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	World HISTORY: Module 1: Unit 1: Lesson 6

Timelines:
Preparing to Study Ancient China 



	Outcomes 
	Upcoming Summative Assessment

	Content

· Describe the society (government, economy, culture, social groups, and environment) of ancient China, particularly during the Tang and Song dynasties. (Informed by MA HSS WHI.23, WHI.24)
Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.9–12.7 and C3 Framework D2.His.1.9–12)
	Mid-Unit 1 Assessment 


	Daily Learning Targets
	Ongoing Assessment

	· I can create and read timelines.
· I can correctly use vocabulary words to describe a society.
· I can explain how I will study at home in order to prepare for the Mid-Unit 1 Assessment.
	Timeline Skills


	Agenda
	Materials

	1. Opening

A. Entry Task: Vocabulary Practice (10 minutes)
B. Review Study Strategies (10 minutes)
2. Work Time

A. Mini Lesson: Timelines (15 minutes)
B. Guided and Independent Practice: Timelines (20 minutes)
3. Closing 

A. Exit Ticket: Medieval Societies Timeline (5 minutes)

4. Homework

Prepare for Mid-Unit 1 Assessment (see study guide).

	· Entry Task: Vocabulary Practice (one per student)
· Mid-Unit 1 Assessment Study Guide (one per student)
· Sample Timeline (one per pair and one to display; see Teaching Notes)

· Timeline Skills (one per student and one to display)
· Dance Card protocol (one to display; see Appendix)
· Three different-colored notecards (one set per student)
· Dance Card Partner recording sheet (one per student)
· Exit Ticket: Medieval Societies Timeline (one per student and one to display)




	Teaching Notes

	· In this lesson, students participate in the Dance Card protocol for the first time. This protocol provides a way of incorporating movement and work with a variety of partners. Note that after Dance Card partners are established, you can use them to quickly form partnerships in later lessons and units. Consider creating a spreadsheet that lists all partnerships so you can easily display it during class. Change partnerships that are not working, as needed. Also, establish a procedure for students to follow when their Dance Card partner is absent (the easiest is to have them come to the front of the room, where you can pair them up).
· As these lessons begin to incorporate protocols that blend discussion and movement, continue to teach students what constructive discussion looks like, provide opportunities for reflection, and provide specific feedback and guidance (i.e., model as necessary, provide directions for when a partner is absent, etc.). The next few lessons indicate using specific protocols, but this becomes less prevalent as the lessons become less detailed. Instead, lessons will simply indicate when partner work occurs. Use your judgment about when students would be best served by working with seat partners and when they would benefit from working with Dance Card partners. 
· The previous five lessons gave students the opportunity to explore the idea of a just society. With this lesson, they transition to studying one society, ancient China. Be sure to frame this transition for students. Assure them that their work during the first five lessons laid a foundation on which they will continue to build. For each society, they will use the five aspects listed on the Understanding a Society anchor chart. They will also return repeatedly to the question of a just society. Understanding different societies—and how people in them defined a just society—will help them understand which ideas about a just society are universal. Encountering ideas from different times and places will also help them refine their own beliefs about what makes a just society.
· Chronological thinking is a skill that most students are still developing. Beginning the year with a study of timelines gives them a tool to order the societies and events they study. The emphasis in Work Time B’s mini lesson is on reading and accurately entering events on timelines, not on constructing the actual line and determining intervals. This lesson uses both AD/BC and CE/BCE to indicate years. Students should be familiar with both; they don’t need to remember exactly what each stands for, as long as they know where those years are on a timeline. 
· Look carefully at the exit tickets to determine students’ mastery of timeline skills in this lesson. Consider how you might provide individual support and reteaching to students whose exit tickets indicate they are struggling. An effective means of reteaching this lesson is to create a timeline on the board that includes both AD and BC dates and then use a set of sticky notes, each with a date on it, to model and provide practice in correctly locating years on a timeline. 
· In Work Time A, students look at a sample timeline. The Origins of Democracy Timeline, in the textbook Patterns of Interaction, is a good one (pp. 2–3). If you don’t have access to this resource, find another sample timeline to use, making sure to select one that includes both AD and BC.
· In advance:
· Post learning targets.
· Review the Dance Card protocol.
· Prepare timeline for Work Time A.
· Plan mini lesson for Work Time B.


	Vocabulary
	Suggestions for Further Differentiation

	chronology, sequence, AD (anno Domini), BC (before Christ), CE (of the Common Era), BCE (before the Common Era)
	· Students who struggle with math may work most effectively on timelines with all of the intervals labeled.

· Consider providing struggling students with additional supports (e.g., a list of definitions or a set of flashcards) to help them prepare for the Mid-Unit 1 Assessment. This additional support might also take the form of a special study session. 


	Opening

	A. Entry Task: Vocabulary Practice (10 minutes)

· Distribute Entry Task: Vocabulary Practice as students arrive and direct them to complete it individually. 
· After 7 minutes, show or review the correct answers, discussing only those that confused students. Note that the entry task focuses on words most likely to challenge students. 

	B. Review Study Strategies (10 minutes)

· Briefly review the learning targets, making sure to frame for students the transition from developing their initial ideas about a just society to studying particular medieval societies more closely. Assure them that they will continue to return to the question of a just society. 

· Display and distribute Mid-Unit 1 Assessment Study Guide. Give students a few minutes to look it over. Redirect their attention to the learning targets and ask: “How do the learning targets for today connect to the study guide?” Listen for a student to explain that the learning targets name what will be on the mid-unit assessment. 

· Assure students that they should be successful on the assessment if they use the study guide to prepare. Review effective study practices as necessary: trying to answer questions is much more effective than rereading notes; studying over several days is more effective than studying a lot the night before; focusing study on areas of weakness is most efficient. 

· Invite students to turn and talk about when, where, and how they will study and to write their plan down in the space provided on the Mid-Unit 1 Assessment Study Guide.


	Work Time

	A. Mini Lesson: Timelines (15 minutes)
· Display and distribute the Sample Timeline. 
· Ask students to Think-Pair-Share about what they notice and wonder about the timeline, focusing more on how the timeline is set up than on the specific events it includes. Be sure the “share” includes these points: The purpose of a timeline is to show visually how events are related to each other in time; the dates to the right of zero are AD, and the dates to the left are BC; the intervals on a timeline are usually constant. Any timeline can include only a selection of events; point out the theme in the timeline they are examining. A timeline communicates chronology and sequence more clearly than a list of dates or events would. Briefly define chronology (the order in which events happened) and remind students that historians are often very interested in the chronology of events, because knowing the order of events helps you understand why things happen. Timelines are one way that historians communicate chronology.
· Display and distribute Timeline Skills. 
· Lead a brief mini lesson (5–10 minutes) on how a timeline is set up. Students should take notes on the “Mini Lesson: Timelines” portion of the Timeline Skills handout. Important topics to cover: Years count forward to the right of zero and backward to the left of zero, like a positive/negative number line; marks for intervals are constant (so 100 years is always the same distance) so that a timeline can show the relative chronology of events; AD and BC refer to anno Domini and before Christ, respectively, since the system of counting we use was developed by the Christian church in Europe. Other civilizations count from different “zero” years. Some people prefer to use CE (in the Common Era) and BCE (before the Common Era) because these terms do not have religious implications. Also show students how to figure out where specific years (between intervals) would go on the timeline, how to use a horizontal line to signal an event that continues for a long time, and how to use the timeline to figure out how long ago an event happened.
· Assure students that they will have ample time to practice these skills.

	B. Guided and Independent Practice: Timelines (20 minutes)
· Tell students that before they continue with their timeline work, they are going to set up a new routine for partner work called the Dance Card protocol. Explain the protocol. 
· Distribute three different-colored notecards and Dance Card Partner recording sheets to students and ask them to write their name on each one. 
· Model the process by which they will sign up for “dances” with other students, making sure to review norms for movement. Give them 3 minutes to find their Dance Card partners. At the end of this time, they should sit with one Dance Card partner (you choose which one) and complete the Dance Card partner recording sheet.

· Return to the Timeline Skills lesson. 
· Display and direct students’ attention to the section “Practice: Labeling dates on timelines.” Do this first exercise with the class, asking for their ideas as you do it and making sure they understand the process. 


	Work Time (continued)

	· Next, direct students to continue working on this with their partners. Circulate to provide assistance, especially to those who are struggling. 

· Depending on students’ mastery of this skill, either debrief as a class after each section of practice or have students complete the rest of the worksheet and then quickly review correct answers. It is more important to leave time for reviewing correct answers and the exit ticket than it is for students to complete the entire Timeline Skills worksheet. They can always continue working on it for homework. 

· Thank students for their work and point out that this worksheet will be very useful in preparing for the Mid-Unit 1 Assessment. Invite them to return to their seats. Remind them of your expectations for calm and efficient movement and offer specific positive feedback for students who are meeting these expectations.


	Closing

	A. Exit Ticket: Medieval Societies Timeline (5 minutes)
· Display and distribute Exit Ticket: Medieval Societies Timeline. Tell students that now they will enter the three societies that they will study on a timeline.

· Tell students that they will work individually so that you know who has mastered this and who needs additional practice before the mid-unit assessment.

· Collect the exit tickets. Consider how you might provide additional support to students who are struggling with this skill.


	Homework

	· Prepare for Mid-Unit 1 Assessment (see study guide).


Entry Task: Vocabulary Practice
	Name:

	Date:


Directions: Complete this task individually. 
Word Bank
	government

social groups

economy

environment

culture

society

aspect

politics
	religion

tradition

behavior

education

inventions

gender

trade
	govern

race

law

continent

class

occupation

ethnicity


Use words from the word bank to fill in the blanks.
1. Culture is a way of describing the values and __________ of a group and includes topics such as ______________ and _______________.

2. An ___________ is made up of people who all have similar jobs.

3.  In many ancient societies, women had fewer rights than men: ___________ was an important factor in equality.
4. A city might be near a _______________ because in ancient societies, much trade was conducted by boat.

5. _________________ refers to the study of how a society distributes resources.

Match each word with its definition. Use words from the word bank.

	1.
	to control a country and make decisions about laws, taxes, and other issues

	2. 
	a group that humans have been divided into based on skin color

	3. 
	a group in society based on job or incomes

	4. 
	a belief or custom that has existed for a long time

	5. 
	activities related to gaining or holding power 


Entry Task: Vocabulary Practice

If you were completing an “understanding society” chart for ancient Rome, into which aspect would each statement fit? 
	Government

Social groups

Economy
	Environment

Culture


	1.
	Roman architecture was famous for using the arch and the dome.

	2.
	Rome was located on seven hills near the Tiber River on the Italian peninsula.

	3.
	The Romans held trials for people accused of breaking the law, as we do today.

	4.
	Roman boys attended school until age 12 or 13. Girls were mostly educated at home.

	5.
	Each Roman home had an altar for worshipping the household gods.

	6. 
	Romans could buy goods (products) from all over the Roman Empire.


Mid-Unit 1 Assessment Study Guide
	Name:

	Date:


The Mid-Unit 1 Assessment will focus on vocabulary and timelines. 
Vocabulary Words
	government

social groups

economy

environment

culture

society

aspect

politics
	religion

tradition

behavior

education

inventions

gender

trade
	govern

race

law

continent

class

occupation

ethnicity


For the vocabulary section of the assessment, you need to be able to:

· Use the words on the list to fill in the blank.
· Match words on the list with their definitions.
· Given a statement about a society, decide which aspect of a society it is describing. 
Government

Social groups

Economy

Environment

Culture
Resources

· Class work: Understanding a Society anchor chart and Entry Task: Vocabulary Practice

· The online Longman Dictionary of Contemporary English, in which definitions are written in student-friendly language. You can find it at: http://www.ldoceonline.com/dictionary.

For the timeline section of the quiz, you need to be able to:

· Correctly enter dates on a timeline that includes AD/CE and BC/BCE.

· Read a timeline to answer questions about when events occurred and how long they lasted.
Resources:

· Class work: Timeline Skills
My Study Plan
Timeline Skills
	Name:

	Date:


Mini Lesson: Timelines

· Label each mark on the timeline. Be sure to write the date and the abbreviation.
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Practice: Labeling dates on a timeline

· Add the following years to the timeline below. Be sure to write the abbreviation as well as the year number.
	80 BCE

150 AD
	225 BC

25 CE
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Timeline Skills
· Add the following years to the timeline below. Be sure to write the abbreviation as well as the year number.
	50 BC

225 AD


	175 BCE

75 CE


	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	



Practice: Answering questions about timelines

· Add the following events to the timeline below.

Empire of Chocolate Ice Cream: 1000 BC–500 AD
Empire of Mint Chip Ice Cream: 500 BC–1900 AD
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	



Assume we live in the year 2000. (It will make the math easier!)

· How long ago did the Chocolate Ice Cream Empire end?
· How long ago did the Mint Chip Empire begin?

· Which empire lasted longer?

· Which empire ended more recently?
Exit Ticket: Medieval Societies Timeline
	Name:

	Date:


Directions: Please complete this individually. Enter the following societies on the timeline below. 
Note: These dates are simplified to give you a sense of relative times; in fact, what is labeled as an empire includes many dynasties. 
Chinese Empire  





200 BC–1900 AD

European Middle Ages 


500 AD–1400 AD

Pre-Ottoman Islamic Empires 
600 AD–1250 AD
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	



200 


BC





100 


BC





200 


AD





100 


AD





0





100 


BCE





100 


CE





0





0





2000 


BC





1000 


BC





1000 


AD





2000 


AD





1800 


AD





1400 


AD





1000 


AD





800 


AD





400 


AD





0





400 


BC
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