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	World History (Grade 9): MODULE 1: UNIT 1: OVERVIEW

Learning how to Study a Society - Ancient China



	World History (Grade 9): Module 1: Unit 1:

Overview


Unit 1: Learning how to Study a Society - Ancient China
	In Unit 1, students build a foundation that will support their work for the rest of the module. They explore the question of what makes a just society, develop a familiarity with the framework they will use for studying societies, and build reading and discussion routines. They then begin their study of ancient China. As they build background knowledge about the different aspects of society in ancient China, students continue to practice using the six aspects of society and the Strong Reader protocol. They are also introduced to some historical thinking tools they will use throughout the module: interpreting timelines, reasoning about cause and effect, and analyzing primary sources. Finally, students apply all of these skills to understand how one event changed society. They analyze how the expansion of the civil service examination system during the Song dynasty affected Chinese society.
	They learn how to craft a strong cause and effect paragraph that uses relevant textual evidence. They also consider the beliefs about a just society shown by the civil service exam system and in a Confucian text commonly referred to on the civil service examinations. The End of Unit 1 Assessment is a reading assessment (focused on using evidence from text, identifying sequence and cause and effect in texts, and determining the meaning of unknown words in a text) as well as a content assessment of what students have learned about ancient Chinese society.



	Guiding Questions and Big Ideas

	· What is a society?

· Society is how people live together in an organized way. It includes government, economy, social groups, culture, and environment. 
· How do societies change?

· Societies are not static. Societies change for various reasons, including deliberate change and response to external events. A change in one aspect of society will usually cause changes in other aspects.

· What is a just society? How have ideas about a just society stayed the same and changed?

· Questions of social justice usually relate to how a society groups people and the rights, responsibilities, opportunities, and resources it gives to those groups. 
· People throughout history have worked for a just society. The way in which they defined a just society and how they worked for it are very much a product of their historical context. However, there are some universal ideas about a just society.


	MID-UNIT 1 ASSESSMENT


	Mid-Unit 1 Assessment: Timelines and Vocabulary

Students create and use a timeline. Students define and use content-specific vocabulary relevant to describing the aspects of society.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	
	
	Connect specific events in history to their larger context.

· Create and read timelines.

· Use a framework (government, economy, social groups, culture, environment) to describe a society.

(Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)


	END OF UNIT 1 ASSESSMENT


	End of Unit 1 Assessment: Ancient China and Reading to Understand Cause and Effect

Students read a new text about ancient China and answer selected and short response questions that require them to use evidence, analyze cause and effect, and determine the meaning of words in context. They also answer selected and short answer questions about ancient Chinese society, and in particular how the Silk Road and the civil service examination system affected that society.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties.
(Informed by MA HSS WHI.23, WHI.24)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.

(CCSS RH.9–10.1)
	Analyze multiple causes and effects of events in the past.

(Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)



	Analyze how the Silk Road affected China.
(Informed by MA HSS WHI.24)
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
(CCSS RH.9–10.3)
	

	Analyze how the civil service examination system affected China.
(Informed by MA HSS WHI.23)
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.

(CCSS RH.9–10.4)
	


	Texts and Multimedia

	Texts and Multi- Media to Purchase

One per student and one for teacher, unless otherwise noted.
	Sands, Stella, ed. Ancient China. New York: Kids Discover Magazine, October 2010. Print.  [one per student]
(Lexile 960)
Note:  The easiest way to purchase the magazine above is by contacting Kids Discover directly.

	Guidance to Text and Multimedia List


	This unit uses texts from a number of sources.  All texts for the unit are listed here.  A parenthetical note after each text listed below indicates where to find this text. 
(Purchased) means that this is a text purchased to use and is also listed in the Texts and Multimedia to Purchase box below.

(Prepared by teacher) means that this text is not included in the curriculum, but there must be one per student available. The teacher should obtain the text and prepare copies (or digital access) for students in advance.  These texts are from three types of sources.

1. Some of these texts are freely available at provided links.  

2. Several of these texts are available for classroom use as part of the World History Module 1 text packet on EL’s Web site.  
3. A number of texts are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material..

(Included in lesson supporting materials) means that the text or graphic is included in the lesson supporting materials.

(For display) means that the teacher will display this for the students, usually on a screen.
In the materials box of each daily lesson plan, any material not included in the lesson (prepared by teacher or for display) always has “(see Teaching Notes)” after it. The Teaching Notes provide a full citation and suggestions for use.

	Texts and Multimedia, Unit 1
	“Political Theory: John Rawls.” YouTube. School of Life, 9 Jan. 2015. Web. 25 June 2015. <https://www.youtube.com/watch?v=5-JQ17X6VNg>. (For display. Used with permission.)
Maathai, Wangari. “Nobel Lecture.” Nobel Peace Prize Ceremony. Norway, Oslo. 10 Dec. 2004. Nobelprize.org. Web. 11 June 2015. <http://www.nobelprize.org/nobel_prizes/peace/laureates/2004/maathai-lecture-text.html>. (Prepared by teacher)

Nobel Lecture by Wangari Maathai. Prod. Norsk Rikskringkasting AS. Perf. Wangari Maathai. Nobelprize.org. Nobel Foundation, 10 Dec. 2004. Web. 12 June 2015. <http://www.nobelprize.org/mediaplayer/index.php?id=867>. (For display)


	Texts and Multimedia (continued)

	Texts and Multimedia, Unit 1, continued
	Sands, Stella, ed. Ancient China. New York: Kids Discover Magazine, October 2010. Print.

(Lexile 960)
(Purchased)

Brown, Bryan. “The Silk Road: East Meets West: How Untold Wonders, Knowledge, and Even Death Traveled the Ancient World.” Junior Scholastic 6 Feb. 2006: 12+. General OneFile. Web. 13 May 2015.
(Lexile 850)

Gale Document Number: GALE|A141908318
(Prepared by teacher)
Materials for stations about the Silk Road (all to display)
· Neelis, Jason. Silk Road Trade Routes. The Silk Road Virtual Art Exhibit. University of Washington, n.d. Web. 8 June 2015. <http://depts.washington.edu/silkroad/exhibit/trade/trade.html>. 
· (optional) V., Des Forges Roger, and John S. Major. “Asian Trade Routes.” The Asian World: 600–1500. Oxford: Oxford UP, 2005. 56. Print.

· Waugh, Daniel C. Dunhuang and the Mogao Caves. The Silk Road Virtual Art Exhibit. University of Washington, n.d. Web. 8 June 2015. <http://depts.washington.edu/silkroad/exhibit/religion/buddhism/dunhuang/dunhuangindex.html>.

· “Excerpts from the Book of Marco Polo.” Asia for Educators. Columbia University, n.d. Web. 9 June 2015. <http://afe.easia.columbia.edu/ps/china/polo_short.pdf>.

Nagel-Angermann, Monique. “Exam Time.” Calliope Feb. 2012: 24+. General OneFile. Web. 13 May 2015.

(Lexile 1160)

Gale Document Number: GALE|A286825285
(Prepared by teacher)
“The Song Confucian Revival.” Asia for Educators. Columbia University, n.d. Web. May 2015. <http://afe.easia.columbia.edu/song/sch/exam.htm>.
(Prepared by teacher. Used with permission.)
“The Confucian Classics & the Civil Service Examinations.” Asia for Educators. Columbia University, n.d. Web. May 2015. <http://afe.easia.columbia.edu/cosmos/irc/classics.htm>.

(Prepared by teacher. Used with permission.)


	Texts and Multimedia (continued)

	Texts and Multimedia, Unit 1, continued
	Confucius. The Great Learning Ed. Zhu Xi. Trans. Robert Eno. University of Indiana, 2015. Web. 25 June 2015. <http://www.indiana.edu/~p374/Daxue-excerpt.pdf>. (Prepared by teacher. Excerpt created by the translator for EL. Used with permission.)
Ji, Zhang, and Jeff Siggins. “China’s Only Ruling Empress.” Calliope Nov. 2003: 10+. General OneFile [Gale]. Web. 13 May 2015. 
(Lexile 950)

Gale Document Number: GALE|A112166232
(Included in lesson supporting materials as part of End of Unit 1 Assessment. Used with permission.)


Unit 1: Learning How to Study a Society – Ancient China
	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Exploring the Guiding Question:  What is a Just Society? 
	1. What Is a Just Society? 

Introducing the Guiding Question
	Content

· Analyze Wangari Maathai’s claim that a just society is sustainable 
Literacy

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science  (CCSS RH.9-10.4)

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively. (CCSS SL.9-10.1)
Disciplinary Thinking

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.  (Informed by C3 Framework D2.His.4.9-12, D2.His.5.9-12, D2.His.6.9-12, D2.Civ.10.9-12)

· Analyze change and continuity within a historical era and between several eras.   (Informed by C3 Framework D2.His.2.9-12)

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.  (Informed by C3 Framework D2.His.4.9-12, D2.His.5.9-12, D2.His.6.9-12, D2.Civ.10.9-12)

	· 
	2. Describing a Just Society: 

Understanding Perspectives
	

	· 
	3. Articulating Beliefs about a Just Society: 

Individual Reflection
	

	· 
	4. Wangari Maathai’s Beliefs about a Just Society: 

Introducing the Strong Reader Protocol
	

	· 
	5. Wangari Maathai’s Beliefs about a Just Society:

Evaluating Textual Evidence
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Building Background Knowledge about Ancient China
	6. Timelines:

Preparing to Study Ancient China
	Content

· Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties. (Informed by MA HSS WHI.23, WHI.24)

Literacy

· Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text. (CCSS RH.9-10.2)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9-10.4)
Disciplinary Thinking

· Connect specific events in history to their larger context.  (Informed by MA HSS CS.9-12.7 and C3 Framework D2.His.1.9-12)
· Analyze multiple causes and effects of events in the past.  (Informed by MA HSS CS.8-12.5, CS.8-12.6, CS.8-12.9 and by C3 Framework D2.His.14.9-12, D2His.15.9-12)

	
	7. Understanding Ancient China:

Strong Reader Protocol
	

	
	8. Understanding Ancient China:

Strong Reader Protocol, Continued

· Mid Unit 1 Assessment:  Timelines and Vocabulary
	

	
	9. Understanding Ancient China:

Synthesizing Reading
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Analyzing Cause and Effect in Ancient China:  The Silk Road and the Civil Service Exam System 
	10. The Silk Road: 

Evaluating Sources and Analyzing Effects
	Content

· Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties. (Informed by MA HSS WHI.23, WHI.24)

· Analyze how the Silk Road affected China (Informed by MA HSS WHI.24)

· Analyze how the civil service examination system affected China. (Informed by MA HSS WHI.23)

Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9-10.1)

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9-10.3)

	
	11. The Civil Service Exam System:

Reading to Understand Cause and Effect
	

	
	12. The Civil Service Exam System:

Evidence and Analysis
	

	
	13. The Civil Service Exam System:

Writing a Strong Paragraph
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Understanding Confucian Teachings about a Just Society
	14. The Great Learning:
Confucian Ideas about a Just Society
	Content

· Describe Confucian teachings about what makes a just society. (Informed by MA HSS WHI.23)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9-10.1)
· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.  (CCSS RH.9-10.)
· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.  (CCSS SL 9-10.1)
Disciplinary Thinking
· Analyze change and continuity within a historical era and between several eras.  (Informed by C3 Framework D2.His.2.9-12)
· Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.  (Informed by MA HSS CS.8-12.8)

	
	15. The Great Learning:

Discussion about a Just Society
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Assessment:  Ancient China and Reading to Understand Cause and Effect
	16. End of Unit 1 Assessment: 

Ancient China and Reading to Understand Cause and Effect

· End of Unit 1 Assessment:  Ancient China and Reading to Understand Cause and Effect
	Content

· Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties. (Informed by MA HSS WHI.23, WHI.24)
· Analyze how the Silk Road affected China. (Informed by MA HSS WHI.24)
· Analyze how the civil service examination system affected China. (Informed by MA HSS WHI.23)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9-10.1)
· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9-10.3)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.  (CCSS RH.9-10.4)

Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8-12.5, CS.8-12.6, CS.8-12.9 and by C3 Framework D2.His.14.9-12, D2His.15.9-12)


	Essential Anchor Charts

	This module uses many anchor charts. Below are several of the most critical ones from Unit 1: those shown here help students organize important concepts and are used across multiple lessons. Reviewing these in advance of teaching this unit will help you understand how this unit organizes important concepts and processes. These anchor charts, as well as the other anchor charts, are fully explained in the lessons and supporting materials.

	Understanding a Society Anchor Chart

(Unit 1, Lesson 2)

Aspect of society
This aspect of society addresses the question . . 
Terms
Government
Who makes the rules? How do we follow them?
politics, govern, law

Economy
How do we get what we want?
economics, money, jobs, trade
Culture
What do we care about?
religion, tradition, behavior, education, inventions
Social groups
How do we organize people in our society? How do the groups relate to each other?  What is daily life like?
gender, race, religion, class, occupation, ethnicity
Environment
Where do we live?
country, continent, region, city, mountains, ocean, river 



	Essential Anchor Charts (continued)

	My Beliefs about a Just Society
(Unit 1, Lesson 3)

I believe that the characteristics of a just society are … 

Government
Economy
Culture
Social groups
Environment
My context and identity shape these beliefs.



	Essential Anchor Charts (continued)

	Strong Reader Protocol
(Unit 1, Lesson 4)

First Read: Flow and Sourcing
Second Read: Construct Meaning
Third Read: Analyze Craft and Purpose
What you do
Quick read to get the big picture 
Read and annotate
(1) gist in margins

(2) circle unknown words

(3) underline important parts
Read to answer questions
Pay attention to . . .
· What is the text about?

· What kind of a text is it? 

· How might the author and context of the text affect its purpose and content?

· What is the meaning of key words?

· What is each part of this text saying?

· What is the central idea of this text?

· The questions will direct you to particular sections of the text and types of analysis



	Understanding a Society: Ancient China

(Unit 1, Lesson 7)
Aspect of society
Significant facts 
Vocabulary to know
Government
Economy
Culture
Social groups
Environment



	Essential Anchor Charts (continued)

	Historians Evaluate Sources Anchor Chart
(Unit 1, Lesson 10)

Primary source: a document or object created at the same time as the event that is being studied; the person who created it has firsthand knowledge of the event.

Primary sources are useful because …

Primary sources are limited because … 
Secondary source: a text that was created after the event, usually with the purpose of explaining the event for people in a different time; it often interprets and analyzes the primary sources associated with that event.

Secondary sources are useful because …

Secondary sources are limited because …

Historians use multiple sources because … 

During their FIRST READ, historians ask questions

Source

1. Who wrote or created this document?

2. When?

3. Why might this person have written or created this document?
Is this document likely to have a particular point of view? If so, what?

Context

1. Where was this document created?

2. Given the time and place, to which historical events might it relate?

3. How might this affect the content of the document?

During their SECOND READ, historians make meaning of the text. 

During their THIRD READ, historians evaluate the source.

· What is the perspective of this text? What shows that? 

· What are the strengths and limitations of this source?

· How does this source compare with other sources on the same topic?


	Essential Anchor Charts (continued)

	Paragraph Writing Planner
(Unit 1, Lesson 13)

All strong paragraphs include

A paragraph that explains the effects of something does this by … 

In my paragraph, this will be … 

Topic sentence: a focusing statement that directly answers the focusing question

Background information

Providing background information for the reader: 

· What was the situation before?

· What was the change that occurred?

Evidence: information and ideas from a source

Providing evidence about the effects of this change

Analysis: an explanation of why those ideas and information matter

Analyzing the significance of these effects

Concluding sentence




	Preparation and Materials

	In this unit, students write down their thoughts on a series of note-catchers and charts.  Students must refer to these throughout the unit, and sometimes throughout the module. Consider how students will store this work so they can access it easily. 

Several of the charts are of fundamental importance to the module performance task, a Socratic Seminar in Unit 3 about a just society. My Beliefs about a Just Society is begun in this unit and is used throughout the module.  In addition, the “Voices of Social Justice” charts for Maathai and The Great Learning are also necessary for the Socratic Seminar.   

Students complete Strong Reader note-catchers as they read texts related to ancient China.  They complete an extended one to support their reading of Ancient China, and shorter ones to support their reading of articles about the Silk Road and the civil service examination system.  Students will need to refer to these note-catchers as they prepare for the End of Unit 1 Assessment and when they write their paragraphs about the civil service examination system.

Finally, students complete two charts that help them synthesize their learning about China.  The Understanding a Society:  Ancient China chart is a document they return to over the course of many lessons in the second part of Unit 1.  The Civil Service Examination System Evidence Chart is an important scaffold for the paragraph writing towards the end of this unit.  

In addition to considering how students will store this work so that they can use it effectively, consider how you will provide students with feedback on their work. These lessons do not provide very much guidance about when to collect or return work, so you must establish a routine for this and a system to support the students as you process your feedback.
In several lessons, the teacher uses technology to share online multimedia. In Lessons 2 and 4, you will display a video to your class.  

In preparing to teach this unit, please review module-level documents to understand the module performance task (a Socratic Seminar) and the formal writing assessment (the Black Death essay).  In addition, it is strongly recommended that you do a test-drive of the paragraph about the civil service examination that students write at the end of this unit and that you take the End of Unit 1 Assessment, which includes a number of items related to reading informational text.  Completing these tasks yourself will give you a detailed understanding of the knowledge and skills students need to master during the lessons; doing this will also allow you to support students more effectively.
Review the suggestions for community, experts, fieldwork, and service in the module overview and consider what would best serve your students. Begin making arrangements for these experiences.  Note that the purpose of the Wangari Maathai excerpt in Lessons 4 and 5 is to introduce students to a more modern “voice of social justice” as they learn how to use the Strong Reader protocol.  If you have access to a speech or text from a local “voice of social justice” you might substitute that for the Maathai speech.  If you do so, you will need to make some adjustments to the supporting materials in Lessons 4 and 5 of this unit, and to the Socratic Seminar preparation materials in Unit 3.


	Tracking Student Progress

	As noted in the module overview, the lessons include two boxes regarding assessments.
Upcoming Summative Assessment: This box indicates how students will be formally assessed on the material that constitutes the focus on the lesson. Note: Not all assessments that involve writing are assessments of writing—some assessments are designed to gauge students’ content knowledge or disciplinary thinking, but the format of the assessment requires students to write out their answers. Each assessment clearly indicates which outcomes it measures. This provides some guidance for entering grades, especially if your school does standards-based grading.

Ongoing Assessment: This box includes daily work that provides formative assessment data for both teachers and students. In many cases, you may collect this work; in other cases, you may gather this information simply by circulating while students are working. Although it is helpful to give students feedback on this work, the assignments in the Ongoing Assessment box are not designed to be used as summative assessments. Students do this work to learn something; these tasks are not designed to evaluate mastery of an outcome. The only exception to this is that, for lessons in which you administer an assessment, that assessment is listed in the ongoing assessment box and is designed to be used as a summative assessment. 


	Pacing and Differentiation

	As noted in the module overview, the module should take around 50 separate 60-minute class sessions, but only 44 of these lessons are written. This is deliberate: every class and every teacher is different, and you will know best when to speed up, slow down, and add supplementary material to extend student learning and respond to particular student interests. 
Please use the lessons in Unit 1 as a learning progression with suggested times and not as a pacing guide. These lessons will work best when paired with substantive professional judgment about student progress. Analyze the student work in the Ongoing Assessment box to help plan instruction that is responsive to the needs of your students. If students are still working to master a particular skill, you may need to add additional instruction. If they have already mastered something, you may wish to move more quickly. 

In particular, you may want to add another lesson after Lesson 8 to support students in independently reading Ancient China and completing the Strong Reader note-catcher for the reading.  If your students need more time to master the distinction between primary and secondary sources and/or to discuss cause and effect, consider teaching Lesson 10 over two class sessions and adding more oral practice with cause and effect.  Finally, if your students need more support with writing, consider adding a lesson after Lesson 13 and using this lesson to provide feedback on their paragraph planners and then extended writing time in class. 
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