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	Grade 7: Module 2B: Unit 1: Lesson 7 

Analyzing Text Structure:
“Teen Slang: What’s, Like, So Wrong with Like?”



	Grade 7: Module 2B: Unit 1: Lesson 7
Analyzing Text Structure: “Teen Slang: What’s, Like, So Wrong with Like?”


	Long-Term Targets Addressed (Based on ELA CCSS)

	I can determine the central ideas of an informational text. (RI.7.2) 

I can analyze the development of a central idea throughout the text. (RI.7.2) 

I can analyze the organization of an informational text (including how the major sections contribute to the whole and to the development of the ideas). (RI.7.5)

	Supporting Learning Targets
	Ongoing Assessment

	· I can analyze the organization of “Teen Slang: What’s, Like, So Wrong with Like?” to determine the author’s claims and evidence.

· I can analyze how the claims and evidence of “Teen Slang: What’s, Like, So Wrong with Like?” relate to one another. 
	· Reader’s Notes: “My Own True Name” (from homework)

· Text-Dependent Questions: “Teen Slang: What’s, Like, So Wrong with Like?”

· “Teen Slang: What’s, Like, So Wrong with Like?” Structure anchor chart.


	Agenda
	Teaching Notes

	1. Opening

A. Identity Journals and Unpacking Learning Targets (5 minutes)
2. Work Time
A. Listening for Gist: “Teen Slang: What’s, Like, So Wrong with Like?” (10 minutes)

B. Analyzing the Structure of the Text: “Teen Slang: What’s, Like, So Wrong with Like?” (1o minutes)

C. Reading Closely: “Teen Slang: What’s, Like, So Wrong with Like?” (13 minutes)
3. Closing and Assessment

A. Forming Evidence-Based Claims: “Teen Slang: What’s, Like, So Wrong with Like?” (7 minutes)
4. Homework

A. Complete the Forming Evidence-Based Claims Graphic Organizer: “Teen Slang: What’s, Like, So Wrong with Like?”

B. Read your independent reading book for the unit at home. 
	· Lessons 7 and 8 are adapted from the Making Evidence-Based Claims unit developed by Odell Education. For the original Odell Education unit, go to www.odelleducation.com/resources. 

· In this lesson, students begin their work on RI.7.5: understanding how each section of the text contributes to the central claim. They begin to work with a graphic organizer that notes the reason in each part of the text and has a place to note how each section connects to the central claim of the text. Keep this as a class anchor chart and also provide students with their own copy to take notes. Note that in these lessons, the term “central claim” is used to refer to the overall claim of the text. As with any argument, the central claim is supported by a number of smaller claims that add together to create the central claim. The module refers to these smaller claims as “reasons,” since this language makes sense with these texts and also reflects the language used to delineate “claims” and “reasons” in the Common Core Writing Standards. In an argumentative essay, the central claim is established early. Note that this article follows suit; the central claim is stated clearly in the first paragraph. 

· In this lesson, students work with an introductory central text: “Teen Slang: What’s, Like, So Wrong with Like?” The author examines slang from a linguistic perspective, making the argument that often slang words have important roles in spoken language. She also makes the argument that slang and other words act as social markers, determining “in” and “out” groups. This argument is an essential part of understanding the emphasis on language in Pygmalion in Unit 2. 

· This text is engaging but has several challenging words. Therefore, you first read the text aloud as students read it silently in their heads. Then they reread and analyze the selection in greater depth. 

· Note that since there is this initial read-aloud, the oral reading that usually accompanies text-dependent questions is removed. Therefore, this lesson includes just a teacher reference version of the text-dependent questions, rather than a full Close Reading Guide. 

· After students hear the text read aloud, they dive deeper into the text to analyze the author’s claims. They are given the central claim but must find evidence to support it. 

· Students hold their thinking by annotating their text. Because they may have little experience with annotating text, consider displaying your own copy of the text on a document camera and annotating it as you go to provide them with a visual model of what their text should look like. 


	Agenda
	Teaching Notes (continued)

	
	· The homework for this lesson is the first time students are directed formally to read in their independent reading books. Based on the Unit 1 Overview and Lesson 1 teaching notes, it is assumed that you have used professional judgment in assigning independent reading up until this point. Refer back to the Unit 1 Overview for details. Post: Learning targets.


	Lesson Vocabulary
	Materials

	structure, central claim, reason, section; “rush of steam,” innit, heinous, “hot under the collar,” fallacy, linguist, Anglo-Saxon, disassociated, quotative, appropriation, deploy, acronyms 
	· Identity journals (begun in Lesson 1; one per student)
· “Teen Slang: What’s, Like, So Wrong with Like?” (reformatted version, with wide margins for students to make annotations; one per student) 
· “Teen Slang: What’s, Like, So Wrong with Like?” Definitions (for teacher reference) 

· “Teen Slang: What’s, Like, So Wrong with Like?” Structure anchor chart (one per student and one to display) 

· Document camera
· Text-Dependent Questions: “Teen Slang: What’s, Like, So Wrong with Like?” (one per student)

· Text-Dependent Questions: “Teen Slang: What’s, Like, So Wrong with Like?” (answers, for teacher reference) 

· “Teen Slang: What’s, Like, So Wrong with Like?” Structure anchor chart (for teacher reference)

· Forming Evidence-Based Claims graphic organizer: “Teen Slang: What’s, Like, So Wrong with Like?” (one per student)




	Opening
	Meeting Students’ Needs

	A. Identity Journals and Unpacking Learning Targets (5 minutes)

· Have students open their identity journals to the Entry Task, Lesson 7, and complete it:

· “What does the term self-worth mean to you? How is it different from being “stuck up” or “conceited”?”
· “When someone has a sense of self-worth, what might it look like?”
· “How can self-worth play a role in someone’s identity?”
· Cold call two or three students for their answers. Listen for them to differentiate between having a strong sense of self-worth and having an inflated or inaccurate sense of one’s own strengths (conceit); also listen for them to identity self-worth as the means by which individuals value and cultivate their own identities. 
	


	Work Time
	Meeting Students’ Needs

	A. Listening for Gist: “Teen Slang: What’s, Like, So Wrong with Like?” (10 minutes)

· Distribute “Teen Slang: What’s, Like, So Wrong with Like?” Orient students to the text. Explain that the left margin is where they will take gist notes. 

· Next, direct their attention to the learning targets for the day. Point out that students will work with this text to notice what claims the author makes and how those claims are constructed. Ask students to raise their hands if they can define claim. When many of them have their hands up, call on one to give the definition. 

· Inform students that you will read this text aloud to them. As they listen to you and read silently in their heads, they should write down the gist of each paragraph. Remind them to write legibly and small. Assure them that you will pause so they will have time to jot down notes without missing the next part of the text, but they should feel free to underline words or phrases they think are important while you’re reading. (This text takes about 5 minutes to read aloud, not including pauses for student notes.)

· Begin. At the end of Paragraph 3, pause and model writing the gist of the section. Consider saying something similar to: 

· “In Paragraph 1, I can see right away that the central claim has been made immediately. I’m going to write ‘CLAIM’ on the side and write the claim in my own words.”

· Repeat this process for the whole text. After modeling a few times, ask different students to “think aloud” the gist notes. Make sure students are adding to their notes. 

· Define the vocabulary words listed under “vocabulary” for students as you read and have them jot down a brief definition of each on their texts. (See “Teen Slang: What’s, Like, So Wrong with Like?” Definitions (for teacher reference) in the supporting materials.) 
	· Hearing a complex text read slowly, fluently, and without interruption or explanation promotes comprehension and fluency for students: They are hearing a strong reader read the text aloud with accuracy and expression and are simultaneously looking at and thinking about the words on the printed page. Be sure to set clear expectations that the students read along silently in their heads as you read the text aloud.

· Consider posting the list of definitions for this text so students may refer to it as they read. 




	Work Time (continued)
	Meeting Students’ Needs

	B. Analyzing the Structure of the Text: “Teen Slang: What’s, Like, So Wrong with Like?” (1o minutes)
· Remind students that they talked about analysis in the first lesson, and that it means to take something apart or study it closely. Ask them what they think of when they hear the word structure, and listen for them to say: “building” or “something that has been built.” Tell them that when we talk about structure, we mean the way the parts work together to form a whole. A house has a structure; there are four walls that hold up a roof, plus doors and windows. 

· It is easy to see the structure of a house, but it is harder to see the structure of a text. Texts, like things that are built with hammers and nails, have structures. They are composed of a number of parts, and those parts fit together in a way to form a whole. For example, the first part of a book is often designed to grab your attention and introduce you to the characters. This is part of the structure of a text. 

· Tell students that understanding the overall purpose of what they are analyzing is an important part of understanding the structure. Offer the example of the house again: Once you know that the purpose of a house is to provide a comfortable place to live, you can figure out that the purpose of the door is to provide a way in, that the windows are to provide light, and that the roof is to keep out rain. Say: 

· “Once you understand the overall purpose of a text, it is much easier to analyze the parts that make it up and to understand the purpose of each section.” 

· Guide students to see that when we talk about the structure of a text, we often divide the text into sections, such as paragraphs or sets of paragraphs. Then we can ask questions such as:

· “What is happening in this section?” 

· “What is the purpose of this section?” 

· “How does this one section contribute to or add to the text as a whole?” 

· Tell students that they will practice doing this with this text and the text in the next lesson, and that they will become very good at this skill. Later, they will show their ability to do this independently by tackling a new text. 

· Distribute the “Teen Slang: What’s, Like, So Wrong with Like?” Structure anchor chart and display a copy using a document camera. Ask students to find the overall purpose of the text and put their finger on it. When most have their fingers in the right place, ask a student to read the central claim out loud. Point out that the central claim is the argument the text is making; everything in the text is to convince the audience of its central claim. 
	· Careful attention to learning targets throughout a lesson engages, supports, and holds students accountable for their learning. Consider revisiting learning targets throughout the lesson so that students can connect their learning with the activity they are working on. 

· Using an analogy helps to make abstract concepts more accessible to students. 

· Consider writing these questions on the board for struggling learners who benefit from visuals to reinforce discussion.



	Work Time (continued)
	Meeting Students’ Needs

	· Point out that readers generally can’t say for sure what the central claim of a text is until they’ve read the whole thing, because it doesn’t always appear in the same place. To help students see the structure of the text, you are telling them the central claim, which you determined in the same way they will determine the reasons in various sections of the text. 

· Direct students to Paragraph 1 and point out that the claim is directly stated in the second sentence. Point out that this is right in the beginning. Ask if this is where they would expect a central claim to be. 
· Now ask students to find the part of the anchor chart that shows the first reason in the text and put their fingers on it. When most students have their fingers in the right place, call on someone to read it aloud. 

· Explain that identifying a reason, or the smaller claim developed in a section, is more than gist notes and less than a full summary. Display two poor examples: “filler words” and “Filler words have been used throughout history.” Ask: 

· “Why is ‘filler words’ not a good way to describe the reason of this section?” 
Listen for: “It gives only a word or two to tell the topic.” Ask: 
· “Why is ‘Filler words have been used throughout history’ not a good way to describe the reason of this section?” 
Listen for students to point out that this describes only the content of the paragraph, not the whole section. 

· Assure students that they will have a chance to analyze how you determined this reason, and then they will think about how it relates to the central claim. 
	


	Work Time
	Meeting Students’ Needs

	C. Reading Closely: “Teen Slang: What’s, Like, So Wrong with Like?” (13 minutes)
· Arrange students in pairs. Tell them they will now read the text closely with a partner to see how you determined the reason of this section and how this section relates to the central claim of the text. 

· Explain that, to help them understand this difficult text, they will read with some guiding questions. After they’ve discussed the questions, they will write their ideas on the left-hand side of the text, where they wrote their gist notes. You may want to remind them that they will be marking up this text a lot; they should write neatly and not too big so that their notes are legible. When students in high school and college read and think about texts, they often mark them up in this way. 

· Distribute the Text-Dependent Questions: “Teen Slang: What’s, Like, So Wrong with Like?” Ask students to read along as you read the directions. Clarify any questions. Circulate to help as needed. 

· After 10 minutes, debrief students on the questions. Use the Text-Dependent Questions: “Teen Slang: What’s, Like, So Wrong with Like?” (answers, for teacher reference) as a guide. 

· Finally, direct students back to the Structure anchor chart. Ask them to turn and talk: 

· “How does each section connect to the overall claim?” 

· Use the “Teen Slang: What’s, Like, So Wrong with Like?” Structure anchor chart (for teacher reference) to guide students to an understanding of how each section of the text connects to the central claim. Add the explanation of how these sections connect to the central claim to the class anchor chart; prompt students to add it to their own copies.
	


	Closing and Assessment
	Meeting Students’ Needs

	A. Forming Evidence-Based Claims: “Teen Slang: What’s, Like, So Wrong with Like?” (7 minutes)
· Distribute the Forming Evidence-Based Claims Graphic Organizer: “Teen Slang: What’s, Like, So Wrong with Like?” You have given them the reasons, and they will be finding evidence. 

· Tell students that a writer chooses evidence to support his claim. Their task is to find four pieces of evidence in the text that support the reason in that section of the text. They can write direct quotes or paraphrase the information, but they should give the paragraph numbers. 
· Model the first one. Consider finding evidence for Reason 3, as it is a more challenging concept. You may do it yourself or consider asking a student to “think aloud” for a piece of evidence she noticed. 
	


	Homework
	Meeting Students’ Needs

	· Complete the Forming Evidence-Based Claims Graphic Organizer: “Teen Slang: What’s, Like, So Wrong with Like?”

· Read your independent reading book for the unit at home.
	


	Grade 7: Module 2B: Unit 1: Lesson 7

Supporting Materials


“Teen Slang: What’s, Like, So Wrong with Like?” 
By Denise Winterman, BBC News Magazine
(1)Actress Emma Thompson says young people make themselves sound stupid by speaking slang outside of school. But while the use of the word "like" might annoy her, it fulfills a useful role in everyday speech.

(2) "That's, like, so unfair."

(3)One response to Emma Thompson's comments likely to trigger a rush of steam from her ears.

(4)The Oscar winner has spoken out against the use of sloppy language. She says people who speak improperly make her feel "insane," and she criticizes teenagers for using words such as "like" and "innit."

(5)But is peppering one's sentences with "like" such a heinous crime against the English tongue? 

(6)Language experts are more understanding of teen culture than Thompson, pointing out the word's many uses. It's the unconventional uses that are probably getting the actress hot under the collar. One of the most common is using "like" as a filler word in a conversation. 

(7)But fillers are a way we all stall for time when speaking and historically always have. It has nothing to do with sloppiness, says John Ayto, editor of the Oxford Dictionary of Modern Slang.

(8)"It is not a lazy use of language; that is a common fallacy among non-linguists," he says. "We all use fillers because we can't keep up highly monitored, highly grammatical language all the time. We all have to pause and think.

(9)"We have always used words to plug gaps or make sentences run smoothly. They probably did in Anglo-Saxon times; it's nothing new." 

(10)But crucially, we often use non-word fillers, such as "um" and "ah." The fact that "like" is an actual word could be why Thompson doesn't like it.
“Teen Slang: What’s, Like, So Wrong with Like?”
(11)Using 'um' may seem more correct to Emma Thompson because using 'like' as a filler is not a feature of her language.”

 (12)"When words break out from a specific use and become commonly used in a different way, people come down on them," says Dr. Robert Groves, editor of the Collins Dictionary of the English Language.
(13)"Using 'um' may seem more correct to Emma Thompson because using 'like' as a filler is not a feature of the language she uses. The more disassociated you are from the group that uses a word in a different way, the more that use stands out. It will be invisible to teenagers."

(14)Another common use of "like" by young people is as a quotative, which is a grammatical device to mark reported speech. For example: "She was like, 'you aren't using that word correctly' and I was like, 'yes I am.'"

(15)It is also commonly used to indicate a metaphor or exaggeration. "I, like, died of embarrassment when you told me to stop using slang." Alternatively, it is employed to introduce a facial expression, gesture, or sound. A speaker may say, "I was like ..." and then hold their hands up, shrug, or roll their eyes. 

(16)While certain uses of language— such as fillers—have probably always been around, the appropriation of "like" in this context can be traced to a familiar source of so much modern-day slang—California's Valley Girls. 

(17)"Many of these uses of 'like' originate in America," says Dr. Groves. "They were probably introduced into British English through the media, like films and television."

(18)Using "like" in this way is also about signaling membership of a club, says English language specialist Professor Clive Upton, from the University of Leeds. 

(19)"If they [young people] do deploy the sort of language they're using on the streets in formal settings, then it could well be a disadvantage to them, but at other times it's quite clearly the way they get along, the way that they signal they belong in a group, the way that they fit in. 
“Teen Slang: What’s, Like, So Wrong with Like?”
(20)"And we all do that in our professional lives as well. We've got all our acronyms and our little words that we use that send a signal—I'm one of the club."

(21)Thompson just isn't part of the "like" club. 

Winterman, Denise. "Teen Slang: What's, Like, so Wrong with Like?" BBC News. BBC, 28 Sept. 2010. Web. 10 Feb. 2014. <http://www.bbc.co.uk/news/magazine-11426737>
“Teen Slang: What’s, Like, So Wrong with Like?”

Definitions
(For Teacher Reference)
“rush of steam out of the ears”: metaphor for anger

innit: British slang for “isn’t it” (example: “It’s sure cold out, innit?”)

heinous: horrifying

“hot under the collar”: metaphor for anger

fallacy: error

linguist: a person who studies languages

Anglo-Saxon: the tribes that were the British population in the 8th century

disassociated: unrelated

quotative: a word that indicates someone is about to speak 

appropriation: to adopt or take over

deploy: use

acronyms: names made up of the first letter of a series of words (example: NATO)
“Teen Slang: What’s, Like, So Wrong with Like?”

Structure Anchor Chart
	Name:

	Date:
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	Paragraphs
	1–13
	14–17
	18–21

	Reason
	“Like” is a filler word, used historically when speakers need to give themselves room to think, and is not a “lazy” way to use language.
	
	

	Connection to central claim: What is the purpose of this section? How does this one section contribute or add to the text as a whole?
	
	
	


“Teen Slang: What’s, Like, So Wrong with Like?”

Structure Anchor Chart 

(For Teacher Reference)
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	Paragraphs
	1–13
	14–17
	18–21

	Reason
	“Like” is a filler word, used historically when speakers need to give themselves room to think, and is not a “lazy” way to use language.
	“Like” has other important uses in spoken language, such as serving as a quotative, introducing a metaphor, or signaling a physical gesture. 
	The use of words such as “like” is also is a way of indicating who is “in” and who is “out” of our social groups. 

	Connection to central claim: What is the purpose of this section? How does this one section contribute or add to the text as a whole?
	This section talks about the most common important use of the word “like” and states that everyone (including the angry actress in the introduction) uses words in this way. It quotes several linguists to strengthen its argument. 
	This section introduces three more ways “like” serves as an important word in spoken language. By adding more examples, the argument is expanded. 
	This section gives one final use of the word “like” which further explains that the actress Emma Thompson may not understand the word. It signals that one is part of a “club,” or a younger generation, in which Thompson does not have membership.


Text-Dependent Questions:

“Teen Slang: What’s, Like, So Wrong with Like?”
	Name:

	Date:


	Questions
	Write the answer to each question below. 

	1. After reading Paragraph 8:
John Ayto states that it’s a “common fallacy among non-linguists” to think that using fillers is “lazy language.” Using your knowledge of the vocabulary words from the first reading, describe what this sentence means about Emma Thompson. 


	

	2. After reading Paragraph 11: 

Why wouldn’t “like” be a feature of Emma Thompson’s language? Use your knowledge of the article to make an inference to answer this question. 


	


Text-Dependent Questions:

“Teen Slang: What’s, Like, So Wrong with Like?”
	Questions
	Write the answer to each question below. 

	3. After reading Paragraph 14: 

Look at the word “quotative.” Given what you know about the definition of this word, which part of the word can you infer means “talk”?


	

	4. After reading Paragraph 19: 

How would you connect this paragraph to the concept of “identity” that we have been studying throughout the unit? 


	


Text-Dependent Questions:

“Teen Slang: What’s, Like, So Wrong with Like?” 

(For Teacher Reference)

	Questions
	Write the answer to each question below. 

	1. After reading Paragraph 8:
John Ayto states that it’s a “common fallacy among non-linguists” to think that using fillers is “lazy language.” Using your knowledge of the vocabulary words from the first reading, describe what this sentence means about Emma Thompson. 


	Emma Thompson is not a linguist, so she has made an error about how filler words are used. They seem “lazy,” but they actually serve an important function in spoken language.

	2. After reading Paragraph 11: 

Why wouldn’t “like” be a feature of Emma Thompson’s language? Use your knowledge of the article to make an inference to answer this question. 


	Emma Thompson is not a teenager. She is also a trained actress. As a result, she would not recognize the use of “like” as a filler, thinking of it instead as sloppy language. 


Text-Dependent Questions:

“Teen Slang: What’s, Like, So Wrong with Like?” 

(For Teacher Reference)

	Questions
	Write the answer to each question below. 

	3. After reading Paragraph 14: 

Look at the word “quotative.” Given what you know about the definition of this word, which part of the word can you infer means “talk”?


	“Quot” is the part of the word that means “talk.” Quotes … quotation marks. 

	4. After reading Paragraph 19: 

How would you connect this paragraph to the concept of “identity” that we have been studying throughout the unit? 


	This may mean that language is a key way that we define our identity—by who is in the “in” groups and “out” groups of our lives. 


Forming Evidence-Based Claims Graphic Organizer:

“Teen Slang: What’s, Like, So Wrong with Like?”

	Name:

	Date:


	CLAIM

	The article asserts that despite the anger of actress Emma Thompson about teenagers using the word “like,” it actually serves several essential purposes in spoken language. 


	REASON 1 

	“Like” is a filler word; fillers are used as a way of providing speakers time to gather their thoughts. 

	Evidence:




	REASON 2

	“Like” serves at least three other important purposes in spoken language as well. 

	Evidence:




From Odell Education. Used by permission.

Forming Evidence-Based Claims Graphic Organizer:

“Teen Slang: What’s, Like, So Wrong with Like?”

	REASON 3

	One of the final purposes “like” serves may be a reason Emma Thompson doesn’t understand how it is being used by teens. 

	Evidence:




From Odell Education. Used by permission.
Central Claim: Words such as “like” serve important purposes in everyday speech. 





Central Claim: Words such as “like” serve important purposes in everyday speech. 
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