can we say this sentence in a different order? How?” Because they wanted freedom from slavery, many African Americans, however, fought.

· “How does this Language Dive add to your understanding of the guiding question?” Like other American colonists, African American slaves had their own perspective on fighting in the Revolutionary War.


	Practice (Sentence)
	· Students can use the sentence frame to talk about a different group’s perspective for fighting in the Revolutionary War and to practice identifying and fixing run-on sentences.

· Many ______________ fought they wanted _____________. ✎ (Example: Many Patriots fought they wanted freedom from Britain.)

· Students can discuss whether this is a complete sentence and why. (It’s not. It is a run-on sentence because it has more than one subject with a predicate, and they are not joined with a conjunction.)

· Students can fix the run-on sentence in two ways, once by adding the conjunction because, and once by writing two complete sentences by adding a period. They can discuss how the meaning of the sentence changes depending on how they fix the run-on sentence. ✎
· Students can discuss why these are complete sentences.

· Students can sketch their sentence. ✎
· To provide lighter support: Students can use a different conjunction to connect the two clauses and discuss how it changes the meaning of the sentence.

· To provide heavier support: Provide a word bank for students to choose from that could demonstrate effect-cause. (Examples: Patriots, Loyalists; freedom from Britain, loyalty to Britain)

· Language Chunk Wall suggestions:

· Nouns and noun phrases (people, places, things, ideas): Many African Americans, however, fought/because they wanted freedom from slavery.

· Verbs and verb phrases (actions, states of being): Many African Americans, however, fought/because they wanted freedom from slavery.
· Language to talk about a reason: because they wanted freedom from slavery.

· Language to connect words, phrases, clauses: because they wanted freedom from slavery.


Language Dive Note-catcher:
“An Incomplete Revolution”
Name: ____________________________________ Date: ___________________

	Many African Americans, however, fought because they wanted freedom from slavery.

Complete the frame to talk about a different group’s perspective for fighting the war. Is your sentence a complete sentence? Why?

Many ______________________________________________________ fought they wanted 

______________________________________________________________________. 

Rewrite the sentence, changing it from a run-on into a complete sentence by adding the subordinating conjunction because. (Subject + predicate + because + subject + predicate.) 

______________________________________________________________________ 

______________________________________________________________________ 

Rewrite the sentence, changing it from a run-on sentence into two complete sentences by adding a period. (Subject + predicate. Subject + predicate.)

______________________________________________________________________ 

______________________________________________________________________ 
Sketch your sentence, showing the perspective of the colonist you chose to write about.



 Sentence Strip Chunks:
“An Incomplete Revolution”
	Many African Americans, however, fought

	because they wanted freedom from slavery.


Homework: Language Dive Practice: “Revolutionary War, Part I”
(Answers, for Teacher Reference)
11.  Write the scrambled sentence from “Revolutionary War, Part I” in the correct sequence.
	in Britain’s 13 American colonies.
	started as a fight for the rights
	The war
	of English people


The war started as a fight for the rights of English people in Britain’s 13 American colonies.

12. Below are sentence fragments and one complete sentence. Circle the sentence that is complete.


The war started as a fight for the rights.

The war.

Started as a fight for the rights.

Of English people in Britain’s American colonies.

13. Add onto the fragments below to change them from fragments into complete sentences. You can use your own words to complete the sentence.

The war began because the English people in Britain’s American colonies wanted freedom.

The Revolutionary War started as a fight for the rights of the American colonists.[image: image1.emf]
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