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	World HISTORY: Module 1: Unit 1: Lesson 4

Wangari Maathai’s Beliefs about a Just Society: 
Introducing the Strong Reader Protocol 



	Outcomes 
	Upcoming Summative Assessment

	Content

· Analyze Wangari Maathai’s claim that a just society is sustainable.
Disciplinary Thinking

· Identify and analyze a variety of perspectives relating to a particular issue or situation, in the past or the present. (Informed by C3 Framework D2.His.4.9–12, D2.His.5.9–12, D2.His.6.9–12, D2.Civ.10.9–12)

· Analyze change and continuity within a historical era and between several eras. (Informed by C3 Framework D2.His.2.9–12)

Literacy
· Determine the meaning of words and phrases as they are used in a text, including vocabulary describing political, social, or economic aspects of history/social science (CCSS RH.9–10.4)


	Mid-Unit 1 Assessment 
Performance Task (end of Unit 3): Socratic Seminar 

	Daily Learning Targets
	Ongoing Assessment

	· I can identify the parts of my context and identity that affect my beliefs about the characteristics of a just society.

· I can use the first two steps of the Strong Reader protocol to make meaning of a text.
	My Beliefs about a Just Society


	Agenda
	Materials

	1. Opening

A. Entry Task: Reviewing Homework (10 minutes)
2. Work Time

A. Individual Work: My Beliefs about a Just Society (15 minutes)

B. Guided Practice: Using the Strong Reader Protocol (30 minutes)

3. Closing 

A. Exit Ticket: Maathai’s Context and Beliefs (5 minutes)

4. Homework

Complete a second read of Maathai’s Nobel Prize lecture, Paragraphs 9–13.
	· Understanding a Society: U.S. and Springfield (one per student;  from Lesson 3)

· My Beliefs about a Just Society (one per student; collected in Lesson 3 and returned here)

· Module 1 Guiding Questions anchor chart (begun in Lesson 1)

· Strong Reader Protocol anchor chart (one per student and one to display)

· Wangari Maathai’s Nobel Prize lecture (one per student and one to display; see Teaching Notes)
· Wangari Maathai video (video; see Teaching Notes)

· Notecards (one per student)


	Teaching Notes

	· In this lesson, students think briefly about their own identity and context. This is only meant to give students a framework to understand the later work they will do with evaluating a primary source document, so the discussion is quite brief. 
· This lesson uses Wangari Maathai’s Nobel Prize lecture (2004). Students read a transcript and watch her deliver the speech. Consider providing a brief biography of Maathai before students start reading. Confine this explanation to a brief account of her life. Do not explain her belief about a just society; students need to pull those ideas from the text itself. We encourage you to always abide by the terms and conditions of the service or platform in making use of copyrighted material.
· Text Citation: Maathai, Wangari. “Nobel Lecture.” Nobel Peace Prize Ceremony. Norway, Oslo. 10 Dec. 2004. Nobelprize.org. Web. 11 June 2015. <http://www.nobelprize.org/nobel_prizes/peace/laureates/2004/maathai-lecture-text.html>.
· Video Citation: Nobel Lecture by Wangari Maathai. Prod. Norsk Rikskringkasting AS. Perf. Wangari Maathai. Nobelprize.org. Nobel Foundation, 10 Dec. 2004. Web. 12 June 2015. <http://www.nobelprize.org/mediaplayer/index.php?id=867>.
· Suggestions for use: Students read this speech, especially the first 13 paragraphs. When you access the transcript, consider how you might format it to best support students (e.g., consider double-spacing the text, indenting paragraphs, setting generous margins, and using at least 12-point type). You may also wish to underline vocabulary words that students will focus on (see Work Time B). 


	Teaching Notes (continued)

	· In Work Time B, students use the Strong Reader protocol for the first time to support their close reading of the text. They will continue to work with this protocol over the course of the module. Today’s lesson focuses on the first two reads of a text. Carefully plan how you will model the first and second reads of the text. If possible, rehearse this in advance with a colleague. The modeling needs to both explain the purpose and show students how to do this work. Notice that independent work with text is always followed by a class debrief; it is important to make sure that students have the opportunity to check and build their thinking and comprehension, especially as they may not be used to doing this type of reading in social studies classes. Do not rush this part of the lesson. Students need a strong foundation to build on in future lessons.
· In advance:
· Post learning targets.
· Prepare technology for accessing the Wangari Maathai video.
· Prepare the Wangari Maathai text.


	Vocabulary
	Suggestions for Further Differentiation

	identity, context, intensify, critical, linkage, commercial, biodiversity, rural, primary, degradation, small-scale, plunder, relevance

	· Some students may need additional support with vocabulary in the reading. Consider providing them with more definitions.

· During the independent practice with the Strong Reader protocol, consider pulling a small group of struggling readers to work directly with you.


	Opening

	A. Entry Task: Reviewing Homework (10 minutes)

· Ask students to take out Understanding a Society: U.S. and Springfield, which they completed for homework, and put a star next to a description of Springfield that they think is particularly strong or significant.

· Ask several students to share what they added to the chart about Springfield. Write these entries on the board and encourage all students to add them to their charts.

· Briefly review the learning targets for today. 


	Work Time

	A. Individual Work: My Beliefs about a Just Society (15 minutes)

· Distribute My Beliefs about a Just Society, which was collected in Lesson 3. Thank students for sharing their thinking with you and tell them you are looking forward to seeing how the ideas they encounter today add to and challenge their thinking. 
· Direct students’ attention to the second column of the chart.

· Review the difference between context (the time and society a person lives in) and identity (who someone is). Tell them that throughout this class, they will consider how both context and identity shape a person’s beliefs. 
· Ask students: “Where might you find ideas about your context?” Listen for: “Understanding a Society: U.S. and Springfield handout.” Then ask them to turn and talk to a partner about important factors in their identity. Point out that we all have many aspects of our identity: We are who we are not just because of one thing, like gender or race or religion. Who we are is shaped in part by the many categories we identify with, but also by our own personal interests and beliefs. Consider modeling how you might describe your own identity. 
· Now tell students to add significant facts about their identities and context to the appropriate boxes of the My Beliefs about a Just Society chart. Briefly model how you might complete this for yourself. For example, you might say something like: “One of my beliefs about a just society is that everyone should have a voice in government. I think that my context has shaped this belief because I live in the U.S., which is a democracy. So I’m going to write down ‘The government of the U.S. is a democracy’ in the context section. But I also think that my identity has shaped this belief: One reason I’m a teacher is because I think everyone should know how to make his/her voice heard in our government. So under identity, I’m going to write ‘teacher.’”
· Give students 10 minutes to add to their My Beliefs about a Just Society charts. They may find partner work helpful. 

· Thank students for their work and collect these papers to review them. Assure them that they will continue to return to this question throughout the module, and that you expect their thinking to evolve and develop as they continue to explore these questions.

	B. Guided Practice: Using the Strong Reader Protocol (30 minutes)
· Tell students that over the course of this module, they will examine how various people describe a just society. The texts they read will be referred to as “Voices of Social Justice.” Point to the Module 1 Guiding Questions anchor chart and connect this reading to those questions.

· Today, students are going to encounter the first “Voice of Social Justice”: Wangari Maathai, who won the Nobel Peace Prize in 2004 for her environmental and social activism in Kenya. Ask students to raise their hands if they have heard of her. Briefly explain the significance of the Nobel Prize and tell students a little about what Maathai did in Kenya. 

· Explain that today students will start to use the Strong Reader protocol. In social studies classes, a lot of important ideas can be found in texts. To really understand what Maathai thinks, and to understand lots of other important ideas, students will need to be strong readers. Ask them if they know some of the things that strong readers do. Call on several students to share. 


	Work Time (continued)

	· Display and distribute the Strong Reader Protocol anchor chart. Assure students that they will become very familiar with reading routine. Briefly review the protocol, making sure students notice that they will read a text multiple times. Emphasize that strong readers reread a lot—it is part of what makes them strong readers, not a sign that they are struggling readers. 

· Ask a student to read aloud from the first column of the Strong Reader Protocol anchor chart, about first reads.

· Distribute Wangari Maathai’s Nobel Prize lecture and display the Wangari Maathai video. 

· Explain that for the first read today, students will watch Maathai deliver the first part of her lecture and follow along in their texts. 

· Play the video through Paragraph 13 (ending with “The work continues”). Tell students that they will focus their reading on this first part of Maathai’s lecture.

· Think aloud through the first-read questions. You might say something like: “So I can see that this text is a lecture. It is the lecture Wangari Maathai gave when she received the Nobel Peace Prize in 2004. My guess is that she’s giving this lecture to explain the cause she’s worked on, so I’m expecting to find a lot of her beliefs in this lecture and some explanation of what she’s done in Kenya. Knowing the big picture of this text is going to make it much easier for me to understand it in more detail when I read it again. I’m going to jot a few notes at the top of the text to remind myself of the big picture.” (Model annotating.)

· Then ask a student to read aloud from the Strong Reader Protocol anchor chart what the second read is. Be sure to define paraphrase.

· Tell students that for their second read, they are going to focus on Paragraphs 6 through 13. Model how this works with Paragraphs 6 and 7. First reread the two paragraphs. Then you might say something like, “I circled intensify, because I want to think about what that word means here. I can see that she wants to intensify her commitment, and I can tell from the rest of the paragraph that she’s not talking about decreasing her commitment—so I think this means that she wants people to increase their commitment. Maybe she is calling on people to be more focused, more intense. So I’m going to write ‘focus, increase’ just over that word.” You might also think aloud about the meanings of critical and linkage. Point out that thinking carefully about what important words mean is something that strong readers do to make sure they precisely understand a text.

· Once you have reviewed vocabulary, explain that strong readers also keep asking themselves: What is this text mostly about? So now you’re going to think about the gist of Paragraphs 6 and 7. A gist statement is not a summary—it’s shorter. You might say something like: “It seems to me that these two paragraphs are mostly about Maathai saying that she wants to protect democracy, human rights, and the environment, and that these things are connected. So I’m going to jot that in the margins.” (Do this.)

· Invite students to work with a partner to do a second read of Paragraph 8. Ask them to make sure to consider the meaning of the words commercial and biodiversity. 

· Lead a short class debrief and model how you might annotate your own text. Also help students notice how this rereading and considering vocabulary and gist has helped them better understand the text.


	Work Time (continued)

	· Ask students to continue this for homework. They need to focus on the words rural, primary, degradation, small-scale, plunder, and relevance. Write these words on the board and ask students to circle them in their texts. When they are completing the second read for homework, they also need to write a gist statement next to each paragraph. Be very clear about what their texts should look like when they return the next day with their homework completed. 

· Thank students for their engagement and offer specific positive feedback for their use of the Strong Reader protocol.


	Closing

	A. Exit Ticket: Maathai’s Context and Beliefs (5 minutes)
· Distribute notecards. Ask students to write one fact about Maathai’s context and one of her beliefs that they consider universal on their notecards.

· Collect these notecards and use them as formative data about students’ understanding of the words “context” and “universal.”


	Homework

	· Complete a second read of Maathai’s Nobel Prize lecture, Paragraphs 9–13.


STRONG READER PROTOCOL


Before you read: What’s your purpose for reading this text? What are you hoping to learn or understand?


	

	First Read: Flow and Sourcing
	Second Read: Construct Meaning
	Third Read: Analyze Craft and Purpose

	What you do
	Quick read to get the big picture 
	Read and annotate
(1) write gist in margins
(2) circle unknown words
(3) underline important parts
	Read to answer questions

	Pay attention to …
	What is the text about?

What kind of text is it, primary or secondary source? 
How might the author and context of the text affect its purpose and content?
	What is the meaning of key words?

What is each part of this text saying?

What is the central idea of this text?


	Questions will direct you to particular sections of the text and types of analysis


After you read: How did the author and context of this text affect its purpose and content? What did this text help you understand about the larger topic or question you are investigating?
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