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Seed Dispersal Anchor Chart

(Example, for Teacher Reference)

How Do Plants Grow without Moving?

	Kind of Seed Dispersal
	Facts and Helpful Pictures

	Self
	· fruits open

· seeds come out by themselves

	Water
	· seeds go into stream or rivers

· move until they stick to land

	Wind
	· seeds with fluff can float

· seeds with wings can spin

	Animals 
	· hide acorns and nuts in the grounds

· seeds stick to fur or clothes and drop to the ground


Seed Dispersal Anchor Chart

(Example, for Teacher Reference)

How Do Plants Grow without Moving?

	Kind of Seed Dispersal
	Facts and Helpful Pictures

	
	

	
	

	
	

	
	


Seed Frayer Model Anchor Chart
(Example, for Teacher Reference)
*Possible student responses, based on the information in the text

	Definition
	Visual
	Examples

	The beginning of a plant 
	(sketches drawn to show variety of plants in the text)
	Maple tree 
Peas 

Strawberries 
Oranges 



	Characteristics

	· Splits open

· Different shapes, sizes, locations 

· Get moved around in different ways Need help to move and grow into new plants


Language Dive Guide II: 
From Seed to Plant
	Notes
	Modifications from Modules 1 and 2:

· In addition to teacher-led questions and answers as in Modules 1 and 2, there are suggested language goals that students should try to understand and apply for each chunk. Refer to Questions We Can Ask During a Language Dive in the Module 1 Appendix for a range of questions students might ask themselves and one another. 

· This format attempts to encourage students to take more of the lead in the conversation and to build greater independence by taking an inquiry-based approach to language in general, and the selected sentence in particular. 

· This format provides greater freedom to choose how to help students understand the suggested language goals.

Continue to employ a number of approaches to enable students to understand these goals, (e.g., grappling, displaying a list of the language goals for students to consider, asking questions and using Conversation Cues, or a combination of these approaches). At the same time, draw on your understanding and experience of Language Dives from Modules 1 and 2 as you work with the new format.

	Sentence
	Some seeds have fluff on them that lets them float to the ground like tiny parachutes. (from page 16 of From Seed to Plant by Gail Gibbons)

	Language

Learning Target
	· I can understand and practice using float and fall to describe how seeds move.

· I can understand and practice using complex English language structures to describe a detail about seed dispersal.

	Rationale
	This sentence is compelling and complex because it helps address the Daily Learning Target and CCSS L.2.5b (float and fall), and connects to the guiding question by providing details about seed dispersal. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure that lets them float to the ground. After discussing this structure, students practice using it in different ways to express the same meaning. Students will apply their understanding of the meaning and structure of this sentence when taking notes in page 13 of their Plants and Pollinators research notebook as they prepare for the Science Talk Protocol in Lesson 10.


	Time
	10 minutes

	Throughout the Language Dive
	· When referring to a chunk on display, point to it or invite students to place their finger by the same chunk.

· Record and display student discussion next to or underneath each chunk on display for visual reference.

· Consider referring to the Questions We Can Ask During a Language Dive anchor chart.

· Students can work on their note-catcher for each item marked with the icon ✎.

	Deconstruct
	Refer to the chunk chart for questions and language goals to support student grappling. Follow the same routine found in the Language Dive in Lesson 8 to deconstruct the chosen sentence:

1. Whole group: display all sentence strip chunks, sequenced as a sentence; teacher reads aloud twice and students read aloud once with a partner.

2. Whole group: students briefly grapple with the meaning of the sentence and connection to the guiding question or big idea.

3. Whole group: consider pre-teaching one or two key vocabulary words.

4. Whole group or small group: display first chunk and allow students to grapple with the meaning; repeat with others.

—
As students discuss the focus structure, slow them down for extended conversation and practice of the focus structure (see suggested questions and Conversation Cues in the chunk chart).

—
To provide lighter support: Display one or more of the key suggested language goals provided in the chunk chart, or an adaptation of it, to prompt student grappling.

—
To provide heavier support: Consider using visuals or realia to help convey meaning. Use the suggested language goals to pose questions. Monitor with total participation techniques and Conversation Cues. Provide think time and invite partners to discuss in English or in home language groups.


	Practice (Focus Structure)
	5. Small group: students play with the focus structure using the suggestions in the chunk chart. Refer to the Chunk Chart for specific Practice suggestions on this sentence.

	Reconstruct
	6. Whole group: consider scrambling the chunks. Several students each take a chunk and display it in front of the class, thinking aloud to rearrange themselves to reconstruct the sentence. To provide lighter support, consider also completing this step at the beginning of the Language Dive.

7. Whole group: students reconstruct the meaning of sentence and connection to guiding question, big idea, learning target. Refer to the Chunk Chart for specific Reconstruct suggestions on this sentence.

	Practice (Sentence)
	8. Whole group: students synthesize and play with the sentence. Refer to the Chunk Chart for specific Practice suggestions on this sentence.


Chunk Chart II: From Seed to Plant
(For Teacher Reference)

	Some seeds

	Deconstruct: Language Goals
	· “What is this sentence about?” The sentence is about seeds.

· “What seeds?” some seeds; not all seeds. (determiner)

	have fluff on them

	Deconstruct: Language Goals
	· “What do some seeds have?” fluff covering them or attached to them; something fluffy like cotton or a poodle.

· Students can sketch seeds with fluff on them. ✎ 

	that lets them float to the ground

	Deconstruct: Language Goals
	· “What does this chunk tell us about the seeds?” It tells us that the fluff on the seeds helps them float to the ground. 

· “What if the author wrote fall to the ground instead of float to the ground? How would that change the meaning of the sentence?” The seeds would fall faster; they would fall straight down and they wouldn’t float to different places. Floating is slower and the seeds would go farther.)

· “Why do you think it might be helpful for the seeds to have fluff to help them float to the ground?” It can help them spread out and go farther so new plants can grow in different places.

· Students can pretend their fingers are seeds that are floating to the ground.

	like tiny parachutes.

	
	· “What does the author compare this fluff to? Why?” The author is comparing the seeds to parachutes because parachutes also slowly float toward the ground. (prepositional phrase)

· Students can pretend they are floating to the ground in parachutes.


	that let them float to the ground

	Practice

(Focus Structure) 
	· The _____ lets the seeds _____. (The fluff lets the seeds spread out; the wind lets the seeds fall all over the ground. The fluff lets the seeds disperse.) ✎
· To provide lighter support: “Can you extend the sentence frame by adding the linking word because? How?” (Example: The fluff lets the seeds spread out because the wind helps carry them.)

· To provide heavier support: Provide a word bank for students to use when completing the sentence frame.

· Ask: “How would the meaning of your sentence change if you replaced float with fall? When do seeds fall to disperse?” Responses will vary, but may include: it would mean the seeds come down faster; when fruits or nuts fall from a tree.

· Students can act out and then write and sketch what they shared. ✎

	Some seeds have fluff on them that lets them float to the ground like tiny parachutes.

	Reconstruct
	· “How can you say this sentence in your own words?” The wind can carry seeds that have fluff so they spread out farther.

· “How does this Language Dive add to your understanding of the guiding question?” Responses will vary, but may include: It tells us details about how seeds get dispersed so it helps us understand more about how plants grow and survive and about how we get the fruits, flowers and vegetables we enjoy.


	Practice

(Sentence)
	· “Can we say this sentence in a different order? How?” Students can each hold a chunk and switch places to show the sentence in a different, correct order. (Like tiny parachutes, some seeds have fluff on them that lets them float to the ground.)

· Some seeds _____ that let(s) them _____ like tiny _____. (Some seeds have wings that let them spin as they fall, like tiny helicopters)

· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups.

· Language Chunk Wall suggestions:

· Nouns and noun phrases (people, places, things): Some seeds 

· Verbs and verb phrases (people, places, things): have fluff on them
· Language to make references: that lets them float to the ground
· Language to compare: like tiny parachutes.


Sentence Strip Chunks II: 
From Seed to Plant

	Some seeds

	have fluff on them

	that lets them float to the ground

	like tiny parachutes.
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Reading Informational Text: Different Kinds of Seed Dispersal
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