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Verbs Shades of Meaning Anchor Chart

(Example, for Teacher Reference)

Note to Teachers: This anchor chart will be kept for the remainder of the unit.

	Verbs that mean the same thing with small differences
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Strong verb
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Weak verb
	Bird Name

	leap
	hop
	Sparrow

	bash
	crack
	

	jab
	peck
	

	gulp
	drink
	Hummingbird

	tear
	cut
	Macaw

	snatch
	take
	Eagle

	strip
	peel
	

	pound
	hit
	Woodpecker

	strike
	tap
	Skimmer

	slice
	chop
	

	snap
	close
	


	Verbs that mean the same thing with small differences
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Strong verb
	[image: image4.jpg]



Weak verb
	Bird Name

	seize
	take
	Heron

	dive
	fall
	Pelican

	pry
	open
	Crossbill


Verb Word Cards 1

Note to Teachers: Each group will receive one set of two cards.

	leap
	hop

	jab
	peck

	snatch
	take

	pound
	hit

	gulp
	drink


Beaks: Class Notes

(Example, for Teacher Reference)

RI.1.2, RI.1.5, RI.1.6, RI.1.7, W.1.7
Note to Teachers: To complete the final column with the picture, consider cutting up an extra copy of the text Beaks! and using images of beaks from the text. Bold indicates information added in this lesson. Eleven different types of beaks will be added to this chart.

	How do birds use their beaks to survive?

	Describe the beak.

The beak is …
	How does this beak help the bird survive?

The beak …
	Example

(name of bird with picture)

	Short, cone-shaped
	Crack seeds
	Song sparrows

	Heavy, sharp
	Crush seeds
	Macaws

	Long, thin
	Reach into flowers for nectar
	Hummingbirds

	Hooked
	Tear scales and flesh
	Eagles

	Sturdy and strong
	Pound holes in trees for insects/

hide food
	Woodpeckers

	Upside down
	Catch and filter food
	Flamingos


	How do birds use their beaks to survive?

	Uneven
	Trap fish
	Skimmers

	Flat, paddle-shaped
	Stir mud to find food
	Spoonbills

	
	
	

	
	
	

	
	
	


Beaks: Group Notes, Day 3
(Example, for Teacher Reference)
RI.1.2, RI.1.5, RI.1.6, RI.1.7, W.1.7
	How do birds use their beaks to survive?

	Describe the beak.

The beak is …
	How does this beak help the bird survive?

The beak …
	Example

(name of bird with picture)

	Upside down
	Catch and filter food
	Flamingos

	Uneven
	Trap fish
	Skimmers

	Flat, paddle-shaped
	Stir mud to find food
	Spoonbills


Beaks: Group Notes, Day 3
(One per small group)

RI.1.2, RI.1.5, RI.1.6, RI.1.7, W.1.7
	How do birds use their beaks to survive?

	Describe the beak.

The beak is …
	How does this beak help the bird survive?

The beak …
	Example

(name of bird with picture)

	
	
	

	
	
	

	
	
	


Language Dive Guide: Beaks!
	Notes
	Refer to the Language Dive in Module 3, Unit 1, Lesson 3, for detailed notes on how the Language Dive format has changed starting in Module 3. 

	Sentence
	To find food, spoonbills wade into shallow water and swish their open beaks back and forth. (from page 13 of Beaks! by Sneed B. Collard III)

	Rationale
	This sentence is compelling because it uses verbs and adjectives to help address the Daily Learning Targets and L.1.5d. The sentence connects to the guiding question by capturing the idea that birds use their body parts to survive. Invite students to discuss each chunk briefly, but encourage extended conversation and practice with the focus structure swish their open beaks back and forth. Note that the chunk To find food, is presented out of order to first establish the subject of the sentence, allowing for better understanding and discussion. Students apply their understanding of the meaning and structure of this sentence when writing individual notes for the Science Talk in Lessons 10 and 15 and when they work on their informative writing piece in Lessons 12–16.

	Time
	15 minutes

	Throughout the Language Dive
	Follow the same routines found in Module 3, Unit 1, Lesson 3.

	Deconstruct
	Refer to the chunk chart for language goals; display the sentence strip chunks. Follow the same routine found in Module 3, Unit 1, Lesson 3, to assist students in deconstructing, reconstructing, and practicing the chosen sentence.

	Practice (Focus Structure
	

	Reconstruct
	

	Practice

(Sentence)
	


Language Dive Chunk Chart: Beaks!
	spoonbills

	Deconstruct: Language Goals
	· “What is this sentence about?” Spoonbills. The plural s without an article like the signals it is about spoonbills, not just one specific spoonbill. (noun)

	wade into shallow water

	Deconstruct: Language Goals
	· “What do spoonbills do?” wade into shallow water; walk slowly into or through an area of water. (verb phrase)

· shallow: “What kind of water?” shallow; not very deep. Students can show with their hands deep water and shallow water in relation to their bodies. Students should realize they cannot walk in very deep water. (adjective)

· Students act out wading into shallow water like spoonbills.

	and swish their open beaks back and forth

	
	· “What else do spoonbills do when they wade into shallow water?” swish their open beaks back and forth; swish is how spoonbills move their beaks with a soft sweeping or brushing sound (verb phrase)

· swish: “What are some stronger or weaker verbs you could use instead of swish? How would they change the meaning of the sentence?” shake; would not change the meaning, but would be it would be more difficult to imagine the sound it makes in the water; move; weaker; would change the meaning by making it seem slower; thrash; stronger; would change the meaning by making it seem faster or violent.

· open: “How does the author describe their beaks?” open; spoonbills have their beaks open as they swish them back and forth in the water so they can snap their beaks closed on insects and fish. open is an action word that can also function as an adjective; here, it describes the beak. (adjective)


	
	· open: “What are some stronger or weaker adjectives you could use instead of open? How would they change the meaning of the sentence?” wide open; stronger; gaping; stronger; hanging; weaker; ajar; weaker.

· Demonstrate the meaning of the chunk by swishing a set of salad prongs (representing open beaks) back and forth in a salad bowl filled with water.
·  Students can act out swishing their open beaks back and forth like spoonbills and practice saying “swish” while making the sound with their beaks, and then act it out a few more times to demonstrate how stronger or weaker verbs and adjectives might change its meaning.

	To find food

	Deconstruct: Language Goals
	·  “Why do Spoonbills swish their open beaks back and forth?” to find food; to find signals the purpose, the reason spoonbills wade into shallow water. (propositional phrase)

· Add to the demonstration by dropping a paper clip (representing food, such as an insect) in the salad bowl of water and using the swishing salad prongs to find the food.

· Demonstrate that this chunk comes at the beginning of the sentence and that it can make sense at the beginning or the end.

	Practice (Focus Structure)
	and swish their open beaks back and forth.

	Practice (Focus Structure)
	·  Woodpeckers _____[verb] their _____ [adjective] beaks into trees. (Woodpeckers pound their tough beaks into trees.)

· Herons _____ [verb] their ______ [adjective] beaks in the water. 
(Herons stab their sharp beaks in the water.)

· Skimmers _____ [verb] their ______ [adjective] beaks shut tight. (Skimmers snap their powerful beaks shut tight.)

· To provide lighter support: Think of your own birds: ______ [bird] _____ [verb] their ______ [adjective] beaks _______. (Spoonbills move their round beaks in the water.)

· To provide heavier support: Provide the Types of Bird Feathers anchor chart for students to use when completing the sentence frames.


	Practice (Focus Structure)
	· Ask: “What adjectives did you use in your sentence? What stronger or weaker adjectives could you use?” Responses will vary, but may include: I used the adjective sharp. I weaker adjective might be pointy.

· Ask: “What verbs did you use in your sentence? What stronger or weaker verbs could you use?” Responses will vary, but may include: I used the verb pound. A weaker verb could be hit.
· Students can act out the meanings of their sentences with stronger and weaker verbs.

	To find food, spoonbills wade into shallow water and swish their open beaks back and forth

	Reconstruct
	·  “Can you say this sentence in your own words?” (Spoonbills use their beak to get food. Their beaks have a special shape and purpose to find food in shallow water by moving their open beaks in a certain way.)

· “How does this Language Dive add to your understanding of the guiding question?” (The sentence helps us understand that birds use their body parts to survive.)

· Students can each hold a chunk and switch places to show the sentence in a different, correct order.

	Practice

· (Sentence)
	·  “Can we say this sentence in a different order? How?” (Spoonbills wade into shallow water and swish their open beaks back and forth to find food.)

· To provide lighter support: “Can we divide this sentence into two or more sentences? What do we have to remove or change?” (To find food, spoonbills wade into shallow water. Then they swish their open beaks back and forth. Remove and, add a period and Then they.)

· To provide heavier support: Invite students to discuss the meaning of the sentence in home language groups.

· Language Chunk Wall suggestions:

· Language to talk about purpose: To find food,

· Nouns and noun phrases and clauses (people, places, things, ideas): spoonbills
· Adjectives: wade into shallow water / and swish their open beaks back and forth.


Language Dive Sentence Strip Chunks: Beaks!
	To find food, 

	spoonbills

	wade into shallow water

	and swish their open beaks back and forth.
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MODULE LESSONS 


Grade 1: Module 3: Unit 2: Lesson 8


Research Reading, Session 3: Pages 11–13 of Beaks!
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