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	Grade 7: Module 2A: Unit 1: Lesson 11

Forming Evidence-Based Claims:
Should Lyddie Sign the Petition?
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	Long-Term Targets Addressed (Based on ELA CCSS)

	I can cite several pieces of text-based evidence to support an analysis of literary text. (RL.7.1)

I can analyze the interaction of literary elements of a story or drama. (RL.7.3)

I can use a variety of strategies to determine the meaning of unknown words or phrases. (L.7.4)

I can effectively engage in discussions with diverse partners about seventh-grade topics, texts, and issues. (SL.7.1)

	Supporting Learning Targets
	Ongoing Assessment

	· I can cite specific textual evidence to support reasons why Lyddie should or should not sign the petition.

· By engaging in a discussion with my partner, I can analyze several excerpts from Lyddie in order to deepen my understanding of Lyddie’s decision.
	· Checking for Understanding entry task

· Forming Evidence-Based Claims graphic organizers


	Agenda
	Teaching Notes

	1. Opening

A. Entry Task: Checking for Understanding (5 minutes)

2. Work Time 

B. Forming Evidence-Based Claims: Lyddie’s Decision (28 minutes)

C. Generating Reasons For and Against Signing the Petition: Back-to-Back and Face-to-Face (10 minutes)

3. Closing and Assessment

D. Previewing Homework (2 minutes)

4. Homework

E. Read Chapter 17 of Lyddie and complete Reader’s Notes for Chapter 17.
	· In this lesson, students reread selected passages carefully to gather and analyze textual evidence about why Lyddie should or should not sign the petition. They record the textual evidence they find on the Odell Forming Evidence-Based Claims graphic organizers (from Lesson 10; one for and one against signing the petition). 

· Students have the opportunity to talk through the evidence they might use—to orally practice the type of argument they will be making in their essay. This type of oral practice is essential in helping students write strong essays. When students can explain something coherently, they are much closer to writing that idea down in a coherent way. 

· The essay is also scaffolded by a class conversation in Lesson 12 that adds reasons for/against signing to the Lyddie’s Decision anchor chart.

· Notice that although students have several opportunities to talk through their ideas, the lessons do not call for them to select a position to argue until later. Students need the opportunity to weigh the evidence, and they will do more nuanced thinking about the evidence before they commit to (and are invested in defending) a particular position.

· In advance: Students will read three excerpts in class today (of those listed on Lyddie’s Decision: Passages to Reread chart in Lesson 10). Place students in pairs or small groups and direct each pair to begin with a particular excerpt. Near the end of work time, students will share their work, so it is important that not all groups begin with the same excerpt. Consider focusing more struggling readers on shorter excerpts. Students who need extra support (use the graphic organizers collected in Lesson 10 to determine who this might be) may benefit from working in a small group with you.

· Review the Forming Evidence-Based Claims graphic organizers that students turned in at the end of Lesson 10 to determine whole class or individual student needs for today’s work.

· Review selected passages that students will read closely today (see the list on Lyddie’s Decision: Passages to Reread chart from Lesson 10); Lyddie, Chapters 16–17; Back-to-Back and Face-to-Face protocol (see Appendix 1).

· Post: Learning targets.


	Lesson Vocabulary
	Materials

	evidence, claim; boasted (118), stout (118), remand her to the asylum (118), doff (120), fortnight (120), distraught (124), begrudge (127), mind (127), thereafter (129), croon (129)


	· Checking for Understanding, Chapters 15–16 Entry Task (one per student) 

· Forming Evidence-based Claims graphic organizers (from Lesson 10; two per student: one about why Lyddie should sign the petition and one about why she should not)

· Lyddie (book; one per student)

· Lyddie Reader’s Notes, Chapters 12-16 (from Lessons 9 and 10) 

· Lyddie’s Decision: Passages to Reread chart (from Lesson 10, one to display) 

· Document camera

· Lyddie’s Decision anchor chart (from Lesson 10)

· Quotes to Discuss (one to display)

· Quote Sandwich Guide (one to display and one per student)

· Lyddie Reader’s Notes, Chapter 17 (one per student)

· Lyddie Reader’s Notes, Chapter 17, Teacher’s Edition (for Teacher Reference)


	Opening
	Meeting Students’ Needs

	A. Entry Task: Checking for Understanding (5 minutes) 
· Distribute Checking for Understanding, Chapter 11 entry task to students as they enter. 

· Direct students to complete the entry task individually. As they do so, circulate to check the Lyddie Reader’s Notes, Chapter 11 for completion. 

· When students are done, call on several to share their answers to the Checking for Understanding entry task. Prompt them: “How did your Reader’s Notes help you answer that question?” 

· Post the correct definitions of the words in the Reader’s Dictionary and prompt students to correct their Reader’s Notes as necessary. 

· Remind students that today they will continue to work on the learning target: “I can cite specific textual evidence to explain what working conditions were like in the mills and how they affected Lyddie.” They will revisit the quotes they used in Lessons 6 and 7 to understand Lyddie’s working conditions.
	


	Work Time
	Meeting Students’ Needs

	A. Forming Evidence-Based Claims: Lyddie’s Decision (28 minutes)

· Pass back the Forming Evidence-Based Claims graphic organizers from Lesson 10 and give any whole class feedback. Tell students that in this lesson, they will use these graphic organizers to gather specific textual evidence about whether or not Lyddie should sign the petition. Their job right now is not to decide; it is to gather, consider, and weigh the evidence on both sides of the argument before deciding what claim they will defend. 

· Take this opportunity to point out to students that a single piece of evidence might go on both the “she should sign” and “she shouldn’t sign” graphic organizers. Model with: “‘Should you sign the petition, Betsy, they’ll dismiss you’ (91). This evidence could go on the ‘Lyddie should not sign’ graphic organizer, because it suggests that if she does sign, she’ll be fired. However, it could also go on the ‘Lyddie should sign’ graphic organizer, because it shows that she works in a place where workers have so few rights they cannot even complain without being fired.” 

· Display Lyddie’s Decision: Passages to Reread chart and refer students to these pages in Lyddie.

· Remind students of their work in Lessons 6–9, where they first discussed what a quote or excerpt related to working conditions meant and then analyzed it. They should follow a similar protocol in this work time: They should read the excerpt with their partner before they try to find evidence from it to add to their Forming Evidence-Based Claims graphic organizers. Remind them that with partner reading:

1. Partner A reads out loud for a few paragraphs.

2. Partner B states the gist of those paragraphs.

3. The two partners switch: For the next few paragraphs, Partner B reads out loud and Partner A states the gist.

4. After partner reading the excerpt, add evidence to both Forming Evidence-Based Claims graphic organizers.

· Post a list on the board that puts pairs in one of three groups and directs each group to start with a particular excerpt. For example:

· Group A: Start with the excerpt from pages 88–89. 

· Group B: Start with the excerpt from pages 98–101.

· Group C: Start with the excerpt from pages 111–113.

· Tell students that when they and their partner are done with one excerpt, they should continue to another one of their choosing. Remind students that they may find it helpful to refer to the Lyddie’s Decision anchor chart they began in the last lesson.
	· Carefully select which excerpts which pairs are reading to make sure all students experience success and gather evidence for their essays. It is important that all students be successful with this lesson in order to be successful when writing their essays.

· Consider posting the directions for partners to follow as they work.

· Consider highlighting the most relevant sections of text for your most struggling readers.

· The lesson calls for the Quotes to Discuss to be posted only after students have worked for a while, to avoid limiting their focus too early. If you have struggling readers or a struggling class, consider posting this list earlier in work time to provide more guidance.


	Work Time (continued)
	Meeting Students’ Needs

	· As students work, circulate to listen in and probe. Remind students that a single excerpt may include both textual evidence in favor of signing the petition and textual evidence against signing it. 

· When 10 minutes remain, refocus whole class. Display the Quotes to Discuss and tell students to make sure they are ready to discuss the quote that is from the excerpt they started with. Give pairs several minutes to wrap up their work.
· As you lead the debrief, display a copy of the graphic organizers and script answers. Prompt students to add to their organizers. 

· Starting with the first excerpt: 

· Read the quote on the Quotes to Discuss list from that excerpt. 

· Ask one pair that started with that excerpt to explain where they put that evidence and how they explained it.

· Ask another pair to contribute one more piece of evidence from that excerpt, explain where they put it, and how they explained it.
	


	Work Time (continued)
	Meeting Students’ Needs

	B. Generating Reasons For and Against Signing the Petition: Back-to-Back and Face-to-Face (10 minutes)

· Display and distribute the Quote Sandwich Guide. Read the paragraph at the top aloud. Explain that this is the structure that students will use to include quotes in their essays. It is also a very important part of supporting their argument. Point out the three parts of the quote sandwich and the sentence stems to help them introduce and explain their quotes to argue for and against Lyddie signing the petition. 

· Remind students of the Back-to-Back and Face-to-Face protocol: They will find a partner and stand back-to-back with him or her. They will hear a prompt and have a minute to think and then on cue will turn around and share their thinking. Remind them of the sound that will be their cue to stand back-to-back and then face-to-face.

· Do the Back-to-Back and Face-to-Face protocol twice.

· Look at your “why Lyddie should sign the petition” Forming Evidence-Based Claims graphic organizer. Find a piece of evidence that strongly suggests she should sign the petition. Use the quote sandwich to explain it.

· Look at your “why Lyddie should not sign the petition” Forming Evidence-Based Claims graphic organizer. Find a piece of evidence that strongly suggests she should not sign the petition. Use the quote sandwich to explain it.

· Circulate to listen in and notice where students are strong and where they are struggling. Consider keeping a list of students who are not able to do this so that you can provide them with additional support in Lesson 12. 

· Congratulate students on their careful thinking about the evidence, and remind them that strong writers carefully consider all evidence before they make a claim. Tell them that the claims they eventually make will be much stronger because they have taken such care in thinking about the evidence.
	


	Closing and Assessment
	Meeting Students’ Needs

	A. Previewing Homework (2 minutes)

· Remind students to read Chapter 17 of Lyddie and complete the Reader’s Notes for homework. As they read, they should continue to notice evidence related to Lyddie’s decision about signing the petition.
	· Collect the Forming Evidence-Based Claims graphic organizers and use them to determine which students might need additional support in the next lesson.


	Homework
	Meeting Students’ Needs

	F. Read Chapter 17 of Lyddie and complete Lyddie Reader’s Notes, Chapter 17
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	Name:

	Date:


Use your Reader’s Notes from Chapters 15 and 16 of Lyddie to answer the questions below.
	1. In Chapter 15, Uncle Judah shows up at the boardinghouse where Lyddie lives. Name two ways that he turned “her life upside down” (117). 



	


	2. Near the end of Chapter 16, Lyddie isn’t feeling well, and Mr. Mardsen asks her to wait when the others leave. “Let me go! She wanted to cry. She tried to pull back from him, but he clutched tighter.… she raised her booted foot and stomped her heel down with all her might” (129). 

What is Mr. Mardsen trying to do? What does Lyddie do? 



	


	pp. 88-89

	“She must work harder. She must earn all the money to pay what they owed, so she could gather her family together back on the farm while she still had family left to gather.” (88)



	pp. 98-101

	“She was too tired now at night to copy out a page of Oliver to paste to her loom. It hardly mattered. When would she have had time to study it?” (98)



	pp. 111-113

	“She’ll never be strong enough again to work in a mill thirteen, fourteen hours a day. When I’m ready to go myself, she thought, maybe I could sign that cussed petition. Not for me. I don’t need it, but for Betsy and the others. It ain’t right for this place to suck the strength of their youth, then cast them off like dry husks to the wind.” (113)




A sandwich is made up of three parts—the bread on top, the filling in the middle, and the bread on the bottom. A “quote sandwich” is similar; it is how you use evidence in an argument essay. First, you introduce a quote by telling your reader where it came from. Then, you include the quote. Lastly, you explain how the quote supports your idea. Read this example of using a quote in an argument essay, then take a look at the graphic:

While working at the Tavern in Chapter 3, Lyddie has to endure difficult living conditions. “She slept under the eaves in a windowless passage, which was hot and airless even in late spring. She was ordered to bed late and obliged to rise early, for the mistress was determined that no paying guest in the windowed rooms across the narrow passageway should know that they shared the floor with the kitchen girl” (24). This shows that Lyddie is treated badly, without even a bed to sleep in or a room of her own.
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	Chapter
	Setting
	Characters
	Plot
	How do setting, character, and/or plot interact?

	17


	
	
	
	How does Lyddie arrange for Rachel to stay?

What is her worry about Rachel?




Reader’s Dictionary, Chapter 17
	Word/Phrase
	Page
	Definition
	Word/Phrase
	Page
	Definition

	despised
	131
	looked down on
	plaits 
	134
	

	obliged
	131
	
	ignorant
	135
	

	monstrous
	132
	very
	skeptical
	136
	disbelieving or doubting

	Other new words:
	
	
	
	
	


	Chapter
	Setting
	Characters
	Plot
	How do setting, character, and/or plot interact?

	17


	
	
	
	How does Lyddie arrange for Rachel to stay?

What is her worry about Rachel?




Reader’s Dictionary, Chapter 17
	Word/Phrase
	Page
	Definition
	Word/Phrase
	Page
	Definition

	despised
	131
	looked down on
	plaits 
	134
	braids

	obliged
	131
	having to do something because a situation or your duty makes it necessary
	ignorant
	135
	uneducated

	monstrous
	132
	very
	skeptical
	136
	disbelieving or doubting

	Other new words:
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[image: image11.jpg]Introduce the quote.
This includes the “who” and “when” of the quote.
Example: While working at the Tavern in chapter 3, Lyddie has to endure difficnlt
living conditions.

Sample sentence starters for introducing a quote:

In chapter ,
While Lyddie is , she
After , Lyddie

Include the quote.
Make sure to punctuate the quotes correctly, using quotation marks. Remember to
cite the page number in parentheses after the quote.

Example: “slept under the eaves in a windowless passage, which was hot and airless even in late
spring. She was ordered to bed late and obliged to rise early for the mistress was determined that
no paying gnest in the windowed rooms across the narrow passageway should know that they
shared the floor with the kitchen girl” (24).

Analyze the quote.
This i1s where you explain how the quote supports your idea.
Example: This shows that Lyddie is treated badly, withont even a bed to sleep in or a room of her own.

Sample sentence starters for quote analysis:
This means that
This shows that
This demonstrates that
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