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	Grade 6: Module 2B: Unit 3: Lesson 2

Analyzing, Comparing, Sharing:
Modern Voices



	Grade 6: Module 2B: Unit 3: Lesson 2
Analyzing, Comparing, Sharing: Modern Voices


	Long-Term Targets Addressed (Based on  ELA CCSS)

	I can effectively engage in sixth-grade discussions with diverse partners about sixth-grade topics, texts, and issues. (SL.6.1)

I can express my own ideas clearly during discussions. (SL.6.1)

I can build on others’ ideas during discussion. (SL.6.1)
 

	Supporting Learning Targets
	Ongoing Assessment

	· I can discuss concrete poems with diverse partners. 

· I can express my own ideas clearly during discussions. 

· I can build on others’ ideas during discussion. 
	· Comparing Genres graphic organizer for “Jack, the Half-Wit” and “Kyle’s Story” (from homework)

· Modern Voices graphic organizer for “The Thank-You Letter”

· “I Think … What Do You Think?” scavenger hunt to identify theme and evidence, infer, and discuss

· Self-assessment using speaking and listening criteria

· Reading Tracker and Reviewer’s Notes


	Agenda
	Teaching Notes

	1. Opening

A. Unpacking Learning Targets (3 minutes)

B. Compare and Contrast: “Jack, the Half-Wit” and “Kyle’s Story” (7 minutes)
2. Work Time

A. Analyzing “The Thank-You Letter” and Engaging in Discussion (15 minutes)

B. Analyzing “The Wall” and Engaging in Discussion (15 minutes)

3. Closing and Assessment

A. “How I Taught My Cat to Love Poetry”: Turn and Talk (5 minutes)

4. Homework

A. Read independently to meet your goal. Complete the Reading Tracker and Reviewer’s Notes.
	· At this point in the unit, students have read selected poems multiple times to determine theme and use evidence to analyze and make inferences. They have also compared and contrasted how similar ideas can be expressed through different genres and how reading and listening to the same text can influence their perception. These various ways of communicating all focus on the theme of adversities or challenges. Some are everyday challenges presented in light-hearted, humorous ways; others are expressed in a more serious tone. The voices that express these themes represent medieval and modern challenges, which have been progressively added to the Themes of Adversity graphic organizer and the Challenges of Modern Times anchor chart.

· Students continue to contribute new challenges to the Challenges of Modern Times anchor chart. They also consider how they personally connect to those themes. This progression leads students to selecting a theme for writing their own monologue in the second half of this unit. 

· In addition to this progressive work, students discuss themes they have read about in this unit. The Speaking and Listening Criteria Discussion Tracker guides them to express their voice, respond to inquiries, and question to learn more about others’ perspectives. 

· In advance:

· Select partners for reading, analyzing, and discussing “The Wall.” Determine how partners will join other partners for discussion in a foursome.

· Add Lesson 2 vocabulary and definitions to the Academic Word Wall.

· Post: Learning targets.


	Lesson Vocabulary
	Materials

	discussion, diverse, express, paraphrase, clarify, probe; footnotes, Polka (“The Thank-You Letter”)
	· Academic Word Wall (begun in Unit 2, Lesson 14)

· Academic Word Wall ((from Unit 2, Lesson 14; for Unit 2 Lessons 14 and 15 and all Unit 3 lessons; for teacher reference)

· Effective Discussions anchor chart (from Unit 2, Lesson 14)
· Challenges of Modern Times anchor chart (begun in Unit 2, Lesson 14)

· Themes of Adversity anchor chart (from Unit 2)
· “The Thank-You Letter” in Technically, It’s Not My Fault (one per student)

· Modern Voices graphic organizer for “The Thank-You Letter” (one per student)

· Modern Voices folder (one per student)

· “The Wall” in Blue Lipstick (one per student)

· Speaking and Listening Criteria Discussion Tracker (from Unit 2, Lesson 15; one per student and one to display)

· “I Think … What Do You Think?” scavenger hunt (one per student and one to display)

· “How I Taught My Cat to Love Poetry” in Blue Lipstick (one per student and one to display)

· Reading Tracker and Reviewer’s Notes (from Unit 2, Lesson 14)


	Opening
	Meeting Students’ Needs

	A. Unpacking Learning Targets (3 minutes)

· Direct students’ attention to the posted learning targets and read them aloud: 

· “I can discuss concrete poems with diverse partners.” 

· “I can express my own ideas clearly during discussions.” 

· “I can build on others’ ideas during discussion.”

· Ask students:

· “Based on these learning targets, what do you think you’ll be doing in today’s lesson?” 

· Listen for students to note that they will be discussing or talking about concrete poems.

· Ask:

· “What does diverse mean? When you are discussing with diverse partners, whom are you talking with?”

· Listen for students to explain that diverse means the way that people are different from each other, and when they are talking with diverse partners, they are talking with other students who may have different ideas than they do.

· Point out that words and definitions for discussion, diverse, and express are on the Academic Word Wall for reference. Ask:

· “What can you doing during a discussion to ‘build on others’ ideas’?”

· Listen for responses that include asking questions and adding to others’ ideas by contributing your own thoughts.

· Notice the words “my own ideas” and “others’ ideas.” Explain that a good discussion involves all people in a group and sharing different ideas helps us think about things in new ways. 
	· Posting learning targets allows students to reference them throughout the lesson. The learning targets provide a reminder to students and teachers about the intended learning behind a given lesson or activity.

· Consider highlighting each syllable or letter of the word diverse with a different color or creating different ways to present key words in the learning targets that convey the message that everyone’s voice is important in a discussion. For example, using a different style or font for each letter or for key words—like “own” and “others”—will draw attention to the targets and their meaning.


	Opening (continued)
	Meeting Students’ Needs

	B. Compare and Contrast: “Jack, the Half-Wit and “Kyle’s Story” (7 minutes)

· Remind students that for homework they were to read the monologue “Jack, the Half-Wit” from Good Masters! Sweet Ladies! and “Kyle’s Story” and complete a Comparing and Contrasting Genres graphic organizer to compare and contrast the monologue and story. 

· Invite students to take their graphic organizers and join their triads.

· Direct students’ attention to the Effective Discussions anchor chart. Remind students to refer to the sentence starters when discussing their homework. Also, remind students to paraphrase, clarify, and probe as they discuss and share their responses to the questions on the graphic organizer:

· Point of View

· Author’s Purpose

· Language and Style

· Ask triad partners to also identify what the themes of adversity are in both the monologue and the story. Encourage students to include evidence from the text as they share. Point out that by including those details, they can express their thoughts more clearly and discussion partners can understand what you noticed or what your point of view is. 

· Circulate and ask probing questions to guide students in their discussion. 

· Refocus students whole group. Call on triad volunteers to share their responses. Listen for:

· The point of view in both genres is from a first-person voice. The narrator refers to himself or herself with the personal pronouns I, I’m, me, my, we … 

· The author’s purpose might be to inform people about bullying, to help others understand how painful it is to be bullied, or to explain how important it is to have someone who understands and cares enough about you to help you out. 

· There are differences and similarities in language and style. “Jack, the Half-Wit” is written in stanzas like a poem. The structure of each stanza starts with the main thought and adds details. It has some figurative language and repetition. “Kyle’s Story” is written like a narrative or story in paragraphs. Both use mostly informal English. 

· Invite students to share the themes of adversity they found in the monologue and the story. 

· Add the adversity or challenge to the Challenges of Modern Times anchor chart. 
	· Opening with activities linked to homework holds students accountable for independent reading and application of skills. 

· Anchor charts serve as note-catchers when the class is co-constructing ideas.


	Opening (continued)
	Meeting Students’ Needs

	· Compare with the Themes of Adversity anchor chart. Consider if the challenge of being bullied is one that kids have faced over time. Ask students:

· “Is it important to share adversities we face? Does it make a difference to speak up? Are there different ways to share your voice?”  

· Ask for volunteers to share.

· Explain that knowing how to share is important. They have been reading about challenges, comparing texts, and listening and exploring different genres. In this lesson, they practice ways to share thoughts and ideas through discussion.
	


	Work Time
	Meeting Students’ Needs

	A. Analyzing “The Thank-You Letter” and Engaging in Discussion (15 minutes)
· Tell students they will read two concrete poems: “The Thank-You Letter” in Technically, It’s Not My Fault and “The Wall” in Blue Lipstick. After reading the poems, they will analyze both using the Modern Voices graphic organizer. Then they will have a chance to discuss. For the first poem, they will work with their triads.

· Distribute “The Thank-You Letter” from Technically, It’s Not My Fault and the Modern Voices graphic organizer for “The Thank-You Letter” to students.
· Invite them to first look at the poem to see what they notice about how the text is arranged. 

· Call on students to share out. Listen for: “There are two main parts: The top half looks like a letter; the bottom part is arranged like a numbered list.”

· Ask students to look at the title:

· “What do you notice about the title? What does the number 1 refer to?”

· Listen for: The title tells the reader what the poem is about—a thank-you letter. The number is a clue to look at the list below and that the list is footnotes. Ask: 

· “What is a footnote?” (Point out that footnote is a compound word made up of two words. Each word tells something about the meaning.) 

· Listen for: A footnote is a note that adds information from the writer and it is found below or at the “foot” of the main message or text. Ask:

· “Why did the author John Grandits present this poem in two different parts? How might that contribute to the theme?”

· Listen for: “Each part might have a different message,” and “If you find out what the message is in each part, you could put that information together to figure out what the poem is mainly about or what the theme or challenge is.”

· After looking at the arrangement of the poem, ask students:

· “What is the gist of the poem?”

· Listen for: “The poem is about a thank-you letter and has some notes to explain it.” 

· Tell students they will now have a chance to look for the gist as they include the words or text. Invite students to read silently along as you read aloud. 
	· Looking at the graphic arrangement of the poem before reading introduces readers to the gist before reading the text. Noticing what the author is conveying through graphics contributes to understanding the overall theme.

· Consider reading “The Thank-You Letter” first without adding the footnotes to experience the flow of the text and get the gist of the letter.

· Consider providing note cards with sentence starters as students engage in discussion. Discussion prompts can help all students participate and contribute to the flow and depth of the discussion. 


	Work Time (continued)
	Meeting Students’ Needs

	· Read “The Thank-You Letter” first. 

· Then, reread and add the footnotes as they occur in the text. Ask students:

· “Now that we’ve done a first read, what do you think the gist is?”

· Listen for: “The poem is about a boy who writes a thank-you letter to his aunt for a gift/sweater that he doesn’t like.”

· Invite students to reread the poem silently to themselves. Suggest that they interject the footnote comments as they read the letter.

· Ask triads to discuss:

· “In your own words, share the theme or challenge you noticed.”

· “Include evidence that you noticed that supports the theme. For example: ‘To me, the challenge Robert faces is …   because …’”

· “Listeners acknowledge what you heard or noticed. For example: ‘That’s a good point’ or ‘Oh, I hadn’t thought of it that way’ or ‘That’s one of the things I noticed, too.’”  

· “Note that as you discuss, you may identify different themes or perceive what the author’s message is differently. Your own experiences or the details you notice may influence how you interpret the message. Just as close reading helps the reader understand more deeply, how you share what you notice or have experienced leads to greater understanding.”

· Tell students to complete their Modern Voices graphic organizer for “The Thank-You Letter” together after the discussion. 

· Circulate to listen and observe students as they discuss. Provide support and feedback on the discussion criteria they incorporate. 
· Refocus students whole group. Invite them to share the theme or challenge they felt Robert faced in “The Thank-You Letter.” Listen for: The challenge is how to accept or thank someone for something you don’t want or dealing with people who don’t understand you.

· Ask students to consider if those challenges are modern-day or if they are challenges people have faced over time. Is there value in sharing those challenges? Add challenges to the Challenges of Modern Times anchor chart. 

· Provide feedback to the class on the successful discussion patterns you noticed. Offer next-step suggestions to enrich discussion.

· Tell students to add their Modern Voices graphic organizer for “The Thank-You Letter” to their Modern Voices folders.
	· When reviewing or modeling graphic organizers or recording forms, consider using a document camera to visually display the document to provide both visual and auditory approaches for engaging students with different learning strengths and weaknesses.




	Work Time (continued)
	Meeting Students’ Needs

	B. Analyzing “The Wall” and Engaging in Discussion (15 minutes)
· Assign new partners. Redirect students’ attention to the learning targets. 

· Tell students they will now begin as a whole class, then work with their partners to read and analyze a poem, and then join another partnership to discuss a concrete poem called “The Wall” from Blue Lipstick. 

· Provide an overview:

· As a whole class:  

· Look at the graphics for gist. 

· Read aloud and read along with the concrete poem “The Wall” for the gist.

· As partners:

· Reread “The Wall” together. 

· Do a scavenger hunt to identify the theme or challenge, find evidence, and make inferences. 

· With another partnership:

· Discuss findings.

· Distribute and display the Speaking and Listening Criteria Discussion Tracker. Remind students that part of their Mid-Unit 3 Assessment will include a discussion in which they will be evaluated on these criteria.

· Distribute “The Wall” from Blue Lipstick. Provide background information about Blue Lipstick. Explain that all of the poems share messages from a girl named Jessie. Her brother Robert is the narrator of the poems in Technically, It’s Not My Fault. Jessie’s poems create an ongoing theme throughout the book. Robert’s poems are more random and share different events or ideas. The poem they will read today, “The Wall,” is near the front of the book. Another poem, “The Wall Revisited,” near the back of the book, shows changes Jessie makes over time. Encourage students to read all the poems in both books for more insight into Jessie’s and Robert’s lives.

· Invite students to notice the graphics and the arrangement of the words in “The Wall”:

· “Based on what you notice, what might be the gist of the poem?” 

· Listen for: “The Wall” is about things that get in between Jessie and other people.
	· Determining partnerships and discussion groups ahead of time will ensure that students have the opportunity to engage in discussion with others whose perceptions and insights may differ from theirs.

· Observing discussion groups provides the opportunity to identify students who may benefit from individualized or small group opportunities to practice speaking and listening skills.

· Use of criteria such as the Discussion Tracker gives students a clear vision of what they need to be able to do to be successful with learning targets.


	Work Time (continued)
	Meeting Students’ Needs

	· Invite students to follow along as you read the poem aloud. After, say:

· “Now that we’ve read the poem, what do you think the gist of the poem is?”

· Call on students to share how the words add to their thoughts about the gist of the poem. New thoughts may include: “Jessie keeps a wall between herself and other people who drag her down,” or “Jessie protects herself by not letting other people get too close.”

· Tell students they will reread the poem silently on their own. Then, with their partners, they will explore the poem to look for clues and evidence to answer the scavenger hunt questions.

· Distribute and display the “I Think … What Do You Think?” scavenger hunt.
· Ask students to silently reread “The Wall” on their own.

· Then, ask students to complete the scavenger hunt with their partners. Remind students that the Speaking and Listening Criteria Discussion Tracker provides tips that may help them in their search.

· Circulate and guide students in their search and discussion. Ask guiding questions such as: “Have you offered your thoughts about the challenge?” and “Have you asked your partner to explain more about …?”

· Refocus students whole group. Ask each pair to quietly move to join another pair.

· Invite students to share their answers on the scavenger hunt. 

· Refocus students whole group. Direct students’ attention to the “I Think … What Do You Think?” scavenger hunt questions. 

· Ask students to notice the questions that have an asterisk or star in front of them.

· Tell students to choose one of the questions with an asterisk to discuss with their foursome. They will each paraphrase or share in their own words their response to the question they selected. They should include at least one detail or piece of evidence from the poem or their own life. Other members of the group will each contribute to the discussion by acknowledging what they heard, comparing what they heard to their own thoughts, or asking a clarifying or probing question. 

· When everyone in the group has participated, the person who started the discussion by paraphrasing acknowledges the other group members and guides the discussion to another group member. For example: “Thanks for your input.… I’m wondering what ______’s thoughts are about the poem.”
	


	Work Time (continued)
	Meeting Students’ Needs

	· Ask students to begin.

· Circulate while students discuss. Encourage students to refer to the Effective Discussions anchor chart and the Speaking and Listening Criteria Discussion Tracker for discussion tips.

· Refocus students whole group. Give specific positive feedback for their work in using speaking and listening skills in their discussion. 

· Ask students to share what they thought the theme or challenge of “The Wall” was. 

· As students share, add the theme to the Challenges of Modern Times anchor chart.
	


	Closing and Assessment
	Meeting Students’ Needs

	A. “How I Taught My Cat to Love Poetry”: Turn and Talk (5 minutes)

· Ask students to return to their original partner. 

· Distribute and display the concrete poem “How I Taught My Cat to Love Poetry” and ask students to look at the graphics and read the poem silently to themselves. 
· Ask students to turn and talk:

· “Paraphrase what you think the theme or challenge is that Jessie faces in this poem.”
· “Share a detail that you enjoyed. It can be a detail from the text or the graphics.”

· “Acknowledge your partner’s comments or ask a clarifying or probing question.”
· Invite volunteers to share the theme. Listen for: “Jessie has been given an English assignment. It is number 27, and she is completely frustrated with the task of creating a poem for someone she loves. A possible theme could be doing an assignment for school that you do not want to do.” 

· Add the theme to the Challenges of Modern Times anchor chart.

· Ask students to assess where they feel they are at this point in participating in discussion by marking a star or step by each of the criteria on the Speaking and Listening Criteria Discussion Tracker. If there is something in particular they observed about the group or felt they would like to strengthen or that they did well with, encourage them to add that to the notes at the bottom. 

· Collect the Speaking and Listening Criteria Discussion Trackers or ask students to place them in their Modern Voices folders.
	· A self-assessment helps students recognize what they are doing well and determine where they will need more support to reach proficiency.


	Homework
	Meeting Students’ Needs

	· Read independently to meet your goal. Complete the Reading Tracker and Reviewer’s Notes.
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“The Thank-You Letter”
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Grandits, John. Technically, It's Not My Fault: Concrete Poems. New York: Clarion, 2004. Print.
Modern Voices Graphic Organizer
“The Thank-You Letter”
	Name:

	Date:


	Theme or Challenge


	Evidence from the Text
	Inferences

(What this make me think)

	
	
	


Explain how you or the modern voices of today connect to this poem.

	

	

	

	

	

	


“The Wall”
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Concrete poems by John Grandits. Copyright © 2007 by John Grandits. Reprinted by permission of Clarion Books, an imprint of Houghton Mifflin Company. All rights reserved.

“I Think … What Do You Think?”
Scavenger Hunt

	Name:

	Date:


	Question
	I think …
	Partner thinks …

	*  What is the theme or challenge of “The Wall”?
	
	

	What words tell you whose voice is speaking?
	
	

	*  Why do you think Jessie has a wall?
	
	

	Who is someone Jessie trusts?


	
	

	Identify three groups of people Jessie keeps away from.
	
	

	Who is someone Jessie doesn’t care for?
	
	

	*  What is one thing you can infer about Jessie and the wall she has created?
	
	

	*  Share something you can relate to in the wall or on either side of the wall.
	
	


“How I Taught My Cat to Love Poetry”
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“How I Taught My Cat to Love Poetry”
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Concrete poems by John Grandits. Copyright © 2007 by John Grandits. Reprinted by permission of Clarion Books, an imprint of Houghton Mifflin Company. All rights reserved.
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