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	World History: Module 1: Overview

How Societies Change



	World History (Grade 9):  Module 1:
Overview


	In this module, students are introduced to the guiding question for the year: “What makes a just society? How have ideas about what makes a just society changed and stayed the same?” As students learn about different medieval societies, they read primary sources from that time to analyze beliefs about what makes a just society. They focus on universal beliefs about a just society. Over the course of the module, students track how their own thinking about a just society develops. 

Students also become familiar with a framework for studying societies that they will use throughout this year-long course: They learn to sort information about a society into the aspects of government, economy, culture, environment, and social groups. In Module 1 specifically, students use this framework to organize their learning about three medieval societies: ancient China, the Islamic empire, and medieval Europe. For each society, students explore the questions: What is society? What changes society? They develop and use cause and effect thinking to analyze how particular events changed a society. 

In Unit 1, students build a foundation that will support their work for the rest of the module. They explore the question of what makes a just society, develop a familiarity with the framework they will use for studying societies, and build reading and discussion routines. They then begin their study of ancient China. As they build background knowledge about the different aspects of society in ancient China, students continue to practice using the six aspects of society and the Strong Reader protocol. They are also introduced to some historical thinking tools they will use throughout the module: interpreting timelines, reasoning about cause and effect, and analyzing primary sources. Finally, students apply all of these skills to understand how one event changed society. They analyze how the expansion of the civil service examination system during the Song dynasty affected Chinese society.  They learn how to craft a strong cause and effect paragraph that uses relevant textual evidence. They also consider the beliefs about a just society shown by the civil service exam system and in a Confucian text commonly referred to on the civil service examinations. The End of Unit 1 Assessment is a reading assessment (focused on using evidence from text, identifying sequence and cause and effect in texts, and determining the meaning of unknown words in a text) as well as a content assessment of what students have learned about ancient Chinese society.
	In Unit 2, students strengthen the skills introduced in Unit 1 as they study first the origins and spread of Islam and then medieval Europe. In both cases, they first use the aspects of society framework to build background knowledge. They then focus on how a particular event affected that society. Finally, they explore what this topic offers their exploration of what makes a just society. Students begin comparing how primary and secondary sources treat the same subject. In the first part of Unit 2, students study the origins and spread of Islam. They analyze how the spread of Islam affected government, economy, culture, and social groups. They also read parts of a speech by Benazir Bhutto, the first woman prime minister of Pakistan, in which she articulates how Islam informs her vision of a just society. The Mid-Unit 2 Assessment addresses writing and content outcomes, as students write an on-demand paragraph about how Islam affected society and complete a more traditional content assessment about the origins of Islam. In the second part of Unit 2, students use the aspects of society framework to learn about feudal society in medieval Europe. They then study the Black Death and analyze how it affected all aspects of that society. They read parts of Boccaccio’s Decameron, a primary source that describes the arrival of the Black Death in Florence, and consider how a just society might respond to catastrophe. The End of Unit 2 Assessment is a reading assessment, and it asks students to evaluate and synthesize multiple primary and secondary sources related to the effects of the Black Death.
In Unit 3, students synthesize their understandings of the module guiding questions. First, they write an informational essay about how the Black Death affected European society. The unit includes robust instruction on writing structure and organization. Students apply what they have learned about the aspects of society framework and about analyzing how an event affects society. Finally, students return to the question about how ideas about a just society have changed and remained the same. The performance task is a Socratic Seminar about what makes a just society. Students support their thinking with evidence from the multiple primary-source “voices of social justice” they have encountered over the course of the module. 



	Guiding Questions And Big Ideas

	· What is a society?

· Society is how people live together in an organized way. It includes government, economy, social groups, culture, and environment. 
· How do societies change?

· Societies are not static. Societies change for various reasons, including deliberate change and response to external events. A change in one aspect of society will usually cause changes in other aspects.

· What is a just society? How have ideas about a just society stayed the same and changed?

· Questions of social justice usually relate to how a society groups people and the rights, responsibilities, opportunities, and resources it gives to those groups. 
· People throughout history have worked for a just society. The way in which they defined a just society and how they worked for it are very much a product of their historical context. However, there are some universal ideas about a just society.


Assessments at a Glance

Students complete the Performance Task and the Formal Writing Assessment in Unit 3.  The Performance Task and the Formal Writing Assessment are designed to assess the skills and content taught over the course of the module.

	Performance Task 

	Socratic Seminar

What are the characteristics of a just society? How have ideas about a just society changed and stayed the same?


	Formal Writing Assessment

	Task: Informational essay
Focusing question: How did the Black Death affect European society?


	Other Assessments

	Mid-Unit 1 Assessment: Timelines and Vocabulary

Students create and use a timeline. Students define and use content-specific vocabulary relevant to describing the aspects of society.

	End of Unit 1 Assessment: Ancient China and Reading to Understand Cause and Effect

Students read a new text about ancient China and answer selected and short response questions that require them to use evidence, analyze cause and effect, and determine the meaning of words in context. They also answer selected and short answer questions about ancient Chinese society, and in particular how the Silk Road and the civil service examination system affected that society.

	Mid-Unit 2 Assessment: The Spread of Islam

Students write an on-demand informational paragraph about how Islam affected society. They also answer selected and short response questions about the origins, beliefs, and spread of Islam.

	End of Unit 2 Assessment: Comparing Sources about the Black Death

Students evaluate and synthesize a set of texts, including quantitative data and primary sources, relating to the effects of the Black Death.


Outcomes
This module is arranged around two performance expectations, each of which incorporates content, literacy, and disciplinary thinking outcomes. For a list of these outcomes grouped by area and a more robust explanation of their relationship to standards, please see the Ninth Grade World History Curriculum Overview and Outcomes document. 

	PERFORMANCE EXPECTATION:  Write a clear explanation of how a particular event affected a medieval society, using both primary and secondary sources as evidence.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties.

(Informed by MA HSS WHI.23, WHI.24)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9-10.1)


	Connect specific events in history to their larger context.

· Create and read timelines.

· Use a framework (government, economy, social groups, culture, environment) to describe a society.

(Informed by MA HSS CS.8-12.7;  C3 Framework D2.His.1.9-12)

	Analyze how the Silk Road affected China.
(Informed by MA HSS WHI.24)
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.
(CCSS RH.9-10.3)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9-12)

	Analyze how the civil service examination system affected China.
(Informed by MA HSS WHI.23)
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
(CCSS RH.9-10.4)
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8-12.5, MACS.8-12.6, MACS.8-12.9 and C3 Framework D2.His.14.9-12, D2His.15.9-12)

	Describe Middle Eastern society before Islam.
(Informed by MA HSS WHI3)
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.
(CCSS RH.9-10.7)
	


	Content Outcomes (continued)
	Literacy Outcomes (continued)
	Disciplinary Thinking Outcomes

	Explain the origins, central beliefs, and spread of Islam.
(Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9-10.9)
	

	Analyze how Islam affected society.
(Informed by MA HSS WHI.3, WHI.4, WHI.5)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.

(CCSS WHST.9-10.2)
	

	Describe the society of the Middle Ages in Europe.
(Informed by MA HSS WHI.7)
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
(CCSS WHST.9-104)
	

	Describe what happened when the Black Death came to Europe.
(Informed by MA HSS WHI.7)

	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience
(CCSS WHST.9-10.5)
	

	Analyze the effects of the Black Death on Europe.
(Informed by MA HSS WHI.7)
	Draw evidence from informational texts to support analysis, reflection, and research.
(CCSS WHST.9-10.9)
	


	PERFORMANCE EXPECTATION:  Participate in a text-based seminar to analyze how ideas about what makes a just society have stayed the same and changed.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Analyze Wangari Maathai’s claim that a just society is sustainable.
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9-10.1)
	Analyze change and continuity within a historical era and between several eras.
(Informed by C3 Framework D2.His.2.9-12)

	Describe Confucian teachings about what makes a just society.

(Informed by MA HSS WHI.23)
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.
(CCSS RH.9-10.4)
	Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.
(Informed by C3 Framework D2.His.4.9-12 D2.His.5.9-12

D2.His.6.9-12, D2.Civ.10.9-12)

	Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society.

(Informed by MA HSS WHI.2)
	Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.
(CCSS SL.9-10.1)
	Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.
(Informed by MA HSS CS.8-12.8)

	Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. 

(Informed by MA HSS WHI.7)
	
	


	Texts and Multimedia

	This module uses texts from a number of sources. Some texts are purchased, either one per student (who will need to take these texts home to read) or for the class (in some cases, just one for a teacher to read aloud; in other cases, enough books so students can work with them individually or in small groups during class time). All texts for the module are listed here;  the texts for each unit are also listed in each unit overview.  A parenthetical note after each text listed below indicates where to find this text. 
(Purchased) means that this is a text purchased to use and is also listed in the Texts and Multimedia to Purchase box below.

(Prepared by teacher) means that this text is not included in the curriculum, but there must be one per student available. The teacher should obtain the text and prepare copies (or digital access) for students in advance.  These texts are from three types of sources.

1. Some of these texts are freely available at provided links.  
2. Several of these texts are available for classroom use as part of the World History Module 1 text packet on EL’s Web site.  
3. A number of texts are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material..

(Included in lesson supporting materials) means that the text or graphic is included in the lesson supporting materials.

(For display) means that the teacher will display this for the students, usually on a screen.
In the materials box of each daily lesson plan, any material not included in the lesson (prepared by teacher or for display) always has “(see Teaching Notes)” after it. The Teaching Notes provide a full citation and suggestions for use.


	Texts and Multimedia to Purchase

	Sands, Stella, ed. Ancient China. New York: Kids Discover Magazine, October 2010. Print.
  [one per student]
(Lexile 960)

	Sands, Stella, ed. Middle Ages. New York: Kids Discover Magazine, October 2011. Print.  [one per student]
(Note:  The easiest way to purchase the two magazines above is by contacting Kids Discover directly.)

	Islam: Empire of Faith. Dir. Robert Gardner. PBS, 2005. DVD. [One per teacher]


	Texts and Multimedia to Purchase (continued)

	Zahler, Diane. The Black Death. Minneapolis: Twenty-First Century Books, 2009. Print.

ISBN: 978-0822590767 (Lexile 1150)
[Four copies per teacher] (Note: An excerpt of Chapters 6 and 7 of this text, which all students read, is available on EL’s Web site. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. However, in several lessons, students work in small groups at stations with other parts of the book. For this reason, teachers need some copies of the book in the classroom. It is also recommended background reading for teachers.)


	Texts and Multimedia List

	Unit 1

“Political Theory: John Rawls.” YouTube. School of Life, 9 Jan. 2015. Web. 25 June 2015. <https://www.youtube.com/watch?v=5-JQ17X6VNg>. (For display. Used with permission.)
Maathai, Wangari. “Nobel Lecture.” Nobel Peace Prize Ceremony. Norway, Oslo. 10 Dec. 2004. Nobelprize.org. Web. 11 June 2015. <http://www.nobelprize.org/nobel_prizes/peace/laureates/2004/maathai-lecture-text.html>. (Prepared by teacher)

Nobel Lecture by Wangari Maathai. Prod. Norsk Rikskringkasting AS. Perf. Wangari Maathai. Nobelprize.org. Nobel Foundation, 10 Dec. 2004. Web. 12 June 2015. <http://www.nobelprize.org/mediaplayer/index.php?id=867>. (For display)

Sands, Stella, ed. Ancient China. New York: Kids Discover Magazine, October 2010. Print.

(Lexile 960)
(Purchased)

Brown, Bryan. “The Silk Road: East Meets West: How Untold Wonders, Knowledge, and Even Death Traveled the Ancient World.” Junior Scholastic 6 Feb. 2006: 12+. General OneFile. Web. 13 May 2015.
(Lexile 850)

Gale Document Number: GALE|A141908318
(Prepared by teacher)


	Texts and Multimedia List

	Materials for stations about the Silk Road (all to display)
· Neelis, Jason. Silk Road Trade Routes. The Silk Road Virtual Art Exhibit. University of Washington, n.d. Web. 8 June 2015. <http://depts.washington.edu/silkroad/exhibit/trade/trade.html>. 
· (optional) V., Des Forges Roger, and John S. Major. “Asian Trade Routes.” The Asian World: 600–1500. Oxford: Oxford UP, 2005. 56. Print.

· Waugh, Daniel C. Dunhuang and the Mogao Caves. The Silk Road Virtual Art Exhibit. University of Washington, n.d. Web. 8 June 2015. <http://depts.washington.edu/silkroad/exhibit/religion/buddhism/dunhuang/dunhuangindex.html>.

· “Excerpts from the Book of Marco Polo.” Asia for Educators. Columbia University, n.d. Web. 9 June 2015. <http://afe.easia.columbia.edu/ps/china/polo_short.pdf>.

Nagel-Angermann, Monique. “Exam Time.” Calliope Feb. 2012: 24+. General OneFile. Web. 13 May 2015.

(Lexile 1160)

Gale Document Number: GALE|A286825285
(Prepared by teacher)

“The Song Confucian Revival.” Asia for Educators. Columbia University, n.d. Web. May 2015. <http://afe.easia.columbia.edu/song/sch/exam.htm>.
(Prepared by teacher. Used with permission.)
“The Confucian Classics & the Civil Service Examinations.” Asia for Educators. Columbia University, n.d. Web. May 2015. <http://afe.easia.columbia.edu/cosmos/irc/classics.htm>.

(Prepared by teacher. Used with permission.)

Confucius. The Great Learning Ed. Zhu Xi. Trans. Robert Eno. University of Indiana, 2015. Web. 25 June 2015. <http://www.indiana.edu/~p374/Daxue-excerpt.pdf>. (Prepared by teacher. Excerpt created by the translator for EL. Used with permission.)
Ji, Zhang, and Jeff Siggins. “China’s Only Ruling Empress.” Calliope Nov. 2003: 10+. General OneFile [Gale]. Web. 13 May 2015. 
(Lexile 950)

Gale Document Number: GALE|A112166232

(Included in lesson supporting materials as part of End of Unit 1 Assessment. Used with permission.)

	Unit 2

Allam, Abeer. “Understanding Islam: Its Birth and Ascent. (World History).” Junior Scholastic 29 Nov. 2002: 10+. General OneFile. Web. 13 May 2015.
(Lexile 850)

Gale Document Number: GALE|A94960241
(Prepared by teacher)


	Texts and Multimedia List

	Islam: Empire of Faith. Dir. Robert Gardner. PBS, 2005. DVD. (Purchased, for display)

Belt, Don. “The World of Islam: A Fifth of Humankind Follows Islam, the Fastest Growing and Perhaps Most Misunderstood Religion on Earth.” National Geographic Jan. 2002: 76+. General OneFile. Web. 13 May 2015.

(Lexile 1140)

Gale Document Number: GALE|A83342792

(Prepared by teacher)
“Islam.” World Religions Reference Library. Ed. Julie L. Carnagie, et al. Vol. 2: Almanac. Detroit: UXL, 2007. 291–321. World History in Context. Web. 14 Apr. 2015.
Gale Document Number: GALE|CX3448400024
[Note to teacher: Use just one brief excerpt of this text: “The Popularity of Islam,” which explains reasons for the spread of Islam and includes a map. This excerpt is included in the lesson supporting materials.]
ibn-Jabir al-Baladhuri, Ahmad. “Al-Baladhuri: The Battle of the Yarmuk (636) and After.” 1916. Trans. P. K. Hitti and F. C. Murgotten. The Origins of the Islamic State. New York: Columbia University Press, 1916. Online excerpt. Medieval History Sourcebook. Fordham University, 1996. Web. 15 June 2015.
<http://legacy.fordham.edu/halsall/source/yarmuk.asp>.
(Prepared by teacher)

Bhutto, Mohtarma Benazir. “Statement of Pakistan.” United Nations Fourth World Conference on Women. Beijing, China. 4 Sept. 1995. 
<http://www.un.org/esa/gopher-data/conf/fwcw/conf/gov/950904202603.txt>.
(Short excerpt included in lesson supporting materials)

“The Golf Book.” In “Peasants and Their Role in Rural Life.” Middle Ages. British Museum. N.d. Web. 25 June 2015. <http://www.bl.uk/the-middle-ages/articles/peasants-and-their-role-in-rural-life>.
(For display)

“The Dark Ages … How Dark Were They Really?: Crash Course World History #14.” Online video. Crash Course. YouTube, 26 Apr. 2012. Web. 15 June 2015. <https://www.youtube.com/watch?v=QV7CanyzhZg>.
(For display. Used with permission.)

Sands, Stella, ed. Middle Ages. New York: Kids Discover Magazine, October 2011. Print.

(Purchased)


	Texts and Multimedia List

	“Middle Ages.” Annenberg Learner Interactives. Web. 25 June 2015. <http://www.learner.org/interactives/middleages/>.
(For display)

Zahler, Diane. The Black Death. Minneapolis: Twenty-First Century Books, 2009. Print.
(Purchased; four copies) and (Chapters 6 and 7: Prepared by teacher. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. Available for free as part of the World History Module 1 text packet on EL’s Web site: www.commoncoresuccess.elschools.org.)

Mee, Charles L., Jr. “How a Mysterious Disease Laid Low Europe’s Masses.” Smithsonian Feb. 1990: 66+. World History in Context. Web. 6 May 2015.

(Included in lesson supporting materials. Used with permission.)
Bocaccio, Giovanni. The Decameron. [Excerpts from Prologue.] Trans. John Payne. London: Bibliophilist Library, 1903. Web. 25 June 2015. <http://archive.org/stream/storiesboccacci00boccgoog/storiesboccacci00boccgoog_djvu.txt>.
(Included in lesson supporting materials)
Froissart, Jean. Chronicles. [Excerpts about Wat’s Uprising.] Trans. Keira Borrill. “Jean Froissart, Chronicles,” in The Online Froissart, Ed. Peter Ainsworth and Godfried Croenen, Version 1.5 (Sheffield: HRIOnline, 2013). <http://www.hrionline.ac.uk/onlinefroissart>. 
(Prepared by teacher. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. Available for free as part of the World History Module 1 text packet on EL’s Web site: www.commoncoresuccess.elschools.org.)

	Unit 3
In this unit, students reread some texts from Units 1 and 2, but there are no new texts.


The chart below provides an overview of the instructional sequence of the module unit by unit. For daily lesson titles, see unit overviews.    
	Unit 1: Building Background on how to Study a Society:  Ancient China   (3-4 weeks)

	Instructional Focus
	Outcomes
	Assessments

	Exploring the Guiding Question:  What is a Just Society? 

(Lessons 1  5)
	Content

· Analyze Wangari Maathai’s claim that a just society is sustainable 
Literacy

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science  (CCSS RH.9-10.4)

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively. (CCSS SL.9-10.1)
Disciplinary Thinking

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.  (Informed by C3 Framework D2.His.4.9-12, D2.His.5.9-12, D2.His.6.9-12, D2.Civ.10.9-12)

· Analyze change and continuity within a historical era and between several eras.   (Informed by C3 Framework D2.His.2.9-12)

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.  (Informed by C3 Framework D2.His.4.9-12, D2.His.5.9-12, D2.His.6.9-12, D2.Civ.10.9-12)
	

	
	
	

	
	
	

	
	
	

	
	
	


	Instructional Focus
	Outcomes
	Assessments

	Building Background Knowledge about Ancient China

(Lessons 6 - 9)
	Content

· Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties. (Informed by MA HSS WHI.23, WHI.24)

Literacy

· Determine the central ideas or information of a primary or secondary source; provide an accurate summary of how key events or ideas develop over the course of the text. (CCSS RH.9-10.2)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9-10.4)
Disciplinary Thinking

· Connect specific events in history to their larger context.  (Informed by MA HSS CS.9-12.7 and C3 Framework D2.His.1.9-12)
· Analyze multiple causes and effects of events in the past.  (Informed by MA HSS CS.8-12.5, CS.8-12.6, CS.8-12.9 and by C3 Framework D2.His.14.9-12, D2His.15.9-12)
	Mid Unit 1 Assessment:  Timelines and Vocabulary

(Lesson 8)

	
	
	

	
	
	

	
	
	

	Analyzing Cause and Effect in Ancient China:  The Silk Road and the Civil Service Exam System 

(Lessons 10 – 13)
	Content

· Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties. (Informed by MA HSS WHI.23, WHI.24)

· Analyze how the Silk Road affected China (Informed by MA HSS WHI.24)

· Analyze how the civil service examination system affected China. (Informed by MA HSS WHI.23)

Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9-10.1)

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9-10.3)
	

	
	
	

	
	
	

	
	
	


	Instructional Focus
	Outcomes (continued)
	Assessments

	
	· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.  (CCSS RH.9-10.4)
· Draw evidence from informational texts to support analysis, reflection, and research.  (CCSS WHST.9-10.9)
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes.  (CCSS WHST9-10.2)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past.  (Informed by MA HSS CS.8-12.5, CS.8-12.6, CS.8-12.9 and by C3 Framework D2.His.14.9-12, D2His.15.9-12)
	

	Understanding Confucian Teachings about a Just Society

(Lessons 14 – 15)
	Content

· Describe Confucian teachings about what makes a just society. (Informed by MA HSS WHI.23)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9-10.1)
· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.  (CCSS RH.9-10.)
· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.  (CCSS SL 9-10.1)
Disciplinary Thinking
· Analyze change and continuity within a historical era and between several eras.  (Informed by C3 Framework D2.His.2.9-12)
· Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.  (Informed by MA HSS CS.8-12.8)
	

	
	
	


	Instructional Focus
	Outcomes
	Assessments

	Assessment:  Ancient China and Reading to Understand Cause and Effect
(Lesson 16)
	Content

· Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties. (Informed by MA HSS WHI.23, WHI.24)
· Analyze how the Silk Road affected China. (Informed by MA HSS WHI.24)
· Analyze how the civil service examination system affected China. (Informed by MA HSS WHI.23)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9-10.1)
· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9-10.3)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.  (CCSS RH.9-10.4)

Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8-12.5, CS.8-12.6, CS.8-12.9 and by C3 Framework D2.His.14.9-12, D2His.15.9-12)
	End of Unit 1 Assessment:  Ancient China and Reading to Understand Cause and Effect

(Lesson 16)


	Unit 2:  Analyzing How Societies Change:  The Spread of Islam and Medieval Europe  (4 weeks)

	Instructional Focus
	Outcomes
	Assessments

	Understanding the Origins and Spread of Islam

(Lessons 1 -3) 
	Content

· Describe Middle Eastern society before Islam. (Informed by MA HSS WHI3)

· Explain the origins, central beliefs, and spread of Islam. (Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)

· Analyze how Islam affected society. (Informed by MA HSS WHI.3, WHI.4, WHI.5)

Literacy
· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9-10.1)

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9-10.3)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9-10.4)

Disciplinary Thinking

· Connect specific events in history to their larger context.  (Informed by MA HSS CS.8-12.7;  C3 Framework D2.His.1.9-12)

· Analyze change and continuity within a historical era and between several eras. (Informed by C3 Framework D2.His.2.9-12)

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8-12.5, MACS.8-12.6, MACS.8-12.9 and C3 Framework D2.His.14.9-12, D2His.15.9-12)
	

	
	
	

	
	
	

	
	
	


	Instructional Focus
	Outcomes
	Assessments

	Analyzing the Effects of the Spread of Islam

(Lessons  4 - 6)
	Content

· Analyze how Islam affected society. (Informed by MA HSS WHI.3, WHI.4, WHI.5)

Literacy

· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.(CCSS RH.9-10.7)

· Compare and contrast treatments of the same topic in several primary and secondary sources.(CCSS RH.9-10.9)

· Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes. (CCSS WHST.9-10.2)

· Draw evidence from informational texts to support analysis, reflection, and research.(CCSS WHST.9-10.9)

Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.8-12.7;  C3 Framework D2.His.1.9-12)

· Analyze change and continuity within a historical era and between several eras.(Informed by C3 Framework D2.His.2.9-12)

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8-12.5, MACS.8-12.6, MACS.8-12.9 and C3 Framework D2.His.14.9-12, D2His.15.9-12)
	

	
	
	


	Instructional Focus
	Outcomes
	Assessments

	Islam and a Just Society:  Analyzing Bhutto’s Beliefs

(Lessons 7 – 8)
	Content

· Explain the origins, central beliefs, and spread of Islam.(Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)

· Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society.

Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.(CCSS RH.9-10.1)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.(CCSS RH.9-10.4)

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.(CCSS SL.9-10.1)

Disciplinary Thinking

· Analyze change and continuity within a historical era and between several eras.(Informed by C3 Framework D2.His.2.9-12)

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.(Informed by C3 Framework D2.His.4.9-12 D2.His.5.9-12 D2.His.6.9-12, D2.Civ.10.9-12)

· Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.(Informed by MA HSS CS.8-12.8)
	Mid Unit 2 Assessment:  The Spread of Islam

(Lesson 8)

	
	
	


	Instructional Focus
	Outcomes
	Assessments

	Building Background Knowledge:  Society in Feudal Europe

(Lessons 9 - 11)
	Content

· Describe the society of the Middle Ages in Europe. (Informed by MA HSS WHI.7)
· Describe what happened when the Black Death came to Europe. (Informed by MA HSS WHI.7)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9–10.3)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. (CCSS RH.9–10.7)

· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)
· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
· Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally), evaluating the credibility and accuracy of each source. (CCSS SL.9–10.2)

Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)
	

	
	
	

	
	
	


	Instructional Focus
	Outcomes
	Assessments

	The Black Death and How European Society Responded  (Lessons 12 – 15)


	Content

· Describe what happened when the Black Death came to Europe. (Informed by MA HSS WHI.7)
· Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. (Informed by MA HSS WHI.7)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9–10.3)
· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. (CCSS RH.9–10.7)
· Compare and contrast treatments of the same topic in several primary and secondary sources. (CCSS RH.9–10.9)
· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	Instructional Focus
	Outcomes (continued)
	Assessments

	The Black Death and How European Society Responded  (Lessons 12 – 15), continued


	· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present. (Informed by C3 Framework D2.His.4.9–12 D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

· Interpret the past within its own context, rather than through the lens of beliefs and knowledge today. (Informed by MA HSS CS.8–12.8)

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, MACS.8-12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)
	

	Evaluating the Effects of the Black Death

(Lessons 16 – 18)
	Content

· Analyze the effects of the Black Death on Europe. (Informed by MA HSS WHI.7)

Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)
· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9–10.3)
· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. (CCSS RH.9–10.7)
· Compare and contrast treatments of the same topic in several primary and secondary sources. (CCSS RH.9–10.9)
· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)
	End of Unit 2 Assessment:  Comparing Sources about the Black Death

(Lesson 16)

	
	
	

	
	
	


	Unit 3:  Synthesis and Application:  Writing an Historical Essay and Participating in  a Socratic Seminar  (2 weeks)

	Instructional Focus
	Outcomes
	Assessments

	Exploring a Model Essay

(Lesson 1)
	Content

· Analyze how Islam affected society. (Informed by MA HSS WHI.3, WHI.4, WHI.5)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8-12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2His.15.9–12)

Literacy

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9–10.3)
	

	Gathering and Analyzing Evidence for the Black Death Essay 

(Lessons 2 and 3) 
	Content

· Analyze the effects of the Black Death on Europe. (Informed by MA HSS WHI.7)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2.His.15.9–12)

Literacy

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.9–10.2)
· Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (CCSS WHST.9–10.4)

· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)
	


	Instructional Focus
	Outcomes
	Assessments

	Writing the Black Death Essay

(Lessons 4 – 8)
	Content

· Analyze the effects of the Black Death on Europe. (Informed by MA HSS WHI.7)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2.His.15.9–12)

Literacy

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.9–10.2)
· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.9–10.4)
· Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (CCSS WHST.9–10.4)

· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)
	Formal Writing Assessment
:  Black Death Essay  (Lesson 8)



	Socratic Seminar:  What is a Just Society?

(Lessons 9-10)
	Content

· Analyze Wangari Maathai’s claim that a just society is sustainable.

· Describe Confucian teachings about what makes a just society. (Informed by MA HSS WHI.23)

· Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society. (Informed by MA HSS WHI.2)
	Performance Task
:  
Socratic Seminar

(Lesson 10)


	Instructional Focus
	Outcomes (continued)
	Assessments

	Socratic Seminar:  What is a Just Society? 

(Lessons 9-10), continued
	· Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. (Informed by MA HSS WHI.7)

Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)

Disciplinary Thinking

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present. (Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

· Analyze change and continuity within a historical era and between several eras. (Informed by C3 Framework D2.His.2.9–12)
· Interpret the past within its own context, rather than through the lens of beliefs and knowledge today. (Informed by MA HSS CS.8–12.8)
	


Guidance on using the module 

	Preparing to Teach the Module

	Below we offer guidance for preparing to teach this module. (For more details, see “Preparing to Teach a Module: Guidance for Coaches and Teacher Leaders,” which can be found at commoncoresuccess.elschools.org.  While this document was written for teachers implementing the ELA modules, which have slightly different materials, many recommendations apply equally well to this social studies module.) 

Orienting to the “backwards design” of the module is critical.  This curriculum was designed by first articulating student outcomes and creating assessments.  Then instruction was designed to support students in reaching those outcomes.  Thus, it will help to analyze the curriculum in the same way: by first developing a clear understanding of the big picture and the end goals of the module, then exploring the architecture of each unit, and finally analyzing the lesson level documents.   

To understand the big picture and end goals of the module, first study the module overview.  

· In particular, review the two performance expectations that structure the module, the formal writing assessment, and the performance task.  

· You may wish to review the lessons in Unit 3 that include the formal writing assessment and the performance task.   

· Next, review the module overview chart to see how each unit, and the three units together, scaffold towards the formal writing assessment and the performance task in Unit 3. 
· Be sure to read the central texts as part of your preparation.  For China, focus on Ancient China, “Exam Time,” and The Great Learning.  For Islam, focus on   “The World of Islam,” and Bhutto’s speech, and watch Empire of Faith (all of episode 1 and the first half of episode 2).  For the Middle Ages and the Black Death, read  Middle Ages,  “How a Mysterious Disease Laid Low Europe’s Masses,” Boccaccio’s Decameron, and The Black Death (especially chapters 6 and 7). 

· Once you are familiar with the arc of the module and the central texts, test-drive the formal writing task and the performance task. “Test driving” means actually trying to do the tasks yourself.  Be metacognitive about what the writing required of you, what/how you had to reread, and implications for scaffolding. 

Once you understand the big picture of the module, repeat this same process of analysis with the unit overview.  For each unit, make sure to read the texts and test drive the Mid and End of Unit Assessments.   Please note that the formal writing assessment and the performance task are the Mid and End of Unit 3 Assessments.  (You can find these assessments in the supporting materials for the lesson in which they are administered.)  

As you analyze module and unit overviews, consider your students. 

· Are there skills they already have and that you might wish to move more rapidly through?  

· Are there skills they particularly struggle with where you might wish to slow down?   


	Preparing to Teach the Module (continued)

	Remember that this module has 44 lessons. The design assumption is that you will add 4 – 5 lessons, based on the needs and interests of your students.  You do not need to plan all of those lessons before you begin teaching; it is useful to leave yourself the flexibility to respond to needs are they arise.  Each unit overview includes specific guidance regarding particular places you may wish to slow down or add enrichment.  
Finally, analyze lesson documents, ideally a set (as they are grouped in the unit overview chart) at a time.  

· When analyzing any lesson, have the actual text from that lesson in your hand: most activities link back to the text.  
· Analyze and process the lesson enough to make it your own. Many teachers find it helpful to create a shortened cheat sheet agenda, annotate, PowerPoint, or SMART Board files. 
· Breathe life into the lesson with your spirit, voice, expertise, and adjustments. Do not read the lesson verbatim with students.  
Unit 1 lessons are more detailed than Unit 2 and Unit 3 lessons.  This is deliberate; this module was designed as a guide and a support for teachers, and so offers more descriptive detail to help you visualize a lesson as it unfolds at the beginning of the module and less as these routines and practices become familiar. Many of the lessons in Units 2 and 3 rely on similar instructional practices to those described in Unit 1 lessons; apply the guidance offered in these lessons to the lessons in Units 2 and 3.  
Even the detailed lesson descriptions in Unit 1 are not intended to be a script to follow exactly.  Please use your professional judgment and expertise when following the lesson plans and be flexible according to the needs of your particular students.

As you adapt instruction to the needs of your students, make sure that you have fully analyzed the architecture of a unit and a lesson first: the lessons spiral through skills, and often use note-catchers and anchor charts across multiple lessons – and these note-catchers and anchor charts are tightly aligned to the reading, thinking and writing the assessments require of students.  Be sure any adjustments you make align to the lesson’s learning targets, and that your students are the ones doing most of the reading, writing, thinking, and talking.  If, after teaching a lesson, you determine that your students need more practice or reinforcement before an assessment, consider additional scaffolds you might need to put in place to meet students’ needs, remembering that students will be circling back to standards across a series of lessons.
This module includes 44 lessons, with the expectation that you may add in another 5 – 6 lessons.  In most schools, this total of 50 lessons adds up to more than one quarter of instruction.  This module is lengthy in large part because it introduces concepts, skills, and routines that the remaining three modules build on.  Introducing concepts and skills early, and giving students multiple opportunities to use them flexibly in authentic situations, is much more likely to lead to proficiency than teaching one concept or skill per quarter in isolation.  The other 3 modules in this curriculum are designed to be a bit shorter: module 2 and module 3 should each take about 35 lessons, and module 4 should take about 30 lessons.   


	Preparing to Teach the Module (continued)

	However, there are several ways to adapt this module to fit within one quarter. Since instruction spirals, make sure that students have opportunities to master the skills and content included in any lessons you take out.    

· Option 1: Shorten your study of either ancient China or the spread of Islam.

· You might spend substantially less time on the civil service exam system in China, and instead move the paragraph writing instruction to the first part of Unit 2, when students are studying Islam.  Use the same scaffolds and process for writing instruction outlined in Unit 1, since these are critical foundational skills for the essay writing in Unit 3.  

· You might not have students read “The World of Islam” article in Unit 2.  

· Option 2: Skip the study of either China or Islam.  In the first 8 lessons of Unit 2, when students study Islam, they practice and build on the skills they were introduced to in Unit 1, when they studied China.  If you do not include China, read those lessons carefully and add those skills into the study of Islam.  If you do not include Islam, make sure to provide additional practice with those skills as they study medieval Europe.  


	Other Documents to Reference

	For an overview of the curriculum, a comprehensives list of outcomes (grouped by content, literacy, and disciplinary thinking), and a detailed explanation of the relationship between those outcomes and the standards, please see World History Curriculum Overview and Outcomes.  

For a year-long curriculum map, including the topics, texts, major assessments, and outcomes for each module, see the World History Curriculum map.  The curriculum map also includes a list of every text used in this module.

For a more detailed look at each unit, including daily lesson titles, a comprehensive text list, and essential anchor charts, see the unit overview documents (one for each unit).


	Pacing and Differentiation

	This module should take about 50 class sessions, assuming 60-minute classes, and 44 of these  lessons are written. This is deliberate, as every class and every teacher is different, and you will know best when to speed up, slow down, and add supplementary material to extend student learning and respond to particular student interests. Please use these lessons as a learning progression with the suggested times and not as a pacing guide. The intention of these lessons is to support your work as a professional, and they will work best when paired with substantive professional judgment about student progress. Analyze the student work in the Ongoing Assessment box to help plan instruction that is responsive to students’ needs. 

All lessons have a Suggestions for Further Differentiation box. While all lessons are designed to provide multiple entry points and means of processing, this box includes considerations for providing additional support or a challenge to your students.     


	Tracking Student Progress

	The lessons for Module 1 include two boxes regarding assessment: Upcoming Summative Assessment and Ongoing Assessment.

Upcoming Summative Assessment: This box indicates how students will be formally assessed on the material that constitutes the focus on the lesson. Note that not all assessments that involve writing are assessments of writing—some assessments are designed to gauge students’ content knowledge or disciplinary thinking, but the format of the assessment requires that students write out their answers. Each assessment clearly indicates which outcomes it measures. This provides some guidance for entering grades, especially if your school does standards-based grading.

Ongoing Assessment: This box includes daily work that provides formative assessment data for both teachers and students. In many cases, you will wish to collect this work; in other cases, you might gather this information simply by circulating while students are working. Although it is helpful to give students feedback on this work, the assignments in the Ongoing Assessment box are not designed to be used as summative assessments. Students do this work to learn something; these tasks are not designed to evaluate mastery of an outcome. The only exception to this is that, for lessons in which you administer an assessment, an assessment listed in the Ongoing Assessment box is designed to be used as a summative assessment.


	Managing and Collecting Student Work

	These lessons do not provide much guidance around when and how to collect daily classwork and homework. Consider what routines will work best for you and your students. In many cases, students will need to return to a piece of work or a note-catcher for reference later in the unit or module, so they need guidance on how to store this work. Any routine you choose should facilitate timely feedback for students on their work.


	Protocols and Discussion in the Active Classroom 

	These lessons use a variety of protocols that engage students in collaborative work to conduct inquiry and construct meaning. Frequently used protocols are in the Appendix. Early lessons include substantive and detailed descriptions of how you might introduce and reinforce routines and protocols. These descriptions become less detailed over the course of Unit 1 and are not present in Units 2 and 3; however, continue to use the techniques outlined in these early lessons as you introduce new routines and protocols—and reinforce existing ones. 

Effective and accountable student conversations are essential for students’ learning. They need many opportunities to orally process their developing understandings. These lessons include many opportunities for partner conversation, sometimes through a specific protocol and often through a less formal “talk with your seat partner” routine. At your discretion, use additional partner conversation protocols that incorporate movement or allow students to work with a variety of classmates. 

You may also consult the resource Management in the Active Classroom for additional ideas about using protocols and routines effectively in your classroom.


	Vocabulary Work 

	This curriculum includes substantive vocabulary work. Students work with discipline-specific words (as is traditional in social studies classes), with “tier two” words from their readings (words that can be used in any discipline but are typically encountered more in academic settings than in everyday speech; they are important in helping students make meaning of text) and specific academic terminology (such as analyze). 

If your school has vocabulary routines already in place, consider drawing on those. Also, note that the traditional “look up the definition in a dictionary and write it down” approach to vocabulary instruction is unlikely to help your students. While they need definitions, they also must consider multiple meanings of words, practice using words in speaking and writing, and learn to figure out the meaning of words in different contexts. An excellent resource for explaining what words mean is the online Longman Dictionary of Contemporary English, which defines words in student-friendly and clear language.


	Possible Field Work and Extensions 

	· Consider inviting in a local activist in any field to share his/her vision of a just society with students.
· Consider visiting a museum that has artifacts from any of all of the three societies included in this module.
· Consider encouraging students to research organizations in your community that are working for a more just society;  students may wish to volunteer with one of those organizations.  





� The Formal Writing Assessment serves as the Mid Unit 3 Assessment.


� The Performance Task serves as the End of Unit 3 Assessment.
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