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	Grade 8: Module 3B: Unit 1: Lesson 13

End of Unit Assessment:

Making Connections between Song Lyrics and Texts



	Grade 8: Module 3B: Unit 1: Lesson 13 

End of Unit Assessment: Making Connections between Song Lyrics and Texts


	Long-Term Targets Addressed (Based on ELA CCSS)

	I can effectively engage in discussions with diverse partners about eighth-grade topics, texts, and issues. (SL.8.1)
I can cite text-based evidence that provides the strongest support for an analysis of an informational text. (RI.8.1)

	Supporting Learning Targets
	Ongoing Assessment

	· I can make connections between the texts I have read in this unit, and the title and lyrics in “Ain’t Gonna Let Nobody Turn Me Around” and “Lift Every Voice and Sing.”
· I can cite evidence from the text to support my connections between the lyrics and text.
· I can listen to others and build on their ideas during a Socratic Seminar discussion.
	· Connecting Lyrics to Text: Discussion Goals (self-assessment completed)


	Agenda
	Teaching Notes

	1. Opening 
A. Reviewing Learning Targets (3 minutes) 
B. Making Discussion Goals (10 minutes)
2. Work Time 

A. Socratic Seminars (25 minutes) 
3. Closing and Assessment 

A. Self-Assessment and Teacher Feedback (7 minutes) 

4. Homework
A. Read Chapter 6, pages 99-123 in A Mighty Long Way and complete the structured notes.

	· This lesson is the End of Unit 1 Assessment. Students will have small group Socratic Seminars in which they connect the lyrics of two songs with the texts they have read in the unit.

· Students should be placed into groups of five. Aim to spend approximately 5 minutes with each group. Prepare a discussion schedule to post so that students can see whom they will be working with and where they are in the schedule.

· While groups are participating in Socratic Seminars, the rest of the students can use the time to either prepare their notes for their seminars or read independently.

· Depending on the size of your group, you may need more than the 25 minutes allocated in this lesson for seminars. Consider using another lesson if necessary. 

· This discussion is to be student- rather than teacher-led. Although you may provide the prompt question to open the discussion, and facilitate if the discussion lulls or becomes chaotic, as far as possible try to let the students control the discussion themselves.

· You may wish to video record the Socratic Seminars to review when grading against the rubric after the lesson. This will leave you free to facilitate the discussion when needed.

· In advance: 

· Review: Socratic Seminar discussion protocol (see Appendix).

· Prepare: Discussion schedule.
· Post: Learning targets.


	Lesson Vocabulary
	Materials

	
	· Discussion schedule (see Teaching Notes)

· Connecting Lyrics to Text Discussion Rubric (from Lesson 11; one per student and one for display)
· Connecting Lyrics to Text Discussion Goals (one per student)
· Document camera

· Discussion sentence starters (one per student)

· End of Unit 1 Assessment: Connecting Lyrics to Text Note-catcher: “Ain’t Gonna Let Nobody Turn Me Around” (completed in Lesson 11)

· End of Unit 1 Assessment: Connecting Lyrics to Text Note-catcher: “Lift Every Voice and Sing” (completed in Lesson 12)

· Socratic Seminar: Look and Sound anchor chart (from Lesson 11)

· End of Unit 1 Discussion Prompt: Connecting Song Lyrics and Texts (from Lesson 11)
· A Mighty Long Way Structured Notes, Chapter 6, pages 99–123 (one per student)

· A Mighty Long Way Supported Structured Notes, Chapter 6, pages 99–123 (optional; for students needing extra support)

· A Mighty Long Way Structured Notes Teacher’s Guide, Chapter 6, pages 99–123 (for teacher reference)


	Opening
	Meeting Students’ Needs

	A. Reviewing Learning Targets (3 minutes)
· Focus students on the learning targets and select volunteers to read the targets aloud for the whole group:

· “I can make connections between the texts I have read in this unit, and the title and lyrics in ‘Ain’t Gonna Let Nobody Turn Me Around’ and ‘Lift Every Voice and Sing.’”
· “I can cite evidence from the text to support my connections between the lyrics and text.”
· “I can listen to others and build on their ideas during a Socratic Seminar discussion.”
· Remind students that in this lesson they are going to participate in a Socratic Seminar connecting the texts they have read in this unit with the title and lyrics from “Ain’t Gonna Let Nobody Turn Me Around” and the second stanza of “Lift Every Voice and Sing.”
	


	Opening (continued)
	Meeting Students’ Needs

	B. Making Discussion Goals (10 minutes)
· Focus students on the discussion schedule and explain that it tells students not only when they will be having their discussion, but also whom they will be in a discussion group with.

· Invite students to take out their Connecting Lyrics to Text Discussion Rubric and to spend a couple of minutes reviewing what you will be assessing them on.

· Display and distribute the Connecting Lyrics to Text: Discussion Goals. Focus students on the goal already recorded and tell students you would like to offer one goal for the whole class during the discussion. Read aloud the goal on the board or document camera:

· “I will interact with my peers to build a rich discussion, not just wait for and answer my teacher’s questions.”

· Ask students to turn and talk:

· “What do you think this goal really means?”

· Cold call on a few students to share what they discussed. Emphasize that even though you have provided the main prompt for the discussion, you will not be the leader of the discussion. Tell students you want to hear what they have to say, and that you are excited to stand back and let them take responsibility for the discussion.

· Invite all students to write down a personal goal for their time in the inside circle discussion based on the individual weaknesses they have identified in the rubric.
	


	Work Time
	Meeting Students’ Needs

	A.
 Socratic Seminars (25 minutes)
· Display and distribute Discussion sentence starters to each student and give them a minute to read the suggestions. Encourage students to use this resource during the discussion.
· Refer students to the Socratic Seminar: Look and Sound anchor chart and remind them to keep these criteria in mind throughout this discussion.

· Invite students to retrieve their End of Unit 1 Assessment: Connecting Lyrics to Text Note-catcher: “Ain’t Gonna Let Nobody Turn Me Around” and End of Unit 1 Assessment: Connecting Lyrics to Text Note-catcher: “Lift Every Voice and Sing” to refer to during the discussion.
· Remind students of the discussion schedule and set up the first group. Invite the rest of the students to either continue preparing their notes for their discussion or to read their independent reading book.
· Review the End of Unit 1 Discussion Prompt: Connecting Song Lyrics and Texts with each group before they begin. 

· Step in to prompt students to participate where they are not stepping forward themselves. All students should participate in this discussion.

· As students are talking, use the rubric to assess their performance.
	· Consider modifying the discussion sentence starters for struggling readers or for students who need more processing time. Cut the list down to three basic sentence starters and put each one underneath a heading such as: “When You Agree,” “When You Disagree,” and “When You Have a Question.” 

· Consider preparing students who need more processing time or who struggle with speaking in front of others by giving them a list of the other perspectives/roles in the discussion beforehand. 

· As the discussion lulls, be prepared to prompt students who may not be confident speakers to participate. 


	Closing and Assessment
	Meeting Students’ Needs

	A. Self-Assessment and Teacher Feedback (7 minutes)
· Invite students to complete the self-reflection on the goals they set at the beginning of the lesson on their Connecting Lyrics to Text Discussion Goals.
· Tell students to turn to an elbow partner and to share reflections on what they heard/learned during the discussion.

· Cold call two or three students and ask them to share out something they learned.
· Congratulate the students for their participation in the Socratic Seminar discussion, and use the rubric to provide a few examples of things you were pleased to see to finish the unit on a high note.

· Distribute homework A Mighty Long Way Structured Notes, Chapter 6, pages 99–123.
	


	Homework
	Meeting Students’ Needs

	·   Read Chapter 6, pages 99-123 in A Mighty Long Way and complete the structured notes..
	


	Grade 8: Module 3B: Unit 1: Lesson 13
Supporting Materials


Connecting Lyrics to Text: Discussion Goals
	Goal 1: 
I will interact with my peers to build a rich discussion, not just wait for and answer my teacher’s questions.
	Goal 2: 

	What I did well:


	What I did well: 

	How I can improve next time: 


	How I can improve next time: 


Connecting Lyrics to Text: Discussion Goals
(Example, for Teacher Reference)
	Goal 1: 

To draw others into the conversation
	Goal 2: 

	What I did well:

Used a sentence starter to get Martin to join the conversation.
	What I did well: 

	How I can improve next time: 

Try a sentence starter more than once during the discussion.

Use my own words instead of a sentence starter to draw someone in.
	How I can improve next time: 


Sentence Starters
To paraphrase someone else’s idea to make sure you understand, use:

· I hear that you said … 

To ask a question or probe, use:

· I’m wondering …

· I hear that you said … and I’m still wondering …

· Can you clarify what you meant when you said … ?

· What you said about … raised a question for me. My question is …

· It seems like what you said about … is different from what [someone else] said. (Name conflicting ideas)

To show how something has changed your thinking, use:

· Now that I know that, I need to change what I think about …

To cite text evidence, use:

· I hear that you said …, but I still think … because the text says … (Cite evidence)

· What you said about … reminded me of something I read in the text. (Cite evidence)

A Mighty Long Way Structured Notes, Ch. 6, pgs. 99-123

	Name:

	Date:


	What is the gist of what you read?




	Carlotta writes, “in this battle, the segregationists forced everybody to choose sides.  If you weren’t with them all in the way in words and deeds, there was not middle ground.  You were against them.”  She is describing the 4 groups of people she encountered at Central.  How did the battle lines set up the groups?



	Why might the differences exist between the people who could be kind to the black students and those people who were sympathizers but did nothing?



 A Mighty Long Way Supported Structured Notes, Ch. 6, pgs. 99-123 

	Name:

	Date:


	Summary of Chapter 6, pgs. 99-123

Once inside the walls of Central High, normal high school experiences did not appear for the Little Rock Nine.  They experienced constant abuse and harassment – walking on heels, taunting, bumping to the floor, spitting, jabbing.  The soldiers escorting the students often could not or did not do much to protect them from the abuse.  Mrs. Bates would process and document the harassment each day with the students.  Faubus announces that the best thing to happen would be for the black students to choose to withdraw voluntarily from the school.  Minniejean is suspended and then expelled because she loses her temper and dumps chili on a white student (responding to the abuse violated a direct rule given by Superintendent Blossom).  Bomb scares begin to happen at the school, and a few times bombs or parts of bombs are found.  Carlotta begins to realize that there are different types of people at the school in terms of how they treat the Little Rock Nine.



	Carlotta writes, “in this battle, the segregationists forced everybody to choose sides.  If you weren’t with them all in the way in words and deeds, there was not middle ground.  You were against them.”  She is describing the 4 groups of people she encountered at Central.  How did the battle lines set up the groups?



	Why might the differences exist between the people who could be kind to the black students and those people who were sympathizers but did nothing?



 A Mighty Long Way Structured Notes Teacher Guide, Ch. 6, pgs. 99-123

	Summary of Chapter 6, pgs. 99-123

Once inside the walls of Central High, normal high school experiences did not appear for the Little Rock Nine.  They experienced constant abuse and harassment – walking on heels, taunting, bumping to the floor, spitting, jabbing.  The soldiers escorting the students often could not or did not do much to protect them from the abuse.  Mrs. Bates would process and document the harassment each day with the students.  Faubus announces that the best thing to happen would be for the black students to choose to withdraw voluntarily from the school.  Minniejean is suspended and then expelled because she loses her temper and dumps chili on a white student (responding to the abuse violated a direct rule given by Superintendent Blossom).  Bomb scares begin to happen at the school, and a few times bombs or parts of bombs are found.  Carlotta begins to realize that there are different types of people at the school in terms of how they treat the Little Rock Nine.



	Carlotta writes, “in this battle, the segregationists forced everybody to choose sides.  If you weren’t with them all in the way in words and deeds, there was not middle ground.  You were against them.”  She is describing the 4 groups of people she encountered at Central.  How did the battle lines set up the groups?
The tormentors were obviously aligned to the segregationist groups and probably reflected the extremist attitudes of their parents and other family members.  The students Carlotta describes as sympathetic but did not do anything about the abuse they witnessed seem to feel conflicted, yet the desire to avoid the abuse of the tormentors wins out.  The students who “chose not to see” were probably also afraid of the tormentors and so chose to ignore the entire situation.  Only a very small few people, teachers and students alike, were able to withstand crossing the line into “enemy territory” by showing actual kindness to the black students.



	Why might the people who could be kind to the black students be able to do so without drawing the abuse of the tormentors?

The teacher who “chose to see” Carlotta had been in the Korean War and had probably seen enough violence in the war.  The few examples of those rare students who were kind were of people who were most likely more widely accepted and popular with peers: the American Bandstand dancer, an upperclassman, and the athletic girl in the gym.  
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