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	World History (Grade 9): MODULE 1: UNIT 2: OVERVIEW

Analyzing How Societies Change:

The Spread of Islam and Medieval Europe



	World History (Grade 9): Module 1: Unit 2:

Overview


Unit 2:  Analyzing How Societies Change:  The Spread of Islam and Medieval Europe
	In Unit 2, students strengthen the skills introduced in Unit 1 as they study first the origins and spread of Islam and then medieval Europe. In both cases, they first use the aspects of society framework to build background knowledge. They then focus on how a particular event affected that society. Finally, they explore what this topic offers their exploration of what makes a just society. Students begin comparing how primary and secondary sources treat the same subject. In the first part of Unit 2, students study the origins and spread of Islam. They analyze how the spread of Islam affected government, economy, culture, and social groups. They also read parts of a speech by Benazir Bhutto, the first woman prime minister of Pakistan, in which she articulates how Islam informs her vision of a just society. 
	The Mid-Unit 2 Assessment addresses writing and content outcomes, as students write an on-demand paragraph about how Islam affected society and complete a more traditional content assessment about the origins of Islam. In the second part of Unit 2, students use the aspects of society framework to learn about feudal society in medieval Europe. They then study the Black Death and analyze how it affected all aspects of that society. They read parts of Boccaccio’s Decameron, a primary source that describes the arrival of the Black Death in Florence, and consider how a just society might respond to catastrophe. The End of Unit 2 Assessment is a reading assessment, and it asks students to evaluate and synthesize multiple primary and secondary sources related to the effects of the Black Death.


	Guiding Questions and Big Ideas

	· How do societies change?

· Societies are not static. Societies change for various reasons, including deliberate change and response to external events. A change in one aspect of society will usually cause changes in other aspects.

· What is a just society? How have ideas about a just society stayed the same and changed?

· Questions of social justice usually relate to how a society groups people and the rights, responsibilities, opportunities, and resources it gives to those groups. 
· People throughout history have worked for a just society. The way in which they defined a just society and how they worked for it are very much a product of their historical context. However, there are some universal ideas about a just society.


	MID-UNIT 2 ASSESSMENT


	Mid-Unit 2 Assessment: The Spread of Islam

Students write an on-demand informational paragraph about how Islam affected society. They also answer selected and short response questions about the origins, beliefs, and spread of Islam.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Describe Middle Eastern society before Islam.

(Informed by MA HSS WHI3)
	Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes.
	Analyze multiple causes and effects of events in the past.
(Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	Explain the origins, central beliefs, and spread of Islam.

(Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)
	Draw evidence from informational texts to support analysis, reflection, and research.
	

	Analyze how Islam affected society.

(Informed by MA HSS WHI.3, WHI.4, WHI.5)
	
	


	END OF UNIT 2 ASSESSMENT


	End of Unit 2 Assessment: Comparing Sources about the Black Death

Students evaluate and synthesize a set of texts, including quantitative data and primary sources, relating to the effects of the Black Death.

	Content Outcomes
	Literacy Outcomes
	Disciplinary Thinking Outcomes

	Analyze the effects of the Black Death on Europe.

(Informed by MA HSS WHI.7)
	Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.
(CCSS RH.9–10.1)
	Analyze multiple causes and effects of events in the past.

(Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	
	Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them.

(CCSS RH.9–10.3)
	

	
	Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.

(CCSS RH.9–10.4)
	


	Content Outcomes
	Literacy Outcomes (continued)
	Disciplinary Thinking Outcomes

	
	Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. 
(CCSS RH.9–10.7)
	

	
	Compare and contrast treatments of the same topic in several primary and secondary sources.
(CCSS RH.9–10.9)
	


	Texts and Multimedia

	Texts and Multi- Media to Purchase

One per student and one for teacher, unless otherwise noted.
	Sands, Stella, ed. Middle Ages. New York: Kids Discover Magazine, October 2011. Print.
Note:  The easiest way to purchase the magazine above is by contacting Kids Discover directly.
Islam: Empire of Faith. Dir. Robert Gardner. PBS, 2005. DVD. [One per teacher]

Zahler, Diane. The Black Death. Minneapolis: Twenty-First Century Books, 2009. Print.

ISBN: 978-0822590767
(Lexile 1150)
[Four copies per teacher] (Note: An excerpt of Chapters 6 and 7 of this text, which all students read, is available on EL’s Web site. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. However, in several lessons, students work in small groups at stations with other parts of the book. For this reason, teachers need some copies of the book in the classroom. It is also recommended background reading for teachers.)



	Texts and Multimedia (continued)

	Guidance to Text and Multimedia List


	This unit uses texts from a number of sources.  All texts for the unit are listed here.  A parenthetical note after each text listed below indicates where to find this text. 
(Purchased) means that this is a text purchased to use and is also listed in the Texts and Multimedia to Purchase box below.

(Prepared by teacher) means that this text is not included in the curriculum, but there must be one per student available. The teacher should obtain the text and prepare copies (or digital access) for students in advance.  These texts are from three types of sources.

1. Some of these texts are freely available at provided links.  

2. Several of these texts are available for classroom use as part of the World History Module 1 text packet on EL’s Web site.  
3. A number of texts are available through the Gale database and through other online databases. Teachers and students who have authorized access to this type of resource may print out a copy for classroom use. We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material..

(Included in lesson supporting materials) means that the text or graphic is included in the lesson supporting materials.

(For display) means that the teacher will display this for the students, usually on a screen.
In the materials box of each daily lesson plan, any material not included in the lesson (prepared by teacher or for display) always has “(see Teaching Notes)” after it. The Teaching Notes provide a full citation and suggestions for use.

	Texts and Multimedia, Unit 2
	Allam, Abeer. “Understanding Islam: Its Birth and Ascent. (World History).” Junior Scholastic 29 Nov. 2002: 10+. General OneFile. Web. 13 May 2015.
(Lexile 850)

Gale Document Number: GALE|A94960241
(Prepared by teacher)
Islam: Empire of Faith. Dir. Robert Gardner. PBS, 2005. DVD. (Purchased, for display)

Belt, Don. “The World of Islam: A Fifth of Humankind Follows Islam, the Fastest Growing and Perhaps Most Misunderstood Religion on Earth.” National Geographic Jan. 2002: 76+. General OneFile. Web. 13 May 2015.

(Lexile 1140)

Gale Document Number: GALE|A83342792

(Prepared by teacher)


	Texts and Multimedia (continued)

	Texts and Multimedia, Unit 2, continued
	“Islam.” World Religions Reference Library. Ed. Julie L. Carnagie, et al. Vol. 2: Almanac. Detroit: UXL, 2007. 291–321. World History in Context. Web. 14 Apr. 2015.
Gale Document Number: GALE|CX3448400024
[Note to teacher: Use just one brief excerpt of this text: “The Popularity of Islam,” which explains reasons for the spread of Islam and includes a map. This excerpt is included in the lesson supporting materials.]

ibn-Jabir al-Baladhuri, Ahmad. “Al-Baladhuri: The Battle of the Yarmuk (636) and After.” 1916. Trans. P. K. Hitti and F. C. Murgotten. The Origins of the Islamic State. New York: Columbia University Press, 1916. Online excerpt. Medieval History Sourcebook. Fordham University, 1996. Web. 15 June 2015.
<http://legacy.fordham.edu/halsall/source/yarmuk.asp>.
(Prepared by teacher)

Bhutto, Mohtarma Benazir. “Statement of Pakistan.” United Nations Fourth World Conference on Women. Beijing, China. 4 Sept. 1995. 
<http://www.un.org/esa/gopher-data/conf/fwcw/conf/gov/950904202603.txt>.
(Short excerpt included in lesson supporting materials)

“The Golf Book.” In “Peasants and Their Role in Rural Life.” Middle Ages. British Museum. N.d. Web. 25 June 2015. <http://www.bl.uk/the-middle-ages/articles/peasants-and-their-role-in-rural-life>.

(For display)

“The Dark Ages … How Dark Were They Really?: Crash Course World History #14.” Online video. Crash Course. YouTube, 26 Apr. 2012. Web. 15 June 2015. <https://www.youtube.com/watch?v=QV7CanyzhZg>.
(For display. Used with permission.)

Sands, Stella, ed. Middle Ages. New York: Kids Discover Magazine, October 2011. Print.

(Purchased)

“Middle Ages.” Annenberg Learner Interactives. Web. 25 June 2015. <http://www.learner.org/interactives/middleages/>.
(For display)


	Texts and Multimedia (continued)

	Texts and Multimedia, Unit 2, continued
	Zahler, Diane. The Black Death. Minneapolis: Twenty-First Century Books, 2009. Print.
(Purchased; four copies) and (Chapters 6 and 7: Prepared by teacher. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. Available for free as part of the World History Module 1 text packet on EL’s Web site: www.commoncoresuccess.elschools.org.)

Mee, Charles L., Jr. “How a Mysterious Disease Laid Low Europe’s Masses.” Smithsonian Feb. 1990: 66+. World History in Context. Web. 6 May 2015.

(Included in lesson supporting materials. Used with permission.)
Bocaccio, Giovanni. The Decameron. [Excerpts from Prologue.] Trans. John Payne. London: Bibliophilist Library, 1903. Web. 25 June 2015. <http://archive.org/stream/storiesboccacci00boccgoog/storiesboccacci00boccgoog_djvu.txt>.
(Included in lesson supporting materials)

Froissart, Jean. Chronicles. [Excerpts about Wat’s Uprising.] Trans. Keira Borrill. “Jean Froissart, Chronicles,” in The Online Froissart, Ed. Peter Ainsworth and Godfried Croenen, Version 1.5 (Sheffield: HRIOnline, 2013). <http://www.hrionline.ac.uk/onlinefroissart>. 

(Prepared by teacher. EL has obtained permission for classroom use of this excerpt in connection with this curriculum. Available for free as part of the World History Module 1 text packet on EL’s Web site: www.commoncoresuccess.elschools.org.)




Unit 2:  Analyzing How Societies Change:  The Spread of Islam and Medieval Europe

	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Understanding the Origins and Spread of Islam 
	1. Introducing Islam: 

Identifying Questions and Building Background Knowledge
	Content

· Describe Middle Eastern society before Islam. (Informed by MA HSS WHI.3)

· Explain the origins, central beliefs, and spread of Islam. (Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)

· Analyze how Islam affected society. (Informed by MA HSS WHI.3, WHI.4, WHI.5)

Literacy
· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9-10.1)

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9-10.3)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9-10.4)

Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.8-12.7;  C3 Framework D2.His.1.9-12)

· Analyze change and continuity within a historical era and between several eras. (Informed by C3 Framework D2.His.2.9-12)

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8-12.5, MACS.8-12.6, MACS.8-12.9 and C3 Framework D2.His.14.9-12, D2His.15.9-12)

	· 
	2. The Origins of Islam:

Watching Islam: Empire of Faith, Part 1
	

	· 
	3. The Spread of Islam: 

Synthesizing Ideas from Video and Texts
	

	· 
	
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Analyzing the Effects of the Spread of Islam
	4. The Effects of the Spread of Islam: 

Analyzing the Evidence
	Content

· Analyze how Islam affected society. (Informed by MA HSS WHI.3, WHI.4, WHI.5)

Literacy

· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text.(CCSS RH.9-10.7)

· Compare and contrast treatments of the same topic in several primary and secondary sources.(CCSS RH.9-10.9)

· Write informative/explanatory texts, including the narration of historical events, scientific procedures/ experiments, or technical processes. (CCSS WHST.9-10.2)

· Draw evidence from informational texts to support analysis, reflection, and research.(CCSS WHST.9-10.9)

Disciplinary Thinking

· Connect specific events in history to their larger context.  (Informed by MA HSS CS.8-12.7;  C3 Framework D2.His.1.9-12)

· Analyze change and continuity within a historical era and between several eras.(Informed by C3 Framework D2.His.2.9-12)

· Analyze multiple causes and effects of events in the past.(Informed by MA HSS CS.8-12.5, MACS.8-12.6, MACS.8-12.9 and C3 Framework D2.His.14.9-12, D2His.15.9-12)

	· 
	5. The Spread of Islam: 

Evaluating Sources
	

	· 
	6. The Accomplishments of the Islamic Empire:

Analyzing the Evidence
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Islam and a Just Society:  Analyzing Bhutto’s Beliefs
	7. Voices of Social Justice: 

Benazir Bhutto 
	Content

· Explain the origins, central beliefs, and spread of Islam.(Informed by MA HSS WHI.1, WHI.2, WHI3, WHI.18, WHI.19)

· Describe how Benazir Bhutto draws on Islamic teachings to make an argument about what makes a just society.

Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information.(CCSS RH.9-10.1)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science.(CCSS RH.9-10.4)

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9-10 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.(CCSS SL.9-10.1)

Disciplinary Thinking

· Analyze change and continuity within a historical era and between several eras.(Informed by C3 Framework D2.His.2.9-12)

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present.(Informed by C3 Framework D2.His.4.9-12 D2.His.5.9-12 D2.His.6.9-12, D2.Civ.10.9-12)

· Interpret the past within its own context, rather than through the lens of beliefs and knowledge today.(Informed by MA HSS CS.8-12.8)

	
	8. Bhutto’s Statement:  

Discussion about a Just Society
· Mid Unit 2 Assessment:  The Spread of Islam
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	Building Background Knowledge:  Society in Feudal Europe
	9. Feudalism in Medieval Europe: 

Building Background Knowledge Protocol, Day 1
	Content

· Describe the society of the Middle Ages in Europe. (Informed by MA HSS WHI.7)
· Describe what happened when the Black Death came to Europe. (Informed by MA HSS WHI.7)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9–10.3)

· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. (CCSS RH.9–10.7)

· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)
· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
· Integrate multiple sources of information presented in diverse media or formats (e.g., visually, quantitatively, orally), evaluating the credibility and accuracy of each source. (CCSS SL.9–10.2)

Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)

	
	10. Feudalism in Medieval Europe: 

Building Background Knowledge Protocol, Day 2
	

	
	11. Describing Feudal Society: 

Synthesizing Information about Europe before the Black Death
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes

	The Black Death and How European Society Responded
	12. The Black Death:

How It Spread and How People Responded
	Content

· Describe what happened when the Black Death came to Europe. (Informed by MA HSS WHI.7)
· Draw on primary sources about the Black Death to evaluate the extent to which European society’s immediate responses to the catastrophe of the Black Death were just. (Informed by MA HSS WHI.7)
Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)

· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9–10.3)
· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. (CCSS RH.9–10.7)

· Compare and contrast treatments of the same topic in several primary and secondary sources. (CCSS RH.9–10.9)
· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)

· Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively. (CCSS SL.9–10.1)
Disciplinary Thinking

· Connect specific events in history to their larger context. (Informed by MA HSS CS.8–12.7; C3 Framework D2.His.1.9–12)

	
	13. Responses to the Black Death:

Analyzing Primary Sources
	· 

	
	14. The Black Death: 

Analyzing Quantitative Data and Information
	· 

	
	15. What Is a Just Response to Catastrophe?
Socratic Seminar about the Black Death
	· 


	Instructional Focus
	Daily Lesson Titles
	Outcomes (continued)

	The Black Death and How European Society Responded, continued
	
	· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present. (Informed by C3 Framework D2.His.4.9–12 D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

· Interpret the past within its own context, rather than through the lens of beliefs and knowledge today. (Informed by MA HSS CS.8–12.8)

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, MACS.8-12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)

	Evaluating the Effects of the Black Death
	16. Evaluating Sources about the Effects of the Black Death:

End of Unit 2 Assessment

· End of Unit 2 Assessment:  Comparing Sources about the Black Death
	Content

· Analyze the effects of the Black Death on Europe. (Informed by MA HSS WHI.7)

Literacy

· Cite specific textual evidence to support analysis of primary and secondary sources, attending to such features as the date and origin of the information. (CCSS RH.9–10.1)
· Analyze in detail a series of events described in a text; determine whether earlier events caused later ones or simply preceded them. (CCSS RH.9–10.3)
· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science. (CCSS RH.9–10.4)
· Integrate quantitative or technical analysis (e.g., charts, research data) with qualitative analysis in print or digital text. (CCSS RH.9–10.7)
· Compare and contrast treatments of the same topic in several primary and secondary sources. (CCSS RH.9–10.9)
· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)

	
	17. The Effects of the Black Death:

Gathering and Analyzing Evidence, Day 1
	

	
	18. The Effects of the Black Death:

Gathering and Analyzing Evidence, Day 2
	


	Instructional Focus
	Daily Lesson Titles
	Outcomes (continued)

	Evaluating the Effects of the Black Death, continued
	
	Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, MACS.8–12.6, MACS.8–12.9 and C3 Framework D2.His.14.9–12, D2His.15.9–12)


	Essential Anchor Charts

	This module uses many anchor charts. Below are several of the most critical ones in this unit: those shown here help students organize important concepts and are used across multiple lessons. Reviewing these in advance of teaching this unit will help you understand how this unit organizes important concepts and processes. These anchor charts, as well as the other anchor charts, are fully explained in the lessons and supporting materials.  Several anchor charts that are listed here are introduced in Unit 1 and used over the course of the module. 

	My Beliefs about a Just Society
(Unit 1, Lesson 3)

I believe that the characteristics of a just society are … 

Government
Economy
Culture
Social groups
Environment
My context and identity shape these beliefs.



	Essential Anchor Charts (continued)

	A Strong Reader Protocol
(Unit 1, Lesson 4)

First Read: Flow and Sourcing
Second Read: Construct Meaning
Third Read: Analyze Craft and Purpose
What you do
Quick read to get the big picture 
Read and annotate
(1) gist in margins

(2) circle unknown words

(3) underline important parts

Read to answer questions
Pay attention to . . .
· What is the text about?

· What kind of a text is it? 

· How might the author and context of the text affect its purpose and content?

· What is the meaning of key words?

· What is each part of this text saying?

· What is the central idea of this text?

· The questions will direct you to particular sections of the text and types of analysis




	Essential Anchor Charts (continued)

	Understanding How the Spread of Islam Affected Society Chart
(Unit 2, Lesson 2)

Aspect of society

(add specific terms here)

Evidence about the Effects of the Spread of Islam

Analysis

Why were the effects of the spread of Islam important?

Society before Islam 
Society after Islam

Government
Economy
Culture
Social groups
Environment


	Understanding How the Black Death Affected European Society
(Unit 2, Lesson 11)

Aspect of Society

(add specific terms here)

Evidence about the Effects of the Black Death

Analysis

Why were the effects of the Black Death important? 
Before the Black Death 
Effects of the Black Death

Government
Economy
Culture
Social groups
Environment



	Essential Anchor Charts (continued)

	Paragraph Writing Planner
(Unit 1, Lesson 13)

All strong paragraphs include

A paragraph that explains the effects of something does this by … 

In my paragraph, this will be … 

Topic sentence: a focusing statement that directly answers the focusing question

Background information

Providing background information for the reader: 

· What was the situation before?

· What was the change that occurred?

Evidence: information and ideas from a source

Providing evidence about the effects of this change

Analysis: an explanation of why those ideas and information matter

Analyzing the significance of these effects

Concluding sentence




	Preparation and Materials

	In this unit, students write down their thoughts on a series of note-catchers and charts.  Students must refer to these throughout the unit, and sometimes throughout the module. Consider how students will store this work so they can access it easily. 

Several of the charts are of fundamental importance to the module performance task, a Socratic Seminar in Unit 3 about a just society. My Beliefs about a Just Society I, which was begun in Unit 1, is used in this unit also..  In addition, the “Voices of Social Justice” chart for Bhutto and the Socratic Seminar:   Responding to Catastrophe are also necessary for the Socratic Seminar.   

In Unit 2, students continue to use the Strong Reader protocol, but in some cases they hold their thinking by annotating the text rather than by completing a Strong Reader note-catcher.  This is deliberate:  the Strong Reader protocol is a way of approaching text, not a worksheet to complete.  Help students understand that understanding a text deeply through rereading and asking questions is a flexible and transferrable practice.  Students do complete Strong Reader note-catchers for some readings, including extended note-catchers to support their reading of the more lengthy texts:  “The World of Islam,” Middle Ages, and The Black Death. Students will need to refer to these note-catchers, and the note-catchers for shorter articles, as they prepare for the Mid Unit 2 Assessment and then in Unit 3, when they write their Black Death essays.  

Finally, students complete two charts to synthesize their learning about Islam and medieval Europe:  Understanding How the Spread of Islam Affected Society and Understanding How the Black Death Affected European Society.  These charts draw on the same framework for studying a society that students used in Unit 1; however, they focus on how one event changed society, so they include information about the aspects of society “before” and “after” that event, as well as analysis of the effects of those events.  The Understanding How the Black Death Affected European Society chart is critically important to the Black Death essay that students write in Unit 3. 
In addition to considering how students will store this work so that they can use it effectively, consider how you will provide students with feedback on their work. These lessons do not provide very much guidance about when to collect or return work, so you must establish a routine for this and a system to support the students as you process your feedback.
In several lessons, the teacher uses technology to share multimedia.  In Lesson 1 students examine a number of artifacts related to Islam; displaying some on computers is easiest. In Lessons 2, 3, and 6 you will show a DVD about Islam to your students.  In Lesson 10, students explore a website; having one computer per student is ideal.  
In preparing to teach this unit, please review module-level documents to understand the module performance task (a Socratic Seminar) and the formal writing assessment (the Black Death essay).  In addition, it is strongly recommended that you do a test-drive of the paragraph about the spread of Islam that students write on the mid Unit 2 assessment and that you take the end of Unit 2 assessment, which includes a number of items related to analyzing primary and secondary sources.  Completing these tasks yourself will give you a detailed understanding of the knowledge and skills students need to master during the lessons; doing this will also allow you to support students more effectively.


	Preparation and Materials (continued)

	Review the suggestions for community, experts, fieldwork, and service in the module overview and consider what would best serve your students.


	Tracking Student Progress

	As noted in the module overview, the lessons include two boxes regarding assessments.
Upcoming Summative Assessment: This box indicates how students will be formally assessed on the material that constitutes the focus on the lesson. Note: Not all assessments that involve writing are assessments of writing—some assessments are designed to gauge students’ content knowledge or disciplinary thinking, but the format of the assessment requires students to write out their answers. Each assessment clearly indicates which outcomes it measures. This provides some guidance for entering grades, especially if your school does standards-based grading.

Ongoing Assessment: This box includes daily work that provides formative assessment data for both teachers and students. In many cases, you may collect this work; in other cases, you may gather this information simply by circulating while students are working. Although it is helpful to give students feedback on this work, the assignments in the Ongoing Assessment box are not designed to be used as summative assessments. Students do this work to learn something; these tasks are not designed to evaluate mastery of an outcome. The only exception to this is that, for lessons in which you administer an assessment, that assessment is listed in the ongoing assessment box and is designed to be used as a summative assessment. 


	Pacing and Differentiation

	As noted in the module overview, the module should take around 50 separate 60-minute class sessions, but only 44 of these lessons are written. This is deliberate: every class and every teacher is different, and you will know best when to speed up, slow down, and add supplementary material to extend student learning and respond to particular student interests. 
Please use the lessons in Unit 2 as a learning progression with suggested times and not as a pacing guide. These lessons will work best when paired with substantive professional judgment about student progress. Analyze the student work in the Ongoing Assessment box to help plan instruction that is responsive to the needs of your students. If students are still working to master a particular skill, you may need to add additional instruction. If they have already mastered something, you may wish to move more quickly. 

In particular, in this unit students read several complex texts, doing much of the reading for homework.  If your students are struggling to be successful with this, you may wish to take additional class time to support students in this reading.  (“The World of Islam,” “A Mysterious Disease,” and the primary sources related to the Black Death are all complex sources.)  Be particularly aware that students need to deeply understand the Black Death and its effects to write their essays in Unit 3; prioritize supporting students in understanding chapters 6 and 7 of The Black Death.  You may wish to add a lesson after Lesson 15 to provide students with more support in reading The Black Death and the Excerpt from Froissart’s Chronicles, as they need to understand these texts both for the End of Unit 2 Assessment and for the Black Death essay. 
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