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	World HISTORY: Module 1: Unit 2: Lesson 4

The Effects of the Spread of Islam: 

Analyzing the Evidence



	Outcomes 
	Upcoming Summative Assessment

	Content

· Describe Middle Eastern society before Islam. (Informed by MA HSS WHI3)
· Explain the origins, central beliefs, and spread of Islam. (Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)
· Analyze how Islam affected society. (Informed by MA HSS WHI.3, WHI.4, WHI.5)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9–10.3)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)
· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)
	Mid-Unit 2 Assessment

	Daily Learning Targets
	Ongoing Assessment

	· I can determine the meaning of words from context in a complex text.

· I can reread a text to answer questions that require me to synthesize and analyze.

· I can analyze the evidence I have gathered about the effects of the spread of Islam.
	“The World of Islam” Strong Reader note-catcher

Understanding How the Spread of Islam Affected Society chart 


	Agenda
	Materials

	1. Opening

A. Entry Task: Reading Vocabulary (5 minutes) 
2. Work Time

A. Partner Work: Third-Read Questions (25 minutes)

B. Back-to-Back, Face-to-Face: Analyzing the Effects of Islam (25 minutes)

3. Closing 

A. Adding to the Universal Ideas about a Just Society Anchor Chart (5 minutes)
4. Homework

Do a first, second, and third read of the fourth section of “The World of Islam”; complete the corresponding section of “The World of Islam” Strong Reader note-catcher.
	· “The World of Islam” article (one per student; from Lesson 3)

· “The World of Islam” Strong Reader note-catcher (one to display and one per student; from Lesson 3)

· Understanding How the Spread of Islam Affected Society chart (one to display and one per student; from Lesson 2)

· Sticky notes (one per student)

· Universal Ideas about a Just Society anchor chart (from Unit 1, Lesson 5)




	Teaching Notes

	· The entry task serves both to support students in working with the text and to provide some accountability around reading for homework.
· In this lesson, students reread “The World of Islam,” working with a partner to complete the third-read questions. Use the entry task and the beginning of Work Time A to gauge how much students understood what they read for homework. If students seem to have struggled greatly to construct basic meaning, keep the class together in Work Time A and do a guided practice with the third-read questions for Section 3 only. 
· In the Closing, students add evidence to the Universal Ideas about a Just Society anchor chart. They also begin practicing the skill of analyzing evidence about the effects of the spread of Islam. Students did some of this thinking in Unit 1, when they gathered evidence about the effects of the civil service examination system in China and then analyzed it. They will need to strengthen this habit of mind in preparation for the Black Death essays they will write in Unit 3. This lesson emphasizes oral processing of these ideas because students are new to this type of thinking. 
· Finally, students connect back to the question of a just society, considering which of the tenets of Islam might be universal ideas about a just society. 
· Notice that in Unit 2 and Unit 3 lessons, it is assumed that the Dance Card partner protocol is working, and the materials and directions for this are no longer referenced in the materials or “in advance” notes. Students work with a Dance Card partner in this lesson.


	Teaching Notes (continued)

	· In advance:
· Plan how you will post correct answers to the vocabulary words for Sections 1, 2, and 3 of “The World of Islam” Strong Reader note-catcher.
· Review the Back-to-Back, Face-to-Face protocol.
· Prepare questions and sentence stems to post for the Back-to-Back, Face-to-Face protocol.
· Post learning targets.


	Vocabulary
	Suggestions for Further Differentiation

	perceptions, skewed, sanctity, cornerstone, revere, integral, divinity, esteemed, polytheism, compiled, suras, distortion, internal striving, pretext, hierarchy, authority resides in, rampant, persecution, hajj, vast swat, thrive
	· Consider working directly with a small group of struggling readers in Work Time A; focus your work on Section 3. 
· Consider working directly with a small group of students in Work Time B who struggled with analysis in the paragraph about the civil service exam system in Unit 1.


	Opening

	A. Entry Task: Reading Vocabulary (5 minutes)
· As students enter, display the correct definitions for the words they were supposed to define in “The World of Islam” for Sections 1, 2, and 3.
· Ask students to take out “The World of Islam” article and their “The World of Islam” Strong Reader note-catcher and check their work. While they don’t need to use your exact definitions, students should correct any of their definitions that are incorrect or missing.
· Briefly discuss any words that most students were confused about. Make sure to briefly review hajj, pointing out the connection to the Islam: Empire of Faith video and reminding students that informational texts often define specific words like this right in the text.
· Review the learning targets for today. 


	Work Time

	A. Partner Work: Third-Read Questions (25 minutes)

· Ask students to move to work with one of their Dance Card partners.
· Direct pairs to work on the third-read questions for Sections 1, 2, and 3 of “The World of Islam.”
· Debrief as a class, either after each section or at the end, depending on the needs of the class. If students are struggling, debrief more frequently. Remember that these questions are intended to help students think carefully about the text, not to check if they already understood it. Especially important questions to discuss with the class include: Section 1, #3; Section 2, #4; Section 3, #3 and #4.
· Consider how you might acknowledge and celebrate strong reading, persistence, and effective pair work that you see. This is hard work; students will be more willing to dig into it when you offer specific positive feedback and create a class culture of celebration for hard work.

	B. Back-to-Back, Face-to-Face: Analyzing the Effects of Islam (25 minutes)

· Display the Understanding How the Spread of Islam Affected Society chart and ask students to take out their charts.
· Model how you might add evidence from “The World of Islam” to this chart. For example, you might think aloud about adding to government, comparing “vicious tribal warfare” (Par. 14) with “peace and unity to the tribes” (Par. 18). Ask students to pair-share to add at least one more item to their charts. They should refer to the third-read questions for Section 3 in particular. You might also suggest they begin with Paragraph 19 (culture—arts, education, science) and Paragraph 14 (religion). As pairs share out, add to the Understanding How the Spread of Islam Affected Society chart. Be supportive when students share, but make sure to correct any misunderstandings and ensure that the displayed copy of this chart is accurate, as students will use these notes to study from for the Mid-Unit 2 Assessment. Encourage students to copy ideas from the displayed chart onto their own charts. 
· Explain that not only do historians determine how an event affects a society, but they also analyze those effects. Most of their analysis has to do with why those effects matter. Today, students will practice analyzing these effects. Explain that you will ask them a question that prompts them to think in a specific way about why those effects matter. Model how you might respond to this question: 
· Consider Islam’s effects on religion (part of culture). Did those effects on religion have any effects on other aspects of society?
· You might say something like: “My chart shows me that before Islam, people were mostly polytheistic: They believed in many gods. After the spread of Islam, many more people believed in just one god. Now I’m looking at effects on other parts of my chart, and I can see that the belief in one god actually also affected government and social groups. Because people believed in one god, they united under one government. Because they believed in one god, they were more likely to consider other believers as equal to them. Now I’m going to use that language of analysis—meant: The change in religion meant that government was more united and social groups were less separated. 
· Use the Back-to-Back, Face-to-Face protocol for students to discuss the questions below. Explain the protocol and its purpose as necessary. Pause after each round to hear from a few pairs and scribe answers on the Understanding How the Spread of Islam Affected Society chart. Consider posting these questions as well as sentence stems for answering them. 


	Work Time (continued)

	· Consider Islam’s effects on social groups. In which ways might those effects have made society more or less just?
· Consider Islam’s effects on education and learning. What might some long-term consequences be of these accomplishments?
· Consider Islam’s effects on government. Did these effects change daily life for ordinary people?


	Closing

	A. Adding to the Universal Ideas about a Just Society Anchor Chart (5 minutes)
· Distribute one sticky note to each student. 
· Ask students to write down a universal belief about a just society that a Muslim living in the 700s AD, about a hundred years after Mohammad, might hold. 
· Collect notes and add compelling ideas to the Universal Ideas about a Just Society anchor chart.


	Homework

	· Do a first, second, and third read of the fourth section of “The World of Islam”; complete the corresponding section of “The World of Islam” Strong Reader note-catcher.


There are no new supporting materials for this lesson.
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