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	World HISTORY: Module 1: Unit 3: Lesson 8

Mid-Unit 3 Assessment:
Finalize Drafts of Historical Essays 



	Outcomes 
	Upcoming Summative Assessment

	Content

· Analyze the effects of the Black Death on Europe. (Informed by MA HSS WHI.7)
Disciplinary Thinking

· Analyze multiple causes and effects of events in the past. (Informed by MA HSS CS.8–12.5, CS.8–12.6, CS.8–12.9 and C3 Framework D2.His.15.9–12)

Literacy

· Write informative/explanatory texts, including the narration of historical events, scientific procedures/experiments, or technical processes. (CCSS WHST.9–10.2)
· Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (CCSS WHST.9–10.4)

· Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience. (CCSS WHST.9–10.4)

· Draw on evidence from informational texts to support analysis, reflection, and research. (CCSS WHST.9–10.9)
	Formal Writing Assessment (Mid Unit 3 Assessment): Black Death essay 

	Daily Learning Targets
	Ongoing Assessment

	· I can cite sources following the MLA format.
· I can strengthen my writing by requesting and incorporating feedback. 
	Essay Planner: Black Death Essay

Essay draft


	Agenda
	Materials

	1. Opening

A. Entry Task: Acknowledging Sources (5 minutes)

2. Work Time

A. Mini Lesson: Citing Sources in a Historical Essay (10 minutes)
B. Peer Feedback on Conclusions (40 minutes)

3. Closing 
A. Homework Introduction (5 minutes)

4. Homework

Revise the conclusion for the Black Death essay. Completed essays are due in Lesson 9.
	· Entry Task: Acknowledging Sources (one per student)

· Essay Planner: Black Death Essay (one per student; from Lesson 2)
· Understanding How the Black Death Affected European Society chart (one per student; from Unit 2, Lesson 11)
· Example in-text citations (one to display)
· Analytical Conclusion anchor chart (begun in Lesson 7)


	Teaching Notes

	· Citing sources is a critical skill for students of history. This lesson builds on the work in Lesson 5 about the importance of citing sources. For this first essay of the year, the focus is only on including an in-text citation for evidence that is directly quoted from a source. In later units, consider broadening that skill to include paraphrased information from a source. 
· Lessons in this module are designed based on MLA formatting. If you prefer a different citation style, adjust the lesson as necessary. 
· For Work Time A, post example in-text citations where they will be easily visible to students, whether on a white board, chart paper, or projected digitally. Include at least one example of an in-text citation for a print source and at least one for a digital source. 
· For Work Time B, group students to give feedback on each other’s conclusions. Consider creating groups of three so that each student has the opportunity for feedback from more than one person. Remind students to refer to the Analytical Conclusion anchor chart as needed. 
· In advance:
· Post in-text citations.
· Review the Praise, Question, Suggest protocol (see Appendix) and post steps for students. 


	Teaching Notes (continued)

	· Create groupings for Work Time B. 

· Post learning targets.


	Vocabulary
	Suggestions for Further Differentiation

	in-text citations, direct quote
	· For students who may need more support, consider giving them highlighters to use on the entry task instead of starring sources that they used. That way, in Work Time A, they can use the same highlighters to locate direct quotes in their essays and ensure that they add the correct in-text citation for each direct quote.

· For Work Time A, consider giving students an individual copy of the example citations so that they can refer easily to them. Annotate the examples as an additional support (e.g., mark “author’s last name,” “title,” “date published,” etc.). 
· For Work Time B, consider grouping students who may need support and work closely with those groups as they give feedback. 


	Opening

	A. Entry Task: Acknowledging Sources (5 minutes)
· Distribute the Entry Task: Acknowledging Sources. 

· Invite students to locate their Essay Planner: Black Death Essay, Understanding How the Black Death Affected European Society chart, and drafts of their historical essay. Ask them to star any sources on the entry task that they directly quoted in their essay. 


	Work Time

	A. Mini Lesson: Citing Sources in a Historical Essay (10 minutes)

· Think-Pair-Share: “Why is it important to cite sources?” 
· Connect to their work with this question in Lesson 5. Explain that now that they have drafted their essay, they need to spend time ensuring that their sources are cited correctly. Say something like: “In order to cite a source correctly, authors need to do two things. First, they need to have a Works Cited page, where they list all the sources they pulled information from. Second, they need to show, in their text, which information came from which source. Authors do that by using in-text citations.”
· Direct students to look at the posted example in-text citations. Prompt them to turn and talk about what information is included in the in-text citations. 
· Call on students to share out. 
· Let them know that, for this first essay, they will include in-text citations only for direct quotes from sources. Call on a student to define what a direct quote is. 
· Tell students that they will now add in-text citations to their essay drafts. Say something like: “The first step is to identify what the in-text citation for your sources will look like. Next to any source that you starred on your entry task, create its in-text citation. Then, read through your essay draft and add those in-text citations where appropriate.”

	B. Peer Feedback on Conclusions (40 minutes)

· Refocus students whole group and explain that they will now have the opportunity to get feedback on the conclusions that they drafted for homework. 
· Explain that receiving and incorporating feedback is an important way to improve a writing piece and grow as a writer. Point out that giving feedback is also an important skill. 
· Set norms for giving feedback, using the Praise, Question, Suggest protocol. 
· Explain the protocol and let students know that they will have about 30 minutes total for this, or about 10 minutes per person. Remind them that in Lesson 7, they created the Analytical Conclusion anchor chart, which defines the purpose of each piece of text included in their conclusion. Direct students to ground their feedback using this anchor chart. Model as necessary.
· Group students for the feedback session and invite them to begin. 
· When it is time to close class, prompt students to get to a good stopping place and thank their group members for their feedback. 


	Closing

	A. Homework Introduction (5 minutes)
· Direct students to turn and talk about one revision they will make to their conclusion based on the feedback they received.
· Explain that the homework is for students to revise their conclusions. Their finalized essays are due in the following class. 


	Homework

	· Revise the conclusion for the Black Death essay. Completed essays are due in Lesson 9.


Entry Task: Acknowledging Sources

	Name:

	Date:


Directions: Locate your Essay Planner: Black Death Essay, your Understanding How the Black Death Affected European Society chart, the draft of your historical essay. Put a star next to the sources below that you quoted directly in your essay. 
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