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Questions We Can Ask During a
Language Dive Anchor Chart

	Questions about the sentence

	

	Questions about the chunks

	

	Questions about words

	

	Questions about the Language Dive

	


Questions We Can Ask During a
Language Dive Anchor Chart

(Example, for Teacher Reference)

	Questions about the sentence

	· What is the meaning of this sentence? Why do we think that?

· How does the sentence add to our understanding of the guiding question?

· How can we say this sentence in our own words?

· Can we divide this sentence into two or more sentences? What do we have to remove or change?

· Can we say this sentence in a different order? How?

· What other questions can we ask that will help us understand this sentence?

	Questions about the chunks

	· Who or what is this chunk about? What is the person or thing doing in this chunk?

· What does this chunk tell us? Why do we think that?

· How can we say this chunk in our own words?

· Can we act out the chunk? Can we sketch the chunk?

· Why did the author write this chunk?

· What if we remove _____ in this chunk? Does it still make sense? Why do we think that?

· What if we replace _____ in this chunk with _____? How does that change the meaning?

	Questions about words

	·   What do we think this word means?

· What is the translation of this word?

· Is there a familiar word or affix in this word? How does that help us understand the unfamiliar word?

· What are some synonyms of this word? How are they different in meaning?

	Questions about the Language Dive

	· How can we use this sentence structure in our speaking and writing?

· Does the language in this sentence remind you of the language or chunks in other Language Dives? How?


Language Dive Guide: Peter Pan – Chapter 6

	Notes
	Modifications from Modules 1 and 2:

· In addition to teacher-led questions and answers as in Modules 1 and 2, there are suggested language goals that students should try to understand and apply for each chunk. (Consider referring to the range of questions students might ask one another in Questions We Can Ask During a Language Dive in the Module 1 Appendix.)

· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular.

· This format provides greater freedom to choose how to help students understand the suggested language goals.

Continue to employ a number of approaches to enable students to understand these goals, including grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches. At the same time, draw on your understanding and experience of Language Dives from Modules 1 and 2 as you work with the new format.

	Sentence
	Like a puppy, it strained and wiggled to meet him at the door. (from  page 41 of Peter Pan by Tania Zamorsky)

	Rationale
	This sentence is compelling because of its use of figurative language to capture the reader’s imagination of Neverland as a living animal, connecting to the guiding question, the Daily Learning Target, and RL.3.3, L.3.5a. Invite students to discuss each chunk briefly but encourage extended conversation and practice with the focus structure it strained and wiggled. After discussing this structure, students practice using this structure to describe themselves. Students will apply their understanding of the meaning and structure of this sentence when determining the meaning of figurative language in the text and when including figurative language in their own narratives in Unit 3.

	Time
	10 minutes


	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Consider referring to the Questions We Can Ask During a Language Dive anchor chart.

· If productive, invite students to use a translation dictionary and add vocabulary and collocations to their vocabulary log.

· Students can work on their note-catcher for each item marked with the icon ✎.

	Deconstruct
	Use the Sentence Strip Chunks.
1. Whole group: display all chunks, sequenced as a sentence. Read aloud the sentence twice; students read aloud the sentence with a partner.

2. Whole group: students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

3. Whole group: consider pre-teaching one or two key vocabulary words.

4. Whole group or small group: display each chunk, chunk by chunk. Students briefly grapple with the meaning of each chunk. Use the Chunk Chart to guide student grappling.

· As students discuss the focus structure, be sure they slow down for extended conversation and practice of the focus structure. See suggested questions and Conversation Cues (underlined) in the chunk chart.

· To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.

· To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals provided in the chunk chart to pose questions requiring careful consideration. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.

	Practice
(Focus Structure)
	5. Small group: students play with the focus structure using the suggestions in the chunk chart. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


	Reconstruct
	6. Whole group: consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.

7. Whole group: students reconstruct the meaning of sentence and connection to guiding question, big idea, learning target. Refer to the Chunk Chart for specific Reconstruct suggestions on this sentence.

	Practice
(Sentence)
	8. Whole group: students synthesize and play with the sentence. Refer to the Chunk Chart for specific Practice suggestions on this sentence.

	Like a puppy,

	Deconstruct;
Language Goals
	· Display and read aloud the figurative language from page 37 of Peter Pan, discussed during the Lesson 6 Close Reading:  “. . .the sun was shining, like a hundred golden arrows pointing to the island.”

· Invite students to recall that this is figurative language and what the purpose is: to help paint a picture of how bright the rays of sunshine were.

· Underline like in the sentence from page 37. Then underline Like in this Language Dive sentence, and invite students to do the same. ✎
· “Can you figure out why Tania Zamorksy wrote Like in both of these sentences?” Like signals comparison and helps paint a picture. On page 37, sun rays seem similar to arrows. In this sentence, something in the subsequent chunks seems similar to a puppy. (prepositional phrase/simile)

· Students can act Like a puppy.

	it strained and wiggled


	Deconstruct;
Language Goals
	· it: “What is this chunk about? What does it refer to? How do you know?” Neverland. The sentence before this one talks about Neverland and Peter. it can’t refer to Peter because Peter is a person, which would require the pronoun he. (pronoun)

· strained and wiggled: “What did Neverland do?” tried very hard to do something; moved quickly from side to side. Students can act like a puppy that strained and wiggled. (past tense verbs/predicate)

· Students can close their eyes and imagine how, like a puppy, Neverland strained and wiggled. 

· “Can Neverland actually strain and wiggle? Why?” No, because it is not an animal or a person.

· “What do we call this kind of language? What is the purpose of this language?” figurative language, because it means something different from what it means literally and is used for effect. This helps paint a picture of Neverland being excited, acting like a puppy. Tania Zamorsky is trying to show Neverland not just a place, but as a living animal, and how important Neverland is to Peter.

· “What if Tania Zamorsky used the words reclined and rested instead of strained and wiggled? How does that change the effect of the sentence? I’ll give you time to think and discuss with your triad.” Reclined and rested paint a picture that Neverland doesn’t care  about Peter.

· “Who can explain why your classmate came up with that response? I’ll give you time to think.” Responses will vary.

	Practice
(Focus Structure)
	· Like a _____, I _____ and _____. (Like a kangaroo, I hopped and leaped. Like the waves, I came and went.) ✎
· To provide lighter support: “Can you extend the sentence frame by adding an adverb? How?” (Example: Like a kangaroo, I hopped and leaped excitedly.)

· To provide heavier support: Provide a word bank for students to use when completing the sentence frame.

	to meet him

	Deconstruct:
Language Goals
	· to meet: “Why did Neverland strain and wiggle?” to see or say hello. (infinitive verb to show purpose)

· him: “Who did Neverland strain and wiggle to meet? Who does him refer to?” Peter. (pronoun)

	at the door.

	Deconstruct:
Language Goals
	· “Where did Neverland strain and wiggle to meet Peter?” at the borders of Neverland. at signals where. Neverland doesn’t really meet Peter at the door, but Tania Zamorsky is comparing Neverland to a puppy. Puppies often meet owners at the house door because they are excited to see them. (prepositional phrase)

· Students can act out the sentence, with some as the role of Neverland and others as Peter at the door.


	Like a puppy, it strained and wiggled to meet him at the door.

	Reconstruct
	· “How can you say this sentence in your own words?” When Peter returned, Neverland was as excited as a puppy responding to his owner coming home.

· “How does this Language Dive add to your understanding of the guiding question?” The sentence helps capture our imagination by using figurative language to compare Neverland to a puppy. This sentence helps us imagine Neverland not just as a place, but as a living animal, excited about Peter returning home.

	Practice
(Sentence)
	· Like a _____, I_____ and _____ to _____.

· To provide lighter support: “Can you say this sentence in a different order? How?”

· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups.

· Invite students to act out and then write and sketch what they shared on their note-catchers. ✎
· Language Chunk Wall suggestions:

· Language to capture a reader’s imagination or attention: Like a puppy, it strained and wiggled
· Language to compare: Like a puppy,
· Verbs and verb phrases (actions, states of being): it strained and wiggled


Language Dive Sentence Strip Chunks:
Peter Pan, Chapter 6

	Like a puppy,

	it strained and wiggled

	to meet him

	at the door.


Language Dive Note-catcher:
Peter Pan, Chapter 6

Name: ____________________________________ Date: ___________________
	Like a puppy, it strained and wiggled to meet him at the door.
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	Like a _____________, I _____________ and _____________.

Like a _____________, I _____________ and _____________ to _____________.

	Sketch your sentence.



Peter Pan: Text-Dependent
Questions – Chapter 6
(Answers, for Teacher Reference)

RL.3.1, RL.3.3, L.3.5a

1. On page 41, the text says, “With his return, however, the whole place started to rumble as if a train were coming.” What does this mean? Underline the best answer. (L.3.5a)

The train in Neverland would always stop for Peter.

The bell on the Neverland train would always ring when Peter returned.

Peter trained the lost boys to fight wars against the pirates.

When Peter returned to Neverland, it rumbled and sounded like a train.

2. A character trait is a distinguishing quality or characteristic of someone’s character. Use the text to identify the traits of four of the characters described on pages 43–46. Complete the table below. There is an example in the first row for you to follow. (RL.3.1, RL.3.3)
	Character Name
	Type of Character
(lost boy, pirate, Indian)
	Character Traits

	Tootles
	lost boy
	sweet, humble

	Slightly
	lost boy
	arrogant

	Curly
	lost boy
	troublemaker, takes the blame for things he didn’t do

	Starkey
	pirate
	polite

	Hook
	pirate
	Courageous

	Tiger Lily
	Indian
	Fierce


Peter Pan: Text-Dependent
Questions – Chapter 6

RL.3.1, RL.3.3, L.3.5a

Name: ____________________________________ Date: ___________________
3. On page 41, the text says, “With his return, however, the whole place started to rumble as if a train were coming.” What does this mean? Underline the best answer. (L.3.5a)

The train in Neverland would always stop for Peter.

The bell on the Neverland train would always ring when Peter returned.

Peter trained the lost boys to fight wars against the pirates.

When Peter returned to Neverland, it rumbled and sounded like a train.

4. A character trait is a distinguishing quality or characteristic of someone’s character. Use the text to identify the traits of four of the characters described on pages 43–46. Complete the table below. There is an example in the first row for you to follow. (RL.3.1, RL.3.3)

	Character Name
	Type of Character
(lost boy, pirate, Indian)
	Character Traits

	Tootles
	lost boy
	sweet, humble

	
	
	

	
	
	

	
	
	

	
	
	


Character Traits Anchor Chart

(Example, for Teacher Reference)

RL.3.3

	Examples of Character Traits: helpful, loyal, stubborn


	Character Name
	Character Traits

	Wendy
	responsible, motherly, worrier

	John
	trusting, doesn’t worry

	Peter
	carefree, irresponsible, untrustworthy

	Tootles (lost boy)
	sweet, humble

	Slightly (lost boy)
	Arrogant

	Curly (lost boy)
	troublemaker, takes the blame for things he didn’t do

	Starkey (pirate)
	Polite

	Hook (pirate)
	courageous

	Tiger Lily (Indian)
	Fierce


Analyzing Peter Pan Anchor Chart
(Example, for Teacher Reference)
RL.3.1, RL.3.2, RL.3.5, RI.3.1

	Chapter
	What happens?

(Brief summary—no more than three sentences)
	How does the chapter build on the previous chapter?

(What happened in the previous chapters? How does this chapter build on what has happened so far?)

	6: Island Come True
	We are introduced to the inhabitants of each of the groups on Neverland: lost boys, pirates, and Indians. Hook finds the lost boys’ cave and plans to bake a cake for the lost boys that will make them sick.
	In the previous chapters, Peter had mentioned the lost boys, the pirates, and Neverland. In this chapter, we learn more about the inhabitants of Neverland, including the names of the lost boys, pirates, and Indians.
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Close Reading: Chapter 6 of Peter Pan
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