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Research Note-Catcher: Patriots
(Example, for Teacher Reference)
RI.4.1, RI.4.3, RI.4.4, RI.4.5, W.4.8

Who were the Patriots, and what did they believe?
	Source

	Who were they? What did they believe?
	Evidence from the text

	Colonial Voices: Hear Them Speak
	Who? all different kinds of people, including journeymen, apprentices, and merchants
	“We are journeymen, apprentices, merchants, who work side by side.”

	Colonial Voices: Hear Them Speak
	What? want liberty
	“… speaking out for liberty.”

	Colonial Voices: Hear Them Speak
	Who? some Native Americans
	“‘What a cup of tea we made for the fishes,’ says a ‘Mohawk.’”

	Colonial Voices: Hear Them Speak
	What? not paying tax on tea or bowing to the king
	“No paying tax on tea, no bowing to the King.”

	“Revolutionary War, Part I”
	Who? George Washington, John Adams, Thomas Jefferson, Benjamin Franklin, Alexander Hamilton;  the founders of the United States of America were some of the famous Patriots.
	“Many people made American independence possible. A group of them are known as the founders of the United States. The best known are George Washington, John Adams, Thomas Jefferson, Benjamin Franklin, and Alexander Hamilton.”

	“Revolutionary War, Part I”
	What? didn’t believe they should have to pay taxes to Britain
	“This angered the colonists. Why, they asked, should we pay taxes to Britain?”


	Source


	Who were they? What did they believe?
	Evidence from the text

	“Revolutionary War, Part I”
	What? American independence
	“John Adams was the strongest supporter of American independence.”

	“Revolutionary War, Part I”
	What? felt their freedom was at stake
	“More and more of them felt that their basic liberties were at stake.”


Research Note-Catcher: Patriots
RI.4.1, W.4.8, W.4.9a

Name: ____________________________________ Date: ___________________

Who were the Patriots, and what did they believe?

	Source


	Who were they? What did they believe?
	Evidence from the text

	
	
	


Language Dive Guide:
“Revolutionary War, Part I”

	Notes
	Modifications from Modules 1 and 2:

· In addition to teacher-led questions and answers as in Modules 1 and 2, there are suggested language goals that students should try to understand and apply for each chunk. (Consider referring to the range of questions students might ask one another in Questions We Can Ask During a Language Dive in the Module 1 Appendix.)

· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.

· This format provides greater freedom to choose how to help students understand the suggested language goals.

Continue to employ a number of approaches to enable students to understand these goals, including grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches. At the same time, draw on your understanding and experience of Language Dives from Modules 1 and 2 as you work with the new format.

	Sentence
	“The war started as a fight for the rights of English people in  Britain’s 13 American colonies. (from “Revolutionary War, Part I,” Body Paragraph 21, in Lesson 2 supporting materials)

	Rationale
	This sentence is compelling because it uses multiple prepositional phrases to expand the predicate, allowing for an opportunity to help address L.4.1e and L.4.1f, with a focus on sentence fragments. It also connects to the guiding question by helping to explain the reason for the start of the Revolutionary War. Invite students to discuss each chunk briefly but encourage extended conversation and practice with the focus structure as a fight for the rights. Students will apply their understanding of the meaning and structure of this sentence as they discuss the reasons for the Revolutionary War, particularly focusing on the Patriot perspective. Depending on student need and time, consider dividing this Language Dive across several days or assigning parts of the note-catcher for homework. For example, on Day 1 complete the Deconstruct; on Day 2, briefly review the Deconstruct and complete the Reconstruct and Practice.


	Time
	15 minutes

	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Consider referring to the Questions We Can Ask During a Language Dive anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon ✎

	Deconstruct
	Use the Sentence Strip Chunks.

1. Whole group: display all chunks, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

2. Whole group: students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

3. Whole group: consider pre-teaching one or two key vocabulary words.

4. Whole group or small group: display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Chunk Chart to guide student grappling.

· As students discuss the focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues (underlined) in the chunk chart.

· To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals provided in the chunk chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

	Practice (Focus structure)
	5. Small group: students play with the focus structure using the suggestions in the chunk chart. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


	Reconstruct
	6. Whole group: consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.

7. Whole group: students reconstruct the meaning of sentence and connection to guiding question, big idea, learning target. Refer to the Chunk Chart for specific Reconstruct suggestions on this sentence.

	Practice (Sentence)
	8. Whole group: students synthesize and play with the sentence. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


Questions We Can Ask during a Language Dive Anchor Chart

(Example, for Teacher Reference)

	Questions about the sentence

	· “What is the meaning of this sentence? Why do we think that?”

· “How does the sentence add to our understanding of the guiding question?”
· “How can we say this sentence in our own words?”
· “Can we divide this sentence into two or more sentences? What do we have to remove or change?”

· “Can we say this sentence in a different order? How?”
· “What other questions can we ask that will help us understand this sentence?”

	Questions about the chunks

	· “Who or what is this chunk about? What is the person or thing doing in this chunk?”

· “What does this chunk tell us? Why do we think that?”

· “How can we say this chunk in our own words?”
· “Can we act out the chunk? Can we sketch the chunk?”
· “Why did the author write this chunk?”
· “What if we remove _____ in this chunk? Does it still make sense? Why do we think that?”

· “What if we replace _____ in this chunk with _____? How does that change the meaning?”

	Questions about words

	· “What do we think this word means?”

· “What is the translation of this word?”
· “Is there a familiar word or affix in this word? How does that help us understand the unfamiliar word?”

· “What are some synonyms of this word? How are they different in meaning?”


	Questions about the Language Dive

	· “How can we use this sentence structure in our speaking and writing?”

· “Does the language in this sentence remind you of the language or chunks in other Language Dives? How?”


Questions We Can Ask during a Language Dive Anchor Chart

Name: ____________________________________ Date: ___________________
	Questions about the sentence

	

	Questions about the chunks

	

	Questions about words

	

	Questions about the Language Dive

	


Language Dive Chunk Chart:
“Revolutionary War, Part I”

	The war started

	Deconstruct:
Language Goals
	· “What is this sentence about?” The sentence is about a time of great fighting between countries or groups of people. The refers to a specific war, here, the Revolutionary War. (subject/noun phrase)

· “What does this chunk tell us about the war?” It began.

· “Is this chunk a complete sentence? Why?” Yes. It has a subject and a predicate.

· Students can underline the subject in blue marker and the predicate in red marker. ✎

	as a fight for the rights

	Deconstruct:
Language Goals
	·  “What does this chunk tell us? Why do you think that?” It tells us there was a need to fight to protect freedom. (past tense verb + prepositional phrase)
· “Can you figure out why the author wrote the preposition as?” The author wrote as to signal that he or she would explain a particular purpose for the previous chunk: why the war started. (preposition)

· “So, why did the war start? What was the war’s purpose?” The purpose was to fight for rights.

· “What are some rights you have in school? At home?” Responses will vary.

· “How does this chunk add to your understanding of the reason for the Revolutionary War? I’ll give you time to think and discuss with a partner.” Responses will vary.

· “Is this chunk a complete sentence? Why?” No. It is a fragment because it is only a predicate. It needs a subject.

· Circle as and invite students to do the same. ✎
· “Think about this first preposition. Let’s create a writing formula. What did the author have to write before as? What did the author have to write after as?” (Subject + verb + preposition + noun phrase.)


	Practice (Focus Structure)
	· Students can use the sentence frame to paraphrase the first two chunks.
_________________________ as ______________________.
(Subject + predicate + as [preposition of purpose] + noun phrase.)

· To provide lighter support: Invite students to paraphrase the first two chunks again using the infinitive marker to. Example. The Patriots began fighting to protect their freedom.
· To provide heavier support: Provide a word and phrase bank to help students complete the frame. Examples: The Revolutionary War, The American Revolution, The Patriots / began, started fighting / a battle for liberty, a way to protect their freedom  

	of English people

	Deconstruct:
Language Goals
	· “The war started as a fight for the rights of whom?” some of the people who came from England. (preposition + proper noun + noun = noun phrase)
· “Can you figure out why the author wrote the preposition of?” to signal he or she would add information about the previous chunk: who the rights belong to. (preposition)
· “Who did the rights belong to?” English people
· Circle of and invite students to do the same. ✎
· “Think about this second preposition. Let’s add to our writing formula. What did the author have to write before of? What did the author have to write after of?” (Subject + verb + preposition as + noun phrase  + preposition of + noun phrase.)
· “Is this chunk a complete sentence? Why?” No. It is a fragment because it is only a preposition + noun phrase. It needs a subject and a predicate.

	in Britain’s 13 American colonies.


	Deconstruct:
Language Goals
	· “Which English people?” those who lived in the original U.S. settlements that were controlled by Britain (preposition + proper possessive noun + number + proper noun + noun = noun phrase)

· Britain’s: “What do you recall about the -‘s added to Britain?” It signals that something belongs to or is controlled by Britain, in this case the 13 American colonies that are written after Britain’s. (possessive noun)

· “Can you figure out why the author wrote the preposition in?” to signal he or she would add information about the previous chunk: where the English people were; their location. (preposition)

	
	· “So, where were these English people?” in Britain’s 13 American colonies

· Circle in and invite students to do the same. ✎
· “Think about this third preposition. Let’s add to our writing formula. What did the author have to write before in? What did the author have to write after in?” (Subject + verb + preposition as + noun phrase + preposition of + noun phrase + preposition in + noun phrase.)

· “Is this chunk a complete sentence? Why?” No. It is a fragment because it is only a preposition + noun phrase. It needs a subject and a predicate.


	The war started as a fight for the rights of English people in Britain’s 13 American colonies.

	Reconstruct
	· Students can write and sketch the sentence. ✎
· “Can you figure out how the author added information onto the original subject and predicate The war started ?” The author added information bit by bit using prepositions + noun phrases.

· “How can we use prepositional phrases in our own writing?” to add information onto a subject + predicate. Each prepositional phrase gives more information about the previous chunk.

· “How can you say this sentence in your own words?” The Revolutionary War began because the English people in Britain’s colonies felt that their rights were being taken away, and they were willing to fight to get them back.

· Students can rearrange the chunks to create new sentences and discuss how the meaning changes. (Example: The war started in Britain’s 13 American colonies as a fight for the rights of English people.)

· “How does this Language Dive add to your understanding of the guiding question?” This sentence shares the reason the Patriots started the Revolutionary War. They felt that they needed to fight for their independence from Britain.

	Practice
(Sentence)
	· Students can use the sentence frame to paraphrase the sentence. ____________ as ____________ of ____________ in __________.
(Subject + predicate + as [preposition of purpose] + noun phrase + of [preposition of belonging] + noun phrase + in [preposition of location] + noun phrase.)

· To provide lighter support: “Can you divide this sentence into varying fragments, and then make it into a complete sentence again? How?
· To provide heavier support: Provide a word and phrase bank to help students complete the frame. Examples: The Revolutionary War, The American Revolution, The Patriots / began, started fighting / a battle for liberty, a way to protect their freedom/ the British, the colonists / the new land, American colonies, the  13 colonies)
· Language Chunk Wall suggestions:

· Language to talk about purpose: as a fight for the rights
· Language to talk about belonging: of English people
· Language to talk about location: in Britain’s 13 American colonies.


Language Dive Note-catcher:
“Revolutionary War, Part I”


Name: ____________________________________ Date: ___________________

	The war started as a fight for the rights of English people in Britain’s 13 American colonies.

Use the sentence frame to paraphrase The war started as a fight for the rights 

________________________________ as ________________________________.

                  (Subject + predicate +        as [preposition of purpose] + noun phrase.) 

Sketch the sentence.

Paraphrase the sentence using the sentence frame:

_________________________________ as _________________________________.

                       (Subject + predicate +        as [preposition of purpose] + noun phrase +

of ________________________________ in ________________________________.

              of [preposition of belonging] + noun phrase +       in [preposition of location] + noun phrase.)



Language Dive Sentence Strip Chunks: “Revolutionary War, Part I”

	The war started

	as a fight for the rights

	of English people

	in Britain’s 13 American colonies.


Exit Ticket: “Revolutionary War, Part I”

(Answers, for Teacher Reference)
RI.4.1, RI.4.3

1.  Part A: According to the text, why did the American Revolution begin? Underline the best answer. (RI.4.1, RI.4.3)

because the British soldiers were tired of being in the colonies and wanted a war

because John Adams wanted independence

because people in the American colonies wanted to fight for their rights

because the American colonies didn’t have very much money

Part B: Which detail from “Revolutionary War, Part I” best supports the correct answer to Part A? Underline the best answer. (RI.4.1, RI.4.3)

1. The war started as a fight for the rights of English people in Britain’s 13 American colonies.

John Adams was the strongest supporter of American independence.

British troops fired on American colonists in Lexington and Concord, Massachusetts.

They created a new nation: the United States of America.

Exit Ticket: “Revolutionary War, Part I”

RI.4.1, RI.4.3


Name: ____________________________________ Date: ___________________

2.  Part A: According to the text, why did the American Revolution begin? Underline the best answer. (RI.4.1, RI.4.3)

because the British soldiers were tired of being in the colonies and wanted a war

because John Adams wanted independence

because people in the American colonies wanted to fight for their rights

because the American colonies didn’t have very much money

Part B: Which detail from “Revolutionary War, Part I” best supports the correct answer to Part A? Underline the best answer. (RI.4.1, RI.4.3)

2. The war started as a fight for the rights of English people in Britain’s 13 American colonies.

John Adams was the strongest supporter of American independence.

British troops fired on American colonists in Lexington and Concord, Massachusetts.

They created a new nation: the United States of America.
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