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Writing Contract: Teacher Model
W.3.2
Name: ____________________________________ Date: ___________________
Writing is an important skill because we use it to communicate with others. For example, we write letters, texts, and emails to talk about and share news with people all over the world, and we write to communicate research and learning. Writing can be challenging because there are so many spelling, punctuation, and grammar rules to remember. In this writing contract, I have identified two of my most significant writing challenges and some strategies I will use to overcome those challenges. This year, I am going to focus on making sure my sentences make sense and punctuating dialogue. 

The most significant challenge I have when writing is that sometimes my sentences don’t make sense. This can make it difficult for the reader to understand what I am trying to explain. Something I will do to work on this challenge is to say my sentences aloud before and after writing them, so that I can hear what they sound like. When appropriate, I will also ask a peer to read my sentences aloud for me, as sometimes it can be easier to hear mistakes when they are read by someone else. Reading and hearing my sentences read aloud will help me figure out whether or not they make sense. 

Another significant challenge I have is punctuating dialogue. I can never remember whether other punctuation—for example, question and exclamation marks—goes inside or outside of the quotation marks. To work on this, I will refer to models in published texts when writing, so that I can follow the example. I will also ask peers to specifically focus on checking how I have punctuated dialogue when reading for peer critiques. These strategies will help me punctuate dialogue correctly. 

Writing can be challenging, but it is an important skill for communication. I am going to become a better writer by working to make sure my sentences make sense and my punctuation is correct. This will help me both in school and when I have to write emails and notes for my family at home. I will work hard at writing because I have many things I want to communicate with others! 
Writing Contract: Annotated Teacher Model
(For Teacher Reference)
W.3.2

1Writing is an important skill because we use it to communicate with others. For example, we write letters, texts, and emails to talk about and share news with people all over the world, and we write to communicate research and learning. Writing can be challenging because there are so many spelling, punctuation, and grammar rules to remember. In this writing contract, I have identified two of my most significant writing challenges and some strategies I will use to overcome those challenges. This year, I am going to focus on making sure my sentences make sense and punctuating dialogue. 

2The most significant challenge I have when writing is that sometimes my sentences don’t make sense. This can make it difficult for the reader to understand what I am trying to explain. Something I will do to work on this challenge is to say my sentences aloud before and after writing them, so that I can hear what they sound like. When appropriate, I will also ask a peer to read my sentences aloud for me, as sometimes it can be easier to hear mistakes when they are read by someone else. Reading and hearing my sentences read aloud will help me figure out whether or not they make sense. 

3Another significant challenge I have is punctuating dialogue. I can never remember whether other punctuation—for example, question and exclamation marks—goes inside or outside of the quotation marks. To work on this, I will refer to models in published texts when writing, so that I can follow the example. I will also ask peers to specifically focus on checking how I have punctuated dialogue when reading for peer critiques. These strategies will help me punctuate dialogue correctly. 

4Writing can be challenging, but it is an important skill for communication. I am going to become a better writer by working to make sure my sentences make sense and my punctuation is correct. This will help me both in school and when I have to write emails and notes for my family at home. I will work hard at writing because I have many things I want to communicate with others! 

1Paragraph 1 Gist: Background information about why writing is important and explains what the piece of writing will be about 
2Paragraph 2 Gist: Description of first challenge and strategies to overcome it 

3Paragraph 3 Gist: Description of second challenge and strategies to overcome it 
4Paragraph 4 Gist: Restates the challenges and explains why the author wants to be able to overcome the challenges 
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Painted Essay® Template
W.3.2
Name: ____________________________________ Date: ___________________
The Painted Essay®

A tool for teaching basic essay form

	Introduction

	Catches the readers’ attention Gives some background information

	FOCUS STATEMENT

	Point 1
	Point 2


	

	Proof Paragraph 1

Gives evidence and reasons to support point 1



	
	


	

	Proof Paragraph 2

Gives evidence and reasons to support point 2



	
	


	

	Conclusion

What?

So What?

	
	


A tool for teaching basic essay form 

For classroom reproduction only 

© Diana Leddy and The Vermont Writing Collaborative  The Painted Essay® is a registered trademark. Permission is granted for classroom use only. For more information about the Painted Essay and other teacher- created tools for teaching writing, visit www.vermontwritingcollaborative.org. 

Painted Essay® Template
W.3.2


Introduction (red): 

1. Point to the first paragraph of the Writing Contract: Teacher Model and remind students of the gist statement for this paragraph.  

2. Read the sentences marked “red” on the Writing Contract: Annotated Teacher Model (for teacher reference). Using a total participation technique, invite responses from the group: 

“What is the purpose of the first few sentences of this paragraph?” (They provide background information and grab the readers’ attention so that they want to read more. For example, in the model, the introduction describes why writing is important.)  

3. Explain to students that you are going to color the first part of this paragraph in red because it is an eye-catching color, like the information catching the readers’ attention. Refer to the Writing Contract: Annotated Teacher Model (for teacher reference).  

4. Focus students on the first box at the top of their Painted Essay template that says “Introduction.” Invite students to paint this red, just as you did on the Writing Contract: Teacher Model. Emphasize that they are to stay in the lines and not to paint into the Focus Statement box.  

5. When most have finished, instruct students to put their brushes down.  


Focus Statement (green): 

6. Repeat steps 1–5 with the next part of the Writing Contract: Teacher Model, the focus statement, marked “green” on the Writing Contract: Annotated Teacher Model (for teacher reference). Students will paint in green. Ensure students understand that the focus statement provides the main idea that you want the reader to take away. For example, in the model, the focus statement explains that the author has identified two significant writing challenges and strategies to overcome those challenges. 


Points 1 and 2 (yellow and blue): 
7. Repeat steps 1–5 with the next part of the Writing Contract: Teacher Model, points 1 and 2, marked “yellow” and “blue” on the Writing Contract: Annotated Teacher Model (for teacher reference). Students will paint in yellow and blue. Ensure students understand that the two points tell the reader the two big things that will be explained in the writing in support of the focus statement. For example, in the model, the two points are the two significant challenges the author has identified to work on. 

8. Briefly check all student work before moving on to the next step. 

Proof Paragraph 1 (yellow): 

9. Repeat steps 1–5 with the next part of the Writing Contract: Teacher Model, Proof Paragraph 1, marked “yellow” on the Writing Contract: Annotated Teacher Model (for teacher reference). Students will paint in yellow. Ensure students understand that the purpose of this paragraph is to give evidence and reasons to prove point 1. For example, in the model, this paragraph provides more detail about the challenge described in point 1 and presents strategies to overcome the challenge.  

10. Briefly check all student work before moving on to the next step.  

Proof Paragraph 2 (blue): 

11. Repeat steps 1–5 with the next part of the Writing Contract: Teacher Model, Proof Paragraph 2, marked “blue” on the Writing Contract: Annotated Teacher Model (for teacher reference). Students will paint in blue. Ensure students understand that  the purpose of this paragraph is to give evidence and reasons to prove point 2. For example, in the model, this paragraph provides more detail about the challenge described in point 2, and presents strategies to overcome the challenge.  

12. Briefly check all student work before moving on to the next step.  

Conclusion (green, yellow and blue): 
13. Point to the final paragraph of the Writing Contract: Teacher Model and remind students of the gist statement for this paragraph.  

14. Read the final paragraph, sentences marked “green,” “yellow,” and “blue,” on the Writing Contract: Annotated Teacher Model (for teacher reference). Using a total participation technique, invite responses from the group:  
“What is the purpose of this final paragraph?” (The purpose is to wrap up the piece by restating the focus and adding some of your own thinking about why it is important. For example, in the model, this paragraph restates how the author intends to get better at writing, and why he/she would like to do this.)  

15. Explain that you are going to color the first part of this paragraph in green, yellow, and blue because it is a mix of the focus statement, point 1, and point 2. Refer to the Writing Contract: Annotated Teacher Model (for teacher reference).  

16. Invite students to mix their yellow and blue paints to make a shade of green. Explain that while the shade of green might be different from the focus statement, this shows that when they run the ideas in the yellow paragraph and the ideas in the blue paragraph through their own mind, they come together to make something new—their own thinking on the topic!  

17. Invite students to use the green they made to paint the final box on their template.  

18. Review the structure of the model using the colors.  

For ELLs: Language Dive Guide:
Writing Contract: Teacher Model
(For Teacher Reference)

Rationale: This sentence was chosen for its use of gerunds and its connection to current and future content. Invite students to discuss each chunk briefly, but slow down to focus on the structure making sure my sentences make sense. Students will apply their understanding of the content and structure of this sentence when writing their reading contracts in upcoming lessons. 

Time: 10 minutes 
	Throughout this Language Dive:

· Encourage rich conversation among students about the meaning of each of the sentence strip chunks, what the academic phrases within each chunk mean, and how they relate to the sentence and the text overall.

· Monitor and guide conversation with total participation techniques and Conversation Cues. 

· After asking questions, provide students up to one minute of think time to reflect, depending on the complexity of the question. Alternatively, invite partners to discuss, providing an allocated time for each student.  

· Record and display student responses next to or underneath the target language for visual reference.  

· Where possible, consider placing sketches, pictures, or illustrations above key nouns and verbs in the chunks after discussing their meanings. This will allow students to quickly access the content of each chunk as they work with the structures in the sentence as a whole.  

· For translation work, invite students to use their online or paper translation dictionary if necessary. Invite students to add new vocabulary to their vocabulary log.  

	Deconstruct

	· Invite students to place their finger on this sentence at the end of the first paragraph: This year I am going to focus on making sure my sentences make sense and punctuating dialogue. 

· Read aloud the sentence twice, and then ask students to take turns reading the sentence aloud with a partner. Ask: 

“What is the meaning of this sentence? (Responses will vary.) 

“How does this sentence add to your understanding of the guiding question?” (Responses will vary.) 

· Display and read aloud the following sentence strip chunk: This year,
· Ask:

“When will the author work on her writing challenges?” (the current year or 

school year) 

· Draw a clock and write the word when in the margins of the Writing Contract: Teacher Model. 


	· Display and read aloud the following chunk: I am going to focus on
· Ask:

“Who is this chunk about?” (The writer; the person who is writing the contract) 

“What is the writer going to do?” (concentrate on something; make a special effort) 

· Students can think of a goal, personal or academic, toward which they would like to make an effort. They can act out what it might look like to focus on that goal. 

	· Display and read aloud the following chunk: making sure my sentences make sense 

· Ask:

“What is the first challenge the writer is going to focus on this year?” (being certain that her sentences make sense) 

“Make and sure are words we hear together a lot. What does that mean?” (to be very certain; to double-check) 

“Can you figure out why the author used an –ing ending after make?” (Sometimes adding –ing to a verb can turn it into a noun, or a person place or thing.) 

“What if we removed the –ing ending? How would that change the meaning of the sentence? (It would be hard to tell the meaning because it would not make sense anymore; it would not be correct.) 

“What does it mean when a sentence makes sense?” (You can tell the meaning and it is not confusing.) 

“Can anyone give me a silly example of a sentence that does not make sense?” (Responses will vary). 

	· Display and read aloud the following chunk: and punctuating dialogue. 

· Ask:

“What is the second challenge the writer is going to focus on this year?” (punctuating dialogue; using quotation marks, commas and periods when characters are speaking to one another) 

· A student can demonstrate an example of punctuating dialogue for the class, or students can turn and talk using air quotes to act out punctuating dialogue. 

· Students can punctuate the dialogue in their note-catchers. 

	Reconstruct

	· Point to and read aloud the entire sentence on display: This year, I am going to focus on making sure my sentences make sense and punctuating dialogue. 

· Ask:
“What other questions can we ask that will help us understand this sentence?” (Responses will vary.) 

“Now what do you think is the meaning of this sentence?” (Responses will vary.) 

“How does this sentence add to your understanding of the guiding question?” (Responses will vary, but could include: It tells two learning challenges that the writer wants to overcome this year.) 

· Write the numbers 1 and 2 next to each respective challenge on the displayed Writing Contract: Teacher Model. 

“What is the purpose of the focus statement in the writing contract?” (The author tells us exactly what challenges she wants to focus on and when she will do it; to tell the reader what the informative essay is about.) 

· If productive, use a Goal 2 Conversation Cue to encourage students to listen carefully: 

“Who can repeat what your classmate said?” (Responses will vary.) 




	Practice

	· Display the sentence frame:

“This year, I am going to focus on _____ and _____.”

(verb+ –ing + goal 1) and (verb+ –ing + goal 2) 

· Say:

“This is a sentence frame to express two reading goals you would like to work on. Using this frame, take one minute to think about how you might write a sentence like this in your reading contract. Share it with your partner. Then write it in your note-catcher.” (Responses will vary, but may include: reading with fluency; pausing after commas.) 

· If productive, cue students to clarify the conversation by confirming what they mean: 

“So, do you mean _____?” (Responses will vary.)

· Confirm or amend and display student sentences. 




For ELLs: Language Dive Sentence Strip Chunks:
Writing Contract: Teacher Model
Directions: Create sentence strip chunks as shown below.  Follow the instructions in the Language Dive Guide.
	This year,

	I am going to focus on

	making sure my sentences make sense

	and punctuating legs.


For ELLs: Language Dive Note Catcher: Writing Contract: Teacher Model
This year, I am going to focus on making sure my sentences make sense and punctuating dialogue. 
Punctuate the dialogue.

You’re doing an awesome job said Principal Gomez 
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Complete the sentence.

	This year, I am going to focus on
	

	and
	

	(verb+ –ing + goal 1) and (verb+ –ing + goal 2) 
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Writing a Reading Contract: Analyzing a Model
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